NATIONAL RECOGNITION REPORT
Initial Preparation of School Librarians (2010 Standards)

National recognition of this program is dependent on the review of the program by representatives of the
American Library Association/ American Association of School Librarians (ALA/AASL).
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PART A - RECOGNITION DECISION

SPA decision on national recognition of the program(s):

©  Nationally recognized

O Nationally recognized with conditions

©  Further development required OR Nationally recognized with probation OR Not

nationally recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds SPA benchmarked licensure test data requirement, if applicable:

O Yes
U No
©  Not applicable

O Not able to determine

Comments, if necessary, concerning Test Results:

AASL does not have a set benchmarked licensure test data requirement.

Summary of Strengths:

The program is to be commended for its thorough, reflective, systematic response to
conditions and the changes made to improve instruction and assessment in order to



create a productive learning environment for their candidates.

PART B - STATUS OF MEETING SPA STANDARDS

Standard 1: Teaching for Learning

Candidates are effective teachers who demonstrate knowledge of learners and learning and who model and promote
collaborative planning, instruction in multiple literacies, and inquiry-based learning, enabling members of the learning
community to become effective users and creators of ideas and information. Candidates design and implement instruction that
engages students' interests and develops their ability to inquire, think critically, gain and share knowledge.

1.1 Knowledge of learners and learning. Candidates are knowledgeable of learning styles, stages of human growth and
development, and cultural influences on learning. Candidates assess learner needs and design instruction that reflects
educational best practice. Candidates support the learning of all students and other members of the learning community,
including those with diverse learning styles, physical and intellectual abilities and needs. Candidates base twenty-first century
skills instruction on student interests and learning needs and link it to the assessment of student achievement.

1.2 Effective and knowledgeable teacher. Candidates implement the principles of effective teaching and learning that
contribute to an active, inquiry-based approach to learning. Candidates make use of a variety of instructional strategies and
assessment tools to design and develop digital-age learning experiences and assessments in partnership with classroom
teachers and other educators. Candidates can document and communicate the impact of collaborative instruction on student
achievement.

1.3 Instructional partner. Candidates model, share, and promote effective principles of teaching and learning as collaborative
partners with other educators. Candidates acknowledge the importance of participating in curriculum development, of
engaging in school improvement processes, and of offering professional development to other educators as it relates to library
and information use.

1.4 Integration of twenty first century skills and learning standards. Candidates advocate for twenty-first century literacy skills
to support the learning needs of the school community. Candidates demonstrate how to collaborate with other teachers to plan
and implement instruction of the AASL Standards for the 21st-Century Learner and state student curriculum standards.
Candidates employ strategies to integrate multiple literacies with content curriculum. Candidates integrate the use of emerging
technologies as a means for effective and creative teaching and to support P-12 students' conceptual understanding, critical
thinking and creative processes

Met Met with Conditions Not Met
® O O
Comment:

Standard 1, Teaching for Learning, is addressed in Assessments #1, 3, 5, 7, and 8. In
the Response to Conditions submitted, the program has revised the rubric for
assessment #3, Collaborative Lesson Plan, and devised a new assessment #5,
Reflective Paper, which will allows candidates to document and reflect on their impact
on student learning. Across assessments, alignment to AASL Standards is clearer and
rubrics reflect a qualitative difference in candidate performance at each level. Rubrics
and statistical data provided support that candidates are meeting the standards as the
program puts forth in their narrative paragraphs.

Standard 2: Literacy and Reading

Candidates promote reading for learning, personal growth, and enjoyment. Candidates are aware of major trends in children's
and young adult literature and select reading materials in multiple formats to support reading for information, reading for
pleasure, and reading for lifelong learning. Candidates use a variety of strategies to reinforce classroom reading instruction to
address the diverse needs and interests of all readers.

2.1 Literature. Candidates are familiar with a wide range of children’s, young adult, and professional literature in multiple
formats and languages to support reading for information, reading for pleasure, and reading for lifelong learning.

2.2 Reading promotion. Candidates use a variety of strategies to promote leisure reading and model personal enjoyment of
reading in order to promote habits of creative expression and lifelong reading.

2.3 Respect for diversity. Candidates demonstrate the ability to develop a collection of reading and information materials in
print and digital formats that support the diverse developmental, cultural, social, and linguistic needs of P-12 students and
their communities.

2.4 Literacy strategies. Candidates collaborate with classroom teachers to reinforce a wide variety of reading instructional
strategies to ensure P-12 students are able to create meaning from text.

