Program Report for the Initial Preparation of Middle Level
Teachers
Association for Middle Level Education (AMLE)
Option 1

All Young Adolescents: The middle level standards interpret “all young adolescents” to be inclusive,
comprising students of diverse ethnicity, race, language, religion, socioeconomic status, gender, sexual
orientation, family composition, regional or geographic origin, and those with exceptional learning needs.

Middle Level: The grade levels included in "middle level” are determined by middle level teacher licensure
regulations in each state, for example grades 4-9, 5-8, 6-9.

NCATE approved the AMLE Standards in 2012. Beginning in Spring 2015, programs submitting reports must use
the 2012 standards.
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KUTZTOWN UNIVERSITY OF PENNSYLVANIA
AMLE SPA
ASSESSMENT # 6: ADDITIONAL ASSESSMENT THE ADDRESSES AMLE STANDARDS
TEACHER LEADER CONSULTATION: MIDDLE SCHOOL CASE STUDY AND ANALYSIS

1. Description of Assessment

The Teacher Leader Consultation: Middle School Case Study and Analysis was designed to encourage candidates to research, observe and reflect
upon best practices of middle level philosophy and school organization, as well as middle level professional roles and research-based
developmental practices that make all middle schoolers successful. It is designed in four sections: 1). Candidates research what best practices of
developmentally responsive middle schools should be. This is completed in two courses: ELU 326, Intro to Middle Level Education and ELU 346,
Middle Level Cognitive Development. In the latter course, which is part of our middle level professional semester, the research occurs prior to
candidates’ field placement (pre-student teaching). Candidates are given the following areas of middle level structures and organization to
research: Teaming, Advisory, Classroom Management, Curriculum Integration, Content Knowledge, Common Planning Time, Developmentally
Appropriate Instruction, Equitable, Differentiated Instruction for Diverse Learners, Culturally Appropriate Practices, and Middle Level Student
Motivation. 2). When placed in a field placement for at least six weeks, given what they’ve learned, candidates observe the theories in action and
look for these practices in their particular school setting. At this point, they are asked to be non-evaluative, and simply report what they see. 3).
Following this reflection, candidates assess the middle level practices that they’ve observed. They are now asked to evaluate what they’ve seen to
tell whether or not they think the practices in their school setting are developmentally appropriate and socially equitable. The focus also becomes
one of advocacy for change, in which candidates propose ways to improve the structure of their setting to be more in consistent with middle level
philosophy. The goal is for them to be critical, in a professional, non-judgmental way. 4). In the final section, based on what they have learned in
the research and seen in their placement, candidates set goals designed to help them see themselves as future advocates for all of the middle
school students they’ll teach. They are asked to uncover the skills that they have that would allow them to professionally guide a faculty toward
improvement, as well as determine what skills they still need to develop.

2. Alignment of Assessment with 2012 AMLE Standards
The Multi-Entry Journal Project, as documented on the project rubric, was designed to align with AMLE Standards 3 & 5.

Standard 1: Young Adolescent Development

Element d. Implications of Young Adolescent Development for Middle Level Programs and Practices: This assignment requires middle level
candidates to use prior knowledge about This We Believe and the middle school philosophy to make decisions for middle level students. The
assignment requires them to think about their own role in the creating a responsive learning environment, as well as to be a contributing
member of a middle level interdisciplinary team and advisory.
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Standard 3: Middle Level Philosophy and School Organization

Element a. Middle Level Philosophical Foundations: In order to complete the assignment, middle level teacher candidates research and
develop an understanding of the philosophical foundations of developmentally responsive middle level programs and schools.

Element b. Middle Level Organization and Best Practices: Middle level teacher candidates utilize their knowledge of the effective
components of middle level programs and schools to evaluate the school setting in which they are placed in order to see if the practices
within are equitable and enhance learning for all students (e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation,
socioeconomic status, family composition). Through self-analysis, they are also asked to demonstrate their ability to apply this knowledge
and to determine what skills they have and what skills they need to develop in order to perform successfully in middle level programs and
practices such as interdisciplinary teaming, advisory programs, flexible block schedules, and common teacher planning time.

Standard 5: Middle Level Professional Roles

Element b. Advocacy for Young Adolescents and Developmentally Responsive Schooling Practices: The assignment is designed to help middle
level teacher candidates see themselves as advocates for all young adolescents and for developmentally responsive schooling practices.
Through it, they become informed advocates for effective middle level educational practices and policies, and begin to develop their
professional leadership skills to create equitable opportunities for all young adolescents in order to maximize their students' learning.
Element d. Dispositions and Professional Behaviors: The assignment promotes the development of professional dispositions by asking
teacher candidates to critique the setting in which they are placed in a non-judgmental, professional way. Additionally, the journal’s design
asks them to demonstrate knowledgeable, reflective, critical perspectives on their own teaching and professional skills.

3. Description of Assessment Provided to Teacher Candidates (What follows is the exact handout given to our teacher candidates.)

KUTZTOWN UNIVERSITY
Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)
AMLE SPA Assessment 7
Optional Assessment: Teacher Leader Consultation: Middle School Case Study and Analysis
Student Directions

Scenario/Instructions: You are a newly hired faculty member in a middle school (your professional semester school placement) in which the
principal’s hiring practices and expectations demonstrate a commitment to developing teachers as leaders; even new teachers are valued as such.
You’ve been asked to conduct an analysis of your middle school in terms of its organizational structures, developmental spectrum, instruction,
relationships, etc. To do so, you will first need to use the knowledge you gained in EDU 326 and ELU 346. In these courses, you studied best
practices of educating middle level students, effective middle school organizational structures, and the standards of our profession. Use this
knowledge to observe and then analyze the school in which you are placed for ELU 346. Prior to your observation, use This We Believe: Keys to
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Educating Young Adolescents (2010), the AMLE Teacher Preparation Standards (2012), and National Forum to Accelerate Middle-Grades Reform
(2002), among others, to confirm your content knowledge in this area. You’ll use this knowledge as framework to inform your observations of the
relevant theoretical and philosophical underpinnings of middle level education extant in your school setting. Following your analysis, please provide
the principal with an analysis of the practices you’ve observed in your school. Finally, reflect on how, as a teacher leader, you can be an advocate for
change in your school.

Please use the electronic MS Word template on D2L (replicated below) to word process your work. Directions for completing columns are as
follows:

KU AMLE SPA: Assessment 6

Column 1: Summary of Recommendations from Relevant Middle-Grades Research (Completed PRIOR to your field experience)

-Using the template given, summarize the recommendations for each key This We Believe component (teaming, advisory, exploratory
curriculum, etc.) listed on the template. According to the body of research in the field of middle-grades education, what should best middle
level practices be? In your summary, cite the source and page numbers to support your description. Summaries should be specific, clear,
accurate and substantive.

Column 2: Observations of Middle Level Theory and Philosophy

-Using the research base (This We Believe) as a lens, explain how each practice/issue was observed in your school. Be sure to make clear
connections to your summaries. What do you see in your placement? Some observations will be visible (explicit), while others may be
implicit — you may have to look beyond the visible/obvious. This section should be completed without judgment or comment. It’s ‘just the
facts’ of what you observe.

Column 3: Analysis of Middle Level Practices and Recommendations

-Given your role as a teacher leader in the school, analyze and comment on the middle level practices you observed. Are the current practices
of your placement developmentally responsive and socially equitable middle level practices? Is what you noticed consistent with what we
know to be best for middle level learners? Given your knowledge, are these practices effective? What are the strengths of your school and
what are opportunities for growth? As a teacher leader, what changes would you suggest be made so that the school becomes more consistent
with middle level philosophy?

Column 4: Goal Setting/Commitment to Leadership and Advocacy in Middle Level Education

-Given your assessment in column three, discuss how you would proceed as a new teacher leader on the faculty? How would you
professionally demonstrate your commitment to advocacy and leadership to guide improvement toward a more solid middle level philosophy
that supports student learning? Part of becoming a strong teacher leader is reflection concerning the current skills you possess that will allow
you to accomplish this, as well as the skills you might still need to develop. In this column, do some of this reflection. Discuss what goals you
might set for yourself in order to demonstrate your commitment to, leadership of, and advocacy for developmentally responsive and socially
equitable middle level education?





Column 1 will be done during on-campus coursework, Columns 2 and 3 will be done during the field placement portion of the semester, and Column

4 may be at the end of your field placement or just after (consult due date!).

Kutztown University: AMLE SPA

Assessment 6

Optional: Teacher Leader Consultation: Middle School Case Study and Analysis

AMLE Standard

3 - Target

2 - Acceptable

1 - Unacceptable

Standard 1d

Implications of Young
Adolescent Development for
Middle Level Curriculum
and Instruction

Middle level teacher
candidates apply their
knowledge of young
adolescent development
when making decisions
about their respective roles in
creating and maintaining
developmentally responsive
learning environments. They
demonstrate their ability to
participate successfully in
effective middle level school
organizational practices such
as interdisciplinary team
organization and advisory
programs.

Middle level teacher candidate
successfully participates in
middle level practices, such as
interdisciplinary teaming and
advisory programs that help
ensure a successful schooling
experience for all young
adolescents. They use
reflection to improve their
ability to be successful in
middle level programs.

Middle level teacher candidate
participates in middle level
practices, such as
interdisciplinary teaming and
advisory programs that help
ensure a successful schooling
experience for their students.
They use reflection to improve
their participation in middle
level programs.

Middle level teacher
candidate can describe the
importance of middle level
practices, such as
interdisciplinary teaming
and advisory programs.

Standard 3a

Middle Level Philosophical
Foundations

Middle level teacher
candidates demonstrate an
understanding of the
philosophical foundations of
developmentally responsive

Middle level teacher candidate
specifically, clearly,
accurately, and substantively
explains each middle school
concept assigned, which
demonstrates an understanding
of the philosophical
foundations of

Middle level teacher candidate
accurately explains each
middle school concept
assigned, which demonstrates
an understanding of the
philosophical foundations of
developmentally responsive
middle level programs.

Middle level teacher
candidate does not
adequately explain each
middle school concept
assigned.
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middle level programs and
schools.

developmentally responsive
middle level programs.

Standard 5d

Dispositions and
Professional Behaviors
Middle level teacher
candidates demonstrate
positive orientations toward
teaching young adolescents
and model high standards of
ethical behavior and
professional competence.
They are continuous,
collaborative learners who
demonstrate knowledgeable,
reflective, critical
perspectives on their

Work demonstrates
candidate’s commitment to
setting and maintaining high
standards of ethical behavior
and professional competence.
The candidate demonstrates
positive dispositions toward
teaching young adolescents.
Candidate’s work
demonstrates a commitment to
collaborative learning.
Reflections demonstrate the
ability to think critically about
teaching and set relevant,
reasonable goals for

Work demonstrates
candidate’s commitment to
setting ethical behavior and
professional competence. The
candidate demonstrates
positive dispositions toward
teaching young adolescents.
Candidate’s work
demonstrates ability to work
collaboratively. Reflections
demonstrate the ability to
think critically about teaching

and set goals for improvement.

Work does not clearly
illuminate candidate’s
commitment to setting
ethical behavior and
maintaining professional
competence. The candidate
demonstrates does not
always demonstrate a
positive disposition toward
teaching young adolescents.
Candidate’s work lacks
evidence of the ability to
work collaboratively.
Reflections do not
demonstrate the ability to

teaching. improvement. think critically about
teaching or set goals for
improvement.

Standard 3b Middle level teacher candidate | Middle level teacher candidate | Middle level teacher

Middle Level Organization
and Best Practices

Middle level teacher
candidates utilize their
knowledge of the effective
components of middle level
programs and ...
demonstrate their ability to
apply this knowledge and to
function successfully within
a variety of school
organizational settings (e.qg.,
grades K-8, 6-8, 7-12).
Middle level teacher
candidates perform
successfully in middle level
programs and practices....

describes if the school’s
current practices are
developmentally responsive
and socially equitable and
connects this description to
best practices of middle level
education. The candidate
demonstrates the ability to
perform successfully in a
middle level program through
an unbiased, non-judgmental
description. The candidate
demonstrates teacher
leadership in suggesting
changes to the school that are
consistent with the middle
level philosophy.

describes if the school’s
current practices are
developmentally and socially
responsive. The candidate
demonstrates the ability to
perform successfully in a
middle level program through
an unbiased, non-judgmental
description. The candidate
identifies changes that are
consistent with the middle
level philosophy.

candidate describes the
school’s current practices.
The analysis includes bias
and judgement. The
candidate identifies
suggested changes for the
school, which may not be
informed by or consistent
with the middle level
philosophy.
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Standard 5b Advocacy for Middle level teacher candidate | Middle level teacher candidate | Middle level teacher
Young Adolescents and demonstrates teacher describes school-based candidate describes school-
Developmentally Responsive | leadership and commitmentto | changes that are consistent based changes that may not
Schooling Practices Middle | advocacy for middle level with the middle level be consistent with the

level teacher candidates students by objectively philosophy. The candidate middle level philosophy.
serve as advocates for all describing school-based demonstrates the ability to The candidate does not
young adolescents and for changes that are consistent identify current strengths and | identify relevant personal
developmentally responsive | with the middle level weaknesses. The candidate strengths and weaknesses or
schooling practices. They are | philosophy. The candidate sets goals for growth. set goals.

informed advocates for analyzes and reflects upon

effective middle level his/her current skill set, as

educational practices and well as skills that need to be

policies, and use their developed in order to

professional leadership demonstrate increased teacher

responsibilities to create leadership. The candidate sets

equitable opportunities for goals for growth in terms of

all young adolescents in student advocacy.

order to maximize their

students' learning.

5. Data Collection Process and Summary Table

Data were collected during the fall semester of 2019. Candidates’ case study assignment was scored by the professor of ELU 346, Middle Level
Cognitive Development. Our unit uses Taskstream to score, collect, and organize data from our Core Assessments. The total number of teacher
candidates scored for this assessment was 25.

Data Collected During Fall 2019 - N =24

Results for Target Acceptable Unacceptable
Rubric Criteria Group 3 pts. 2 pts. 1 pt.

Range (low —

high)/

Mean (out of 3)
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AMLE Standard 1d Range: 3-3 N=24 N=0 N=0
Implications of Young Mean: 3 100% 0% 0%
Adolescent
Development for
Middle Level
Curriculum and
Instruction
AMLE Standard 3a Range: 3-3 N=24 N=0 N=0
Middle Level Mean: 3 100% 0% 0%
Philosophical
Foundations
AMLE Standard 5d Range: 2-3 N=16 N=8 N=0
Dispositions and Mean: 2.92 66.67% 33.33% 0%
Professional Behaviors
AMLE Standard 3b Range: 2-3 N=22 N=2 N=0
Middle Level Mean: 2.92 91.67% 8.33% 0%
Organization and Best
Practices
AMLE Standard 5b | Range: 1-3 N=16 N=6 N=2
Advocacy for Young Mean: 2.58 66.67% 25.00% 8.33%
Adolescents and
Developmentally
Responsive Schooling
Practices
Overall Assessment Range: 2.25-3

Mean: 2.85

6. Summary of Data Findings

As previously stated, data was collected during fall of 2019 following scoring of teacher candidates’ case study assignments. The data table shows
the composite mean score, both raw (out of a possible 3 points) and percent, in each relevant area of the rubric. Additionally, it demonstrates the raw
number and percentage of teacher candidates achieving each level of the rubric. The mean scores for categories range from 3 (100%) to a low of 2.58
(86%), which demonstrates that in all categories the majority of our candidates met all the standards. When we look at the individual rubric data, all
candidates scored acceptable or above (target), except for two candidates in the final category, Standard 5b, Advocacy for Young Adolescents and
Developmentally Responsive Schooling. Candidates most excelled in writing a descriptive summary of current best practices in middle level
education (as per This We Believe), as well as describing their observations of the middle level philosophy at work in their field placement.
Candidates demonstrated the ability to reflect on, evaluate, and describe their own skill set in relation to becoming advocates for all middle level
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students (2.58/3 or 86%) as evidenced in the last row of the rubric. Though this was the lowest area for candidates, all candidates but two reached
proficiency. Some candidates had difficulty seeing themselves in the role of teacher-leader, given their newness to the classroom setting. Though not
concerned, we are working to improve this important disposition. Overall, candidates were quite successful on this assessment. The mean for all
criteria was 2.85/3 or 95%.

7. Interpretation of How Data Provides Evidence for Meeting Standards
Data collected overwhelmingly demonstrate that teacher candidates have met the 2012 AMLE Standards embedded in the Teacher Leader
Consultation: Middle School Case Study Assignment. Data from each individual row of the rubric strongly shows that candidates met all aspects,
including:

e AMLE Standard 1d

e AMLE Standard 3 (a and b)

e AMLE Standard (5 b and d).
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KUTZTOWN UNIVERSITY OF PENNSYLVANIA
AMLE SPA
ASSESSMENT # 4: FINAL ASSESSMENT OF STUDENT TEACHING

Student Teaching Final Evaluation

1. Description of assessment

Teacher candidates complete two 8-week student teaching placements as part of their final semester
prior to graduation. Placements are secured by the middle level team, in conjunction with the Clinical
Experience Coordinator. Placements are made in grades 4-8 in one of three types of classroom: self-
contained (typically grades 4-6), or a middle school (typically grades 6-8) placement in one of their two
concentration areas (math, science, English language arts, or social studies). Since our candidates have
three clinical placements, including their pre-student teaching placement, which we call professional
semester, we vary their clinical placement to include a unique placement in both of their two
concentration areas and a self-contained classroom so that they experience each. In addition,
candidates are placed in various settings: urban, suburban, and rural. In each placement, candidate’s
supervisors complete a Final Assessment of Student Teaching, designed specifically for our AMLE SPA.
To complete this final, summative evaluation, supervisors use many forms of data, including: teacher
candidate lesson plans; assignments, such as the unit plan in placement 1, and the candidate capstone
portfolio in placement 2; reflection journals; cooperating teacher evaluations based on the Danielson
Framework, informal interviews; post-lesson interviews, supervisor observations (based on the
Danielson Framework), and the supervisor’s final PDE 430 Evaluation.

2. Alignment of Assessment with 2012 AMLE Standards
Because of the comprehensive and capstone nature of this assessment, it was designed to directly
assess each and every AMLE Standard and accompanying element.

3. Description of Assessment Provided to Student

Since this is an assessment of performance during student teaching completed by field supervisors,
there is no ‘assignment’ to be shared with student teachers. The assessment rubric is provided in our
student teaching handbook and explained to candidates in our student teaching practicum class. Ratings
are based on candidate performance in and out of the classroom and is inclusive of all their lesson and
assessment planning.

4. Rubric for Assessment 4

Given reviewers’ feedback from our previous SPA report, our program recently completely revised this
rubric to more analytically align to the 2012 AMLE Standards. All evaluations from mentor teachers,
supervisors, and student teacher self-evaluations, are used to derive a composite, overall level of
achievement using the rubric below, which is aligned to each and every AMLE standard and element.
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KUTZTOWN UNIVERSITY
Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)
AMLE SPA Assessment 4
Student Teaching or Internship: Final Evaluation Rubric

AMLE Target Acceptable Unacceptable
Standard 3 Points 2 Points 1 Point
AMLE PRINCIPLE A:

THE LEARNER AND LEARNING

AMLE Standard 1: Youn

Adolescent Development

Standard 1a
Knowledge of
Young Adolescent

Development
Middle level teacher
candidates
demonstrate a
comprehensive
knowledge of young
adolescent
development. They
use this understanding
of the intellectual,
physical, social,
emotional, and moral
characteristics, needs,
and interests of young
adolescents to create
healthy, respectful,
supportive, and
challenging learning
environments for all
young adolescents,
including those whose
language and cultures
are different from their
own.

Teacher candidate
consistently applies
knowledge of young
adolescent
development to
planning and
instruction in order to
maximize student
learning. Planned
learning activities and
assessments go
beyond the intellectual
to include challenging
tasks that take into
consideration middle
level students’
physical, social,
emotional, and moral
characteristics, needs,
and interests. There is
substantial evidence of
the candidate’s ability
to create a healthy,
respectful, supportive
learning environment
for middle level
students whose
language and cultures
are different from
candidate’s own.

Teacher candidate
applies knowledge of
young adolescent
development to
planning and
instruction in order to
impact student
learning. Planned
learning activities and
assessments include
evidence of
candidate’s
understanding of
students’ intellectual,
physical, social,
emotional, and moral
characteristics, needs,
and interests. There is
evidence of the
candidate’s ability to
create a healthy,
respectful, supportive
learning environment
for middle level
students whose
language and cultures
are different from
candidate’s own.

Teacher candidate
does not apply
knowledge of young
adolescent
development to
planning and
instruction in order to
impact student
learning. Planned
learning activities and
assessments are
primarily
intellectually focused
and do not include
students’ intellectual,
physical, social,
emotional, and moral
characteristics, needs,
and interests. There is
little evidence of the
candidate’s ability to
create a healthy,
respectful, supportive
learning environment
for middle level
students whose
language and cultures
are different from
candidate’s own.

Standard 1b
Knowledge of the
Implications of
Diversity on
Young Adolescent

Development
Middle level teacher
candidates
demonstrate their
understanding of the
implications of
diversity on the
development of young
adolescents. They

Teacher candidate
chooses curriculum
and instruction that is
responsive to diverse
needs of young
adolescents. The
learning environment
created by the
candidate is dynamic,
promotes the healthy
development of all
young adolescents,
and affirms and
incorporates the
diversity found within
student populations.

Teacher candidate
chooses instructional
strategies, adaptations
and accommodations
to meet the diverse
developmental needs
of middle level
students.
Differentiation and
accommodation of
instruction are evident
in the differentiation
and accommodation
section of the plan.

