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[bookmark: _GoBack]  Assessment 8: Optional Additional Assessment

		Assessment Title: Case Study

 

Description:

This assignment offers teacher candidates an opportunity to use a variety of strategies and to integrate these into a meaningful review of a student’s strengths and needs to plan appropriate instructional interventions and learning environments. The teacher candidate demonstrates knowledge of how to interpret assessment results by summarizing student performance in a way that is responsive to language, culture, and family factors in order to guide educational decisions. The teacher candidate also selects interventions that target the needs of individuals with exceptionalities and justifies how specific interventions are aligned to an individual student. In addition, the teacher candidate provides evidence of interventions’ effectiveness and ability to develop appropriate assessment tools.



		 

When and where this assessment is implemented in the program: 

The case study is evaluated during the professional semester in SPU 317. SPU 317 is part of three courses that include a field experience working with individuals with disabilities and which are collectively referred to as the “trio” courses. Teacher candidates take these courses during their junior or senior year and this field experience represents the pre-student teaching practicum for special education majors.  

                	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards.  



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of interrater reliability was determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; and development of internal consistency through use of the same instrument to evaluate teacher candidates’ progression of learning through the program.



		

Criteria for success:

The case study has been evaluated at the “meets” level or higher under each rubric category (summary, intervention, rationale, research support), demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for recommending interventions and assessments at the initial certification level. 



		Directions to Candidates                                                                 	

Teacher candidates will be assigned an individual student case study. The teacher candidate will first provide a summary of the student’s strengths and needs based on information given about the child, including an interpretation of assessment results provided. This summary should demonstrate the candidate’s understanding of the student’s cognitive, cultural, and familial needs and their impact on instruction and learning. The teacher candidate will then write a “plan of instruction” including three specific interventions. Each of these interventions be summarized along with research support and a rationale for why it was selected and how it addresses the student’s educational needs. Finally, the teacher candidate will create an assessment tool to monitor the child’s progress and to measure the effectiveness of each intervention selected.





		Assessment Rubric



		Case Study Rubric

		Exceeds Expectations 

		Meets Expectations

		Inconsistently Meets Expectations





		Case Summary



CEC Standard 1: Learner Development & Standard 4: Individual Learning of Individuals with Exceptionalities & Assessment

1.1, 4.2 



ISCI 1 K1-K15

IIC4 K1, K3

IIC4 K1

ISCI 4 S1-S6

InTASC Standards 2 & 6

		The teacher candidate demonstrates a wide variety of knowledge in how to interpret assessment results by summarizing student performance in an advanced way that is thoroughly responsive to language, culture, and family factors in order to guide educational decisions. 

		The teacher candidate demonstrates knowledge of how to interpret assessment results by summarizing student performance in a way that is responsive to language, culture, and family factors in order to guide educational decisions. 

		The teacher candidate does not demonstrate knowledge of how to interpret assessment results by rarely summarizing student performance in a way that is inappropriate to language, culture, and family factors in order to guide educational decisions. 



		Intervention



CEC Standard 1: Learner Development and Individual Learning Differences 1.2 



IIC1 K1-K10

IIC2 S1-S12

IGCI K1-K12

ISCI 2 S1-S16

IGC2 S1-S6



InTASC Standards 1, 2, & 8



		The teacher candidate consistently demonstrates knowledge and consistently shows understanding of development and individual differences to select individualized interventions that target the needs of individuals with exceptionalities.

		The teacher candidate demonstrates knowledge and understanding of development and individual differences to select interventions that target the needs of individuals with exceptionalities.

		The teacher candidate does not demonstrate knowledge and rarely shows understanding of development and individual differences. Selects interventions that are out of alignment with the needs of individuals with exceptionalities.



		Rationale 



CEC Standard 5: Instructional Planning and Strategies 5.1 



IIC5 S1-S4

ISCI 5 S8, S15

IGC5 S1-2, S23, S25



InTASC Standard 2

		Teacher candidate uses a wide variety of justifications to consistently show how specific interventions are aligned to an individual’s abilities, interests, learning environments, and cultural and linguistic factors. 

		Teacher candidate justifies how specific interventions are aligned to an individual’s abilities, interests, learning environments, and cultural and linguistic factors. 

		Teacher candidate inappropriately justifies how specific interventions are aligned to an individual’s abilities, interests, learning environments, and cultural and linguistic factors. Interventions are out of alignment.



		Research Support 



CEC Standard 3: Curricular Knowledge and Content

3.2



ISCI 3 K1



InTASC Standards 1, 2, 4, 5, & 8 

		Teacher candidate provides extensive evidence of interventions’ effectiveness for addressing general and specialized content knowledge and by consistently individualizing learning to meet the needs of students with exceptionalities. 

		Teacher candidate provides evidence of interventions’ effectiveness for addressing general and specialized content knowledge and by individualizing learning to meet the needs of students with exceptionalities. 

		Teacher candidate does not provide sufficient evidence of interventions’ effectiveness for addressing general and specialized content knowledge and by inappropriately individualizing learning to meet the needs of students with exceptionalities. 



		Assessment



CEC Standard 4: Assessment 4.3



IGC4  S1-S4



InTASC Standards 6, 7, and & 10

		The teacher candidate initiates the appropriate assessment tools consistently in collaboration with colleagues and families for the purpose of making instructional decisions for students with exceptionalities. 

		The teacher candidate demonstrates the ability to develop appropriate assessment tools in collaboration with colleagues and families for the purpose of making instructional decisions for students with exceptionalities. 

		The teacher candidate rarely demonstrates the ability to develop  assessment tools and does not collaborate with colleagues and families for the purpose of making instructional decisions for students with exceptionalities 



		Style 



CEC Standard 6: Professional Learning and Ethical Practice 

6.0



  ISCI 6 S8-S9



InTASC Standard 9

		The teacher candidate uses a variety of verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are flawless. 

		The teacher candidate uses verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are sufficient. 

		The teacher candidate occasionally uses verbal, nonverbal, and written language of the field effectively. The lesson plan contains some spelling and grammar errors. 











CAEP Component –





		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations





		Case Summary



CEC Standard 1: Learner Development &Standard 4: Individual Learning of Individuals with Exceptionalities & Assessment

1.1, 4.2



ISCI 1 K1-K15

IIC4 K1, K3

IIC4 K1

ISCI 4 S1-S6

		Fall 2015

		N=22

%=75.86

		Fall 2015

		N=3

%=10.34

		Fall 2015

		N=4

%=13.80



		

		Spring 2016

		N= 28

%= 96.55

		Spring 2016

		N= 1

%= 3.45

		Spring 2016

		N= 0

%= 0



		

		Fall 2016

		N= 29

%= 100

		Fall 2016

		N= 0

%= 0

		Fall 2016

		N= 0

%= 0



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=



		Intervention



CEC Standard 1: Learner Development and Individual Learning Differences 1.2 



IIC1 K1-K10

IIC2 S1-S12

IGCI K1-K12

ISCI 2 S1-S16

IGC2 S1-S6



		Fall 2015

		N=26

%=89.66

		Fall 2015

		N=2

%=6.90

		Fall 2015

		N=1

%=3.45



		

		Spring 2016

		N= 28

%= 96.55

		Spring 2016

		N= 1

%= 3.45

		Spring 2016

		N= 0

%= 0



		