Met Met with Conditions Not Met
® O O

Comment:



Standard 2, Literacy and Reading, is addressed in assessments #2, 4, and 8. In the
Response to Conditions submitted, the program has adjusted grading criteria and
developed a rubric for assessment #2, Comprehensive Digital Portfolio, and aligned
the rubric to AASL Standards. The program also revised candidate expectations for
assessment #4, Faculty Supervisor's Assessment of Candidate Performance. Across
assessments, alignment to AASL Standards is clearer and rubrics reflect a qualitative
difference in candidate performance at each level. Rubrics and statistical data provided
support that candidates are meeting the standards as the program puts forth in their
narrative paragraphs.

Standard 3: Information and Knowledge

Candidates model and promote ethical, equitable access to and use of physical, digital,and virtual collections of resources.
Candidates demonstrate knowledge of a variety of information sources and services that support the needs of the diverse
learning community. Candidates demonstrate the use of a variety of research strategies to generate knowledge to improve
practice.

3.1 Efficient and ethical information-seeking behavior. Candidates identify and provide support for diverse student information
needs. Candidates model multiple strategies for students, other teachers, and administrators to locate, evaluate, and ethically
use information for specific purposes. Candidates collaborate with students, other teachers, and administrators to efficiently
access, interpret, and communicate information.

3.2 Access to information. Candidates support flexible, open access for library services. Candidates demonstrate their ability to
develop solutions for addressing physical, social and intellectual barriers to equitable access to resources and services.
Candidates facilitate access to information in print, non-print, and digital formats. Candidates model and communicate the
legal and ethical codes of the profession.

3.3 Information technology. Candidates demonstrate their ability to design and adapt relevant learning experiences that
engage students in authentic learning through the use of digital tools and resources. Candidates model and facilitate the
effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support
research, learning, creating, and communicating in a digital society.

3.4 Research and knowledge creation. Candidates use evidence-based, action research to collect data. Candidates interpret
and use data to create and share new knowledge to improve practice in school libraries.

Met Met with Conditions Not Met
® O O
Comment:

Standard 3, Information and Knowledge, is addressed in multiple Assessments: #1, 2,
3,4,5, 6, and 7, and candidate mastery of this standard is well demonstrated through
the multiple data points. Across assessments, alignment to AASL Standards is clearer
and rubrics reflect a qualitative difference in candidate performance at each level.
Rubrics and statistical data provided support that candidates are meeting the
standards as the program puts forth in their narrative paragraphs.

Standard 4: Advocacy and Leadership

Candidates advocate for dynamic school library programs and positive learning environments that focus on student learning
and achievement by collaborating and connecting with teachers, administrators, librarians, and the community. Candidates are
committed to continuous learning and professional growth and lead professional development activities for other educators.
Candidates provide leadership by articulating ways in which school libraries contribute to student achievement.

4.1. Networking with the library community. Candidates demonstrate the ability to establish connections with other libraries
and to strengthen cooperation among library colleagues for resource sharing, networking, and facilitating access to
information. Candidates participate and collaborate as members of a social and intellectual network of learners.

4.2 Professional development. Candidates model a strong commitment to the profession by participating in professional growth
and leadership opportunities through membership in library associations, attendance at professional conferences, reading
professional publications, and exploring Internet resources. Candidates plan for ongoing professional growth.

4.3 Leadership. Candidates are able to articulate the role and relationship of the school library program's impact on student
academic achievement within the context of current educational initiatives. Utilizing evidence-based practice and information
from education and library research, candidates communicate ways in which the library program can enhance school
improvement efforts.

4.4 Advocacy. Candidates identify stakeholders within and outside the school community who impact the school library
program. Candidates develop a plan to advocate for school library and information programs, resources, and services.

Met Met with Conditions Not Met
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Standard 4, Advocacy and Leadership, is addressed in Assessments #1, 2, 4, and 7.
In the Response to Conditions submitted, the program has adjusted grading criteria
and developed a rubric for assessment #2, Comprehensive Digital Portfolio, and
aligned the rubric to AASL Standards. The program also revised candidate
expectations for assessment #4, Faculty Supervisor's Assessment of Candidate
Performance, and developed a new rubric, better aligned to AASL Standards and
qualitatively different at each performance level, for assessment #7, Budget Plan.
Rubrics and statistical data provided support that candidates are meeting the
standards as the program puts forth in their narrative paragraphs.

Standard 5: Program Management

Candidates plan, develop, implement, and evaluate school library programs, resources, and services in support of the mission
of the library program within the school according to the ethics and principles of library science, education, management, and
administration.