Teacher candidate
chooses ineffective
and/or inappropriate
instructional
strategies, and/or
adaptations and
accommodations are
not included, or are
insufficient.
Differentiation of
instruction is not
evident in the plan or
is insufficient.
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implement curriculum
and instruction that is
responsive to young
adolescents’ local,
national, and
international histories,
language/dialects, and
individual identities
(e.g., race, ethnicity,
culture, age,
appearance, ability,
sexual orientation,
socioeconomic status,
family composition).
They participate
successfully in middle
level practices that
consider and celebrate
the diversity of all
young adolescents.

Standard 1c
Implications of
Young Adolescent
Development for
Middle Level
Curriculum and

Instruction
Middle level teacher
candidates use their
knowledge of young
adolescent
development when
planning and
implementing middle
level curriculum and
when selecting and
using instructional
strategies.

Teacher candidate
uses knowledge of
adolescent
development when
selecting and
implementing
instructional strategies
to meet the
developmental needs
of diverse middle
level students. These
strategies are evident
throughout planning
and instruction.

Teacher candidate
uses knowledge of
adolescent
development when
selecting and
implementing
instructional strategies
to meet the
developmental needs
of diverse middle
level students. These
strategies are evident
throughout the
majority of their
planning and
instruction.

Teacher candidate’s
use of their knowledge
of adolescent
development when
selecting and
implementing
instructional strategies
to meet the
developmental needs
of diverse middle
level students is not
evident within
strategies chosen for
planning and
instruction.

Standard 1d
Implications of Young
Adolescent
Development for
Middle Level
Curriculum and
Instruction

Middle level teacher
candidates apply their
knowledge of young
adolescent
development when
making decisions
about their respective
roles in creating and
maintaining
developmentally
responsive learning
environments. They
demonstrate their
ability to participate
successfully in

Teacher candidate
successfully
participates in middle
level practices, such as
interdisciplinary
teaming and advisory
programs that help
ensure a successful
schooling experience
for all young
adolescents. They use
reflection to improve
their ability to be
successful in middle
level programs.

Teacher candidate
participates in middle
level practices, such as
interdisciplinary
teaming and advisory
programs that help
ensure a successful
schooling experience
for their students.
They use reflection to
improve their
participation in middle
level programs.

Teacher candidate can
describe the
importance of middle
level practices, such as
interdisciplinary
teaming and advisory
programs but evidence
of their application is
not demonstrated.
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effective middle level
school organizational
practices such as
interdisciplinary team
organization and
advisory programs.

AMLE PRINCIPLE B:
CONTENT

AMLE Standard 2: Middle Level Curriculum

Standard 2a
Subject Matter
Content

Knowledge

Middle level teacher
candidates
demonstrate a depth
and breadth of subject
matter content
knowledge in the
subjects they teach
(e.g.
English/language arts,
mathematics, reading,
social studies, health,
physical education,
and family and
consumer science).
They incorporate
information literacy
skills and state-of-the-
art technologies into

teaching their subjects.

Teacher candidate
demonstrates depth
and breadth of subject
area content
knowledge. Through
planning and
instruction, the
candidate
demonstrates an
understanding of
content knowledge
and its connection to
content pedagogy in
the subject
area/discipline they
teach. The candidate
actively and
voluntarily seeks to
expand this
knowledge through
continued learning;
s/he seeks appropriate
resources and uses
mentors, supervisors,
and peers as a
resources when
necessary to expand
his/her subject matter
knowledge in order to
provide effective
instruction for
adolescent learners.
The candidate
incorporates state-of-
the art technologies
and informational
literacy skills in the
subject they teach.

Teacher candidate
demonstrates depth
and breadth of subject
area content
knowledge. Through
planning and
instruction, the
candidate
demonstrates an
understanding of
content knowledge
and its connection to
content pedagogy in
the subject
area/discipline they
teach. The candidate
incorporates
technologies and
informational literacy
skills in the subject
they teach.

Teacher candidate
demonstrates limited
subject area content
knowledge, and does
not demonstrate a
commitment to
continued learning.

Standard 2b
Middle Level

Student Standards
Middle level teacher
candidates use their
knowledge of local,
state, national, and
common core
standards to frame
their teaching. They

Teacher candidate
critically analyzes
content and the
developmental needs
of young adolescents
to inform his/her
pedagogical decisions
in order to effectively
select relevant state,
national and common
core standards. Using

Teacher candidate
uses content specific
knowledge and the
developmental needs
of young adolescents
to inform his/her
pedagogical decisions
in order to select
relevant state, national
and common core
standards. These

Teacher candidate
uses state, national
and common core
standards in planning.
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draw on their
knowledge of these
standards to design,
implement, and
evaluate
developmentally
responsive,
meaningful, and
challenging
curriculum for all
young adolescents.

these standards as a
guide they select,
design, evaluate, and
modify instructional
strategies and
assessments in ways
that capitalize on the
diverse learning needs
of all young
adolescents and are
authentic/relevant to
needs and interests of
middle level learners,

standards inform
instruction and
assessment.

challenging,

interdisciplinary, and

exploratory.
Standard 2¢ Teacher candidate Teacher candidate Teacher candidate can

PNy demonstrates an demonstrates an articulate the

ligoeltoplioeyy understanding of the understanding of the importance of using
Nature of interdisciplinary and | interdisciplinary and | the interdisciplinary
Knowledge integrated nature of integrated nature of and integrated nature
Middle level teacher knowledge through knowledge through of knowledge in
candidates planning and planning and planning and teaching
demonstrate the instruction. The instruction. The but evidence of
interdisciplinary candidate provides candidate teaches in demonstration is not
nature of knowledge evidence that all their | ways that encourage evident.
by helping all young students make students to make

adolescents make
connections among
subject areas.

authentic and
meaningful
connections within
and among subject
areas. Students are
encouraged to build
knowledge by
connecting to their
own interests and
experiences.

connections between
subject areas and their
own interests and
experiences.

AMLE Standard

3: Middle Level P

hilosophy and Sch

ool Organization

Standard 3a
Middle Level
Philosophical

Foundations
Middle level teacher
candidates
demonstrate an
understanding of the
philosophical
foundations of
developmentally
responsive middle
level programs and
schools.

Teacher candidate’s
classroom
management
techniques and
choices demonstrate
the ability to
effectively apply
his/her understanding
of the philosophical
foundations of middle
level education and
best practices of the
components of
effective middle level
programs. All students
are treated with
respect and aided in
developing
responsibility and self-
advocacy skills.

Teacher candidate’s
classroom
management
techniques and
choices demonstrate
an understanding of
the philosophical
foundations of middle
level education and
best practices of the
components of
effective middle level
programs. All students
are treated with
respect.

Teacher candidate’s
classroom
management
techniques and
choices are not based
on an understanding
of the philosophical
foundations of middle
level education or best
practices of middle
level programs.
Students may not
always be treated with
respect.

Standard 3b

Teacher candidate
uses the knowledge of

Teacher candidate
uses the knowledge of

developmentally

Teacher candidate can
describe

developmentally

developmentally
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Middle Level
Organization and

Best Practices
Middle level teacher
candidates utilize their
knowledge of the
effective components
of middle level
programs and schools
to foster equitable
educational practices
and to enhance
learning for all
students (e.g., race,
ethnicity, culture, age,
appearance, ability,
sexual orientation,
socioeconomic status,
family composition).
They demonstrate
their ability to apply
this knowledge and to
function successfully
within a variety of
school organizational
settings (e.g., grades
K-8, 6-8, 7-12).
Middle level teacher
candidates perform
successfully in middle
level programs and
practices such as
interdisciplinary
teaming, advisory
programs, flexible
block schedules, and
common teacher
planning time.

responsive and
socially equitable
practices to foster
healthy adolescent
development and
enhance learning for
all students within
practice. The
candidate assesses the
effectiveness of
middle level
components within the
school context and
professionally shares
thoughts when
appropriate. Candidate
is an active,
contributing member
of their middle level
interdisciplinary team,
advisory program, and
during common
teacher planning time.

responsive and
socially equitable
practices in the school
setting. Candidate is
an active listener
within the context of
assigned middle level
interdisciplinary team,
advisory program, and
during common
teacher planning time.

responsive and
socially equitable
practices but evidence
of application of this
knowledge is not
evident.

AMLE PRINCIPLE C:
INSTRUCTIONAL PRACTICE

AMLE Standard 4: Middle Level Instruction and Assessment

Standard 4a

Content Pedagogy
Middle level teacher
candidates use their
knowledge of
instruction and
assessment strategies
that are especially
effective in the
subjects they teach.

Teacher candidate
uses instructional and
assessment strategies
that are especially
effective for the
content they teach.

Teacher candidate
uses instructional and
assessment strategies
that are appropriate
for the content they
teach.

Teacher candidate
does not use
appropriate
instructional and
assessment strategies
for the content they
teach. The candidate is
more focused on
disseminating content
than on the needs of
students.

Standard 4b

Teacher candidate
employs a wide
variety of effective
and responsive middle

Teacher candidate
employs responsive
middle level teaching,
learning and

Teacher candidate
employs instructional
and assessment
strategies, information
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Middle Level
Instructional

Strategies

Middle level teacher
candidates employ a
wide variety of
effective teaching,
learning, and
assessment strategies.
They use instructional
strategies and
technologies in ways
that encourage
exploration, creativity,
and information
literacy skills (e.g.,
critical thinking,
problem solving,
evaluation of
information gained) so
that young adolescents
are actively engaged
in their learning. They
use instruction that is
responsive to young
adolescents’ local,
national, and
international histories,
language/dialects, and
individual identities
(e.g., race, ethnicity,
culture, age,
appearance, ability,
sexual orientation,
socioeconomic status,
family composition).

level teaching,
learning and
assessment strategies,
information literacy
skills, and technology
to motivate all
adolescent learners
and encourage student
curiosity, creativity,
and critical thinking.
The candidate views
diversity as an asset
and chooses
instructional strategies
that affirm the
diversity of all young
adolescents.

assessment strategies,
as well as information
literacy skills and
technology to
motivate adolescent
learners and
encourage student
critical thinking. The
candidate chooses
instructional strategies
that are responsive to
the diversity of young
adolescents.

literacy skills, and
technologies that are
not carefully chosen to
motivate adolescent
learners or encourage
student critical
thinking. A safe
and/or supportive
learning environment
is not maintained. The
candidate may look at
the diversity young
adolescents as a
deficit, and does not
choose strategies that
are responsive to the
needs and experiences
of all adolescent
learners.

Standard 4c
Middle Level
Assessment and
Data-informed

Instruction

Middle level teacher
candidates develop
and administer
assessments and use
them as formative and
summative tools to
create meaningful
learning experiences
by assessing prior
learning,
implementing
effective lessons,
reflecting on young
adolescent learning,
and adjusting
instruction based on
the knowledge gained.

Teacher candidate
demonstrates the
ability to work with
students and
colleagues to create a
wide variety of
relevant, effective
formative and
summative
assessments. The
candidate routinely
analyzes assessment
data to evaluate
his/her practice and
inform instruction
(e.g., adjust pace,
differentiate for
individuals, create
meaningful learning
experiences, and
implement effective
lessons).

Teacher candidate
creates relevant
formative and
summative
assessments. The
candidate analyzes
assessment data to
inform their
instruction.

Teacher candidate
does not create
relevant or effective
assessments. The
candidate rarely uses
data to inform practice
or instruction.

Standard 4d

Teacher candidate
establishes a caring,

Teacher candidate
establishes a caring,

Teacher candidate can
discuss the importance
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Young Adolescent

Motivation

Middle level teacher
candidates
demonstrate their
ability to motivate all
young adolescents and
facilitate their learning
through a wide variety
of developmentally
responsive materials
and resources (e.g.,
technology,
manipulative
materials, information
literacy skills,
contemporary media).

equitable, and
productive learning
environment for all
young adolescents.
The candidate
employs a wide
variety of
developmentally
responsive materials
and resources to
motivate all middle
level learners. The
candidate routinely
analyzes his/her
teaching through the
context of student
motivation and adjusts

equitable, and
productive learning
environment for
young adolescents.
The candidate
employs
developmentally
responsive materials
and resources to
motivate middle level
learners.

of developing a
caring, equitable, and
productive learning
environment for
young adolescents, as
well as the importance
of motivating
adolescent learners but
evidence of this is not
demonstrated.

They establish accordingly.
equitable, caring, and
productive learning
environments for all
young adolescents.
AMLE PRINCIPLE D:

PROFESSIONAL RESPONSIBILITIES

AMLE Standard 5: Middle Level Professional Roles

Standard 5a
Professional Roles
of Middle Level

Teachers

Middle level teacher
candidates understand,
reflect on, and are
successful in their
unique roles as middle
level professionals
(e.g., members of
teaching teams and
advisors to young
adolescents).

Teacher candidate
initiates opportunities
to collaborate with
other professionals in
ways that support and
strengthen teaming
practices/collaboration
in order to enhance
student learning. The
candidate reflects
critically and
purposefully in all
domains of teaching in
order to continuously
improve practice.
Constructive criticism
is invited and
routinely used in
practice.

Teacher candidate
collaborates with other
professionals in ways
that support and
strengthen teaming
practices/collaboration
in order to enhance
student learning. The
candidate purposefully
reflects in order to
improve practice, with
some guidance
necessary from mentor
and/or supervisor.
Constructive criticism
is accepted and there
is some evidence it is
used in practice.

Teacher candidate
keeps to him/herself
and does not actively
collaborate with other
professionals. The
candidate does not
reflect critically or
purposefully in order
to improve practice.
The candidate may not
accept constructive
criticism from mentors
and supervisors.
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Standard 5b
Advocacy for
Young
Adolescents and
Developmentally
Responsive

Schooling

Middle level teacher
candidates serve as
advocates for all
young adolescents and
for developmentally
responsive schooling
practices. They are
informed advocates
for effective middle
level educational
practices and policies,
and use their
professional
leadership
responsibilities to
create equitable
opportunities for all
young adolescents in
order to maximize
their students'

Teacher candidate
demonstrates teacher
leadership and
commitment to
advocacy for middle
level students in a
variety of settings.
The candidate
analyzes and reflects
upon his/her current
skill set, as well as
skills that need to be
developed in order to
demonstrate increased
teacher leadership.
The candidate sets
goals for growth in
terms of student
advocacy.

Teacher candidate
advocates for middle
level students. The
candidate
demonstrates the
ability to identify
current strengths and
weaknesses. The
candidate sets goals
for growth.

Teacher candidate can
articulate the
importance of
advocacy for middle
level students. The
candidate does not
identify relevant
personal strengths and
weaknesses or set
goals.

learning.

Standard 5c¢ Teacher candidate Teacher candidate Teacher candidate

Working with develops positive, demonstrates the does not consistently

Familv Members collaborative, ability to develop demonstrate the ability
amily professional positive, collaborative, | to develop positive,

and Community

Involvement
Middle level teacher
candidates understand
and value the ways
diverse family
structures and cultural
backgrounds influence
and enrich learning.
They communicate
and collaborate with
all family members
and community
partners, and
participate in school
and community
activities. They
engage in practices
that build positive,
collaborative
relationships with
families from diverse
cultures and
backgrounds. ..

relationships with all
members of the school
community, including
school leaders, mentor
teachers, school
support staff, students
and diverse families.
The candidate
communicates
effectively with all.

professional
relationships with
members of the school
community, including
school leaders, mentor
teachers, school
support staff, students
and diverse families.
The candidate has
good communication
skills.

collaborative,
professional
relationships with
members of the school
community. The
candidate needs to
improve his/her oral
and/or written
communication skills.

Standard 5d

Teacher candidate sets
and maintains high
standards of ethical
behavior and

Teacher candidate
demonstrates
appropriate standards
of ethical behavior

Teacher candidate
does not always
demonstrate
appropriate standards
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Professional
Behaviors

candidates

teaching young
high standards of
professional
continuous,

who demonstrate

knowledgeable,

teaching.

Dispositions and

Middle level teacher

demonstrate positive
orientations toward

adolescents and model
ethical behavior and
competence. They are
collaborative learners

reflective, critical
perspectives on their

professional
competence and looks
for opportunities to
participate in
professional
development to extend
his/her knowledge and
skills. The candidate
demonstrates positive
dispositions toward
teaching young
adolescents.

and professional
competence. He/she
looks for opportunities
to participate in
professional
development. The
candidate
demonstrates positive
dispositions toward
teaching young
adolescents.

of ethical behavior
and professional
competence. He/she
demonstrated no
evidence of taking
part in opportunities
for professional
development. The
candidate’s
dispositions toward
teaching young
adolescents is not
always positive.

5. Data Collection Process and Summary Table

One semester’s worth of data, an overall assessment of both student teaching placements was

collected. Our unit uses Taskstream to score, collect, and organize data from our Core Assessments.

Because of the way the Direct Response Folio (DRF) was organized, all data for each assessment were

reported in aggregate, rather than being available by semester/year of administration. The total

number of teacher candidates scored for this assessment was 23.

Overall Data, Spring 2020 (N=23)

Results for Target Acceptable Unacceptable
Rubric Criteria Group 3 pts. 2 pts. 1 pt.
Range (low —
high)/
Mean (out of 3)
AMLE Standard 1a Range: 2-3 N=20 N=3 N=0
Knowledge of Young Mean: 2.87 86.96% 13.04% 0%
Adolescent
Development
AMLE Standard 1b Range: 2-3 N=18 N=5 N=0
Knowledge of the Mean: 2.78 78.26% 21.73% 0%
Implications of
Diversity on Young
Adolescent
Development
AMLE Standard 1c¢ Range: 2-3 N= 20 N=3 N=0
Implications of Young Mean: 2.87 86.96% 13.04% 0%
Adolescent
Development for
Middle Level
Curriculum and
Instruction
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AMLE Standard 1d Range: 2-3 N=22 N=1 N=0
Implications of Young | Mean: 2.96 95.65% 4.35% 0%
Adolescent

Development for

Middle Level

Curriculum and

Instruction

AMLE Standard 2a Range: 2-3 N=20 N=3 N=0
Subject Matter Content | Mean: 2.87 86.96% 13.04% 0%
Knowledge

AMLE Standard 2b Range: 2-3 N=21 N=2 N=0
Middle Level Student Mean: 2.91 91.30% 8.70% 0%
Standards

AMLE Standard 2c Range: 2-3 N=21 N=2 N=0
Interdisciplinary Mean: 2.91 91.30% 8.70% 0%
Nature of Knowledge

AMLE Standard 3a Range: 2-3 N=19 N=4 N=0
Middle Level Mean: 2.83 82.6% 17.39% 0%
Philosophical

Foundations

AMLE Standard 3b Range: 2-3 N=21 N=2 N=0
Middle Level Mean: 2.91 91.30% 8.70% 0%
Organization and Best

Practices

AMLE Standard 4a Range: 2-3 N= 22 N=1 N=0
Content Pedagogy Mean: 2.96 95.65% 4.35% 0%
AMLE Standard 4b Range: 2-3 N=12 N=11 N=0
Middle Level Mean: 2.52 52.17% 47.82% 0%
Instructional Strategies

AMLE Standard 4c Range: 2-3 N=12 N=11 N=0
Middle Level Mean: 2.52 52.17% 47.82% 0%
Assessment and Data-

informed Instruction

AMLE Standard 4d Range: 2-3 N=19 N=4 N=0
Young Adolescent Mean: 2.83 82.6% 17.39% 0%
Motivation

AMLE Standard Sa Range: 2-3 N=18 N=5 N=0
Professional Roles of | Mean: 2.78 78.26% 21.73% 0%
Middle Level Teachers

AMLE Standard 5b Range: 2-3 N=20 N=3 N=0
Advocacy for Young Mean: 2.87 86.96% 13.04% 0%
Adolescents and

Developmentally

Responsive Schooling

AMLE Standard 5c Range: 2-3 N=19 N=4 N=0
Working with Family | Mean: 2.83 82.6% 17.39% 0%

Members and
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Community
Involvement
AMLE Standard 5d Range: 2-3 N=21 N=2 N=0
Dispositions and Mean: 2.91 91.30% 8.70% 0%
Professional Behaviors
Overall Assessment Range 2 -3

Mean 2.83

6. Summary of Data Findings

One semester of data (spring 2020) was collected. The data table shows the composite mean score,
both raw (out of a possible 3 points) and percent, in all of the AMLE standards. Additionally, the table
demonstrates the raw number and percentage of teacher candidates achieving each level of the rubric.
Scores range from a mean of 2.52/3 (52.17%) to 3/3 (100%), which demonstrates that in all categories
all teacher candidates are meeting the standards. In fact, all teacher candidates reached the acceptable
level in all domains.

7. Interpretation of How Data Provides Evidence for Meeting Standards

Data collected overwhelmingly demonstrate that teacher candidates have met the 2012 AMLE
Standards, all of which are embedded in the Student Teaching Final Evaluation. Data from each
individual row of the rubric strongly shows that candidates met all standards in this comprehensive and
cumulative program assessment.
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KUTZTOWN UNIVERSITY OF PENNSYLVANIA
AMLE SPA
ASSESSMENT # 3: CANDIDATE ABILITY TO PLAN APPROPRIATE TEACHING AND LEARNING
EXPERIENCES
Professional Semester Field Lessons

1. Description of Assessment
Our Middle Level Professional Semester, which takes place in the junior or senior year, is
designed for candidates to spend intensive class time through the first half of this
semester and then spend the second half of the semester with a teacher in a local middle
school in a sort of ‘pre-student teaching’ situation. Candidates are required to teach at
least one lesson in each of their concentration areas and participate in all aspects of the
teaching day. After their training in planning for their unit as described in Assessment #2,
our faculty team expects this same rigorous planning to occur in an actual classroom. All
methods courses, ELU 342 (Teaching Writing at the Middle Level), ELU 344 (Teaching and
Assessing Social Studies for Middle Level Learners), ELU 347 (Teaching and Assessing
Mathematics for Middle Level Learners) and ELU 349 (Teaching and Assessing Science for
Middle Level Learners) use the same rubric (provided below) to evaluate the candidates’
ability to apply their knowledge of backward design, use of appropriate content
standards and knowledge of developmentally appropriate practices for teaching
adolescents. They are further evaluated on their use of the constructivist teaching
philosophy by actively involving their students, their demonstration of knowledge of the
appropriate content, and their ability to differentiate instruction accordingly. Finally, they
are evaluated on their ability to choose appropriately aligned assessments and their
reflection of the outcomes the students achieve and their performance overall.