		Fall 2016

		N= 29

%=

		Fall 2016

		N= 0 

%=

		Fall 2016

		N= 0

%=



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=



		Rationale 



CEC Standard 5: Instructional Planning and Strategies 5.1 



IIC5 S1-S4

ISCI 5 S8, S15

IGC5 S1-2, S23, S25

		Fall 2015

		N=28

%=96.55

		Fall 2015

		N=1

%=3.45

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N= 28

%= 96.55

		Spring 2016

		N= 1

%= 3.45

		Spring 2016

		N= 0

%= 0



		

		Fall 2016

		N= 28

%= 96.55

		Fall 2016

		N= 1

%= 3.45

		Fall 2016

		N=  0

%= 0

N=

%=



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		



		Research Support 



CEC Standard 3: Curricular Knowledge and Content

3.2



ISCI 3 K1

		Fall 2015

		N=26



%=89.66

		Fall 2015

		N=2

%= 6.90

		Fall 2015

		N=1

%=3.45



		

		Spring 2016

		N= 26

%= 89.66

		Spring 2016

		N= 0

%= 0

		Spring 2016

		N= 3

%= 10.34



		

		Fall 2016

		N= 27

%= 93.10

		Fall 2016

		N= 2

%= 6.90

		Fall 2016

		N= 0

%= 0



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=



		Assessment



CEC Standard 4: Assessment 4.3



IGC4  S1-S4

		Fall 2015

		N=20

%=69.00

		Fall 2015

		N=7

%=24.14

		Fall 2015

		N=2

%=6.90



		

		Spring 2016

		N= 28

%= 96.55

		Spring 2016 

		N= 1

%= 3.45

		Spring 2016

		N= 0

%= 0



		

		Fall 2016

		N= 17

%= 58.62

		Fall 2016

		N= 12

%= 41.38

		Fall 2016

		N= 0

%= 0



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=



		

Style 



CEC Standard 6: Professional Learning and Ethical Practice 

6.0



ISCI6 S8-S9

















		Fall 2015

		N=25

%=86.66

		Fall 2015

		N=2

%= 6.90

		Fall 2015

		N=2

%=6.90



		

		Spring 2016

		N= 28

%= 96.55

		Spring 2016

		N= 1

%= 3.45

		Spring 

		N= 0

%= 0



		

		Fall 2016

		N= 29

%= 100

		Fall 2016

		N= 0

%= 0

		Fall 2016

		N= 0

%= 0



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=









		Data Analysis





Across three semesters, the majority of teacher candidates exceeded expectations in each area. With the exception of the assessment section, scores have steadily increased in each area across the three semesters, showing a general trend towards improvement of teacher candidates in the program as demonstrated by this assessment. For the Fall 2016 semester, 100% of teacher candidates exceeded expectations in the areas of case summary, intervention, and style. The only section in which fewer than 90% of teacher candidates exceeded expectations for Fall 2016 (most recent data set) was assessment, suggesting that teacher candidates may need more instruction throughout the program in the area of developing appropriate assessment tools for the purpose of making instructional decisions for students with exceptionalities. Overall, the data suggest that teacher candidates are entering into student teaching well-prepared to analyze and address the needs of individual learners based on the case study completed during the field experience. 





Assessment 8: Additional Required Assessment (Case Study)


		Assessment #4: Assessment of Student Teaching

Assessment Title: PDE 430



Description:

The student teaching experience at the undergraduate level is required to meet the standards approved by the Pennsylvania Department of Education for using a professional certificate to teach in the state.

Student teaching experiences are developed to incorporate a variety of structured requirements and activities which collectively “bridge the gap” between methods, college classroom, and independent, professional teaching.

The student teaching experience insures that the pre-service level teacher will enter the professional job market with skills needed to survive and succeed in teaching the intellectually disabled, learning disabled, physically handicapped, and behaviorally disabled students.



		When and where this assessment is implemented in the program: 

 The PDE 430 form is the summative evaluation done by the university supervisor at the conclusion of each clinical experience observation at an assigned school classroom. This evaluation is required by the Pennsylvania Department of Education for certification.  It includes four categories: Planning and Preparation, Classroom Environment, Instructional Delivery, and Professionalism. The university supervisor must have evidence that a candidate has met the criteria on the form.  Therefore, the teacher candidate is evaluated with this instrument a minimum of two times during the special education clinical practice by the university supervisor and a minimum of four times by the cooperating teacher. This is in addition to a minimum of six times during the dual certification area in general education.  A final copy, with evidence of each experience, is recorded for each student.                	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. The rubric is also consistent with the Pennsylvania Department of Education’s Standard Aligned System. 

Assessment 4 was developed in close alignment with the following CEC standards:

Standard 2: Learning Environments

Standard 3: Curricular Content Knowledge

Standard 4: Assessment

Standard 5: Instructional Planning and Strategies

Standard 6: Professional Learning and Ethical Practice

Standard 7: Collaboration



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency were established through use of the Pennsylvania PDE- 430 an instrument that has been determined to have content validity at the state level; measures of inter-rater reliability determined by having more than one evaluator use the rubric to analyze teacher candidate work samples; and development of internal consistency through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. Additionally, PDE-430 forms completed by the general education university supervisors are compared for consistency and validity.



		Criteria for success:

 The PDE-430 has been evaluated at the “meets” level or higher under each rubric category (Planning and Preparation, Classroom Environment, Instructional Delivery, and Professionalism) demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for lesson planning at the initial certification level. 



		Directions to Candidates:                                                                	

Teacher candidates will plan for two separate formal evaluations completed by the university supervisor using the PDE-430 document. In addition, the cooperating teacher will provide four separate formal evaluations. A final PDE-430 will be compiled using the six evaluations. The lesson taught should be appropriate to the population of students each teacher candidate will teach. 



PDE 430 Rubric:

		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations



		Planning and Preparation

		

		

		



		Application of Content Knowledge and Individualizing Instruction

CEC Standards 3 & 5 Curricular Content Knowledge & Instructional Planning 7 Strategies

3.2, 5.1

ISCI 3 K1-K4,

IIC5 S1-S18

		The teacher candidate demonstrates an advanced amount of knowledge of content and consistently utilizes educational principles in the planning of lessons. Goals and assessments are well-adapted to individual student needs.

		The teacher candidate demonstrates knowledge of content and utilizes educational principles in the planning of lessons. Goals and assessments are adapted to individual student needs.

		The teacher candidate rarely demonstrates knowledge of content and does not utilize educational principles in the planning of lessons. Goals and assessments are not evident or appropriate.



		Knowledge of Pedagogy

CEC Standard 7 Collaboration

7.1, 7,2

ISCI 7 K1-K4,

IGC7 S1-S4

		The teacher candidate consistently demonstrates 

knowledge of pedagogy, PA Core Standards, and students in planning of instruction.

		The teacher candidate demonstrates knowledge of pedagogy, PA Core Standards, and students in planning of instruction.

		The teacher candidate rarely demonstrates knowledge of pedagogy, PA Core Standards, and students in planning of instruction.



		Use of Resources

CEC Standard 5 Instructional Planning and Strategies

5.2

IIC5 S1-S18

		The teacher candidate uses a wide variety of resources available in the school or district, including materials and technology.

		The teacher candidate uses resources available in the school or district, including materials and technology.

		The teacher candidate does not use resources available in the school or district, including materials and technology.



		Classroom Environment

		

		

		



		Learning Environment

CEC Standard 2 Learning Environments

2.1, 2.2

IIC2 K1-K5,

ISCI 2 K1-K10

IGC2 K1-K3

		The teacher candidate consistently provides equitable learning opportunities for students, implements a variety of effective classroom routines, and consistently practices clear standards of conduct to effectively manage student behavior.