5.1 Collections. Candidates evaluate and select print, non-print, and digital resources using professional selection tools and
evaluation criteria to develop and manage a quality collection designed to meet the diverse curricular, personal, and
professional needs of students, teachers, and administrators. Candidates organize school library collections according to
current library cataloging and classification principles and standards.

5.2 Professional Ethics. Candidates practice the ethical principles of their profession, advocate for intellectual freedom and
privacy, and promote and model digital citizenship and responsibility. Candidates educate the school community on the ethical
use of information and ideas.

5.3 Personnel, Funding, and Facilities. Candidates apply best practices related to planning, budgeting, and evaluating human,
information, and physical resources. Candidates organize library facilities to enhance the use of information resources and
services and to ensure equitable access to all resources for all users. Candidates develop, implement, and evaluate policies
and procedures that support teaching and learning in school libraries.

5.4 Strategic Planning and Assessment. Candidates communicate and collaborate with students, teachers, administrators, and
community members to develop a library program that aligns resources, services, and standards with the school's mission.
Candidates make effective use of data and information to assess how the library program addresses the needs of their diverse
communities.

Met Met with Conditions Not Met
O] O O
Comment:

Standard 5, Program Management and Administration, is addressed in assessments
#1, 2, 6, and 7. As noted previously, revision of assessments to provide clear
alignment to AASL Standards and revision of rubrics to demonstrate alignment to
AASL Standards and to provide qualitative performance differences across each rubric
level allow the program to demonstrate that this standard is met.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content
ALA/AASL standards addressed in this entry could include Standards 1-5. Information from Assessments #1 and #2 should
provide primary evidence in this area. (Assessments #6-#8 may also focus on content knowledge.)

Although program enrollment is low, candidates consistently demonstrate content
knowledge through above average performance on the Praxis licensing exam and
creation of comprehensive digital portfolios.

C.2. Candidates’ ability to understand and apply pedagogical and professional content knowledge, skills, and
dispositions

ALA/AASL standards that could be addressed in this entry include Standards 1-5. Information from Assessments #3 and #4
should provide primary evidence in this area. (Assessments #6-#8 may also focus on pedagogical knowledge, skills, and
dispositions.)

Candidate performance across revised assessments demonstrates their mastery of
pedagogical and professional content knowledge, skills, and dispositions in the field.



For example, Assessment # 4 Faculty Supervisor Assessment indicates that faculty will
place more emphasis on differentiated instruction; the rubric has been revised and
requires candidates to provide strong evidence of differentiated instruction and
strategies to deliver instruction in multiple formats in ways that address physical,
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ALA/AASL standards that could be addressed in this entry include but are not limited to Standards 1-5. Information from
Assessment #5 should provide primary evidence in this area. (Assessments #6-#8 may also focus on student learning.)

The revised Assessment #5 allows candidates to collect data about and reflect on their
impact on P-12 student learning. It requires candidates to perform a pre-assessment
and post-assessment of their students' knowledge to measure the impact of their
instruction on their students' learning. This revision will enable candidates to
demonstrate data driven instructional skills while collaborating with teachers. The
reflective paper further requires candidates to discuss the lesson's impact on student
learning, including possible solutions for lack of student understanding of the lesson.
Data from the assessment provide evidence of candidates' ability to demonstrate
positive effects on student learning.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate performance and
strengthening of the program (as discussed in Section V of the program report)

The program is small, but it has provided evidence that their faculty is examining the
data to ensure that the coursework provided meets the standards. The program is to

be commended for its willingness to analyze and reflect on its current practice and for
its focus on continued improvement.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

N/A

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section I (Context) and other topics not covered in Parts B-E:
N/A
F.2. Concerns for possible follow-up by the CAEP site visitors:

N/A

PART G -DECISIONS

Please select final decision:

© National Recognition. The program is recognized through the semester and year
of the provider's next CAEP accreditation decision in 5-7 years. The Recognition
Report will serve as program level evidence for the accreditation cycle it has been
initiated.To retain recognition and to gather new evidence for the next
accreditation cycle, another program report must be submitted mid-cycle
3 years in advance of the next scheduled accreditation visit. The program
will be listed as Nationally Recognized through the semester of the next CAEP



accreditation decision on websites and/or other publications of the SPA and CAEP.
The institution may designate its program as Nationally Recognized by the SPA,
through the semester of the next CAEP accreditation decision, in its published
materials. National recognition is dependent upon CAEP accreditation. Please note
that once a program has been Nationally Recognized, it may not submit another

report addressing any unmet standards or other concerns cited in the recognition
report.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