2. Alignment of Assessment with 2012 AMLE Standards
Once again, because these lessons are very comprehensive in nature, the assessment
was aligned to quite a few of the AMLE Standards. As documented on the evaluation
rubric, the field lesson plans strongly align with AMLE Standards 1, 2, 4 & 5 in the
following ways:

Standard 1: Young Adolescent Development

Element b. Knowledge of the Implications of Diversity on Young Adolescent
Development: Even though our teacher candidates may not have a choice of topic in
their field lessons, our teacher candidates are asked to design elements of instruction
and assessment that are responsive to young adolescents’ diverse needs.

Standard 2: Middle Level Curriculum

Element b. Middle Level Student Standards: Each individual lesson plan should reflect
the teacher candidate’s knowledge of local, state, national, and common core standards
that frames their teaching, and aligns with appropriate learning objectives, activities, and
assessments.

Element c. Interdisciplinary Nature of Knowledge: Through the teacher candidate is only
teaching a single lesson in a particular subject area, the expectation is that connections
are made between the lesson content and other subject areas along with the world
around them.






Standard 4: Middle Level Instruction and Assessment
Element a. Content Pedagogy: Our expectation is that the teacher candidates use their

knowledge to design and plan instruction and assessment techniques that demonstrate
the best practices in each content area.

Element b. Middle Level Instructional Strategies: In any plan, our teacher candidates are
encouraged to employ a wide variety of teaching, learning, and assessment strategies
that encourage exploration and creativity.

Element c. Middle Level Assessment and Data-informed Instruction: Teacher candidates
are expected to employ the use of formative assessments within an individual lesson plan
to advise and adjust their teaching to meet the needs of their learners, as well as specify
a summative assessment to appropriately gather data around student learning.

Element d. Young Adolescent Motivation: In any lesson design, we encourage our middle
level teacher candidates to demonstrate their ability to motivate young adolescents and
facilitate their learning through using a wide variety of developmentally responsive
materials and resources (e.g., technology, manipulative materials, information literacy
skills, contemporary media).

3. Description of Assessment Provided to Teacher Candidates (What follows is the exact
handout given to our teacher candidates.)

KUTZTOWN UNIVERSITY
Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)

Ability to Plan Instruction: Content Area Field Lesson Plans
Student Directions

For each content area methods course (language arts, mathematics, social studies, and
science), during the field placement, candidates will:

Demonstrate the ability to design a lesson plan for each content area that demonstrates
knowledge of content pedagogy and best practices of middle level education.

Plan lessons that incorporate strategies and activities that are motivating and
developmentally appropriate for middle level learners.

Develop lesson plans that take into consideration the needs of individual students —
throughout the entire plan! This includes a solid plan for accommodations and
differentiation for the learners in your classroom. This may include learning support,
physical adaptations for the differently physically abled, gifted/accelerated support, etc.
Use Pennsylvania SAS Content and Literacy Standards, as well as National Standards
such as Common Core, NGSS, NCSS to develop lessons that are grade level specific
Write objectives appropriate to the district curricula, grade level, chosen standards and
classroom.

Demonstrate your knowledge of the connected nature of content areas by integrating
each lesson with at least one other subject (Ex: a science lesson that uses math and
adolescent/YA literature, or a math lesson that integrates social studies and writing).
You are also encouraged to integrate STEM learning in some of your plans.

Use the Kutztown University lesson plan format, as well as the models of content areas
instruction taught to you in class. Example: the 5E model of science lesson planning.
Include specific formative assessments, along with tools such as checklists, rubrics, plans
for anecdotal records, etc. Then you will collect data for the assessment(s) you






choose/develop so that you can demonstrate student learning in the reflection section
of your lesson plan.

Develop lesson plans that are motivating and developmentally appropriate for middle
level learners

Develop lesson plans that take into consideration the needs of individual students
Teach each of the four lessons in your field placement (NOTE — this may require you
“teaming” with a teacher other than your cooperating teacher. For instance, if you are
placed in a language arts or social studies middle level classroom, you may need to work
with the science teacher on your team to develop and teach this lesson!)

Reflect on teaching and student learning of the lesson by writing responses to the
guestions written prior to teaching. Following the lesson, you’ll answer your own
questions.

Additionally, you’ll demonstrate your ability to assess student work, collect data to
demonstrate student success levels, and then write a reflection that demonstrates your
ability to use data to inform instruction.

For this assignment, you’ll be assessed using the KU 4-8 Standard Lesson Planning Rubric
(attached).

Submit the final lesson plan on TASKSTREAM by the designated date.





KUTZTOWN UNIVERSITY
Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)

AMLE SPA: Assessment 3
Ability to Plan Instruction: Lesson Planning Rubric

AMLE Standard Indicator(s) Target - Acceptable - Unacceptable -
3 Points 2 point 1 Points
Standard 2b Use of Standards Appropriate and Local, state, national, Knowledge of local,
Middle Level Standard Section of relevant local, state, and common core state, national, and
Student Standards candidate’s KU Format | national, and common | standards are included, | common core

Middle level teacher
candidates use their
knowledge of local,
state, national, and
common core
standards to frame

Lesson Plan

core standards are
used to frame a
developmentally
responsive, meaningful,
and challenging lesson
plan.

which attempt to frame
a developmentally
responsive plan;
however, too few or too
many standards are
used.

standards is not
evident in the plan, or
standards selected are
inappropriate and not
relevant.

their teaching.

Standard 4d Instructional A wide variety of Developmentally Plan demonstrates a
Young Adolescent Resources developmentally responsive materials lack of developmentally
Motivation Instructional Resources | Fésponsive and and resources (e.g., responsive materials
Middle level teacher Section of candidate’s motivating materials technological resources | and resources.
candidates KU Format Lesson Plan and resources (e.g., and contemporary Resource lack

demonstrate their
ability to motivate all
young adolescents and
facilitate their learning
through a wide variety
of developmentally
responsive materials
and resources (e.g.,
technology,
manipulative materials,
information literacy
skills, contemporary
media).

technological resources
and contemporary
media) are used to
facilitate student
learning. Resources are
professionally selected
and/or prepared.

media) are used in the
plan. Resources are
adequately selected
and/or prepared.

professional quality.

Standard 4a

Content Pedagogy
Middle level teacher
candidates use their
knowledge of
instruction and
assessment strategies
that are especially
effective in the subjects
they teach.

Content
Knowledge and
Pedagogy

Subject Matter section
of candidate’s KU
Format Lesson Plan
including Prerequisite
Skills and Key
Vocabulary/Content

Depth and breadth of
content knowledge
possessed is evident
throughout the plan.
Instructional and
assessment strategies
are designed to
promote student
learning, and will
engage and challenge
middle level learners.
Strategies are
appropriate for the
content area/subject
being taught.

Content knowledge is
evident in the plan.
Instructional and
assessment strategies
are appropriate for the
content area/subject
being taught and
middle level learners.

There is alack of
content knowledge in
the plan. Instructional
and assessment
strategies are not
specifically chosen or
not effective for the
content area/subject
being taught of middle
level learners.






AMLE Standard Indicator(s) Target - Acceptable - Unacceptable -
3 Points 2 point 1 Points
Standard 4b Developmentally Challenging, Developmentally Instructional strategies
Middle Level Appropriate culturally sensitive, | responsive, task- and learning experiences
. , . developmentally appropriate and are not developmentally
ﬁ?jgfulctllotnalhstratg‘%lets Middle ]'_'evel responsive, task- motivating learning responsive, motivating,
elilploil :“/;i dzicar(itt;a:f idates | Instructional appropriate and experiences are or appropriate. The
effective teaching, learning, and Strategies motivating learning | used. Student- lesson is teacher-
assessment strategies. They use | Implementation experiences are centered centered and does not
section of candidate’s | used. Student- informational promote the

instructional strategies and
technologies in ways that
encourage exploration,
creativity, and information
literacy skills (e.g., critical
thinking, problem solving,
evaluation of information
gained) so that young
adolescents are actively
engaged in their learning. They
use instruction that is
responsive to young
adolescents’ local, national, and
international histories,
language/dialects, and
individual identities....

KU Format Lesson
Plan including
Introduction,
Development,
Conclusion, and
Accommodations &
Differentiation Plan

centered
informational
literacy skills
(critical thinking,
problem solving,
inquiry, evaluation
of information
gained) are used to
encourage
exploration, critical
thinking, and
creativity.

literacy skills are
used to encourage
exploration and
promote student
learning.

development of
informational literacy
skills.

Standard 2c
Interdisciplinary Nature
of Knowledge

Middle level teacher candidates
demonstrate the
interdisciplinary nature of
knowledge by helping all young
adolescents make connections
among subject areas.

Interdisciplinary

Connections

A combination of the
standards, objectives,
materials,
implementation
sections of
candidate’s KU
Format Lesson Plan

The lesson is
designed to help
students make
authentic and
meaningful
connections among
subject areas, and
their interests and
experiences.

The lesson will help
students make
connections among
subject areas, and
their interests and
experiences, but
they are not
authentic and/or
meaningful.

The lesson is not
designed to help
students make
connections among
subject areas, and their
interests and
experiences.






AMLE Standard Indicator(s) Target - Acceptable - Unacceptable -
3 Points 2 point 1 Points
Standard 1b Responsivenes Instructional strategies, | Instructional Effective and
Diversity s to Diverse adaptations and strategies, appropriate
, . accommodations are adaptations and instructional
(Differentiation of | Learners : : .
. Imol ) chosen to meet the accommodations are | strategies, adaptations

1 ’?Str uction) mg ementation diverse developmental | chosen to meet the and accommodations
Middle level teacher Zn ’ dations & needs of middle level diverse are not included, or
Can.d R demo.nStrate ccommo a}tlons students and are evident | developmental needs | are insufficient.
their understanding of the | Differentiation

implications of diversity
on the development of
young adolescents. They
implement curriculum
and instruction that is
responsive to young
adolescents’ local,
national, and international
histories,
language/dialects, and
individual identities (e.g.,
race, ethnicity, culture,
age, appearance, ability,
sexual orientation,
socioeconomic status,
family composition). They
participate successfully in
middle level practices that
consider and celebrate the

sections in
candidate’s KU
Format Lesson Plan

throughout the plan.
Differentiation and
accommodation of
instruction are evident
in the learning activities
throughout the
implementation as well
as the differentiation
and accommodation
section of the plan.

of middle level
students.
Differentiation and
accommodation of
instruction are
evident in the
differentiation and
accommodation
section of the plan.

Differentiation of
instruction is not
evident in the plan or
is insufficient.

diversity of all young
adolescents.
Standard 4c Assessment Plan demonstrates Plan demonstrates Selected formative
Assessment and Assessment/Evalua | evidence of a wide evidence of and summative

: tion and variety of appropriate appropriate assessments are not
Data-inf: _Ormed Implementation formative and formative and appropriate to the
Instruction sections in summative assessments | summative lesson and will not
(Reflection) candidate’s KU throughout. There is assessments inform instruction.
Middle level teacher Format Lesson Plan | €vidence that the throughout.

candidates develop and
administer assessments
and use them as formative
and summative tools to
create meaningful
learning experiences by
assessing prior learning,
implementing effective
lessons, reflecting on
young adolescent
learning, and adjusting
instruction based on the
knowledge gained.

candidate plans to use
assessment to inform
instruction.






AMLE Standard Indicator(s) Target - Acceptable - Unacceptable -
3 Points 2 point 1 Points
Standard 2b Alignment There is strong Chosen instructional Alignment of
Middle Level Student | Standards, alignment between goals, learning standards,
: Objectives, the chosen activities, student instructional goals,
'igacggz:g;(ﬁﬁ?;f;iir Implementation instructional goals, assessments, and learning activities and

knowledge oflocal, state,
national, and common core
standards to frame their
teaching.

section (activities),
and
assessment/evalua
tion sections of
candidate’s KU
Format Lesson
Plan

learning activities,
student assessments,
and standards.

standards are aligned
with some exceptions.

assessment needs to
be strengthened or is
not evident.

Standard 4c
Assessment and Data-
informed Instruction
(Reflection)

Middle level teacher
candidates develop and
administer assessments and
use them as formative and
summative tools
to...[reflect] on young
adolescent learning, and
[adjust] instruction based
on the knowledge gained.

Reflection
Reflection section
of candidate’s KU
Format Lesson
Plan

Reflection questions
and response (in field
only) are designed to
use data to evaluate
the impact of
instruction, evaluate
one’s practice, and set
a plan for
improvement.

Reflection questions
and response (in field
only) are designed to
self -reflect in order to
evaluate one’s
practice and set a plan
for improvement.

Reflection questions
and response (in field
only) are inadequate
and do not promote
self-reflection or data
analysis.

5. Data Collection Process and Summary Table
Data were once again collected during Fall 2019 in students’ professional semester block.
Candidates’ plans were scored by professors of the respective courses, ELU 342 (Teaching
Writing at the Middle Level), ELU 344 (Teaching and Assessing Social Studies for Middle Level
Learners), ELU 347 (Teaching and Assessing Mathematics for Middle Level Learners) and ELU
349 (Teaching and Assessing Science for Middle Level Learners). Data was aggregated for each
course and then averaged overall. Following are charts representing each course’s data and
then a summary chart of the aggregate data.






ABILITY TO PLAN DATA FOR ELU 342

(TEACHING WRITING AT THE MIDDLE LEVEL)

GROUPN =10 Results for Group | Target Acceptable | Unacceptable
Rubric Criteria | Range (low-high) 3 pts. 2pts. 1 pt.
Mean (out of 3)
Use of Standards Range 2-3 N=10 N=0 N=0
AMLE Standards: 2b | Mean = 100 100% 0% 0%
Instructional Range 2-3 N=8 N=1 N=1
Resources Mean = 90 80% 10% 10%
AMLE Standards: 4 d
Content Knowledge Range 2-3 N=8 N=2 N=0
and Pedagogy Mean = 93.3 80% 20% 0%
AMLE Standard: 4 a
Developmentally Range 2-3 N=8 N=2 N=0
Appropriate Middle | \jo5p = 93 3 80% 20% 0%
Level Instructional
Strategies
AMLE Standard: 4 b
Interdiscip-linary Range 2-3 N=9 N=1 N=0
Connections Mean = 96.7 90.0% 10% 0%
AMLE Standard: 2 ¢
Responsiveness to Range 2-3 N=8 N=1 N=1
Diverse Learners | Mean = 90 80.0% 10% 10%
AMLE Standard: 1 b
Assessment Range 2-3 N=8 N=1 N=1
AMLE Standard: 4¢ | Mean = 90 80.0% 10% 10%
Alignment Range 2-3 N=8 N=1 N=1
AMLE Standard: 2 b Mean = 90 80.0% 10% 10%
Reflection Range 2-3 N=8 N=1 N=1
AMLE Standard: 4¢ | Mean = 90 80.0% 10% 10%






ABILITY TO PLAN DATA FORELU 344
(TEACHING & ASSESSING SOCIAL STUDIES AT THE MIDDLE LEVEL)

GROUPN =20 Results for Group | Target Acceptable | Unacceptable
Rubric Criteria | Range (low-high) 3 pts. 2pts. 1 pt.
Mean (out of 3)
Use of Standards Range 1-3 N=16 N=3 N=1
AMLE Standards: 2 b Mean = 91.7 80% 15% 5%,
Instructional Range 2-3 N=15 N=5 N=0
Resources Mean = 91.7 75% 25% 0%
AMLE Standards: 4 d
Content Knowledge Range 1-3 N=10 N=8 N=2
and Pedagogy Mean = 80 50% 40% 10%
AMLE Standard: 4 a
Developmentally Range 2-3 N=17 N=3 N=0
Appropriate Middle Mean = 95 85% 15% 0%
Level Instructional
Strategies
AMLE Standard: 4 b
Interdiscip-linary Range 2-3 N=8 N=12 N=0
Connections Mean = 80 40% 60% 0%
AMLE Standard: 2 ¢
Responsiveness to Range 1-3 N=11 N=7 N=2
Diverse Learners Mean = 81.7 55% 35% 10%
AMLE Standard: 1 b
Assessment Range 1-3 N=13 N=6 N=1
AMLE Standard: 4 ¢ Mean = 86.7 65% 30% 5%,
Alignment Range 2-3 N=18 N=2 N=0
AMLE Standard: 2b | Mean = 96.7 90% 10% 0.0%
Reflection Range 2-3 N=17 N=3 N=0
AMLE Standard: 4 c Mean = 95 85% 15% 0%






ABILITY TO PLAN DATA FOR ELU 347
(TEACHING & ASSESSING MATHEMATICS AT THE MIDDLE LEVEL)

GROUP N =22 Results for Group Target Acceptable | Unacceptable
Rubric Criteria | Range (low-high) 3 pts. 2pts. 1 pt.
Mean (out of 3)
Use of Standards Range 3-3 N=22 N=0 N=0
AMLE Standards: 2 b Mean = 100 100% 0% 0%
Instructional Range 1-3 N=18 N=13 N=1
Resources Mean = 77.3 36.3% 59.0% 4.5%
AMLE Standards: 4 d
Content Knowledge Range 2-3 N=16 N=6 N=0
and Pedagogy Mean = 91.0 72.7% 27.3% 0%
AMLE Standard: 4 a
Develol.)ment_ally Range 1-3 N=7 N=8 N=7
Appropriate Middle | \joay = 66,7 31.8% 36.3% 31.8%
Level Instructional
Strategies
AMLE Standard: 4 b
Interdiscip-linary Range 1-3 N=5 N=10 N=7
Connections Mean = 63.7 22.7% 45.5% 31.8%
AMLE Standard: 2 ¢
Responsiveness to Range 1-3 N=18 N=3 N=1
Diverse Learners | \aap = 92.3 81.8% 13.6% 4.5%
AMLE Standard: 1 b
Assessment Range 1-3 N=20 N=1 N=1
AMLE Standard: 4¢ | Mean = 95.3 90.9% 4.5% 4.5%
Alignment Range 3-3 N=22 N=0 N=0
AMLE Standard: 2b | Mean = 100.0 100% 0% 0%
Reflection Range 3-3 N=22 N=0 N=0
AMLE Standard: 4¢ | Mean = 100.0 100% 0% 0%






ABILITY TO PLAN DATA FOR ELU 349
(TEACHING AND ASSESSING SCIENCE AT THE MIDDLE LEVEL)

GROUPN =24 Results for Group | Target Acceptable | Unacceptable
Rubric Criteria | Range (low-high) 3 pts. 2pts. 1 pt.
Mean (out of 3)
Use of Standards Range 3-3 N= 24 N=0 N=0
AMLE Standards: 2b | Mean = 100 100% 0% 0%
llgtructional Range 3 -3 N=24 N=0 N=0
I —
AMLE S(:Zr(:ga:g:: 4d Mean =100 100% 0% 0%
Content Knowledge Range 2-3 N=18 N=6 N=0
and Pedagogy Mean = 91.7 75% 25% 0%
AMLE Standard: 4 a
Developmentally Range 2-3 N=20 N=4 N=0
Appropriate Middle | \joap = 943 83.3% 16.7% 0%
Level Instructional
Strategies
AMLE Standard: 4 b
Interdisciplinary Range 2-3 N=6 N=18 N=0
Connections Mean = 75 25% 75% 0%
AMLE Standard: 2 ¢
Responsiveness to | Range 1-3 N=15 N=8 N=1
Diverse Learners | Mean = 86 62.5% 33.3% 41%
AMLE Standard: 1 b
Assessment Range 2-3 N=10 N=14 N=0
AMLE Standard: 4¢ | Mean = 80.7 41.7% 58.3% 0%
Alignment Range 2-3 N=12 N=12 N=0
AMLE Standard: 2b | Mean = 83.3 50.0% 50.0% 0%
Reflection Range 3 -3 N=24 N=0 N=0
AMLE Standard: 4¢ | Mean = 100 100% 0% 0%






ABILITY TO PLAN - AGGREGATE DATA

GROUPN =76 Results for Target Acceptable | Unacceptable
Rubric Criteria Group 3 pts. 2pts. 1 pt.
Range (low-high)
Mean (out of 3)
Use of Standards Range 1-3 N=72 N=3 N=1
AMLE Standards: 2 b Mean = 98 94.7% 3.99%, 1.3%
InRstructional Range 1-3 N=55 N=19 N=2
AMLE Stzi(:il::c:li:sél g | Mean=90 724% 25.0% 2.6%
Content Knowledge | Range 1-3 N=52 N=22 _
and Pedagogy Mean = 89 68.4% 28.9% N=2
AMLE Standard: 4 a 2.6%
Developmentally Range 1-3 N=52 N=17
Appropriate Middle | \oap = 86 68.4% 22.4% N=7
Level Instru_ctional 9.2
Strategies .
AMLE Standard: 4 b
lntéardiscip_linary Range 1-3 N=28 N=41 N=7
s S | Mean =76 o | S o2%
I:)e_sponsil“'eness to | Range 1-3 N=52 N=19 N=5
s Sy | Me2n =87 ot | B 0o%
Assessment Range 1-3 N=51 N=22 _
AMLE Standard: 4 Mean = 88 67.1% 28.9% N=3
3.9%
Alignment Range 1-3 N=60 N=15 N=1
AMLE Standard: 2 b Mean = 93 78.9% 19.7% 1.3%
Reflection Range 1-3 N=71 N=4 N=1
AMLE Standard: 4¢ | Mean = 97 93.4% 5.3% 1.3%






ABILITY TO PLAN - AGGREGATE DATA - CHART 2

GROUPN =76 % and N % and N
Rubric Criteria AVG Ranking Ranking
Mean Target or Unacceptable
SCORE
Acceptable
Use of Standards N=75 N=1
AMLE Standards: 2 b 98% 2.93 98.7% 1.3%
AMLE Standards: 4 d 90% 2.70 97.4% 2.6%
AMLE Standard: 4 a 89% 2.66 97.4% 2.6%
Developmentally
Appropriate Middle N=69 N=7
Level Instructional
Strategies 90.8% 9.2%
AMLE Standard: 4 b 86% 2.59
Interdisciplinary N=69 N=7
Connections
AMLE Standard: 2 c 76% 2.28 90.8% 9.2%
Responsiveness to N=71 N=5
Diverse Learners
AMLE Standard: 1 b 87% 2.62 93.4% 6.6%
Assessment N=73 N=3
AMLE Standard: 4 c 88% 2.63 96.1% 3.9%
Alignment N=75 N=1
AMLE Standard: 2 b 93% 2.78 98.7% 1.3%
Reflection N=75 N=1
AMLE Standard: 4 c 97% 2.92 98.7% 1.3%

6. Summary of Data Findings

For this report, data was collected during Fall semester of 2019 following scoring of teacher
candidates’ field lesson plans. The first four data tables show the composite mean score, both
raw (out of a possible 3 points) and percent, in each relevant area of the rubric. Additionally, it
demonstrates the raw number and percentage of teacher candidates achieving each level of the
rubric. In reviewing the evaluation of the total plans from all professors, our candidates’
averages in all areas are target or acceptable with an overall range of scores from 90.8% to
98.7% in specific categories which demonstrate that in all categories an overwhelming majority
of teacher candidates are meeting the standards. When we look at individual planning areas,
again, the majority of candidates scored acceptable or above (target), with the exception of
Interdisciplinary connections. Since these plans were taught when the students were in the
field, we believe that there may not have been the opportunity to pair with other subjects,
though, we have noted that more instruction may be needed in our separate methods classes





on how to integrate a specific subject with other areas or the real world within the context of
the regular classroom.