Appropriate interactions are well established between the teacher and students and among students, and safety in the classroom is under clear control of the teacher candidate.

		The teacher candidate provides equitable learning opportunities for students, implements effective classroom routines, and practices clear standards of conduct to effectively manage student behavior.

Appropriate interactions are evident between the teacher and students and among students, and safety in the classroom is under control of the teacher candidate.

		The teacher candidate does not attempt to provide equitable learning opportunities for students, does not attempt to implement effective classroom routines, and rarely practices clear standards of conduct to manage student behavior.

Appropriate interactions are limited between the teacher and students and among students, and safety in the classroom is rarely under control of the teacher candidate.



		Instructional Delivery

		

		

		



		Application of Content Knowledge

CEC Standards 5 & 6: Instructional Planning and Strategies & Professional Learning & Ethical Practice

5.6, 6.2

IGC5 K1-K11,

ISCI5 S1-S21,

IGC5 S1-S29,

IIC6 K1-K10,

ISCI 6 K1-K4,

IGC6 K1-K11

		The teacher candidate consistently applies content knowledge and instructional goals that are adapted to individual student needs. The teacher candidate also implements a variety of questioning and discussion strategies that engage learners and instruction is delivered at an adequate pace.

		The teacher candidate applies content knowledge and instructional goals that are adapted to individual student needs. The teacher candidate also implements questioning and discussion strategies that engage learners and instruction is delivered at an adequate pace.

		The teacher candidate rarely applies content knowledge and instructional goals that are adapted to individual student needs. The teacher candidate also inconsistently implements questioning and discussion strategies to engage learners and instruction is delivered at an inappropriate pace.



		Assessment and Student Feedback

CEC Standard 4 Assessment

4.1, 4.2

ISCI4 K1-K5,

ISCI 4 S1-S9,

IIC4 K1-K3,

IIC4 S1-S6

		The teacher candidate utilizes research-based formal and informal assessments to meet learning goals and completes thorough monitoring of student learning. Specific feedback to students is also provided consistently by the teacher candidate.

		The teacher candidate utilizes formal and informal assessments to meet learning goals and monitor student learning. Feedback to students is also provided by the teacher candidate.

		The teacher candidate does not utilize formal and informal assessments to meet learning goals and rarely monitors student learning. Feedback to students is not provided by the teacher candidate.



		Integration of Disciplines and Flexibility

CEC Standards 5 & 7 Instructional Planning and Strategies & Collaboration

5.6, 7.3

IGC5 K1-K11,

ISCI 5 S1-S21,

IGC5 S1-S19,

ISCI 7 S1-S11,

IIC7 S1-S5,

ISCI 7 K1-K4,

IGC7 S1-S4,

IIC7 K1-K3

		The teacher candidate integrates a wide range of content from other disciplines within the curriculum and is consistently flexible in meeting learning needs of students.

		The teacher candidate integrates other disciplines within the curriculum and is flexible in meeting learning needs of students.

		The teacher candidate rarely integrates other disciplines within the curriculum and is inflexible in meeting learning needs of students.



		Professionalism

		

		

		



		Ethical Principles and Professional Practice Standards

CEC Standard 6 Professional Learning and Ethical Practice

6.1

ISCI 6 S1-S14,

		The teacher candidate consistently demonstrates knowledge of school and district procedures and regulations related to punctuality, attendance, maintaining accurate records, and communication with families. The teacher candidate consistently demonstrates integrity and professional behavior, professional conduct as stated in PA Code of Professional Conduct for Educators, and local, state, and federal regulations.

		The teacher candidate demonstrates knowledge of school and district procedures and regulations related to punctuality, attendance, maintaining accurate records, and communication with families. The teacher candidate demonstrates integrity and professional behavior, professional conduct as stated in PA Code of Professional Conduct for Educators, and local, state, and federal regulations.

		The teacher candidate does not demonstrate knowledge of school and district procedures and regulations related to punctuality, attendance, maintaining accurate records, and communication with families. The teacher candidate rarely demonstrates integrity and professional behavior, professional conduct as stated in PA Code of Professional Conduct for Educators, and local, state, and federal regulations.



		Professional Growth

CEC Standard 6 Professional Learning and Ethical Practice

6.4, 6.5

IIC6 K1-K10,

IIC6 S1-S3,

IGC6 K1-K11,

ISCI 6 S1-S14,

IGC6 S1-S2

		The teacher candidate consistently demonstrates knowledge of and participates in national, state, district, school, and university professional growth and developmental opportunities (See Appendix A: Professional Development Menu of Options). The teacher candidate is also aware of PA requirements for continuing professional development and licensure.

		The teacher candidate demonstrates knowledge of and participates in national, state, district, school, and university professional growth and developmental opportunities (See Appendix A: Professional Development Menu of Options). The teacher candidate is also aware of PA requirements for continuing professional development and licensure.

		The teacher candidate does not demonstrate knowledge of and does not participate in national, state, district, school, and university professional growth and developmental opportunities (See Appendix A- Professional Development Menu of Options). The teacher candidate is also aware of PA requirements for continuing professional development and licensure.



		Professional Relationships

CEC Standards 6& 7 Professional Learning and Ethical Practice& Collaboration

6.3, 6.6, 7.1, 7.2, 7.3

IIC6 K1-K10,

ISCI 6 K1-K4,

IGC6 S2

		The teacher candidate initiates and maintains professional relationships with school colleagues and communicates effectively with students, colleagues, paraprofessional, related service providers, and administrators.

		The teacher candidate demonstrates ability to cultivate professional relationships with school colleagues and communicates with students, colleagues, paraprofessionals, related service providers, and administrators.

		The teacher candidate lacks the ability to cultivate professional relationships with school colleagues and does not communicate with students, colleagues, paraprofessionals, related service providers, and administrators.















PDE 430 Scores:









		Exceeds Expectations

		Meets Expectations

		Does not meet or inconsistently meets









		Planning and Preparation

		

		

		



		Application of Content Knowledge and Individualizing Instruction

CEC Standards 3 & 5 Curricular Content Knowledge & Instructional Planning 7 Strategies

3.2, 5.1

ISCI 3 K1-K4,

IIC5 S1-S18

		Fall 2015

		N=13

%=65%

		Fall 2015

		N=7

%=35%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=47

%=70%

		Spring 2016

		N=18

%=27%

		Spring 2016

		N=2

%=2%



		

		Fall 2016

		N=12

%=86%

		Fall 2016

		N=2

%=14%

		Fall 2016

		N=0

%=0



		Knowledge of Pedagogy

CEC Standard 7 Collaboration

7.1, 7,2

ISCI 7 K1-K4,

IGC7 S1-S4

		Fall 2015

		N=11

%=55%

		Fall 2015

		N=9

%=45%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=44

%=66%

		Spring 2016

		N=22

%=33%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=11

%=79%

		Fall 2016

		N=2

%=14%

		Fall 2016

		N=1

%=7%



		Use of Resources

CEC Standard 5 Instructional Planning and Strategies

5.2

IIC5 S1-S18

		Fall 2015

		N=11

%=55%

		Fall 2015

		N=9

%=45%

		Fall 2015

		N= 0

%= 0%



		

		Spring 2016

		N=49

%=73%

		Spring 2016

		N=16

%=26%

		Spring 2016

		N= 1

%=1%



		

		Fall 2016

		N=12

%=86%

		Fall 2016

		N=1

%=7%

		Fall 2016

		

N=1

%=7%



		Classroom Environment

		

		

		

		

		

		