7. Interpretation of how data provides evidence for meeting standards

Data collected overwhelmingly demonstrate that teacher candidates have met the AMLE
Standards embedded in their ability to plan. Data from their instructional resources, content
knowledge and pedagogy, developmentally appropriate middle level instructional strategies,
assessment, and reflection show that candidates have met AMLE Standards outlined above.





		Ability to Plan Instruction: Content Area Field Lesson Plans

		Student Directions



Assessment 3.AbilitytoPlanInstruction.KU.AMLE Lesson Plan Rubric.9.2020.pdf


KUTZTOWN UNIVERSITY OF PENNSYLVANIA
AMLE SPA
ASSESSMENT # 5: EFFECT ON STUDENT LEARNING
Assessment Plan, Data Collection and Analysis, and Response to Data Rubric

1. Description of Assessment

This assessment is designed as part of a larger assignment in teacher candidate’s penultimate clinical experience (student teaching), their
instructional unit. The student teacher is asked to construct and teach a comprehensive unit of study as an exercise in long range planning,
organization of instruction, and delivering said instruction. The unit plan and rubric were designed with Assessment 5 in mind. One main aspect
of the unit plan is for student teachers to design and administer varied forms of meaningful assessment, both formative and
summative/traditional (a pre and post-test model) and performance-based (authentic). Candidates then collect and analyze data from the given
assessments in order to reflect on how their instruction affects student learning. An end product of the analysis is a plan for accommodating
learners who have not met proficiency levels in the summative and/or authentic tasks. It should be noted here that the assignment is similar to a
section of SPA Assessment 2, our Instructional Unit; the main difference being that this unit is designed for and taught in an actual classroom,
versus the hypothetical unit designed during our candidate’s professional semester. The skills are taught earlier, but re-emphasized in an
authentic way in candidates’ student teaching experience. This allows our program to summatively assess the skills in this final semester.

2. Alignment of Assessment with 2012 AMLE Standards

As documented on the project rubric, the Effect on Student Learning strongly aligns with AMLE Standards 4, specifically element c in the
following way:

Standard 4: Middle Level Instruction and Assessment

Element c. Middle Level Assessment and Data-informed Instruction: Middle level teacher candidates develop and administer assessments

and use them as formative and summative tools to create meaningful learning experiences by assessing prior learning, implementing
effective lessons, reflecting on young adolescent learning, and adjusting instruction based on the knowledge gained.

As noted in bold on the rubric, all aspects of this assessment were designed to align to different aspects of this standard. Criteria 1 & 2,
the performance-based assessment and the traditional assessment tool ask student to develop and administer assessments. The
traditional task specifically asks students to assess prior knowledge through use of a pre-test. This pre-test is also designed to inform
instruction. The third criterion asks candidates to demonstrate their ability to collect and analyze data from assessment, using the tools
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below in part 3. The fourth criterion asks candidates to reflect on young adolescent learning, and adjust instruction based on the
knowledge gained. They partially do this by creating a remediation plan for students who did not meet the standards of the assessments.

3. Description of Assessment Provided to Teacher Candidates (What follows is the exact handout given to our teacher candidates. In this
handout, the word student refers to the middle school students being taught by our teacher candidates.)

Part One: Student Teaching
Integrated Unit
Assessment and Evaluation Tools
Objectives of the Project:
Following instruction on best practices in test item creation and authentic assessment (performance tasks), the teacher candidate will be able to

1. create a content-focused, traditional, paper-and-pencil examination (test) with varied question types that access multiple levels of Bloom’s
taxonomy, aligned to the instructional standards, objectives and activities of an integrated unit.

2. create an authentic performance task, aligned to the instructional standards, objectives and activities of an integrated unit.
3. create a rubric with four levels of performance and clear performance criteria, to support the performance task.
4. demonstrate the ability to “plan backwards” by creating assessments BEFORE learning activities.

5. align learning activities to created assessments.

Part IA — Traditional, Paper-Pencil Test Construction (Summative Assessment)
1. Read the handout on D2L, Handbook on Test Development.

2. You will create a pre-test and a post-test. The ultimate goal is for you to be able collect data on both tests and then describe how you, as a
student teacher, affected student learning. Therefore, ideally, the pre-test and posttest should be the same thing.
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9.

To plan your pre-test/post-test, download the graphic organizer “Summative Assessment: Planning Worksheet, Data Summary and Data
Analysis Sheet” (on D2L and in your student teaching handbook, p. 74) and complete #1-4.

Your test should be created in the primary discipline of your unit. For instance, if your unit is on “The Changing Earth,” your examination
should test student science content taught in your unit. First, decide what content you would like to test. This content should be directly
related to and reflective of your content (academic) standards, expected knowledge gained and skills acquired from your lessons.

Unless otherwise necessary (early primary grades, Pre-K-1) your test should include at least three different types of items, but you may
include more. For two of the item types, you SHOULD include multiple choice and short answer items. You should also include at least
ONE of any of the following item types: true/false, fill in the blank, matching.

Additionally, for all types of items included, demonstrate your ability to write test items at multiple levels of Bloom’s Taxonomy. The
goal is to create multiple-choice items that go beyond simple recall (knowledge) and comprehension. You’ll include SOME of these items,
but you should try to write questions at higher levels of Bloom’s taxonomy.

Create an answer key for the test. In addition to the answers (including expected short answer responses, please label each item at the
Bloom Level you believe it is written! (Short answer questions may be written at more than one level!)

Give the pre-test. Then collect it and score it. Fill out #5-9 on the “Summative Assessment: Planning Worksheet, Data Summary and Data
Analysis Sheet”

Then teach your entire unit.

10. Administer the post-test.

11. Score and collate the post-test data.

12. Complete #10-14 on the “Summative Assessment: Planning Worksheet, Data Summary and Data Analysis Sheet”

PART IA SUMMATIVE ASSESSMENT DIRECTIONS, PLANNING WORKSHEET, DATA SUMMARY AND DATA
ANALYSIS SHEET

Teacher Candidate Course/Section

Cooperating Teacher/Grade Level Total Students
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Supervisor

Semester/Y ear

Unit Topic

1. List (bulleted) the content and/or process standards you’ll be assessing.

2. Design a pre-test/preliminary post-test that are both aligned to these content standards, as well as the district objectives (based on
the district’s curriculum framework).

3. Describe how you think your pre-test is aligned to your proposed unit standards and objectives. If not, what do you need to change
for your post-test? This may include improving the test, adding more standards, deleting standards, etc.

4. Prior to administering the pre-test, set your proficiency levels. For instance, what will constitute “Target”, “Acceptable” and
“Unacceptable”? These levels should remain consistent on your post-test. Please list proficiency levels below. (Ex: Target will =

90% - 100%; Acceptable = 70% - 90%; Unacceptable = Below 70%).

e Target=

e Acceptable =
e Unacceptable =
5. Administer the Pre-Test and assess its results. Record your results below.

Pre-test
Target Acceptable Unacceptable Total
Number of
students
% % % %

% of students

6. Given the pre-test data, please analyze the following:

e Student Strengths:

e Areas of student struggle:
e Error patterns:

7. How does your analysis of student struggle and error patterns influence the planning, implementation and assessment of your unit?
For example, based on student strengths, who may need extra challenge in your planned accommodations? How might you do
this? Based on areas of struggle, who may need adaptations/modifications in your planned accommodations? How might you do
this? Based on error patterns, what might you need to emphasize in your lessons?
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8. Re-design your post-test/summative assessment, if necessary.
9. After teaching your planned unit, administer the post-test.
10. Collect the post-test data. Record it below:

Post-Test
Target Acceptable Unacceptable Total
Number of
students
% % % %
% of students

11. Given the post-test data, please analyze the following:

e Student Strengths:
e Areas of student struggle:
e FError patterns:

12. How does your post-test data compare to your pre-test data? Can you make a case that your instruction has had an effect on
student learning? Why or why not?

13. After reviewing the data, please describe your remediation plan for students who demonstrated an unacceptable level of
achievement? If all students achieved at the acceptable level or above, please write a hypothetical remediation plan in which
you both anticipate what skills/concepts students MIGHT have difficulties accomplishing/understanding and how you’d go
about remediating. This might include re-teaching (with different methodology of course!), adapting the materials,
adapting/revising the assessment, etc.

Part Il A — Authentic Assessment/Performance Task Creation
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9.

Using the resources given to you in class, as well as the links on D2L, create an authentic assessment for your unit. Please utilize the
GRASPS Graphic Organizer while planning your assessment.

This assessment should access not only content standards in your core discipline, but process standards as well. For instance, if it is a
science unit, you might include scientific knowledge and understanding of concepts (NGSS Disciplinary Core Ideas), but also, your goal is
to include science process skills (NGSS, Science and Engineering Practices and Crosscutting Concepts).

In addition to your core discipline, please make sure that your authentic task accesses at least ONE other content area. This is especially
true if your core discipline is social studies or science; align the assessment to the PA Core Literacy Standards. You may also include
standards in other content areas, such as math.

Once your task is created, create a 3-level, analytic rubric you’ll use to assess it. You may use the following levels of performance:
Exceeds Expectations/Excellent (3 pts) Target 3 pts ) Acceptable (2 pts) Unacceptable (1 pt) See the following for more guidance on
level creation: https: 2 2

For more guidance on analytic rubric creation visit: http://jfmueller.faculty.noctrl.edu/toolbox/howstep4.htm#analytic

There are many tools that can help you create a rubric. Rubristar.org is one of my favorite online rubric creators. Try it out!
Align the Criteria to your standards. In each box of the rubric, write the standard(s) that align to the criteria.

To help you plan this, use the “Performance Based Assessment: Planning Worksheet, Data Summary and Data Analysis Sheet” #1-3 (on
D2L and in your student teaching handbook, p. 74).

Administer the assessment, score it, and collect the data based on the rubric.

10. Complete the “Performance Based Assessment: Planning Worksheet, Data Summary and Data Analysis Sheet” #4-6

Please see the Unit Rubric in your student teaching handbook for how the assessments and remediation plans will be scored.

Part I1 B:
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AUTHENTIC ASSESSMENT PLANNING WORKSHEET/DIRECTIONS, DATA SUMMARY AND DATA ANALYSIS SHEET

Teacher Candidate

Cooperating Teacher/Grade Level

Supervisor

Course/Section

Total Students

Semester/Year

Unit Topic

1. List (bulleted) the content and/or process standards you’ll be assessing with your authentic assessment. Please note — these do

not necessarily need to be the same as your summative assessment; however, remember that authentic assessment is often used
as an alternative to the summative assessment, especially so that we can assess the skills of those students who may have

difficulty taking more traditional tests/quizzes.
2. Design an authentic task and accompanying rubric, aligned to these content standards, as well as the district objectives (based

on the district’s curriculum framework).

3. Prior to administering the authentic task, set your proficiency levels. For instance, what will constitute “Target”, “Acceptable”
and “Unacceptable”? Please list proficiency levels below. For most tasks, proficiency levels will be based on the rubric. If this
is the case, simply say that below. Attach a copy of the task and rubric.

Target =

Acceptable =

Unacceptable =

4. Administer the Authentic Assessment and assess its results. Record the results below.
Authentic Task
Target Acceptable Unacceptable Total
Number of
students
% % % %

% of students
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Given the authentic task data, please analyze the following:

Student Strengths:

Areas of student struggle:

Error patterns:

After reviewing the data, please describe your remediation plan for students who demonstrated an unacceptable level of
achievement? If all students achieved at the acceptable level or above, please write a hypothetical remediation plan in
which you both anticipate what skills/concepts students MIGHT have difficulties accomplishing/understanding and how
you’d go about remediating. This might include re-teaching (with different methodology of course!), adapting the
materials, adapting/revising the assessment, etc.
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4. Rubric used for Assessment 5

KUTZTOWN UNIVERSITY
Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)
AMLE SPA Assessment 5
Effect on Candidate Learning: Assessment Plan, Data Collection and Analysis, and Response to Data Rubric

AMLE Standard Indicator(s) 3 - Target 2 - Acceptable 1 - Unacceptable
Standard 4c Performance — Middle level teacher Middle level teacher Middle level teacher
Middle Level Based Assessment | candidate designs and candidate designs and candidate does not
Assessment and The unit administers a relevant, administers a relevant demostrate an adequate
Data-informed demonstrates effective, and innovative, | performance-based knowledge to design, and/or
Instruction candidates’ ability | performance-based assessment designed to implement a
Middle level to develop and assessment designed to promote student learning. developmentally appropriate
teacher candidates | implement a promote meaningful The candidate develops and | performance-based
develop and performance-based | learning experiences. uses a developmentally assessment. The rubric
administer assessment. The candidate develops | appropriate, measurable criteria does not allign to
assessments and and uses a rubric with criteria aligned objectives and standards.
use them as developmentally to content standards.
formative and appropriate, measurable
summative tools to rubric with clearly
create meaningful delineated criteria
learning aligned to content,
experiences.... product and process

standards.

Standard 4c Summative Middle level teacher Middle level teacher Middle level teacher
Middle Level Assessment for candidate designs and candidate designs and candidate does not
Assessment and Instructional Unit | implements implements a demostrate an adequate
Data-informed The unit developmentally developmentally appropriate | knowledge to design, and/or
Instruction demonstrates appropriate summative summative assessment tool | implement a
Middle level candidates’ ability | assessment tool using an | which includes a developmentally appropriate
teacher candidates | to develop and effective pretest/posttest | pretest/posttest that aligns to | summative assessment tool.
develop and implement a model that fully aligns to | objectives and standards of | An effective pretest may not
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administer summative objectives and standards | the unit and includes a be developed. The pretest
assessments and assessment. of the unit and requires variety of unit-based and posttest may not align to
use them as the students to use questions. the objectives and standards
formative and critical thinking to of the unit and the types of
summative tools to answer a variety of questions are limited.

create meaningful content-rich, unit-based

learning questions.

experiences.

Standard 4c Analysis of Middle level teacher Middle level teacher Middle level teacher

Middle Level Assessment Data | candidate uses candidate uses technology to | candidate may not have used
Assessment and from technology to document | document administration of | technology to document
Data-informed Instructional Unit | administration of unit unit assessment tools administration of unit
Instruction The candidate assessment tools (performance-based, pretest, | assessment tools

Middle level demonstrates the (performance-based, test/ portfolio) and anylze (performance-based, pretest,
teacher candidates | ability to analyze | pretest, posttest) by data. The analysis sheet test/ portfolio). Data
develop and data collected after | collecting and analyzing | demonstrates the following: | collectioin is incomplete or
administer administering data. The analysis sheet | alignment of the assesments | demonstrates mathematical
assessments and summative and thoroughly to objectives and standards; | errors. The analysis sheet
use them as performance-based | desmonstrates the collection of data with few does not effectively

formative and
summative tools to
create meaningful
learning
experiences by...
reflecting on
young adolescent
learning...

assessments.

following: alignment of
the assesments to
relevant standards and
objectives; accurate
collection of data; and a
relevant, detailed
analysis/reflection of
data which includes
young adolescent’s
strengths, needs, and
error patterns illuminated
by the student data.

errors; and an adequate
reflection/analysis of data to
identify student strengths,
needs, and error patterns of
students.

demonstrate alignment of
assessments to objectives,
standards. It may also not be
a sufficient
reflection/analysis to
identify student strengths,
needs, and error patterns.
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Standard 4c
Middle Level
Assessment and
Data-informed
Instruction

Middle level
teacher candidates
develop and
administer
assessments and
use them as
formative and
summative tools to
create meaningful
learning
experiences by
reflecting on young
adolescent learning,
and adjusting
instruction based
on the knowledge
gained.

Response to Data:
Reflection and
Justification of
Effect on
Students

The candidate uses
the data the
analysis of data
collected after
administering
summative and
performance-based
assessments to
develop a plan to
adjust and
remediate learning.

Middle level teacher
candidate’s response
demonstrates
commitment to using the
knowledge gained from
analysis of assesment
data to inform instruction
and implement effective
lessons. Reflection is a
strong justification of
candidate’s willingness
to create meaningful
learning experiences and
positive student
outcomes by adjusting
instruction in various
ways, including (but not
limited to) pacing,
creating novel/ student-
centered learning
activities focused on
lesson objectives, as well
as effectively
differentiating for
individuals in the form of
remediation when
necessary. Through
written reflection it is
evident that the student
teacher has made a
positive effect on student
learning.

Middle level teacher
candidate’s response
demonstrates ability to use
the knowledge gained from
analysis of assesment data to
inform instruction. Reflection
is a justification of
candidate’s ability to
promote positive student
outcomes by adjusting
instruction in various ways,
including pacing, creating
student-centered learning
activities focused on lesson
objectives, as well as
differentiating for individuals
in the form of remediation
when necessary. Through
written reflection it is evident
that the student teacher has
the abiity positively effect
student learning.

Middle level teacher
candidate’s response does
not adequately demonstrate
his/her ability to use the
knowledge gained from
analysis of assesment data
to inform instruction.
Reflection does not support
candidate’s ability to
promote positive student
outcomes or adjust
instruction effectively.
Data-informed plans are not
necessarily focused on the
lesson objectives.
Remediation plans, though
necessary, are not
developed, focused on
student-centered learning,
or appropriate. Through
written reflection it is not
evident that the student
teacher has made a positive
effect on student learning.
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5. Data Collection Process and Summary Table

Data were collected during the spring of 2020. Candidate’s work was assessed using the overall unit scoring rubric. We focused the Assessment
on the 4 criteria of the rubric delineated in the rubric in part 4 of this document. Data from candidate’s work were collected by university

supervisors and uploaded to Taskstream/Watermark. Data from this is organized below, Teacher Candidate Data, which refers directly to our
student teachers’ performance on the AMLE aligned task of demonstrating an effect on student learning. In order to score our candidates’ work
in these areas, each candidate reported the data from the middle school students’ performance on the designed and administered assessments.

All data were reported to supervisors for use in individual candidate’s assessment. In this way, we can clearly see if instruction is making an
impact on student learning. It is important to note that part of the critical assessment work expected of student teachers is that they set
proficiency levels for all assessments prior to administering. For the Traditional Tasks, proficiency levels are set on a percentage basis (Example:
90% is Target, 70 — 80% is Acceptable, etc.). For the Performance-Based Task, proficiency levels are determined through use of a student-teacher

designed rubric. Student teachers send their student* data to their supervisor.

* The term student used here refers to the middle school students in the classroom who were assessed — not student teachers.

Teacher Candidate Data

Collected Spring 2020, N=23

Instructional Unit
AMLE Standard 4c

Results for Target Acceptable Unacceptable
Rubric Indicator Group 3 pts. 2 pts. 1 pt.
Range (low —
high)/
Mean (out of 3)
Performance—Based Range: 1-3 N=19 N=3 N=1
Assessment Mean: 2.78 82.60% 13.04% 4.35%
AMLE Standard 4c
Traditional Range: 2-3 N=21 N=2 N=0
Assessment Mean: 2.90 91.30% 8.70% 0%
AMLE Standard 4c
Analysis of Range: 2-3 N=22 N=1 N=0
Assessment Data from | Mean: 2.95 95.65% 4.35% 0%
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Response to Data: Range: 2-3 N= 22 N=1 N=0
Reflection and Mean: 2.95 95.65% 4.35% 0%
Justification of Effect
on Students

AMLE Standard 4c

6. Summary of Data Findings
Part A: Teacher Candidate Data

All (100%) student teachers met proficiency for Standard 4c (all areas of this rubric are aligned to this one standard) in all rubric areas except one
student out of 23 who did not meet proficiency in designing a performance-based assessment. All other areas of the rubric were met universally.

The majority of student exceeded proficiency (acceptable) in all areas (82.6% - 95.65%) and attained target level work.

Part B: Middle School Students’ Assessment Data

For both the summative traditional post-test and performance-based assessments, more than 80% (our acceptable range) of middle school
students, demonstrated proficiency level, as established by the student teachers. The percentage of students considered unacceptable in the
summative traditional assessment and performance-based assessment were minimal (less than 10%). Middle school students showed growth

from pre-test to post-test.