		Learning Environment

CEC Standard 2 Learning Environments

2.1, 2.2

IIC2 K1-K5,

ISCI 2 K1-K10

IGC2 K1-K3

		Fall 2015

		N=13

%=65%

		Fall 2015

		N=7

%=35%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=47

%=70%

		Spring 2016

		N=19

%=28%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=9

%=64%

		Fall 2016

		N=4

%=29%

		Fall 2016

		N=1

%=7%



		Instructional Delivery

		

		

		

		

		

		



		Application of Content Knowledge

CEC Standards 5 & 6: Instructional Planning and Strategies & Professional Learning & Ethical Practice

5.6, 6.2

IGC5 K1-K11,

ISCI5 S1-S21,

IGC5 S1-S29,

IIC6 K1-K10,

ISCI 6 K1-K4,

IGC6 K1-K11

		Fall 2015

		N=11

%=55%

		Fall 2015

		N=7

%=35%

		Fall 2015

		N=2

%=10%



		

		Spring 2016

		N=52

%=78%

		Spring 2016

		N=14

%=21%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=11

%=79%

		Fall 2016

		N=2

%=14%

		Fall 2016

		N=1

%=7%



		Assessment and Student Feedback

CEC Standard 4 Assessment

4.1, 4.2

ISCI4 K1-K5,

ISCI 4 S1-S9,

IIC4 K1-K3,

IIC4 S1-S6

		Fall 2015

		N=14

%=70%

		Fall 2015

		N=5

%=25%

		Fall 2015

		N=1

%=5%



		

		Spring 2016

		N=48

%=71%

		Spring 2016

		N=18

%=27%

		Spring

		N=1

%=1%



		

		Fall 2016

		N=12

%=86%

		Fall 2016

		N=2

%=14%

		Fall 2016

		N=0

%=0



		Integration of Disciplines and Flexibility

CEC Standards 5 & 7 Instructional Planning and Strategies & Collaboration

5.6, 7.3

IGC5 K1-K11,

ISCI 5 S1-S21,

IGC5 S1-S19,

ISCI 7 S1-S11,

IIC7 S1-S5,

ISCI 7 K1-K4,

IGC7 S1-S4,

IIC7 K1-K3

		Fall 2015

		N=9

%=45%

		Fall 2015

		N=10

%=50%

		Fall 2015

		N=1

%=5%



		

		Spring 2016

		N=43

%=64%

		Spring 2016

		N=23

%=35%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=5

%=36%

		Fall 2016

		N=9

%=64%

		Fall 2016

		N=0

%=0



		Professionalism

		

		

		

		

		

		



		Ethical Principles and Professional Practice Standards

CEC Standard 6 Professional Learning and Ethical Practice

6.1

ISCI 6 S1-S14,

		Fall 2015

		N=12

%=60%

		Fall 2015

		N=7

%=35%

		Fall 2015

		N=1

%=5%



		

		Spring 2016

		N=58

%=87%

		Spring 2016

		N=7

%=12%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=12

%=86%

		Fall 2016

		N=2

%=14%

		Fall 2016

		N=0

%=0



		Professional Growth

CEC Standard 6 Professional Learning and Ethical Practice

6.4, 6.5

IIC6 K1-K10,

IIC6 S1-S3,

IGC6 K1-K11,

ISCI 6 S1-S14,

IGC6 S1-S2

		Fall 2015

		N=11

%=55%

		Fall 2015

		N=9

%=45%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=55

%=82%

		Spring 2016

		N=11

%=17%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=12

%=86%

		Fall 2016

		N=2

%=14%

		Fall 2016

		N=0

%=0



		Professional Relationships

CEC Standards 6 & 7 Professional Learning and Ethical Practice & Collaboration

6.3, 6.6, 7.1, 7.2, 7.3

IIC6 K1-K10,

ISCI 6 K1-K4,

IGC6 S2

		Fall 2015

		N=12

%=60%

		Fall 2015

		N=8

%=40%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=60

%=90%

		Spring 2016

		N=6

%=9%

		Spring 2016

		N=1

%=1%



		

		Fall 2016

		N=14

%=100%

		Fall 2016

		N=0

%=0

		Fall 2016

		N=0

%=0







Data Analysis:

Over the course of three semesters of collecting data, the teacher candidates have been supervised by one to four university faculty members. The percentage of students who perform in each category is consistent across the semesters and university faculty members. One exception is the integration of disciplines and flexibility. Many teacher candidates were assigned to a classroom using a research-based scripted lesson plan. A scripted lesson plan does not allow for the integration of disciplines and the flexibility is dictated by the script. This may account for the discrepancy in this area.

According to the data, students show strengths in all areas of professionalism. Less than 5% of students score in the category of does not meet or inconsistently meets. Indicating students understand their role in the classroom in regards to professional relationships, ethics, and professional growth. A second area of strength is planning and preparation. Less than 7% of students over the course of three data collection cycles had difficulty in this area. 

[bookmark: _GoBack]According to the date, students demonstrate weaknesses in Integration of Disciplines and Flexibility. As stated above, the lower scores could be as a result of the scripted lesson format in some classrooms. A second area of slight weakness is Application of Content Knowledge in the Instructional Planning and Strategies category. Students who struggled had difficulty delivering the content for which they planned causing a disconnect with the lesson planning and content delivered to students.  







Assessment 4: Assessment of Student Teaching (PDE 430)


[bookmark: _GoBack]SPU 201 Cognitive Development of Diverse Learners in a Standards Aligned System 




This course, designed for general education teachers, surveys the development and provision of special education services to individuals with disabilities in an inclusive environment.  Additionally, the identification and characteristics of different types of disabilities will be discussed along with effective collaboration procedures and current classroom management procedures for pre-kindergarten to eighth grade students.  





SPU 101 Early Intervention and Transition for Students with Disabilities



This course is designed for prospective teachers of students with disabilities.  This course will cover early intervention programming.  Knowledge of preventing the full impact of a disability on a child, providing general curricula and instruction, addressing universal design of instruction, and disability specific instruction that meets the needs children addressing disability, cultural, and language diversity from birth to age 8, or the transition to preschool or school age programming.  





SPU 216 Evidence-Based Practices in Mathematics for Students with Disabilities


This course presents an in-depth study in the teaching of mathematics for special education majors using evidence-based practices. The course will present research-based methods that have been effective for students with disabilities in the area of mathematics. A variety of interventions and resources will be used to address specific mathematical skills. These interventions and resources will be integrated into daily instructional plans and/or used as a replacement academic resource. An emphasis on evidence-based practices in mathematics and procedures for mathematical interventions for students with disabilities ranging from the primary level of education to the secondary level will be introduced in this course.





SPU 316 Literacy Development and Instruction in Core and Intervention Areas



An in-depth study in the teaching of literacy for special education majors. The course will present the foundations of literacy through evidence- and research-based core curricula and interventions. Literacy curriculum, assessment, and instruction for students with disabilities will be explored as a sequence of developmental skills, with emphasis on teaching students from preschool through secondary education.





SPU 318 Curriculum, Assessment, and Instruction for Students with Disabilities in a Standards-Aligned System



This course is an in-depth study and practice of curriculum, assessment and instructional design for delivery of special education services to students with disabilities. Pre-service teachers will explore and/or design curricular content and organization, formal and informal assessment techniques, specially designed instruction, and various instructional strategies used to teach students with various disabilities.