7. Interpretation of How Data Provides Evidence for Meeting Standards

Results of both student teacher data and middle school student data indicate a positive effect on student learning. Candidates demonstrated the
ability to design meaningful, developmentally appropriate assessments, collect and analyze data, and use data to inform their instruction.
Additionally, all candidates who completed the assighment demonstrated strong ability to use data to develop a remediation plan for students

who did not meet the standards.
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Additionally, assessment data collected from middle school students demonstrated a positive effect on student learning. The pre-test/post-test

model indicates student growth as shown in the summative data.
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KUTZTOWN UNIVERSITY OF PENNSYLVANIA


AMLE SPA 


ASSESSMENT # 1: STATE LICENSURE EXAMINATIONS


State Licensure Tests and Professional Examinations of Content Knowledge


Description of the Assessment


The Pennsylvania Department of Education (PDE) requires the Pennsylvania Grades 4-8 Core Assessment (5152): Pedagogy (5153), English Language Arts and Social Studies (5154), and Mathematics and Science (5155) as well as at least one of their concentration areas for licensure. According to ETS, the purpose for this assessment is to determine whether entry-level middle school candidates have the necessary content knowledge required to teach middle school social studies, science, literacy and mathematics and have enhanced knowledge in the areas in which they chose to focus. Candidates are advised to take the 3-part assessment after the completion of their professional semester block and are advised to take their concentration tests after they have taken the required 21 credits of Liberal Arts and Sciences courses.  

Even though our candidates focus on two concentration areas and we prepare them to successfully pass a Praxis assessment in each of their areas of concentration, Pennsylvania will allow middle school candidates to be certified after passing one of their areas. These concentration assessments determine if candidates have the necessary content knowledge for entry level to the profession to teach the subject of their concentration. There are four options: Pennsylvania Grades 4-8 Subject Concentration: Science (5159); Pennsylvania Grades 4-8 Subject Concentration: Social Sciences (5157); Pennsylvania Grades 4-8 Subject Concentration: Mathematics (5158); Pennsylvania Grades 4-8 Subject Concentration: English (5156).


Upon completion of any of the above exams, students are asked to report their scores to Kutztown University. 

Alignment of the Assessment with Specific AMLE Standards 

1, 2, 3, and 5 

(See Chart For Alignment with Knowledge, Dispositions, and Performances)


While the Praxis assessment addresses the majority of the AMLE Standards, the key standards are found in: Standard 1. Young Adolescent Development; Standard 2. Middle Level Philosophy and School Organization; Standard 3. Middle Level Curriculum and Assessment; and Standard 5. Middle Level Instruction and Assessment.


		Alignment of the Pennsylvania Grades 4-8 Core Assessment






		AMLE

Standard

		Knowledge, Dispositions, and Performances



		Standard 1 

Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.




		Knowledge 1 

Understand the major concepts, principles, and theories of young 

adolescent development – intellectual, physical, social, emotional, 

and moral.



		

		Knowledge 2


Understand the range of individual differences of all young adolescents and the


implications of these differences for teaching and learning.



		

		Knowledge 6 


Understand the interrelationships among the characteristics and needs of all young 


adolescents.



		

		Performance 4


Make decisions about curriculum and resources that reflect an understanding of young


adolescent development.



		Standard 2 

Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.




		Knowledge 1 

Understand the philosophical foundations of developmentally responsive middle level 

programs and schools.



		

		Knowledge 2 


Are knowledgeable about historical and contemporary models of schooling for young


 adolescents and the advantages and disadvantages of these models.



		

		Knowledge 3


Understand the rationale and characteristic components of developmentally responsive


middle level schools.



		Standard 3

Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.




		Knowledge 1


Understand that middle level curriculum should be relevant, challenging, integrative, and exploratory.



		

		Knowledge 4


Are knowledgeable about local, state, and national middle level curriculum standards and of ways to assess the student knowledge reflected in those standards.



		

		Knowledge 7


Understand multiple assessment strategies that effectively measure student mastery of the curriculum.



		

		Disposition 3 


Value the importance of ongoing curriculum assessment and revision.



		Standard 5


Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.




		Knowledge 1


Understand the principles of instruction and the research base that supports them.



		

		Knowledge 2


Know a wide variety of teaching, learning, and assessment strategies, and when to implement them.



		

		Knowledge 7


Understand how to motivate all young adolescents and facilitate their learning through the use of a wide variety of developmentally responsive materials and resources (e.g., technological resources, manipulative materials).



		

		Performance 7


Employ fair, effective, developmentally responsive classroom management techniques.





		Alignment of the Pennsylvania Grades 4-8 Subject Concentration


 English, Citizenship, Mathematics, and Science 



		AMLE

Standards

		Knowledge, Dispositions, and Performances



		Standard 3

Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.

		Knowledge 3


Possess a depth and breadth of content knowledge.



		

		Knowledge 4


Are knowledgeable about local, state, and national middle level curriculum standards and of ways to assess the student knowledge reflected in those standards.



		

		Knowledge 11


Understand the key concepts within the critical knowledge base and know how to design assessments that target them.



		

		Disposition 1


Value the need for being knowledgeable and current in curriculum areas taught.



		

		Disposition 2


View all areas of knowledge and skills as important.



		Standard 4


Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.




		Disposition 1


Value the importance of staying current in their teaching fields.






		

		Disposition 2


Are committed to the importance of integrating content.





Analysis of Data Findings


Since our prior report was missing data elements required by CAEP, data reported will include information from the Kutztown University 4-8 program completers from the last three years; school years 16 – 17, 17-18, and 18-19 respectfully.  Since other students from our institution are able to take these exams, the data has been broken down further from institution to candidates in the 4-8 program.  Finally, data was aggregated to analyze our total performance on 4-8 PRAXIS testing.  Some highlights from the data charts follow.

On test 5153, the 4-8 Pedagogy test, candidates performed well.  Completers in Year 16-17 the pass rate was 95% (N=20), in 17-18, (N=10) and in 18-19 (N=10) the pass rate was back to 100%.  In all of the subcategories of this test, our students answered between 65% - 80% of the questions correctly.

On test 5154, the English and Social Studies test, our pass rates ranged from 60% - 91% with candidates scoring over 60% correct in both English/Language Arts and in the social studies portion.

On test 5155, the Math and Science test, our pass rates ranged from 80% - 91%.  In both the math and science portions of this test range our students scored over 70% of the answers correct.  

On test 5156, the English concentration exam, candidates pass rates were 85.7% (N=7), 40% (N=5) and 33.3% (N=3) in the years 16-17, 17-18 and 18-19 respectfully.  Subtest scores for Reading, Writing and Media Literacy and Literacy Development ranged from 36-73% pass rates however the low Ns make it hard to make inferences.

On test 5157, the Social Science concentration exam, candidate pass rates are 75%(N=4), and 100% (N=1 in 17-18 and N=2 in 18-19) across the 3-year span.  Subtest scores from questions in US History, World History, Government and Political Science, Economics, and Geography, range from 53-65% pass rate (not including the 17-18 and 18-19 school years (N=1).

On test 5158, the Mathematics concentration exam, candidate pass rates rose to 78% (N=23) in 16-17, and then went to 62.5% (N=8) in 17-18 and 33.3% (N=6).  Average scale scores continue to hover close to the cut score of 173 at 174.4 and 171 not including year 18-19 with the low N.  In the subtests of Arithmetic and Algebra and Geometry and Data, students averaged between 76 and 79% with no real difference in performance for either area.  The 18-19 school year showed a dip in progress but with an N=6 percentages fall quickly.

Finally, on test 5159, the Science concentration exam, candidates have also improved.  Pass rates are 77.8% (N=18), 100.0 (N=3) and 66.7% (N=6).  The average scale scores for the three years are 151, 155.7 and 157.7 respectfully.  With a cut score of 156, candidates are getting closer to a positive pass rate.  In the subtests, basic principles and processes, physical sciences, life sciences, and earth and space sciences, find candidates answering 55-77% correct in all areas.

Interpretation of Data


Candidates continue to perform successfully and demonstrate their understanding of middle level pedagogy, with balanced performances in all four areas:  the adolescent as a learner, middle level curriculum, instruction and assessment, and of professionalism. As a 4-8 team, these courses are the ones we have written and have control over so the results are pleasing.  We are also very proud of the three-year combined results of the core certification test 5152 (combination of 5153/5154/5155).  This tells us that our students have the basic knowledge expected by the state to be a qualified middle level teacher.

As we view the results of the specific concentration tests, we continue to strive for the CAEP required 80% pass rate on each test.  We continue to view data and analyze results and have changed our course of study to require our candidates to take specific coursework in each content area instead of simply electives.  This can become troublesome at times when our liberal arts colleagues do not offer some of the classes that we need our candidates to take.  We continue to work with other departments to purposefully direct our candidates to courses that will best prepare them for these tests and, ultimately, their highly qualified content background in their future classrooms.  In order to continue to help our candidates, we will begin offering test preparation programs outside of their scheduled day, led by middle level faculty, in order to improve their results.  

Assessment Documentation


Description of the Assessments 


Pennsylvania Grades 4-8 Core Assessment (5152): Pedagogy (5153), English Language Arts and Social Studies (5154), and Mathematics and Science (5155)


This three hour and thirty-minute assessment is comprised of three subtests: Pedagogy; English Language Arts and Social Studies; Mathematics and Science. Each subtest consists of seventy multiple choice questions for a total of two hundred ten questions overall. Each subtest is designed to be thirty-three percent of the examination.


Pennsylvania Grades 4-8 Subject Concentration: Science (5159)


This is a ninety-minute assessment consisting of ninety multiple choice questions. There are four Content Categories: 1) Basic Principles and Procedures which is approximately twenty-one questions and approximately twenty-four percent of the assessment; 2) Physical Sciences which is approximately twenty-five questions and approximately twenty-eight percent of the assessment; 3) Life Sciences which is approximately twenty-two questions and approximately twenty-four percent of the assessment; and 4) Earth and Space Sciences which is approximately twenty-two questions and approximately twenty-four percent of the assessment.


Following are descriptions of each Content Category. The content subtopics that Basic Principles and Procedures address include: Scientific Inquiry, Methodology, Techniques, and History; Basic Principles of Matter and Energy and Science, Technology, and Society. The content subtopics that Physical Science addresses includes: Physics and Chemistry. The content subtopics that Life Science addresses include: Cells, Genetics, Organism Classification, and Ecology. The content subtopics that Earth and Space Sciences addresses include: Physical Geology, Historical Geology, and Earth’s Hydrosphere and Atmosphere. Every form of the test contains a broad range of subtopics, but every test form does not contain every subtopic in a given content area.


Pennsylvania Grades 4-8 Subject Concentration: Social Studies (5157)


This is a ninety-minute assessment consisting of ninety multiple choice questions.  There are five Content Categories: 1) United States History which is approximately 23 questions and 25 percent of the assessment; 2) World History which is approximately 18 questions and twenty percent of the assessment; 3) Government/Political Science which is approximately 16 questions and eighteen percent of the assessment; 4) Economics which is approximately 15 questions and seventeen percent of the assessment; and 5) Geography which is approximately 18 questions and twenty percent of the assessment.


Following are descriptions of each Content Category. The content subtopics that United States History addresses include: Chronological Developments in United States History and Major Themes in United States and Pennsylvania History. The content subtopics that World History addresses include: Chronological Developments in World History and Major Themes in World History.  The content subtopics that Government/Political Science addresses include: United States Government and Civics and Political Theory and Comparative Politics. The content subtopics that Geography addresses include Geographic Literacy, Physical Geography and Human Geography.  Every form of the test contains a broad range of subtopics.  Every test form does not contain every subtopic in a given content area.


Pennsylvania Grades 4-8 Subject Concentration: Mathematics (5158)


This is a ninety-minute assessment consisting of ninety multiple choice questions.  There are two Content Categories: 1) Arithmetic and Algebra which is approximately thirty-eight questions and sixty four percent of the assessment; and 2) Geometry and Data which is approximately twenty-two questions and thirty six percent of the assessment.


Following are descriptions of each Content Category.  The content subtopics that Arithmetic and Algebra address include: Numbers and Operations, Algebra, and Functions of Their Graphs.  The content subtopics that Geometry and Data address include: Geometry and Measurement and Probability, Statistics and Discrete Math.  Every form of the test contains a broad range of subtopics.  Every test form does not contain every subtopic in a given content area.


Pennsylvania Grades 4-8 Subject Concentration: English Language Arts (5156)


This is a ninety-minute assessment consisting of ninety multiple choice questions.  There are three Content Categories: 1) Reading which is approximately thirty-six questions and forty percent of the assessment; 2) Writing which is thirty-six questions and forty percent of the assessment; and 3) Media Literacy and Literacy Development which is approximately eighteen questions and twenty percent of the assessment.


Following are descriptions of each Content Category.  The content subtopics that Reading addresses include: Reading Informational Text and Reading Literature.  The content subtopics that Writing addresses include: Types of Writing and Quality of Writing.  The content subtopics that Media Literacy and Literacy Development address include: Media Literacy and Literacy Development.  Every form of the test contains a broad range of subtopics.  Every test form does not contain every subtopic in a given area.


Scoring guide


Not applicable.


Candidate Data Derived From Assessments

Summary of Praxis Pass Rates for Kutztown University 4-8 Students over Last Three Years

		TEST

		5153

Pedagogy

		5154

English/

Soc. Science

		5155

Math/

Science

		5156

English

		5157

Social

Science

		5158

Math

		5158

Science



		PASS

RATE

(over 3 year period)

		97.5%


N=40

		79.1%


N=43

		86.0%


N=43

		60%


N=15

		85.7%


N=7

		67.6%


N=37

		77.8%


N=27





Pass Rates and Average Scores From Each Test

		5153

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 PEDAGOGY

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		N=20

		19

		95.0%

		178.4

		 N=312

		 310

		99%

		177



		17-18


Program Completers

		N=10

		10

		100.0%

		171.7

		N-304

		 294

		97%

		178



		18-19


Program Completers

		N=10

		10

		100.0%

		175.8

		 N=260

		 253

		97%

		177





		5154

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 ENGLISH/ SOCIAL SCIENCES

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		N=23

		21

		91.3%

		159.4

		 N=312

		 294

		94%

		164



		17-18


Program Completers

		N=10

		7

		70.0%

		159.8

		 N=303

		 263

		87%

		164



		18-19


Program Completers

		N=10

		6

		60.0%

		152.8

		 N=260

		 207

		80%

		160





		5155

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 MATH/ SCIENCE

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		23

		21

		91.3%

		177.4

		 N=312

		 296

		95%

		178



		17-18


Program Completers

		10

		8

		80.0%

		172.3

		 N=303

		 250

		83%

		176



		18-19


Program Completers

		10

		8

		80.0%

		171.9

		 N=261

		 211

		81%

		173



		

		

		

		

		

		

		

		

		



		5156

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 ENGLISH

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		N=7

		6

		85.7%

		162.4

		N=22

		22

		100%

		163



		17-18


Program Completers

		N=5

		2

		40.0%

		161

		N=49

		42

		86%

		169



		18-19


Program Completers

		N=3

		1

		33.3%

		110.5

		N=61

		56

		92%

		168





		5157

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 SOCIAL SCIENCE 

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		N=4

		N=3

		75.0%

		144.3

		N=236

		202

		85.59%

		162.64



		17-18


Program Completers

		N=1

		N=1

		100.00%

		162.0

		N=229

		188

		82.10%

		161.43



		18-19


Program Completers

		N=2

		N=2

		100.00%

		177.0

		  N=36

		  32

		89%

		162





		5158

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 MATH 

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		N=23

		18

		78.00%

		174.4

		N=20

		19

		95%

		181



		17-18


Program Completers

		N=8

		5

		62.5%

		171.0

		 N=125

		 102

		82%

		180



		18-19


Program Completers

		N=6

		2

		33.33%

		166.0

		 N=87

		  66

		76%

		177





		5159

		4-8  KU PROGRAM COMPLETERS

		 

		 

		 

		STATEWIDE

		 

		 

		 



		4-8 SCIENCE 

		Number taking Assessment

		Number Passing Assessment (WITH GPA ADJUST)

		Pass Rate

		Average Scaled Score

		Number taking Assessment

		Number Passing Assessment

		Pass Rate

		Average Scaled Score



		16-17


Program Completers 

		N=18

		14

		77.8%

		151.0

		N=13

		13

		100%

		165



		17-18


Program Completers

		N=3

		3

		100.0%

		155.7

		N=83

		76

		92%

		167



		18-19


Program Completers

		N=6

		4

		66.72%

		157.7

		N=13

		13

		100%

		165





Praxis Subtest Scores


		5153 4-8 PEDAGOGY subtest ADOLESCENTS AS LEARNERS

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5153 4-8 PEDAGOGY subtest CURRICULUM & INSTRUCTION

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=20)

		15-16

		78.02

		78.14

		80.6

		

		16-17 Program Completers (n=20)

		16-18

		77.17

		77.24

		78.5



		17-18 Program Completers (n=10)

		15-16

		77.86

		78.21

		79.4

		

		17-18 Program Completers (n=10)

		16-18

		76.9

		77.09

		70.6



		18-19 Program Completers (n=10)

		15-16

		77.59

		77.05

		78.1

		

		18-19 Program Completers (n=10)

		16-18

		77.3

		76.72

		77.6





		5153 4-8 PEDAGOGY subtest ASSESSMENT

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5153 4-8 PEDAGOGY subtest PROFESSIONALISM

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=20)

		12-13

		81.19

		81.39

		73.6

		

		16-17 Program Completers (n=20)

		13-14

		74.08

		74.13

		70.0



		17-18 Program Completers (n=10)

		12-13

		81.18

		81.37

		69.6

		

		17-18 Program Completers (n=10)

		13-14

		75.08

		75.28

		65.8



		18-19 Program Completers (n=10)

		12-13

		80.87

		80.07

		76.0

		

		18-19 Program Completers (n=10)

		13-14

		75.5

		74.38

		66.5



		

		

		

		

		

		

		

		

		

		

		

		

		



		5154 4-8 ENGL/SS subtest ENGLISH

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5154 4-8 ENGL/SS subtest SOCIAL STUDIES

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=23)

		30-30

		71.84

		71.95

		71.2

		

		16-17 Program Completers (n=23)

		29-30

		59.7

		59.91

		60.3



		17-18 Program Completers (n=10)

		30-30

		72.78

		73.07

		65.3

		

		17-18 Program Completers (n=10)

		29-30

		60.71

		60.95

		62.0



		18-19 Program Completers (n=10)

		30-30

		72.02

		71.44

		60.7

		

		18-19 Program Completers (n=10)

		29-30

		60.39

		59.9

		60.0



		

		

		

		

		

		

		

		

		

		

		



		5155 4-8 MATH/SCI subtest MATH

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5155 4-8 MATH/SCI subtest SCIENCE

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=23)

		30-30

		69.15

		69.30

		77.0

		

		16-17 Program Completers (n=23)

		30-30

		72.75

		72.94

		79.7



		17-18 Program Completers (n=10)

		30-30

		70.11

		70.62

		76.7

		

		17-18 Program Completers (n=10)

		30-30

		73.78

		74.10

		71.0



		18-19 Program Completers (n=10)

		30-30

		69.81

		69.76

		72.7

		

		18-19 Program Completers (n=10)

		30-30

		73.53

		73.11

		75.0





		5156 4-8 ENGLISH subtest READING

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5156 4-8 ENGLISH subtest WRITING

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=7)

		30-32

		73.39

		73.77

		69.0

		

		16-17 Program Completers (n=7)

		30-31

		71.49

		71.82

		71.4



		17-18 Program Completers (n=5)

		30-31

		73.37

		73.45

		73.3

		

		17-18 Program Completers (n=5)

		30-30

		73.1

		73.06

		69.3



		18-19 Program Completers (n=3)

		30-30

		73.88

		73.76

		43.3

		

		18-19 Program Completers (n=3)

		30-30

		74.61

		75.45

		47.5



		

		

		

		

		

		

		

		

		

		

		



		5156 4-8 ENGLISH subtest MEDIA LITERACY & LITERACY DEVELOPMENT

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5157 4-8 SOCIAL STUDIES subtest US HISTORY

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=7)

		13-14

		69.18

		69.53

		72.4

		

		16-17 Program Completers (n=4)

		20-20

		70.16

		70.10

		53.8



		17-18 Program Completers (n=5)

		15-15

		66.56

		66.58

		74.7

		

		17-18 Program Completers (n=1)

		20-20

		68.21

		68.36

		70.00



		18-19 Program Completers (n=3)

		15-15

		67.02

		66.25

		36.7

		

		18-19 Program Completers (n=2)

		20-20

		69.2

		67.94

		77.5



		

		

		

		

		

		

		

		

		

		

		



		5157 4-8 SOCIAL STUDIES subtest WORLD HISTORY

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5157 4-8 SOC STS subtest GOVERNMENT & POLITICAL SCI

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=4)

		14-16

		68.86

		69.03

		63.3

		

		16-17 Program Completers (n=4)

		12-13

		69.23

		69.23

		58.0



		17-18 Program Completers (n=1)

		14-16

		68.89

		68.98

		66.7

		

		17-18 Program Completers (n=1)

		12-13

		70.26

		70.25

		80.0



		18-19 Program Completers (n=2)

		14-16

		69.35

		67.96

		83.3

		

		18-19 Program Completers (n=2)

		12-13

		68.76

		67.3

		84.0



		

		

		

		

		

		

		

		

		

		

		



		5157 4-8 SOCIAL STUDIES subtest ECONOMICS

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5157 4-8 SOCIAL STUDIES subtest GEOGRAPHY

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=4)

		11-12

		72.02

		71.77

		58.7

		

		16-17 Program Completers (n=4)

		14-15

		72.38

		72.44

		65.5



		17-18 Program Completers (n=1)

		11-12

		72.40

		72.57

		69.6

		

		17-18 Program Completers (n=1)

		14-15

		72.47

		72.28

		75.9



		18-19 Program Completers (n=2)

		11-12

		71.56

		70.34

		87.0

		

		18-19 Program Completers (n=2)

		14-15

		72.55

		72.18

		79.3



		

		

		

		

		

		

		

		

		

		

		