SPU 330 Teaching Students with Low Incidence Disabilities and Complex Instructional Needs



The course will address medical, physical, psychological and educational aspects of students with low incidence disabilities and complex instructional needs. The major focus of this course will be teaching students with significant intellectual disabilities, autism, multiple disabilities, significant orthopedic impairments, other health impairment, and traumatic brain injury. Included will be an examination of evidenced- and research-based strategies relevant to the education of students with low incidence disabilities and complex instructional needs.





SPU 320 Special Education Processes and IEP Development

This course relates to the nature, design, analysis, and application of curriculum components for students with disabilities eligible to receive special education services under IDEIA. An in-depth study of special education processes, standards-aligned system, and development of the Individualized Education program (IEP) will be provided. Specific attention will be given to planning and implementing appropriate individualized instruction for identified students with special needs and to support students in the least restrictive environment.



SPU 317 Intensive Reading Writing and Mathematics Intervention Approaches


This course presents an in-depth study in the teaching of reading, math, and written expression to students with disabilities. The course will present formal and informal assessments tools used to design effective individualized intervention.  A variety of intensive teaching and learning strategies and resources will be used to address specific targeted skill needs.  These strategies and resources will be integrated into daily instructional plans and/or used as a replacement academic resource. An emphasis on instructional tools, guidelines for instruction, organizational and teaching strategies, remedial methods and techniques for the child with a disability in preschool through secondary education will be introduced in this course.  





SPU 322 Teaching Students High Incidence Disabilities



This course provides information related to the development of programs for K-8 students with learning disabilities, attention deficit disorders, and mild mental retardation. Students will be introduced to definitions, etiologies, diagnostic procedures, and instructional techniques for these high incidence populations.  









SPU 392/393 Clinical Experience and Practicum:  Mentally and Physically Handicapped





An opportunity is provided for observation and for student teaching of the mentally and/or physically handicapped.  Discussion periods are provided for classification of techniques, methods, and approaches.  



SPU 320 Special Education Processes and IEP Development



This course relates to the nature, design, analysis, and application of curriculum components for K-8 students with mental/physical disabilities. An in-depth study of assessment based instruction and development of the Individualized Education program will be provided.  Specific attention will be given to planning and implementing appropriate individualized instruction for identified students with special needs and to support identified students in the general classroom.   Monitoring student progress through data collection will also be addressed.  



SPU 328 Positive Behavioral Intervention and Supports



This course will provide teacher candidates with the knowledge of alternative management techniques appropriate for facilitating learning in classrooms, within families, and in other environments. Included will be a study of characteristics, assessment procedures, and multidisciplinary services designed to support the K-12 learner with special needs.



Course Descriptions
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Special Education  PreK-8 – Elementary  Education 4-8 Math & Eng./Lang. Arts & Rdg.





Program Code:  UCOESPUME	                                                                                                                                                         Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE, or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  BIO 010 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 or HIS 026 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 105 or ENG 106 ♦ (suggested)  

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ENG 100  (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



		     COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 314 Effective Inst. Strat. Disabilities ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



B.S. in Special Education PreK-8 – Elementary Education 4-8 Math & Eng./Lang. Arts & Rdg.

Program Code UCOESPUME   Effective Date:  August 24, 2015   126 Credits Required



V.  CERTIFICATION COURSES (39 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid. Level ♦

		#

		

		

		



		ITC 321 Technology in Education Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences  9 S.H.

		

		

		

		



		a.   BIO 010 Introduction to Biology (lab)

		#

		

		

		



		b.  CHM 020 Introduction to Chemistry (lab)

		3

		

		

		



		c.   PHY 020 Introduction to Physics (lab)

		3

		

		

		



		d.  BIO 130 Envir. Issues OR BIO 140 Bio and Society

		3

		

		

		



		3.  Mathematics 15 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra (prereq. for MAT 122)         

		3

		

		

		



		 e.  MAT 122 Applied Calculus

		3

		

		

		



		 f.  MAT 140 Applied Stat Methods

		3

		

		

		



		 g.  Choose ONE of the following courses (for 3 credits)

		

		

		

		



		      MAT 106 Trigonometry

		3

		

		

		



		      MAT 115 Pre-Calculus

		3

		

		

		



		      MAT 123 Discrete Mathematics

		3

		

		

		



		4. English/Language Arts & Reading 3 S.H.

		

		

		

		



		1. ENG 105 or ENG 106 ♦

		#

		

		

		



		1. ENG 023. 024 or 025 ♦

		#

		

		

		



		1. ENG 100 Principles of Literacy Analysis

		#

		

		

		



		1. COM 010 Fundamentals of Oral Communication ♦

		#

		

		

		



		1. ENG 230 (WICT) Adv. Comp OR ENG 334 Intro. to Linguistics

		3

		

		

		



		5. Social Studies – 9 S.H.  (Choose one from each line)

		

		

		

		



		a.       American History – HIS 025 or HIS  026

		#

		

		

		



		b.      Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



		c.       World History – HIS 014 or HIS 015

		3

		

		

		



		d.       Economics – ECO 010, ECO 011 or ECO 012

		3

		

		

		













































VI.  SPECIALIZATION COURSES (15 credits) 	RC	CR	GR	CAC

		1. Special Education 15 S.H.

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 314 Effective Inst. Strat. Disabilities ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		^SPU 317 Intensive Reading, Writing and Mathematics ♦

		3

		

		

		



		SPU 318 Assessment and Instructional Methods ♦

		3

		

		

		



		^SPU 320 Special Education Processes and IEP Dev. ♦

		3

		

		

		



		^SPU 322 Teaching Stud. w/ High Incidence Disabilities ♦

		3

		

		

		



		SPU 328 Positive Behavioral Intervention & Supports   (Course is taken during Professional Semester.) ♦

		*

		

		

		



		SPU 330 Teaching Stud. w/ Low Incidence Disabilities ♦

		3

		

		

		





^SPU 317, SPU 320 and SPU 322 must be taken as a block.



VII.  CLINICAL COMPONENT (24 credits)                                   RC   CR   GR  CAC

		A. Professional Semester 12 S.H.

		

		

		

		



		       ELU 342 Teaching Writing at the Middle Level ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 347 Teach. & Assess. Math Mid. Level Learners ♦

		3

		

		

		



		       SPU 328 Positive Behavioral Intervention & Supports ♦

		3

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 392/393 Clinical Experience MPH I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		





*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Special Education PreK-8 – Elementary  Education 4-8 Mathematics & Science





Program Code:  UCOESPUMM	                                                                                                                                        Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015 

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  CHM 020 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC SSE or SWK

		

		

		

		



			COURSE:  HIS 025 or HIS 026  (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 100 ♦ (suggested)  

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ECO 010, ECO 011, or ECO 012 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 314 Effective Inst. Strat. Disabilities ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



B.S. in Special Education PreK-8 – Elementary Education 4-8 Mathematics & Science

Program Code  UCOESPUMM   Effective Date:  August 24, 2015   129 Credits Required



V.  CERTIFICATION COURSES (42 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level  ♦

		#

		

		

		



		ITC 321 Technology in Education. Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences  18 S.H.