		5158 4-8 MATH subtest ARITHMETIC & ALGEBRA

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5158 4-8 MATH subtest GEOMETRY & DATA

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=23)

		32-32

		72.62

		72.84

		79.0

		

		16-17 Program Completers (n=23)

		18-18

		71.23

		71.55

		76.1



		17-18 Program Completers (n=8)

		32-32

		73.08

		73.16

		77.8

		

		17-18 Program Completers (n=8)

		18-18

		72.37

		72.44

		76.4



		18-19 Program Completers (n=6)

		32-32

		72.86

		73.58

		71.5

		

		18-19 Program Completers (n=6)

		18-18

		72.71

		73.0

		61.1



		

		

		

		

		

		

		

		

		

		

		



		5159 4-8 SCIENCE subtest BASIC PRINCIPLES & PROCESSES

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5159 4-8 SCIENCE subtest PHYSICAL SCIENCE

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=18)

		18-18

		68.43

		68.53

		60.3

		

		16-17 Program Completers (n=18)

		20-21

		61.32

		61.34

		57.5



		17-18 Program Completers (n=3)

		18-18

		71.36

		71.16

		55.0

		

		17-18 Program Completers (n=3)

		20-21

		62.08

		61.95

		55.3



		18-19 Program Completers (n=6)

		18-18

		67.7

		66.78

		63.3

		

		18-19 Program Completers (n=6)

		20-21

		60.39

		60.45

		57.7



		

		

		

		

		

		

		

		

		

		

		



		5159 4-8 SCIENCE subtest LIFE SCIENCE

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct

		

		5159 4-8 SCIENCE subtest EARTH & SPACE SCIENCE

		Points  Available Range

		National Average % Correct

		State Average % Correct

		4-8 and Dual Average % Correct



		16-17 Program Completers (n=18)

		18-18

		74.65

		74.55

		68.8

		

		16-17 Program Completers (n=18)

		18-19

		73.81

		73.88

		68.2



		17-18 Program Completers (n=3)

		18-18

		75.05

		74.89

		72.2

		

		17-18 Program Completers (n=3)

		18-19

		75.36

		75.44

		77.5



		18-19 Program Completers (n=6)

		18-18

		73.36

		72.48

		65.7

		

		18-19 Program Completers (n=6)

		18-19

		73.67

		73.51

		71.2
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KUTZTOWN UNIVERSITY OF PENNSYLVANIA
AMLE SPA
ASSESSMENT # 2: CONTENT KNOWLEDGE IN MIDDLE LEVEL EDUCATION
Professional Semester Interdisciplinary Unit

1. Description of Assessment
As part of our Middle Level Professional Semester, which takes place in the junior or senior year, candidates are required to work with a “team” of future
middle level teachers to develop an interdisciplinary unit designed for middle level students. This project was designed by our faculty to support an
interdisciplinary model of methods instruction. Though the project is initiated and scored as a whole in our ELU 346 Course (Middle Level Cognitive
Development), each of our individual methods courses has been purposely given a role in instructing and assessing individual aspects of the project as the
semester progresses. These courses include ELU 342 (Teaching Writing at the Middle Level), ELU 344 (Teaching and Assessing Social Studies for Middle
Level Learners), ELU 347 (Teaching and Assessing Mathematics for Middle Level Learners) and ELU 349 (Teaching and Assessing Science for Middle Level
Learners). Candidates use a backwards design model to design instruction that uses appropriate content standards, which include national standards,
such as Common Core State Standards (CCSS) for mathematics and literacy, National Council for Social Studies (NCSS), Next Generation Science Standards
(NGSS), as well as Pennsylvania State Standards, such as PA Common Core, and standards from our PA Standards Aligned System (SAS). After determining
a topic and investigating standards, candidates choose an organizing theme, identify unifying concepts, interdisciplinary skills, and determine essential
questions for their unit. They are then asked to demonstrate the ability to write student-centered, constructivist lesson plans that demonstrate
knowledge of content pedagogy, as well as their understanding of student diversity, including issues of exceptionality, and ability to differentiate
instruction accordingly. Additionally, given instruction in creating strong, standards-aligned assessments, candidates create effective pencil and paper
(traditional test) and performance assessments (authentic) with accompanying rubrics, all aligned to their chosen instructional goals, standards and
activities.

2. Alignment of Assessment with 2012 AMLE Standards
Because of the comprehensive nature of this project, it was designed to align to quite a few of the AMLE Standards. As documented on the project rubric,
the integrated unit strongly aligns with AMLE Standards 1, 2, 4 & 5 in the following ways:

Standard 1: Young Adolescent Development

Element a. Knowledge of Young Adolescent Development: Throughout the development and design of the unit, our middle level teacher candidates are
expected to demonstrate a comprehensive knowledge of young adolescent development. Candidates are asked to use their understanding of the
characteristics, needs, and interests of young adolescents in the creation of their lessons, learning activities, materials, and assessments. Candidates
demonstrate this understanding primarily through the unit’s rationale in which they justify their choice of unit topic, theme, standards, learning activities,
assessments, etc., based on the needs of the learners for whom they’re planning.
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Element c. Implications of Young Adolescent Development: Throughout the development and design of the unit, our middle level teacher candidates are
expected to select developmentally appropriate instructional strategies that allow them to design lessons and assessments the meet the developmental
needs of young adolescents.

Standard 2: Middle Level Curriculum

Element a. Subject Matter Content Knowledge: Our teacher candidates are asked to create a timeline and at least one lesson in all 4 of our content areas
in order to demonstrate a depth and breadth of subject matter content knowledge (scope and sequence) in each of our concentration areas:
English/language arts, mathematics, social studies, and science. Individual lessons are described in order to illuminate interdisciplinary connections, with
an emphasis on information literacy skills and technology competencies.

Element b. Middle Level Student Standards: In the unit as a whole, as well as in each individual lesson plan in the unit, our teacher candidates are
expected to use their knowledge of local, state, national, and common core standards to frame their teaching, and align with appropriate learning
objectives and activities, as well as assessments. Knowledge of the standards informs the development of their topic, theme, essential questions, as well
as their choice of resources and technology. They demonstrate this throughout the unit, but are primarily assessed in individual sections of their lesson
plans.

Element c. Interdisciplinary Nature of Knowledge: The expectation for the unit is that it is a cohesive, interdisciplinary piece of curriculum development.
Through the development of a unit concept map in which connections are created between subject areas, as well as in individual lesson plans for which
the expectation is that connections are made between lessons and other subject areas, our middle level teacher candidates are expected to demonstrate
their ability to design instruction that uncovers the interdisciplinary nature of knowledge. Unit Lesson plans and a text set are designed to promote
information literacy (e.g., critical thinking, problem solving, evaluation of information gained) in their specialty fields (e.g., mathematics, social studies,
science).

Standard 4: Middle Level Instruction and Assessment

Element a. Content Pedagogy: Our teacher candidates use their knowledge to design instruction and formative assessment measures that demonstrates
the best practices in each content area. The unit plan as a whole, as well as individual lesson plans are assessed for content integration and pedagogy.
Element b. Middle Level Instructional Strategies: In the unit, candidates are expected to develop an interdisciplinary lesson plan collection that
comprehensively incorporates varied, creative, motivating, and developmentally responsive teaching, learning and assessment strategies to engage
middle level learners. The lesson plan is expected to promote exploration, active learning, critical thinking skills, and should be designed to help middle
level students make interdisciplinary connections. Plans are also expected to include a variety of relevant literature, a text set, and information literacy
skills. Through planning, candidates should demonstrate their ability to choose and/or create high quality instructional materials and embed
opportunities to use technology for instruction and active student learning.

Element d. Young Adolescent Motivation: Throughout the development and design of the unit, our middle level teacher candidates are expected to select
developmentally appropriate resources and instructional strategies that allow them to design lessons and assessments the meet the developmental
needs of young adolescents.

KU AMLE SPA: Assessment 2 2





Standard 5: Middle Level Professional Roles

Element a. Professional Roles of Middle Level Teachers: An important aspect of our integrated unit design is that we ask our teacher candidates to work

in “interdisciplinary teams” to complete the unit. We encourage them to choose teammates who may have strengths that complement and enhance their
own. For example, they are encouraged to find others whose major concentration areas might be different than their own so that each of them can feel
what it like to be a unique “content expert” on a team. In this way, they begin to understand what it takes to be a successful member of a middle level
teaching team. These teams are asked to demonstrate professional collaboration to develop a cohesive unit. The unit is specifically designed so that our
team of professors models this interdisciplinary teaming in the instruction and implementation of the unit.

3. Description of Assessment Provided to Teacher Candidates (What follows is the exact handout given to our teacher candidates.)

KUTZTOWN UNIVERSITY

Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)

AMLE SPA Assessment 2

Candidate Content Knowledge: Middle Level Interdisciplinary Unit Project

Student Directions

Integrated Coursework for this Project will Fulfill Goals in Each of the Following Courses:

ELU 342WI Teaching Writing at the Middle Level

ELU 344 Teaching and Assessing Social Studies for Middle Level Learners
ELU 346WI Middle Level Cognitive Development

ELU 347 Teaching and Assessing Mathematics for Middle Level Learners
ELU 349 Teaching and Assessing Science for Middle Level Learners

ELU 346 Course Goals Fulfilled by this Project (aligned to course syllabus)

3.

4.

8.

10.

11.

13.

Identify and implement successful strategies for instruction that support curricular goals, are based
on adolescent development, and develop positive dispositions toward learning

Create learning materials that supplement instruction, motivate learning and integrate technology in a
meaningful way to enhance understanding of subject matter

Participate in the team structure of the schools to promote school improvements and formation of
successful interventions to improve middle level student learning

Evaluate curriculum, resources, and support systems that reflect an understanding of adolescent
development and implement strategies that support student success in the middle level environment
Plan and execute lessons for the middle level classroom that integrate subject areas, incorporate
young adolescent ideas/interests and reinforce middle level curriculum goals

Utilize appropriate materials, technology, and instructional text developed for middle level grades to
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support classroom instruction across content areas

Project Goals

1.
2.

S kW

Work with a team of teacher candidates to design an integrated unit for middle level students

Use appropriate content standards (CCCS, NCSS, NGSS, PA Core, PA SAS) to choose an organizing theme, identify unifying concepts, interdisciplinary skills, and
determine essential questions for your unit

Demonstrate the ability to write student-centered, constructivist lesson plans that demonstrate your knowledge of content pedagogy

Create effective pencil and paper (traditional test) and performance assessments (authentic) aligned to your instructional goals, standards and activities

Create effective and motivating learning materials and integrate technology for student use

Demonstrate an understanding of student diversity, including issues of exceptionality, and differentiate instruction accordingly

Unit Development Process

1.

KU AMLE SPA: Assessment 2

You have been assigned to a team of middle level teacher candidates, each of which has his/her own middle level content knowledge from
concentrations at KU. You are each a content area expert in your own middle level concentrations.

Individually, using the resources given to you, read/learn about developing an integrated unit plan.

Using the content-area standards introduced in each class, decide on an organizing theme/central focus for your unit. This focus could be a standard, an
issue (controversial issues often work well!), a concept, a piece of middle level literature, etc. Your supervisor must approve this theme. (Note — as you
work through this unit, please see the course calendar for all due dates.)

Using this theme, write ONE essential question that will frame your entire unit. Essential questions should be based on appropriate standards and
interdisciplinary concepts and skills.

After choosing your topic, develop a rationale explaining how the theme is relevant. This section will consist of an explanation of how the unit is
relevant to the lives of the students, to the curriculum and to any national standards that might apply (e.g. Common Core, PA SAS, NCTM, NCSS, etc.)
This section should answer the question: "Why am I teaching this?" The intended grade level and list of the relevant disciplines that will be addressed
should be included.

Develop a list of essential questions by content area/discipline. Allow content area experts to ponder what questions will ultimately help middle level
students answer the main essential question.

To plan your unit, your team will create a multidisciplinary concept map that will help you brainstorm lesson topics, resources, literature, integration
ideas, multimedia/technology, etc.

To organize your unit, create a tentative timeline that will demonstrate the scope and sequence of each lesson in the unit. A well-designed timeline will
show not only when the lessons are taught, but also how they build on each other and are connected.

Using the central theme, essential questions and your concept map, create a text set for your unit that includes quality pieces of young adolescent
literature that will help your students answer your essential questions. This aspect of the unit will be assessed in ELU 341.





10. Using the central theme, essential questions, and your concept map, develop a set of lessons to teach the content of your unit. These lessons need to be

11.

12.
13.

14.

related/connected by your chosen theme. Additionally, you should strive to make them as integrated as possible, by incorporating multiple disciplines.
Each lesson should also incorporate a variety of instructional approaches, as well as media and technology, children's literature (your text set!), and the
use of creative and authentic strategies. Accommodations for diverse learners and any necessary remediation are to be included. Any worksheets,
handouts, learning centers, etc. that are used in a lesson should directly follow the lesson plan. All lessons must be written using the KU lesson plan
format found in your professional semester manual. The lessons must address/fulfill the following requirements:
e Each team member must plan ONE lesson in EACH of the courses listed below in which he/she is enrolled*. The requirements of these three
lessons will be explained more thoroughly in your methods courses:
e ELU 342WI Teaching Writing at the Middle Level
e FELU344  Teaching and Assessing Social Studies for Middle Level Learners
e ELU347  Teaching and Assessing Mathematics for Middle Level Learners
e ELU349  Teaching and Assessing Science for the Middle Level Learners
*Regular education majors are required to complete four lesson plans — one in each discipline. Special education students are required to write at least 2
lesson plans each (one for each concentration area), but are STONGLY encouraged to write more, as well as to elicit feedback from the section
coordinator for lessons written that are NOT in their concentrations areas.

As a team, you must decide which of the lessons will be your unit opener, and which will be your unit closer. You MAY write a group plan (again,
special education majors are encouraged to take the lead here) for a unit opener/closer. Consider using an authentic assessment as your unit
closer/culminating activity.

Design formative assessments to be included in the unit, embedded in each lesson.

The unit must also include at least one traditional/paper-pencil test and one performance task (authentic assessment). This aspect of the unit will be
explained more thoroughly/assessed in ELU 346.

Include a final section in which you use APA style to list any resources you used in creating your unit (other than those already included in your text
set). Your resource section should be categorized divided to delineate teacher resources and student resources. This can, in effect be a collated and
organized (by APA) cut and paste from your individual unit lesson plans. This will be included as part of your overall unit score in ELU 346.

Unit Preparation Guidelines For Unit As A Whole
Your unit plan must contain the following (IN ORDER):

1.

LN

Cover Page: The cover page should include the title of your unit (creativity is encouraged); the intended grade level; your team name, and individual
teacher candidate’s names; and date (Fall 2016)

Rationale (ELU 342WI)

Concept Map (ELU 346WI)

Unit Timeline (ELU 346WI)

Lesson Plans (All courses)
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Traditional Assessment: Pencil and Paper Test (ELU 346WI)

Authentic Assessment: Performance Task (ELU 346WI)

Text Set (ELU 344)

Resources List (other than text set): Use the APA bibliographic format (see sample below) to prepare the references. Teacher references include all
books, articles, etc. used by the teacher (you) to prepare this unit. Student references refer to all print resources that will be available to the students
during this unit. Non-print items such as artifacts, maps, pictures, posters, videos, web sites, web quests, computer programs, etc. should be included
in this listing. It is important to use only current resources in preparation of a unit.

LPEAA

SAMPLE APA FORMAT

Print resources - book:
Carle, E. (1996). The art of Eric Carle. New York: Philomel Books.
Print resources - periodical
Kiefer, B. (1988) Picturebooks as contexts for literacy, aesthetics and real world
understandings. Language Arts, 65, 260-271.
Non-print resources:
Kellogg, S. (Narrator) (1986). How a picture book is made: The making of The Island of
Skog form conception to finished book. [Video]. Weston, CT: Weston Woods
Studios Inc.
(FYI: First names are abbreviated. Capitalization: First word of a title and proper nouns.)

Submission Guidelines for Credit/Grade(s)

e Please submit ONE Unit plan as a whole to the section coordinator/professor of ELU 346.
e Individual Course Unit Plans
=  Submit Unit Rationale AND Writing lesson to ELU 342WI professor as fulfillment of your unit assignment
=  Submit individual social studies lesson plan AND Text Set to ELU 344 professor as fulfillment of your unit assignment
=  Submit math lesson to ELU 347 professor as fulfillment of your unit assignment
=  Submit science lesson to ELU 349 professor as fulfillment of your unit assignment

Assessment Guidelines

e Please see attached rubric for how your unit plan will be assessed in ELU 346.
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e Individual unit plan assessment guidelines/rubrics will be provided for you in all other classes: ELU 342, 344, 347 & 349. Note — all lesson plans will be
assessed using the standard KU Middle Level Lesson Plan Rubric (Please see attached). These will be shared with you in the individual classes.

4. Rubric used for Assessment 2

Kutztown University
Dept. of Elementary Ed. — Middle Level Program (4-8 cert.)

AMLE SPA:

Assessment 2

Candidate Content Knowledge: Middle Level Interdisciplinary Unit Project Scoring Rubric

AMLE Standard

Target — 3 Points

Acceptable — 2 Points

Unacceptable — 1 Points

Standard la
Knowledge of Young

Adolescent Development
Middle level teacher
candidates demonstrate a
comprehensive knowledge of
young adolescent
development. They use this
understanding of the
intellectual, physical, social,
emotional, and moral
characteristics, needs, and
interests of young adolescents
to create healthy, respectful,
supportive, and challenging
learning environments for all
young adolescents, including
those whose language and
cultures are different from
their own.

Instructional unit demonstrates
candidate’s ability to apply
knowledge of young adolescent
development to both long and
short-term planning. Planned
learning activities and
assessments go beyond the
intellectual to include
challenging tasks that take into
consideration middle level
students’ physical, social,
emotional, and moral
characteristics, needs, and
interests. There is evidence of
the candidate’s ability to develop
instructional strategies and
assessments that take into
consideration middle level
students whose language and
cultures are different from
candidate’s own.

Instructional unit demonstrates
candidate’s ability to apply
knowledge of young
adolescent development to
both long and short-term
planning. Planned learning
activities and assessments
include challenging intellectual
tasks. An attempt is made to
include the physical, social,
emotional, and moral
characteristics of middle level
students. There is evidence of
the candidate’s ability to
develop instructional strategies
and assessments that take into
consideration middle level
students whose language and
cultures are different from
candidate’s own, though more
development of differentiation

Instructional unit
demonstrates candidate’s
ability to apply knowledge of
young adolescent
development to both long
and short-term planning.
Planned learning activities

and assessments either do not

include challenging tasks, or
the tasks are not
developmentally responsive.
There is inadequate emphasis
on physical, social,
emotional, and moral
characteristics of middle
level students in planning
and assessment.
Differentiation and
accommodations do not take
into consideration cultural
and linguistic differences.
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and accommodation is
necessary.

Standard 1c
Implications of Young
Adolescent Development
for Middle Level
Curriculum and

Instruction

Middle level teacher
candidates use their knowledge
of young adolescent
development when planning
and implementing middle level
curriculum and when selecting
and using instructional
strategies.

The instructional unit is
dynamic, student-centered,
engaging, and demonstrates
candidate’s ability to apply
knowledge of adolescent
development when choosing
instructional strategies that will
promote student learning.

The instructional unit is
student-centered and
demonstrates candidate’s
ability to choose instructional
strategies that will promote
student learning.

The instructional unit is
teacher-centered. The
instructional strategies and
learning activities chosen do
not demonstrate candidate’s
knowledge of adolescent
development.

Standard 2a
Subject Matter Content

Knowledge

Middle level teacher
candidates demonstrate a depth
and breadth of subject matter
content knowledge in the
subjects they teach (e.g.,
English/language arts,
mathematics, reading, social
studies, health, physical
education, and family and
consumer science). They
incorporate information
literacy skills and state-of-the-
art technologies into teaching
their subjects.

The instructional unit
demonstrates both depth and
breadth of candidate’s content
knowledge in all content areas:
English/language arts
mathematics, social studies and
science. Candidate’s plans
demonstrate consistent use of
informational literacy skills, as
well as state-of-the-art
technologies to support content
area instruction.

The instructional unit
demonstrates candidate’s
adequate content knowledge in
the content areas:
English/language arts
mathematics, social studies
and science. Candidate’s plans
demonstrate the use of
informational literacy skills, as
well as the use of technology
to support content area
instruction.

The instructional unit
inconsistently and/or
inadequately demonstrates
candidate’s content
knowledge. Candidate’s
plans do not demonstrate the
use of informational literacy
skills. There is inadequate
evidence of the use of
technology to support
content area instruction.

Standard 2b
Middle Level Student
Standards

Unit design demonstrates middle
level teacher candidate’s
knowledge of state, national, and

Unit design demonstrates
middle level teacher
candidate’s knowledge of

Unit design fails to
adequately demonstrate
middle level teacher
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Middle level teacher
candidates use their knowledge
of local, state, national, and
common core standards to
frame their teaching. They
draw on their knowledge of
these standards to design,
implement, and evaluate
developmentally responsive,
meaningful, and challenging
curriculum for all young
adolescents.

common core middle level
curriculum standards for student
learning. Standards chosen are
developmentally appropriate and
relevant to students’ learning
needs and interests. The
candidate aligns instructional
goals and student assessments
with these standards to create
developmentally responsive,
meaningful, and challenging
instruction.

state, national, and common
core middle level curriculum
standards for student learning.
The candidate aligns
instructional goals and student
assessments with these
standards.

candidate’s awareness of
state, national, and common
core middle level curriculum
standards for student
learning.

Standard 2c
Interdisciplinary Nature

of Knowledge

Middle level teacher
candidates demonstrate the
interdisciplinary nature of
knowledge by helping all
young adolescents make
connections among subject
areas.