		

		

		

		



		a.   CHM 020 Introduction to Chemistry (lab)

		#

		

		

		



		b.   BIO 010 OR BIO 104

		3/4

		

		

		



		c.   AST 020 Introductory Astronomy (lab)

		3

		

		

		



		d.  GEG 204 Meteorology 

		3

		

		

		



		e.  GEL 020 Introduction to Geology (lab)

		3

		

		

		



		f.   PHY 020 Introduction to Physics (lab)

		3

		

		

		



		g.  BIO 130 Environmental Issues:  Global Perspectives

		3

		

		

		



		3.  Mathematics 15 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra (prereq. For MAT 122)

		3

		

		

		



		 e.  MAT 122 Applied Calculus

		3

		

		

		



		 f.   MAT 140 Applied Stat Methods

		3

		

		

		



		 g.  Choose ONE of the following courses (for 3 credits)

		

		

		

		



		       MAT 106 Trigonometry                                      

		3

		

		

		



		       MAT 115 Pre-Calculus

		3

		

		

		



		       MAT 123 Discrete Math

		3

		

		

		



		4. English/Language Arts & Reading  0 S.H.

		

		

		

		



		a. ENG 100 Literary Analysis  ♦

		#

		

		

		



		b. ENG 023,024 or 025 ♦

		#

		

		

		



		c. COM 010 Fundamentals of Oral Communication  ♦

		#

		

		

		





















































                                                                                                            RC   CR   GR  CAC

		5. Social Studies - 6 S.H.  (Choose one from each line)

		

		

		

		



		a. American History – HIS 025 or HIS 026

		#

		

		

		



		b. Economics – ECO 010, ECO 011 or ECO 012

		#

		

		

		



		c. World History – HIS 014 or HIS 015

		3

		

		

		



		d. Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		







VI.  SPECIALIZATION COURSES (15 credits) 	RC	CR	GR	CAC

		1. Special Education 15 S.H.

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 314 Effective Inst. Strat. Disabilities ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		^SPU 317 Intensive Reading, Writing and Mathematics ♦

		3

		

		

		



		SPU 318 Assessment and Instructional Methods ♦

		3

		

		

		



		^SPU 320 Special Education Processes and IEP Dev. ♦

		3

		

		

		



		^SPU 322 Teaching Stud. w/ High Incidence Disabilities ♦

		3

		

		

		



		SPU 328 Positive Behavioral Intervention & Supports   (Course is taken during Professional Semester.) ♦

		*

		

		

		



		SPU 330 Teaching Stud. w/ Low Incidence Disabilities ♦

		3

		

		

		





^SPU 317, SPU 320 and SPU 322 must be taken as a block.



VII.  CLINICAL COMPONENT ( 24 credits)                                     RC   CR   GR  CAC

		A. Professional Semester 12 S.H.

		

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 347 Teach. & Assess. Math Mid. Level Learners ♦

		3

		

		

		



		       ELU 349 Teach. & Assess. Sci. for Mid. Level Learners ♦

		3

		

		

		



		       SPU 328 Positive Behavioral Intervention & Supports ♦

		3

		

		

		



		B.  Clinical Experience 12 S.H.

		

		

		

		



		      SPU 392/393 Clinical Experience MPH I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		





*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Special Education PreK-8 – Elementary  Education 4-8 Math & Social Studies





Program Code:  UCOESPUMT 								Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL, MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  BIO 010 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 100 ♦ (suggested)

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ECO 010, ECO 011 or ECO 012 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 314 Effective Inst. Strat. Disabilities ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



B.S. in Special Education PreK-8 - Elementary Education 4-8 Mathematics & Social Studies

Program Code  UCOESPUMT   Effective Date:  August 24, 2015   129 Credits Required



V.  CERTIFICATION COURSES (42 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level  ♦

		#

		

		

		



		ITC 321 Technology in Education Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle Level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences  9 S.H.

		

		

		

		



		a.   BIO 010 Introduction to Biology (lab)

		#

		

		

		



		b.   CHM 020 Introduction to Chemistry (lab)

		3

		

		

		



		c.   PHY 020 Introduction to Physics (lab)

		3

		

		

		



		d.   BIO 130 Envir. Issues OR BIO 140 Bio and Society

		3

		

		

		



		3.  Mathematics 15 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra (prereq. For MAT 122)

		3

		

		

		



		 e.  MAT 122 Applied Calculus

		3

		

		

		



		 f.   MAT 140 Applied Stat. Methods

		3

		

		

		



		 g.  Choose ONE of the following courses (for 3 credits)

		

		

		

		



		       MAT 106 Trigonometry

		3

		

		

		



		       MAT 115 Pre-Calculus

		3

		

		

		



		       MAT 123 Discrete Math

		3

		

		

		



		4. English/Language Arts & Reading  0 S.H.

		

		

		

		



		a. ENG 100 Literary Analysis  ♦

		#

		

		

		



		b. ENG 023, 024 or 025 ♦

		#

		

		

		



		c. COM 010 Fundamentals of Oral Communication ♦

		#

		

		

		



		5. a. Social Studies  15 S.H. (Choose one from each line)

		

		

		

		



		  American History – HIS 025 

		#

		

		

		



		  Economics – ECO 010, ECO 011 or ECO 012

		#

		

		

		



		  American History – HIS 026

		3

		

		

		



		  World History – HIS 014 

		3

		

		

		



		  World History – HIS 015

		3

		

		

		



		  Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



		  Constitutional History of the US – HIS 310

		3

		

		

		











































VI.  SPECIALIZATION COURSES (15 credits) 	RC	CR	GR	CAC

		1. Special Education 15 S.H.

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 314 Effective Inst. Strat. Disabilities ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		^SPU 317 Intensive Reading, Writing and Mathematics ♦

		3

		

		

		



		SPU 318 Assessment and Instructional Methods ♦

		3

		

		

		



		^SPU 320 Special Education Processes and IEP Dev. ♦

		3

		

		

		



		^SPU 322 Teaching Stud. w/ High Incidence Disabilities ♦

		3

		

		

		



		SPU 328 Positive Behavioral Intervention & Supports   (Course is taken during Professional Semester.) ♦

		*

		

		

		



		SPU 330 Teaching Stud. w/ Low Incidence Disabilities ♦

		3

		

		

		





^SPU 317, SPU 320 and SPU 322 must be taken as a block.



VII.  CLINICAL COMPONENT (24 credits)                                      RC   CR   GR  CAC

		A. Professional Semester 12 S.H.

		

		

		

		



		       ELU 344 Teach. & Assess. Soc. Stud. For Mid. Level     Learners ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 347 Teach. & Assess. Math Mid. Level Learners ♦

		3

		

		

		



		       SPU 328 Positive Behavioral Intervention & Supports ♦

		3

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 392/393 Clinical Experience MPH I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev.            Learners ♦

		6

		

		

		







*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Special Education  PreK-8 – Elementary  Education 4-8 Science & Eng./Lang. Arts & Rdg.





Program Code:  UCOESPUSC           							       	            Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course 

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  CHM 020 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 or HIS 026 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 105 or ENG 106 ♦ (suggested)  

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ENG 100 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 314 Effective Inst. Strat. Disabilities ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours





B.S. in Special Education PreK-8 – Elementary Education 4-8 Science & Eng./Lang. Arts & Rdg.

Program Code  UCOESPUSC   Effective Date:  August 24, 2015   126 Credits Required



V.  CERTIFICATION COURSES (39 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level  ♦

		#

		

		

		



		ITC 321 Technology in Education. Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences 18  S.H.