The unit demonstrates middle
level teacher candidates’
understanding of the
interdisciplinary nature of
knowledge and ability to help
young adolescents make
cohesive connections within
lessons and among subject areas.
The unit’s design demonstrates
an understanding of how to use
the relationship among content,
ideas, and student interests in
planning. Content integration is
purposeful and meaningful.
Lessons are designed to build on
each other, rather than as “stand
alone” content area lessons.

The unit’s lessons demonstrate
middle level teacher
candidate’s ability to promote
the connection of topics within
lessons. There is an attempt at
cohesion between subject
areas, but the connections are
limited. The unit’s design
demonstrates understanding of
how to use the relationship
among content and ideas in
planning. Individual lessons in
the unit may be designed as
“stand alone” content area
lessons.

The unit does not
demonstrate content
integration throughout; or,
content integration seems
“forced” and/or superficial.

Standard 4a

Content Pedagogy
Middle level teacher
candidates use their
knowledge of instruction and

Through unit design, middle
level teacher candidate
demonstrates knowledge of

content specific teaching and

Through unit design, middle
level teacher candidate
demonstrates knowledge of
content specific teaching and

Middle level teacher
candidate demonstrates use
of varied teaching and
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assessment strategies that are

assessment strategies. A variety

assessment strategies. A

assessment strategies in unit

especially effective inthe |of content-area appropriate variety of instructional design.
subjects they teach. instructional strategies and strategies and assessment
assessment methods are used in |methods are used in unit
unit design. There is evidence  |design.
these strategies were chosen to
meet students’ diverse learning
needs.
Standard 4b Unit plan comprehensively Unit plan demonstrates Unit plan demonstrates an
Middle Level incorporates varied, creative, candidate’s ability to engage |attempt to engage middle

Instructional Strategies
Middle level teacher
candidates employ a wide
variety of effective teaching,
learning, and assessment
strategies. They use
instructional strategies and
technologies in ways that
encourage exploration,
creativity, and information
literacy skills (e.g., critical
thinking, problem solving,
evaluation of information
gained) so that young
adolescents are actively
engaged in their learning. They|
use instruction that is
responsive to young
adolescents’ local, national,
and international histories,
language/dialects, and
individual identities (e.g., race,
ethnicity, culture, age,
appearance, ability, sexual
orientation, socioeconomic

status, family composition).

motivating, and developmentally
responsive teaching, learning
and assessment strategies that
will actively engage middle level
learners. The unit plan promotes
exploration, active learning, and
critical thinking skills. Unit plan
includes a variety of relevant
literature and contemporary
media, authentically integrated
to promote the development of
information literacy skills.
Opportunities to use technology
for instruction and active student
learning are embedded
throughout. Instructional
strategies chosen demonstrate
candidate’s ability to design
instruction for varied and diverse
learners.

middle level learners. The unit
plan promotes active learning,
and attempts to develop critical
thinking skills in students. Unit
plan includes literature and
contemporary media.
Opportunities to use
technology for instruction and
student learning are embedded.
Instructional strategies chosen
demonstrate candidate’s ability
to design instruction for
diverse learners.

level learners and develop

informational literacy skills.

Unit plan includes literature

and contemporary media, but

in a contrived manner.
Opportunities to use
technology for instruction
are evident.
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Standard 4d
Young Adolescent

Motivation

Middle level teacher
candidates demonstrate their
ability to motivate all young
adolescents and facilitate their
learning through a wide
variety of developmentally
responsive materials and
resources (e.g., technology,
manipulative materials,
information literacy skills,
contemporary media). They
establish equitable, caring, and
productive learning
environments for all young
adolescents.

Unit plan provides evidence of
middle level candidate’s ability
to use a variety of well-
chosen/professionally developed
instructional materials, including
technology, manipulatives,
literature, and contemporary
media that promote student
engagement, critical thinking
and informational literacy.
Materials are designed to
motivate adolescent learners and
facilitate learning. Materials are
developmentally responsive and
demonstrate candidate’s
commitment to providing access
and equity for all middle level
learners.

Unit plan provides evidence of
middle level candidate’s ability
to promote student
engagement, critical thinking
and informational literacy.
Materials facilitate student
learning.

Unit plan provides evidence
of middle level candidate’s
understanding of the
importance of engaging
learners.

Standard 5a
Professional Roles of
Middle Level Teachers
Middle level teacher
candidates understand,
reflect on, and are
successful in their unique
roles as middle level
professionals (e.g.,
members of teaching
teams and advisors to
young adolescents).

Teacher candidate demonstrates
the dispositions and attitudes
necessary to work productively
and collegially as a member of
an interdisciplinary team in order
to design effective instruction for
young adolescents. Middle level
teacher candidate initiates
opportunities to collaborate with
other professionals in ways that
support and strengthen teaming
practices/collaboration in order
to enhance student learning.

Teacher candidate
demonstrated the dispositions
and attitudes necessary to work
productively and collegially as
member of an interdisciplinary
team in order to design
effective instruction for young
adolescents. Middle level
teacher candidate collaborates
with other professionals in
ways that support and
strengthen teaming
practices/collaboration in order
to enhance student learning.

Middle level teacher
candidate does not actively
collaborate with other
professionals.
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Standard 5d
Dispositions and

Professional Behaviors
Middle level teacher
candidates demonstrate
positive orientations toward
teaching young adolescents
and model high standards of
ethical behavior and
professional competence. They
are continuous, collaborative
learners who demonstrate
knowledgeable, reflective,
critical perspectives on their
teaching.

The candidate sets and maintains
high standards of ethical
behavior and professional
competence and actively seeks
ways to extend his/her
knowledge, which is evident in
the candidate’s work. The
candidate demonstrates the
ability to critique his/her own
work during the unit planning
process and improve it
accordingly. The candidate
demonstrates positive
dispositions toward teaching
young adolescents.

The candidate demonstrates
appropriate standards of ethical
behavior and professional
competence. He/she looks for
opportunities to extend
knowledge. The candidate
demonstrates the ability to
critiques his/her own work.
The candidate demonstrates
positive dispositions toward
teaching young adolescents.

The candidate does not
always demonstrate
appropriate standards of
ethical behavior and
professional competence.
He/she demonstrated little
evidence of extending
knowledge.

5. Data Collection Process and Summary Table
Data were collected during the fall semester of 2019. Candidates’ units were scored by the professor of ELU 346, Middle Level Cognitive Development. Our unit
uses Taskstream/Watermark to score, collect, and organize data from our Core Assessments. The total number of teacher candidates scored for this assessment

was 11.

Overall Data, Fall 2019 (N=25)

Results for Group | Target Acceptable Unacceptable
Criterion (Project Range (low — high)/ | 3 pts. 2 pts. 1 pt.
Component)) AMLE | Mean (out of 3)
Standard
AMLE Standard: 1a | Range 2-3 N=22 N=3 N=0
Knowledge of Young Mean 2.88 88.00% 12.00% 0%
Adolescent
Development
AMLE Standard: 1¢c | Range 2-3 N=21 N=4 N=0
Implications of Young | Mean 2.84 84.00% 16.00% 0%
Adolescent
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Development for
Middle Level
Curriculum and
Instruction
AMLE Standard 2a Range 2-3 N=19 N=6 N=0
Subject Matter Content | Mean 2.76 76.00% 24.00% 0%
Knowledge
AMLE Standard 2b Range 3-3 N=25 N=0 N=0
Middle Level Student Mean 3 100% 0% 0%
Standards
AMLE Standard 2¢ Range 2-3 N=6 N=19 N=0
Interdisciplinary Mean 2.24 24.00% 76.00% 0%
Nature of Knowledge
AMLE Standard 4a Range 2-3 N=20 N=5 N=0
Content Pedagogy Mean 2.8 80.00% 20.00% 0%
AMLE Standard 4b Range 2-3 N=13 N=12 N=0
Middle Level Mean 2.52 52.00% 48.00% 0%
Instructional Strategies
AMLE Standard 4d Range 2-3 N=24 N=1 N=0
Young Adolescent Mean 2.96 96.00% 4.00% 0%
Motivation
AMLE Standard S5a Range 2-3 N=23 N=2 N=0
Professional Roles of | Mean 2.92 92.00% 8.00% 0%
Middle Level Teachers
AMLE Standard 5d Range 2-3 N=20 N=5 N=0
Dispositions and Mean 2.8 80.00% 20.00% 0%
Professional Behaviors
Overall Assessment Range 2.3-3

Mean 2.77

6. Summary of Data Findings

As previously stated, data were collected during the fall semester of 2019 following scoring of teacher candidates’ integrated units. The data table shows the
composite mean score, both raw (out of a possible 3 points) and percent, in each relevant area of the rubric. Additionally, it demonstrates the raw number and
percentage of teacher candidates achieving each level of the rubric. Mean scores range from a perfect 3.00 (100%) to a low of 2.24 (74.66%) in only one category
(AMLE Standard 2c, the interdisciplinary nature of knowledge), which demonstrates that in all categories an overwhelming majority of teacher candidates are
meeting the standards. When we look at the individual rubric data, all candidates scored acceptable or above target in all areas. Candidates most excelled in use
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of appropriate middle level standards — national and state (3/3 or 100% for all). Data from the lowest area, AMLE Standard 2c, the Interdisciplinary Nature of
Knowledge, (2.24, 74.66%) is consistent with data collection in subsequent years. It is important to note here that all candidates still fell within the acceptable
range. In terms of understanding the data, we wish to reiterate her that these candidates write this unit prior to ANY of their three intensive clinical placements.
This interdisciplinary understanding is developmentally expected at this point in their program and grows as they complete their student teaching. Candidates
initial units tend to be a bit contrived in this area and, our observations and analysis reveals that receiving the feedback from this unit assessment helps them
begin to understand how to make interdisciplinary nature of planning and teaching.

7. Interpretation of how data provides evidence for meeting standards
Data collected overwhelmingly demonstrate that teacher candidates have met the 2012 AMLE Standards embedded in the integrated unit assignment. Data
from the unit rational demonstrates that candidates have met

e AMLE Standard 1: Young Adolescent Development (a & c).

e AMLE Standard 2: Middle Level Curriculum (a-c)

e AMLE Standard 4: Middle Level Instruction and Assessment (a,b and d)

e AMLE Standard 5: Middle Level Professional Roles (a & d )
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KUTZTOWN UNIVERSITY OF PENNSYLVANIA
AMLE SPA
ASSESSMENT # 7: ASSESSMENT THE ADDRESSES AMLE STANDARDS (OPTIONAL)
DIVERSITY RESOURCE WEBSITE

1. Description of Assessment

This assignment was specifically designed to encourage our teacher candidates to develop the necessary knowledge, skills, attitudes, and
dispositions with regards to designing and implementing developmentally responsive instruction for diverse student populations. To complete
the project, teacher candidates are asked to develop a Diversity Resource Website (DRW) that includes connections from school to home, as
well as agencies and programs outside of the school to help support them as future teachers, as well as the students and families with whom
they will work. The purpose of creating the website is so that it can aid teacher candidates in enhancing the learning aptitude of each middle
level child, as well as support parents in educating their child. During the creation of the DRW, candidates are expected to gain knowledge of
individual microcultures, including characteristics and best practices of meeting the needs of these groups. Additionally, they are expected to
discover strategies, activities, literature, and resources to use in their classroom when trying to maximize the learning potential of diverse
students and families. Finally, candidates will research and locate available agencies that can assist them with the needs of diverse learners.

2. Alignment of Assessment with 2012 AMLE Standards
As documented on the project rubric, the Diversity Resource Website strongly aligns with AMLE Standards 1, 4, & 5 in the following ways:

Standard 1: Young Adolescent Development:

Element b. Knowledge of the Implications of Diversity on Young Adolescent Development: Through work on this DRW, Middle level
teacher candidates demonstrate their understanding of the implications of diversity on the development of young adolescents in multiple
ways. They purposefully design instruction that is responsive to young adolescents’ local, national, and international histories,
language/dialects, and individual identities (e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation, socioeconomic
status, family composition). One of the goals of the assighments is to develop not just an understanding of the diversities that may be
present in their classrooms, but to develop the skills and dispositions necessary to affirm all diversities.

Standard 4: Middle Level Instruction and Assessment

Element b. Middle Level Instructional Strategies: One of the goals of the Diversity Resource Website is for middle level teacher candidates
to demonstrate understanding of the diverse developmental needs of students and uses this information effectively when selecting
culturally responsive instructional strategies, activities, and adolescent literature to increase student learning. The website is designed for
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candidates to demonstrates their commitment to affirming diversity and developing this attitude within their middle level students. They
are encouraged to design activities that promote student critique and social action.

Standard 5: Middle Level Professional Roles

Element c. Working with Family Members and Community Involvement: The DRW is designed to help middle level teacher candidates
understand and value the ways diverse family structures and cultural backgrounds influence and enrich learning. In locating local
community agencies and resources, they are learning ways to collaborate with all family members and community partners. This will help
them develop necessary dispositions to build positive, collaborative relationships with families from diverse cultures and backgrounds
(e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation, socioeconomic status, family composition).

Element d. Dispositions and Professional Behaviors: Through work on the DRW, middle level teacher candidates develop positive
orientations toward teaching young adolescents and high standards of ethical behavior and professional competence.

3. Description of Assessment Provided to Teacher Candidates (What follows is the exact handout given to our teacher candidates.)

KUTZTOWN UNIVERSITY
ELU 212 Teaching Diverse Learners at the Middle Level
Core Assignment: Diversity Resource Website (DRW)

You will create a Diversity Resource Website (DRW) to assist you as a teacher of middle level students with diverse needs. If done well (the
obvious goal!), it will also be a resource for students and families of your future classes. You may include information gathered in class, as well as
resources found in your textbooks, gathered from presentations or accessed during your own scholarly inquiry.

Connection to AMLE Standards
Standard 1: Young Adolescent Development:
e Element b. Knowledge of Implications of Diversity on Young Adolescent Development

Standard 4: Middle Level Instruction and Assessment:
e Element b. Middle Level Instructional Strategies

Standard 5: Middle Level Professional Roles
e Element c. Working with Family Members and Community Involvement
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Element d. Dispositions and Professional Behaviors

Assignment’s Relationship to KU COE Conceptual Framework:

Knowledge: Communication — Communicating in an online environment is an essential skill for educators. Here you’ll be communicating
your learning and organizing a website to communicate resources to others.

Skills: Integration of Disciplines — Though much of this course is theoretical in nature, this assignment attempts to move pre-service
teacher beyond theory, into practice. Integrating your new knowledge of multicultural education into multiple facets of the instructional
process is important to making this course relevant and useful.

Dispositions: Cultural Awareness and Acceptance — This is a main goal of this course, and thus, this assignment. Your website will reveal
your beliefs about multiple cultures and groups, as well as how you, as an educator can help make your future classroom an affirming
place for all.

Dispositions: Integration of Technology — Creating a website is a wonderful way to demonstrate new learning and communicate it to
others. This activity, hopefully serves as a model for how middle level educators can integrate technology use for students in classroom
projects.

Course objectives fulfilled by this project:

Critique and reflect on his or her own knowledge within the context of student learning.
Demonstrate knowledge of cultural and community diversity.

Demonstrate knowledge of cultural influences on learning.

Examine the role of the teacher in a community context.

Examine the role of the teacher in a professional context.

Recognize, design, and apply appropriate and effective differentiated instructional strategies for ELLs.
Recognize, design, and apply appropriate differentiated assessment strategies for ELLs.

ONU A WN

Apply professional skills toward the success of ELLs in their classroom.

Overall Objective:

To develop a Diversity Resource Website that includes connections from school to home, as well as agencies and programs outside of the school
to help support you and your students in the classroom. The purpose of creating the website is to enhance the learning aptitude of each child, as
well as support parents in educating their child. During the creation of the DRW, you will also gain knowledge of the available agencies that can
assist you with the needs of diverse learners, as well as strategies to use in your classroom when trying to maximize the learning potential of
diverse students and families.

Your DRW should include:
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I. Home/Introductory Page, which includes an overview/summary of the following: a definition/description of multicultural education, your
understanding of the impact of culture and family issues in the schools, as well as the importance of meeting the needs of all learners
including their families. This page should also include a hyperlinked table of contents, which lists all of the topics included in your site.

Il. A separate section for each of the Microcultures/Ideas listed below:

Ethnicity and Race (Gollnick and Chinn, Chapter 2)

Class and Socioeconomic Status (Gollnick and Chinn, Chapter 3)
Gender (Gollnick and Chinn, Chapter 4)

Sexual Orientation (Gollnick and Chinn, Chapter 5)
Exceptionality (Gollnick and Chinn, Chapter 6)

Language (Gollnick and Chinn, Chapter 7)

Religion (Gollnick and Chinn, Chapter 8)

[ll.  On each page you must include the following:

A.

E.

Microculture Description: A description of the Microculture/ldea, which includes the unique intellectual, physical, social, emotional and

moral characteristics, needs and interests of the group or concept.

Activities and Strategies:

1. Given the diverse developmental needs of each microculture, research/develop at least 3 suggestions/strategies that a parent
and/or teacher can use to help a child dealing with one of these issues. These should include (but are not limited to) family
collaboration, community partnerships, communication strategies, affective education, etc.

2. Again, given the diverse developmental needs of each microculture, design and describe at least one activity that you can do in the
classroom to assist a child dealing with these issues, or help others build empathy in understanding the issues. Activities may be
designed to affirm diverse cultures and different family structures, spawn social action and advocacy, promote inquiry and problem-
based research, develop collaborative solutions with community partnerships and connections, etc.

Adolescent Literature/Media: A description of, and full bibliographic reference (APA Style) to at least 2 relevant resources that pertain

to the issues being addressed. You are encouraged to use the literature as a springboard for discussion and your classroom activities.

This may include novels, informational texts, picture books, videos, apps, websites, games, etc.

Family and Community Resources: At least 3 community partners (local to where you see yourself teaching!) to aid you, your students,

and their families. List the name of the organization/agency, along with contact information (addresses/phone number, website).

Include a brief description of how this agency could help.

Global Resource Websites: At least 3 websites that teachers, students, or parents could use to find more information and assistance

IV. Additional Requirements for Website Design

A.
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B. Images/graphics that correlate to the topic (please credit each image you use by listing its URL!)

4. Rubric used for Assessment 7.

Kutztown University: AMLE SPA
Assessment 7
Optional: Diversity Resource Website

AMLE Standard

Target

Acceptable

Unacceptable

Standard 1b

Knowledge of the Implication
of Diversity on Young
Adolescent Development
Middle level teacher candidates
...implement curriculum and
instruction that is responsive to
young adolescents’ local,
national, and international
histories, etc.

The Diversity Resource
Website (DRW) accurately
describes the unique
intellectual, physical, social,
emotional and moral
characteristics, needs and
interests of each assigned
group of young adolescents.
Detailed, well-developed
descriptions are responsive to
the local, national, and
international histories of the
groups described. Through
chosen and designed content,
the website demonstrates the
teacher candidate’s ability to
design instruction that
celebrates, incorporates,
affirms and is responsive to
the diversity found within
student populations.

The Diversity Resource Website
(DRW) describes the
intellectual, physical, social,
emotional and moral
characteristics, needs and
interests of each assigned group
of young adolescents.
Descriptions include local,
national, and international

histories of the groups described.

Through chosen and designed
content, the website
demonstrates the teacher
candidate’s ability to design
instruction that is responsive to
the diversity found within
student populations.

The Diversity Resource Website
(DRW) describes the
characteristics of each assigned
group of young adolescents, but
focuses on these characteristics
as a deficit.

Standard 4b
Middle Level Instructional
Strategies

Through website design,
middle level teacher candidate
demonstrates understanding of

Through website design, middle
level teacher candidate
demonstrates understanding of

Through website design, middle
level teacher candidate
demonstrates understanding of
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Middle level teacher candidates
employ a wide variety of
effective teaching, learning, and
assessment strategies. They use
instructional strategies that [are]
responsive to young adolescents’
local, national, and international
histories, language/dialects, and
individual identities....

the diverse developmental
needs of students and uses this
information effectively when
selecting culturally responsive
instructional strategies,
activities, and resources to
increase student learning.
Activities developed and
strategies employed in the
website are responsive to
varied local, national, and
international histories,
language/dialects, and
individual identities
(race/ethnicity, culture, ability,
sexual orientation,
socioeconomic status, and
family composition. The
website demonstrates the
candidate’s commitment to
affirming diversity and
developing this attitude within
their middle level students.
Activities promote student
critique and social action.

the diverse developmental needs
of students and uses this
information to select
instructional strategies,
activities, and resources to
increase student learning.
Activities developed and
strategies employed in the
website demonstrate knowledge
of local, national, and
international histories,
language/dialects, and individual
identities (race/ethnicity, culture,
ability, sexual orientation,
socioeconomic status, and
family composition. The website
demonstrates the candidate’s
commitment to affirming
diversity.

adolescent developmental when
selecting activities and
strategies.

Standard 5¢

Working with Family
Members and Community
Involvement: Middle level
teacher candidates understand
and value the ways diverse
family structures and cultural
backgrounds influence and
enrich learning. They
communicate and collaborate
with all family members and
community partners, and

Website demonstrates teacher
candidate’s commitment to
valuing the ways diverse
family structures and cultural
backgrounds influence and
enrich learning. The content
demonstrates effective,
positive communication and
collaboration designed for
family members and
community partners from
diverse cultures and

Website demonstrates teacher
candidate’s commitment to
understand the ways diverse
family structures and cultural
backgrounds influence and
enrich learning. The content
demonstrates candidate’s
willingness to collaborate and
communicate with family
members and community
partners from diverse cultures

Through website content, the
candidate did not demonstrate a
commitment to understanding
the ways diverse family
structures and cultural
backgrounds influence and
enrich learning. The work does
not demonstrate a commitment
to effectively communicating or
collaborating with family
members and community
partners from diverse cultures
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participate in school and
community activities. They
engage in practices that build
positive, collaborative
relationships with families
from diverse cultures and
backgrounds. ..

backgrounds. Resources
included are helpful to
promote the family,
community and school
connection and develop strong
relationships.

and backgrounds. Resources
included are appropriate.

and backgrounds. Resources
included are inappropriate.