		

		

		

		



		a.   CHM 020 Introduction to Chemistry (lab)

		#

		

		

		



		b.  BIO 010 OR BIO 104 

		3/4

		

		

		



		c.   AST 020 Introductory Astronomy (lab)

		3

		

		

		



		d.  GEG 204 Meteorology

		3

		

		

		



		e.  GEL 020 Introduction to Geology (lab)

		3

		

		

		



		f.   PHY 020 Introduction to Physics (lab)

		3

		

		

		



		g.  BIO 130 Environmental Issues:  Global Perspectives

		3

		

		

		



		3.  Mathematics  6 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra OR MAT 115 Pre-Calculus

		3

		

		

		



		4. English/Language Arts & Reading 3 S.H.

		

		

		

		



		a. ENG 105 or ENG 106 ♦

		#

		

		

		



		b. ENG 023, 024 or 025 ♦

		#

		

		

		



		c. ENG 100 Principles of Literacy Analysis

		#

		

		

		



		d. COM 010 Fundamentals of Oral Communication ♦

		#

		

		

		



		e. ENG 230 (WICT) Adv. Comp OR ENG 334 Intro. to Linguistics

		3

		

		

		







		5. Social Studies 9 S.H.  (Choose one from each line)

		

		

		

		



		 a.      American History – HIS 025 or HIS  026

		#

		

		

		



		 b.      Economics – ECO 010, ECO 011 or ECO 012

		3

		

		

		



		 c.      World History – HIS 014 or HIS 015

		3

		

		

		



		 d.      Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		





















































VI.  SPECIALIZATION COURSES (15 credits) 	RC	CR	GR	CAC

		1. Special Education 15 S.H.

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 314 Effective Inst. Strat. Disabilities ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		^SPU 317 Intensive Reading, Writing and Mathematics ♦

		3

		

		

		



		SPU 318 Assessment and Instructional Methods ♦

		3

		

		

		



		^SPU 320 Special Education Processes and IEP Dev. ♦

		3

		

		

		



		^SPU 322 Teaching Stud. w/ High Incidence Disabilities ♦

		3

		

		

		



		SPU 328 Positive Behavioral Intervention & Supports   (Course is taken during Professional Semester.) ♦

		*

		

		

		



		SPU 330 Teaching Stud. w/ Low Incidence Disabilities ♦

		3

		

		

		





^SPU 317, SPU 320 and SPU 322 must be taken as a block.



VII.  CLINICAL COMPONENT (24 credits)                                     RC   CR   GR  CAC

		A.   Professional Semester 12 S.H.

		

		

		

		



		       ELU 342 Teaching Writing at the Mid. Level ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 349 Teach. & Assess. Sci. for Mid. Level Learners ♦

		3

		

		

		



		       SPU 328 Positive Behavioral Intervention & Supports ♦   

		3

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 392/393 Clinical Experience MPH I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		







*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - The following courses are required by your major, but can satisfy General Education requirements:

BIO 010	           HIS 025/026 (PreK-4)

ENG 010		MAT 103

ENG 100 (4-8 Engl.) / PHI 015 (4-8 non-Engl.)		MAT 104

GEG 020 (PreK-4)	                     PSY 011 (PreK-4)

# - Student is receiving credit for course as a General Education requirement.



image1.png







SpecialEd4_8_Sci_Eng


[bookmark: _GoBack][image: KU-Logo with Tower Burgundy.gif]

STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Special Education  PreK-8 – Elementary  Education 4-8 Science & Social Studies





Program Code:  UCOESPUSI	                                                                                                                                                         Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  CHM 020 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 100 ♦ (suggested) 

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ECO 010, ECO 011 or ECO 012 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 314 Effective Inst. Strat. Disabilities ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



                         B.S. in Special Education PreK- 8 – Elementary Education 4-8 Science & Social Studies

Program Code  UCOESPUSI    Effective Date:  August 24, 2015   129 Credits Required



V.  CERTIFICATION COURSES (42 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid. Level  ♦

		#

		

		

		



		ITC 321 Instructional Technology in Ed. ♦

		#

		

		

		



		EDU 326 Intro. To Middle Level Educ. ♦

		3

		

		

		



		2.  Natural Sciences  18 S.H.

		

		

		

		



		a.   CHM 020 Introduction to Chemistry (lab)

		#

		

		

		



		b.  BIO 010 OR BIO 104

		3/4

		

		

		



		c.  AST 020 Introductory Astronomy (lab)

		3

		

		

		



		d.  GEG 204 Meteorology

		3

		

		

		



		e.   GEL 020 Introduction to Geology (lab)

		3

		

		

		



		f.    PHY 020 Introduction to Physics (lab)

		3

		

		

		



		g.   BIO 130 Environmental Issues:  Global Perspectives

		3

		

		

		



		3.  Mathematics  6 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra OR MAT 115 Pre-Calculus

		3

		

		

		



		4. English/Language Arts & Reading  0 S.H.

		

		

		

		



		a. ENG 100 Literary Analysis ♦

		#

		

		

		



		b. ENG 023. 024 or 025 ♦

		#

		

		

		



		c. COM 010 Fundamentals of Oral Communication

		#

		

		

		



		5. a. Social Studies 15 S.H. (Choose one from each line)

		

		

		

		



		   American History – HIS 025 

		#

		

		

		



		   Economics – ECO 010, ECO 011 or ECO 012

		#

		

		

		



		   American History – HIS 026

		3

		

		

		



		   World History – HIS 014

		3

		

		

		



		   World History – HIS 015

		3

		

		

		



		   Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



		   Constitutional History of the US – HIS 310

		3

		

		

		





















































VI.  SPECIALIZATION COURSES (15 credits) 	RC	CR	GR	CAC

		1. Special Education 15 S.H.

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 314 Effective Inst. Strat. Disabilities ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		^SPU 317 Intensive Reading, Writing and Mathematics ♦

		3

		

		

		



		SPU 318 Assessment and Instructional Methods ♦

		3

		

		

		



		^SPU 320 Special Education Processes and IEP Dev. ♦

		3

		

		

		



		^SPU 322 Teaching Stud. w/ High Incidence Disabilities ♦

		3

		

		

		



		SPU 328 Positive Behavioral Intervention & Supports   (Course is taken during Professional Semester.) ♦

		*

		

		

		



		SPU 330 Teaching Stud. w/ Low Incidence Disabilities ♦

		3

		

		

		





^SPU 317, SPU 320 and SPU 322 must be taken as a block.



VII.  CLINICAL COMPONENT (24 credits)                                      RC   CR  GR   CAC

		A. Professional Semester 12 S.H.

		

		

		

		



		       ELU 344Teach. & Assess. Soc. Stud. Mid. Level Learn. ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 349 Teach. & Assess. Sci. for Mid. Level Learners ♦

		3

		

		

		



		       SPU 328 Positive Behavioral Intervention & Supports ♦   

		3

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 392/393 Clinical Experience MPH I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		







*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Special Education  PreK-8 – Elementary  Education PreK-4





Program Code:  UCOESPUMP                                                                                                                                                         Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

		GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



		     COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Sciences: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right) 

		

		

		

		



			COURSE:  BIO 010 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  PSY 011 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG LIT ♦ (suggested)

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:  

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  GEG or ECO (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV.  COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦ 

		3

		

		

		



		     COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



			12 Credits required by major but fulfilling General Education Requirements (suggested courses below)

		

		

		

		



		     COURSE:  PSY 110 Child Psychology  

		3

		

		

		



		    COURSE:  Diversity  -  See other side for eligible courses

		3

		

		

		



		    COURSE:  Physical science with/wo lab – any course with prefix AST, CHM, ENV, GEL, MAR, PHY or GEG 204, 323, 324

		3

		

		

		



		    COURSE:  HIS 025 or HIS 026 American History

		3

		

		

		









♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation

	       hours

B.S. in Special Education PreK-8 – Elementary Education – PreK-4

Program Code  UCOESPUMP   Effective Date:  August 24, 2015   120 Credits Required







V.  CERTIFICATION COURSES (18 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  18 S.H. 

		

		

		

		



		ITC 321  Instructional Technology in Education ♦

		#

		

		

		



		ARU 236 The Arts and PreK-4 Education ♦

		3

		

		

		



		EEU 130 Early Child Dev.: Theories and Practice  ♦

		3

		

		

		



		EEU 205 Teaching Science in Early Childhood ♦

		3

		

		

		



		EEU 209 Math Foundations for PreK-1 ♦	

		3

		

		

		



		EEU 211 Family Collaboration and Diversity  ♦

		3

		

		

		



		EEU 300 Early Literacy Dev. & Acquisition PreK-1 ♦

		3

		

		

		





 

Diversity Course Requirement Listing: 			              ANT 010     ANT 130    ANT 215    ANT 226   ANT 290

COM 213

CRJ 230      CRJ 231

HIS 150

INT 010

POL 030

PSY 215    PSY 240  

SOC 010     SOC 110    SOC 120    SOC 140   SOC 230

COM 213

(Please note:  ANT 130, ANT 290, PSY 215, PSY 240 and SOC 110 have pre-requisites.)