Standard 5d

Dispositions and Professional
Behaviors

Middle level teacher candidates
demonstrate positive orientations
toward teaching young
adolescents and model high
standards of ethical behavior and
professional competence. They
are continuous, collaborative
learners who demonstrate
knowledgeable, reflective,
critical perspectives on their
teaching.

Website demonstrates middle
level teacher candidate’s
understanding of the impact
they have on young
adolescents and colleagues.
The website demonstrates
candidate’s positive
orientation to teaching diverse
adolescent learners. The
website demonstrates the
candidate’s commitment to
ethical behaviors and high
levels of professional
competence. The candidate
worked collaboratively,
reflectively, and critically with

a peer to complete the website.

Through work on website, the
teacher candidate demonstrates
appropriate ethical behaviors and
professional competence. The
candidate’s work demonstrates a
recognition of the impact of their
behaviors on young adolescents.
Candidates worked as a middle
level team.

Though they can articulate the
importance of ethical behavior
and professional competence,
work on the website did not
demonstrate the candidate’s
commitment to such behavior.
The team did not work
collaboratively.

Comments:
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5. Data Collection Process and Summary Table

Data were collected during spring 2020. Candidates’ Diversity Resource Websites were scored by the professor of ELU 212, Teaching Diverse
Learners at the Middle Level. Our unit uses Taskstream/Watermark to score, collect, and organize data from our Core Assessments. The total
number of teacher candidates scored for this assessment was 21.

Spring 2020 N=15

Range: 3-3

Mean: 3 100% 0% 0%
Range: 3-3 N=15 N=0 N=0
Mean: 3 100% 0% 0%
Range: 3-3 N=15 N=0 N=0
Mean: 3 100% 0% 0%
Range: 3-3 N=15 N=0 N=0
Mean: 3 100% 0% 0%

6. Summary of Data Findings

As previously stated, data was collected during Spring 2020 following scoring of teacher candidates’ Diversity Resource Websites. The data table
shows the composite mean score, both raw (out of a possible 3 points) and percent, in each relevant area of the rubric. Additionally, it
demonstrates the raw number and percentage of teacher candidates achieving each level of the rubric. Students work strongly demonstrated
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their ability to meet all standards in that the mean score for all categories was 3/3 (100%) in the activities and strategies category, which
demonstrates that in all categories all teacher candidates are meeting the standards. When we look at the individual rubric data, all candidates
scored target in all areas.

7. Interpretation of How Data Provides Evidence for Meeting Standards
Data collected overwhelmingly demonstrate that teacher candidates have met the 2012 AMLE Standards embedded in the Diversity Resource
Website. Data from each individual row of the rubric strongly shows that candidates met AMLE Standards:

e AMLE Standard 1b

e AMLE Standard 4b

e AMLE Standard 5 (c and d)

KU AMLE SPA: Assessment 7





Assessment 7.OptionalAMLEAssess.Diversity Resource Website.9.2020.pdf


10.

11.

12.

13.

14.

15.

16.

Middle School Education

Grade levels(1) for which candidates are being prepared

4-8

(1) e.g. 7-9, 5-8
Program Type

@ First Teaching License

©  Non-licensure/non-certification degree
Degree or award level

©  Baccalaureate
©  Ppost Baccalaureate
©  Master's

O Ppost Master's

O Endorsement only
Is this program offered at more than one site?

O Yes
© No

If your answer is "yes" to above question, list the sites at which the program is offered

Title of the state license for which candidates are prepared

Grades 4-8

Program report status:

O Initial Review

O Response to One of the Following Decisions: Further Development Required or
Recognition with Probation

® Response to National Recognition With Conditions

I§ your Educator Preparation Provider (EPP) seeking

O CAEP accreditation for the first time (initial accreditation)

® Continuing CAEP accreditation

State Licensure data requirement on program completers disaggregated by specialty area with sub-area scores:

CAEP requires programs to provide completer performance data on state licensure examinations for completers

who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?

© vYes
© No

SECTION I - CONTEXT

1.

Descriptions of any state or institutional policies that may influence the application of AMLE standards.
(Response limited to 4,000 characters)

N/A - no changes since last report.

Descriptions of middle level field and clinical experiences required for the program, including the number of
hours for early field experiences and the number of hours/weeks for student teaching or internships. (Response
limited to 8,000 characters)

N/A - no changes since last report.

A program of study that outlines the courses and experiences required for candidates to complete the program.
The program of study must include course titles. (This information may be provided as an attachment from the
college catalog or as a student advisement sheet.)



This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be
attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.

AMLE.SPA.Matrix.2020.pdf

See the Attachment panel.

Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate)
being addressed in this report. Data must also be reported separately for programs offered at multiple sites.
Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

Program:
B.S. in Elementary Education, Grades 4-8
# of Candidates
Academic Year Enrolled in the f i F:r:gra(T)
Program ompleters

2019-2020 78 73

2018-2019 69 13

2017-2018 59 18

(2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.

Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program. (Please refer to the footnotes for clarification)

Faculty Member Name No changes since last report
Highest Degree, Field, &
University(3)

Assignment: Indicate the role
of the faculty member(4)
Faculty Rank(3)

Tenure Track ° YES

Scholarship(®), Leadership in
Professional Associations, and

Service(7):List up to 3 major
contributions in the past 3
years(8)

Teaching or other professional
experience in P-12 schools(®)

(3) For example, PhD in Curriculum & Instruction, University of Nebraska.

(4) For example, faculty, clinical supervisor, department chair, administrator

(5) For example, professor, associate professor, assistant professor, adjunct professor, instructor

(6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the education of
teachers and other school personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.

(7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.

(8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.

(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, teaching in a PDS)



indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the AMLE standards. All programs must provide
a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an assessment
that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the assessment
and when it is administered in the program.

Please provide following

assessment information (Response limited to 250 characters each field)

Type and Number of Assessment

Name of Assessment (11)

Type or Form of Assessment (11)

When the Assessment Is Administered (12)

Assessment #1: Licensure assessment, or
other content-based assessment
(required)

Praxis II, PA Grades 4-8; Core
Assessment and Subject Concentrations

State Licensure Exam

Prior to Clinical Experience

Assessment #2: Content knowledge in
middle level education (required)

Professional Semester Interdisciplinary
Unit

Instructional Unit Plan, Rubric Aligned to
AMLE Standards

During Professional Semester (junior or senior year) as part of ELU 346
(Middle Level Cognitive Development) Course

Assessment #3: Candidate ability to plan
lappropriate teaching and learning
lexperiences (required)

Professional Semester Field Lesson Plan

Core (Field) Assignment Lesson Plans for
Content-Area Courses

During Professional Semester (junior or senior year) as part of ELU 342
(Writing), ELU 344
(Social Studies), ELU 347 (Math), and ELU 349 (Science)
Courses

Assessment #4: Student teaching or
internship (required)

Student Teaching Final Evaluation

Final, culminating rating scale/evaluation
conducted by Student Teaching
Supervisor

During Student Teaching - administered once in each of 2 placements
(ELU 392 and ELU 393)

Assessment #5: Candidate effect on
student learning (required)

Student Teaching Unit: Assessment
Plan, Data Collection and Analysis, and
Response to Data

Candidate Data and Remediation Plan and
Reflection for traditional and authentic
assessment tasks

During first placement of Student Teaching (ELU 392) following the
implementation of self-written instructional unit and administration of
accompanying assessments

Assessment #6: Additional assessment
that addresses AMLE standards (required)

Teacher Leader Consultation: Middle
School Case Study and Analysis (New
Name)

Reflective Journal and Rubric

During Professional Semester Placement for course ELU 346
(ML Cognitive Development)

Assessment #7: Additional assessment
that addresses AMLE standards (optional)

Diversity Resource Website

Website project designed for diversity
course, with accompanying rubric.

Teaching Diverse Learners at the Middle Level

Assessment #8: Additional assessment

that addresses AMLE standards goetional)

(10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate

assessment to include.

(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,

portfolio).

(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).

Standard 1: Young Adolescent Development

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

#1H#2H#3#A#5#6#7 #8



Standard 2: Middle Level Curriculum

Standard 3: Middle Level Philosophy and School Organization

4. Standard 4: Middle Level Instruction and Assessment




Standard 5: Middle Level Professional Roles

SECTION 1V - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a
whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required
of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA standards. This means
that the concepts in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the same
depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. The data
should be presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 elements [each

relating to specific SPA standard(s)], then the data chart should report the data on each of the elements rather that reporting
a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate.
Assessments have been organized into the following three areas to be aligned with the elements in CAEP's Standard 1:
e Content knowledge (Assessments 1 and 2)

e Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

e Focus on student learning (Assessment 5)




Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the
case, assessments that combine content and professional knowledge may be considered "content knowledge" assessments for

the

For

purpose of this report.

each assessment, the compiler should prepare one document that includes the following items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards
by number, title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by
number, title, and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The

responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases

assessment instruments or scoring guides/rubrics may go beyond five pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment
#4 that includes the two-page narrative (items a — d above), the assessment itself (item e above), the scoring guide (item f
above, and the data chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible.

State licensure tests or professional examinations of content knowledge. If your state does not require licensure
tests or professional examinations in the content area, data from another assessment must be presented to
document candidate attainment of content knowledge. (Required)

Provide assessment information as outlined in the directions for Section IV

FINALAssessment 1.StateLicensureExaminations.doc

See the Attachment panel.

Assessment of content knowledge in middle childhood education. AMLE standards addressed in this entry could
include but are not limited to Standard 2. For post-baccalaureate teacher preparation, include an assessment
used to determine that candidates have adequate content background in the subject to be taught.

Provide assessment information as outlined in the directions for Section IV.

Assessment 2.ContentKnowledgeinMLEducation.docx.9.2020.pdf

See the Attachment panel.

Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning
experiences. AMLE standards that could be addressed in this assessment include but are not limited to Standard
4. Examples of assessments include the evaluation of candidates' abilities to develop lesson or unit plans,
individualized educational plans, needs assessments, or intervention plans. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 3.AbilitytoPlanInstruction.KU.AMLE Lesson Plan Rubric.9.2020.pdf

See the Attachment panel.

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice.
AMLE standards that could be addressed in this assessment include but are not limited to Standards 1-5. An
assessment instrument used in student teaching or an internship should be submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 4.KnowledgeSkillsDispositions.StudentTeaching.9.2020.pdf

See the Attachment panel.

Assessment that demonstrates candidate effects on student learning. AMLE standards that could be addressed in



this assessment include but are not limited to Standard 4. Examples of assessments include those based on
student work samples, portfolio tasks, case studies, and follow-up studies. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 5.Effect on Candidate Learning.StudentTeaching.Assessment.Data.20.pdf

See the Attachment panel.

6. Additional assessment that addresses AMLE standards. All AMLE standards could be addressed by this
assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, and
follow-up studies. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 6.0ptionalAMLEAssess.Teacher Leader Consultation.Middle School Case Study and Analysis.9.2020.pdf

See the Attachment panel.

7. Additional assessment that addresses AMLE standards. All AMLE standards could be addressed by this
assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, and
follow-up studies.

Provide assessment information as outlined in the directions for Section IV

Assessment 7.0ptionalAMLEAssess.Diversity Resource Website.9.2020.pdf

See the Attachment panel.

8. Additional assessment that addresses AMLE standards. All AMLE standards could be addressed by this
assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, and
follow-up studies.

Provide assessment information as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been or will be
used to improve candidate performance and strengthen the program. This description should not link
improvements to individual assessments but, rather, it should summarize principal findings from the evidence,
the faculty's interpretation of those findings, and changes made in (or planned for) the program as a result.
Describe the steps program faculty has taken to use information from assessments for improvement of both
candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

1) Candidate Content Knowledge:

In internal assessments, analysis of our data indicates that our candidates have a
depth of content knowledge. However, over time, evidence from our external
assessments (Praxis Exams) has not corroborated this. Since our initial SPA review in
2013, our Middle Level faculty has worked steadily to improve our candidates' low
pass rate on our PA State Licensure Exams. Thus, we have been gathering and
analyzing the data from our Praxis II results and what that informs us about our
candidate's content knowledge for some time. Programmatically, we have made these
changes:

. First, we convened a Middle Level Task Force to look at our approved curricula for
the middle level program, and specifically, the content area courses our majors take.
We met with representatives from other colleges and departments in our university



responsible for teaching the content courses to our majors (English, math, science and
social studies) to map the course content to the Praxis exams. As a result, we adapted
our program and became more purposeful in the sequence of content
area/concentration courses our students are taking.

. We now ensure that our three middle level experts/professors advise all of our
middle level candidates. Our department chair will be advising all of our middle level
transfer students. Through this change, our advisers have been more purposeful in
getting our students into specific courses offered in content areas rather than just
taking a certain number of content classes.

. Through the collection of qualitative data, we realized that one of the issues with test
results was when our students took the tests. We began to counsel our students to
take the exams when they have completed their concentration courses in their
program rather than waiting until their senior year to test. In this way, we feel that
the information will be fresher and they may be more successful.

. We have also begun to develop assignments more focused on eligible content on the
Praxis II exam. Because we, as a faculty, are patently opposed to "teaching to the
test," the assignments include what we believe to be important theorists, theories,
and pedagogical methodologies that are practical and useful beyond the tests. It is our
hope that through continued sound instruction, our students will become expand their
content knowledge so that they become more comfortable and confident.

. Finally, the middle level faculty, feel strongly that the problem goes beyond our
university borders. As such, we submitted a proposal that has been accepted to lead a
round table discussion concerning the state licensure exams at the PA Conference of
Teacher Educators in October of 2013. Three members of the faculty will lead a
discussion so that we can further analyze whether or not this issue is simply a
Kutztown University issue, or a statewide problem. We hope to lead the discussion
toward a future of program improvement that will benefit Kutztown, and possibly,
other PA state universities as well.

. We have quite recently (Fall 2018 - present) opened discussion with our Dean to
purchase materials for our already existing pre-service testing center. Candidates will
be able to go to this center for extra test preparation.

. All of these changes have led to very positive results in our completers' Praxis
scores.

2) Candidate Professional and Pedagogical Knowledge, Skill, and Dispositions:

Our candidates largely demonstrate more than acceptable performance in all these
areas. As we analyzed the data, a few areas for improvement became evident. Areas
identified for continued growth include integration of subject areas and content, and
assessment and knowledge of learning theories. Additionally, our college has begun
more formally assessing and reporting our candidate's dispositions. We have
implemented or are in the process of implementing the following program changes to
address these areas.

Candidate Professional Knowledge

. Our candidates scored very high in professionalism both at the university level and in
the field. However, being that this is so important, and that our program is relatively
new, we continue to look for ways to expand our partnerships with local school
districts. We are looking to expand our partnerships and deepen our use of the
Professional Development School model.



. Our candidates are encouraged to join our local AMLE chapter to increase their
professional knowledge.

. Candidates routinely attend and present at AMLE and PAMLE.

. Candidates from our university successfully lobbied PA legislators for the
preservation of middle level education certification in PA.

Pedagogical Knowledge:

. Through data review, SPA review, and feedback, we revised some of our
assignments in courses such as ELU 346 Cognitive Development at the Middle Level to
reinforce educational theories and theorists (see Assessment 6). Additionally, we are
increasingly emphasizing use of these theories and theorists in candidates' lesson
planning process.

. To aid students in understanding of integration of content and discipline, we
revamped our professional semester unit assignment to be more interdisciplinary.
Students now work in interdisciplinary teams to complete the unit, rather than alone.
In this way we are modeling best middle school practices of teaming, as well as
integration of subject areas. Additional we have worked to extend the modeling in our
own classroom practice. The design of our unit project promotes integration of subject
area in that each professor who teaches one of our middle level professional semester
courses is responsible for teaching an aspect of the unit.

Skills

. We continue to add opportunities for students to practice instructional delivery
during our on-campus portion of professional semester. In the field, we ask our
students to practice teach lessons in all areas, even if they are placed in only one
content area. This is an area that requires more conversations among faculty
members at the middle level. We have instituted "lesson plan study" in some of our
methods courses (ELU 349), as well as in our clinical experiences. Students use an
inquiry-based, scholarly process to write plans to our AMLE rubric, and then
collaborate to critique each other's plans, offer feedback, and improve the plans.
Candidates are internalizing the standards of the AMLE rubric and our lesson plans in
the field have improved.

Dispositions

. As mentioned, our unit (KU College of Education) has recently instituted a new
Dispositions Assessment created by our College of Education Assessment Committee.
This Dispositions Inventory has been built into our Stage Requirements and will be
assessed at multiple points during students' program. Dispositions are also addressed
in Assessment 2 and 4.

3) Candidates Effect on Student Learning:

As in the last section, our candidates have demonstrated more than acceptable
performance in this area, based on the data. We do, however, continue to look for
ways to develop a clearer picture of their effect on student learning.

. We revised and focused Assessment 5 and expanded our use of
Taskstream/Watermark to collect data for it.

. We have included data from both our student teachers' work and performance, but
also their middle school students' performance on assessments designed by our



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that were not
met in the original submission. Provide new responses to questions and/or new documents to verify the changes
described in this section. Specific instructions for preparing a Revised Report are available on the CAEP website
at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-process

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Response to Conditions Report
are available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-
process

(Response limited to 24,000 characters.)

Section VI: Changes Made to Address AMLE SPA Standards Not Met in Revised
Submission:

List of Sections Revised:

-Cover Sheet

-Section I: SPA Matrix updated and uploaded. Though no assessments were changed,
revisions of rubrics re-aligned our use of standards to more fully support our data for
meeting them.

-Section III: Relationship of Assessments was updated to reflect the re-alignment of
our assessments and standards to more fully demonstrate how multiple assessments
are used to demonstrate that our candidates are meeting all AMLE standards and
elements.

-Section IV: We revised the rubrics for Assessments 2, 4, and 7, as suggested by
reviewers. Additionally, to better align our assessments and data in order to ensure
that we demonstrate that our candidates are meeting the AMLE standards, we
realigned the rubric for assessment 6. Additionally, we included data from an
additional applications of all assessments.

-Section V: We've described how we are using the data from assessments to improve
candidate performance and the program, as it relates to content knowledge;
pedagogical and professional knowledge, skills, and dispositions; and student learning.

Discussion of Response to Review and Conditions:

Reviewers discussed that the program's matrix/alignment section and the actual
assessments offered some inconsistencies, i.e., the program report indicated that
assessment 7 demonstrated alignment to 1c¢, while the actual assessment
demonstrated alignment to 1b. We have realigned and revised our matrix/alignment
section, Section III. The revised matrix has also been included as an attachment in
Section I, Context, #4.

. As we reviewed the matrix, we also ensured that each element was assessed at least
twice during the program, and at least once before clinical experience. This required
additional rubric revision, including Assessment 6 (which was not suggested by
reviewers), in order to provide more evidence for element 1d.

. The rubrics for Assessments 2, 4, and 7 have been revised to be more reflective of
AMLE standards as suggested by reviewers. In particular, the rubric for Assessment 4
was completely revised to make it analytic, rather than holistic.

. An additional application of all assessments is provided as requested.



Other Notes

. In our final report, it was noted that for Assessment 1, our Praxis tests, "No sub-
scores were provided." This was not accurate; we presented multiple pages of detailed
subscore reports. One of the subscore data tables was partially cut-off when we saved
our document to PDF form. We have been careful to include full subscore reports in
this document.

Standards and Assessment Revisions

Standard One (Young Adolescent Development):

. "No evidence is presented for elements 1c and 1d": As suggested, a few
assessments/rubrics were re-revised to provide evidence of both 1c and 1d. Additional
criteria were added to Assessment 2 (Pro. Sem. Instructional Unit) and the revised
Assessment 4 (Student Teaching Evaluation) to provide evidence for AMLE Standard
1c. For Standard 1d, the newly revised Assessment 4 includes this standard, and
additional criteria were added to Assessment 6 (Teacher Leader Consultation) to
provide evidence for AMLE Standard 1.

Standard Two (Middle Level Curriculum):

. As suggested, Assessment 4 (Student Teaching Final Evaluation) was revised to
better align with individual elements of each standard. Each row is now aligned to one
discreet element in order to clearly disaggregate data by element and examine
strengths and weaknesses across candidates.

. Additionally, the rubric for Assessment 2 (Professional Semester Interdisciplinary
Unit) was revised to better demonstrate alignment to individual elements of AMLE
Standard 2.

Standard Three (Middle Level Philosophical Foundations):

. As suggested, Assessment 4 (Student Teaching Final Evaluation) was revised to
better align with individual elements of each standard. Each row is now aligned to one
discreet element in order to clearly disaggregate data by element and examine
strengths and weaknesses across candidates.

. Rubric for Assessment 6, Teacher Leader Consultation was revised to better align
with each element of the standard and use the language of the AMLE Standard 3.

Standard Four (Middle Level Instruction and Assessment):

. As suggested, Assessment 4 (Student Teaching Final Evaluation) was revised to
better align with individual elements of each standard. Each row is now aligned to one
discreet element in order to clearly disaggregate data by element and examine
strengths and weaknesses across candidates.

. Rubrics for Assessment 2 (Pro. Sem. Interdisciplinary Unit) and Assessment 7
(Diversity Resource Website) were revised to better align with individual elements of
the AMLE standards and use the language of AMLE Standard 4.

Standard Five (Middle Level Professional Roles):

. As suggested, Assessment 4 (Student Teaching Final Evaluation) was revised to
better align with individual elements of each standard. Each row is now aligned to one
discreet element in order to clearly disaggregate data by element and examine



strengths and weaknesses across candidates.

. We updated our matrix and alignment section to reflect that Assessment 3
(Professional Semester Lesson Plan) is not aligned to this standard.

. Rubrics for Assessment 2 (Pro. Sem. Interdisciplinary Unit), Assessment 6 (Teacher
Leader Consultation) and Assessment 7 (Diversity Resource Website) were revised to

better align with individual elements of the AMLE standards and use the language of
AMLE Standard 5 and its elements.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