	

























































VI.  SPECIALIZATION  (27  credits)                                                 RC   CR  GR  CAC

		1. Special Education 27 S.H.

         

		

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		3

		

		

		



		SPU 314 Effective Inst. Strat. Disabilities ♦

		3

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		3

		

		

		



		^SPU 317 Intensive Reading, Writing and Mathematics ♦

		3

		

		

		



		SPU 318 Assessment and Instructional Methods ♦

		3

		

		

		



		^SPU 320 Special Education Processes and IEP Dev. ♦

		3

		

		

		



		^SPU 322 Teaching Stud. w/ High Incidence Disabilities ♦

		3

		

		

		



		SPU 328 Positive Behavioral Intervention & Supports ♦

		3

		

		

		



		SPU 330 Teaching Stud. w/ Low Incidence Disabilities ♦

		3

		

		

		





^SPU 317, SPU 320 and SPU 322 must be taken as a block.



VII.  CLINICAL COMPONENT (27 credits)                                      RC   CR  GR  CAC

		A. Professional Semester  15 S.H.

		

		

		

		



		        EEU 301 Teaching Literacy in Grades 2- 4 ♦

		3

		

		

		



		        EEU 303 Language Development & Teaching       Language Arts in PreK-4 ♦

		3

		

		

		



		        EEU 304 Teaching Social Studies in PreK-4  ♦

		3

		

		

		



		        EEU 306 Integrating Principles of  Learning in PreK-4♦

		3

		

		

		



		        EEU 309 Teaching Math in Grades 2-4 ♦

		3

		

		

		



		B.  Clinical Experience  12 S.H. 



		

		

		

		



		        SPU 392/393 Clinical Experience MPH  I & II ♦ 

		6

		

		

		



		        EEU 390/391  Clinical Experience  Pre-K-4 I & II ♦

		6

		

		

		





♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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Assessment 1: State Licensure Exam


Assessment Title: Pennsylvania Educator Certification Test (PECT) Special Education PreK-8

Description:

The PECT assessment for Special Education PreK–8 includes two modules. Teacher candidates must take and pass both modules to qualify for Pennsylvania teacher certification. For each module, performance of teacher candidates is evaluated against an established standard. The minimum passing scores for each module are determined by the PDE and are based, in part, on the professional judgments and recommendations of Pennsylvania educators. All tests in the PECT program are criterion referenced; that is, they are designed to measure knowledge and skills in relation to an established standard of performance (a criterion) rather than in relation to the performance of other candidates. Content in each module and percentage of test make-up is provided in the following charts:


		Module 1 Subarea

		Approximate Percentage of Test

		CEC Standard(s)



		I. Foundations and Professional Practice

		33%

		Standard 6: Professional Learning and Ethical Practice


Standard 7: Collaboration



		II. Understanding Students with Disabilities

		33%

		Standard 1: Learner Development and Individual Learning Differences



		III. Assessment and Program Planning and Implementation

		33%

		Standard 4: Assessment


Standard 5: Instructional Planning and Strategies





		Module 2 Subarea

		Approximate Percentage of Test

		CEC Standard(s)



		I. Inclusive Learning Environments

		50%

		Standard 2: Learning Environments



		II. Delivery of Specially Designed Instruction

		50%

		Standard 3: Curricular Content Knowledge

Standard 5: Instructional Planning and Strategies





When and where this assessment is implemented in the program


This state certification test is required for teacher candidates to gain special education teacher certification in Pennsylvania. They are encouraged to take the test prior to student teaching. Teacher candidates receive all content for the test prior to their clinical experience. 

How this assessment was developed

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards.

Assessment 1 was developed in alignment with all of the following CEC standards:


Standard 1: Learner Development and Individual Learning Differences


Standard 2: Learning Environments

Standard 3: Curricular Content Knowledge

Standard 4: Assessment


Standard 5: Instructional Planning and Strategies


Standard 6: Professional Learning and Ethical Practice


Standard 7: Collaboration

How this assessment is trustworthy (valid), consistent, and reliable


The rationale for validity, reliability, and consistency measures of inter-rater reliability is the alignment to Council for Exceptional Children 2012 initial teaching standards.


A content validation survey was conducted using sampled practicing Pennsylvania educators and teacher preparation program faculty to ensure that the test objectives reflect the knowledge and skills considered to be important for performing the job of a teacher in Pennsylvania. 

Criteria for Success


The performance criterion for each PECT module is represented by a scaled score of 220 or the teacher candidate must meet a grade point average requirement for certification. Cutscores have been established by the Pennsylvania Department of Education based on the recommendations of panels of Pennsylvania educators. In Pennsylvania, the score requirement is lowered depending on the teacher candidates’ grade point average. 

Data Analysis: 

2013-14:75 candidates completed the PECT–77.5% Institutional pass rate (State pass rate 74%)

2014-15: 72 candidates completed the PECT–77% Institutional pass rate (State pass rate 71.5%)

2015-16:66 candidates completed the PECT–73.5% Institutional pass rate (State pass rate 62%)

For all three years of data provided on the Special Education Pennsylvania Educator Certification Test (PECT), the overall institution pass rate surpassed the state pass rate. The test is given statewide so there is no national data to compare on this certification assessment.


		Exam Year

		N

		Mean Score

		Qualifying Score

		Institutional Pass Rate

		Statewide Pass Rate



		2013-14

		75

		229.8

		220

		77.5%

		74%



		2014-15

		72

		228.25

		220

		77%

		71.5%



		2015-16

		66

		223.4

		220

		73.5%

		62%





Below is the average performance in each module and subarea of the PECT among test takers. 

2013-2014

		Module 

		Subarea

		Points Available Range

		Institution Avg. % Correct

		State Avg. % Correct



		1

		

		100-300

		76%

		73%



		

		1

		

		85.6%

		84.3%



		

		2

		

		79.9%

		78.4%



		

		3

		

		76.6%

		74.7%



		2

		

		100-300

		79%

		75%



		

		1

		

		77.3%

		78.1%



		

		2

		

		78.5%

		79.4%





2014-2015

		Module 

		

		Points Available Range

		Institution Avg. % Correct

		State Avg. % Correct



		1

		

		100-300

		83%

		74%



		

		1

		

		81%

		83.7%



		

		2

		

		81.2%

		79.3%



		

		3

		

		76.9%

		75.7%



		2

		

		100-300

		71%

		69%



		

		1

		

		78%

		78.2%



		

		2

		

		77.6%

		78.7%





2015-2016

		Module 

		

		Points Available Range

		Institution Avg. % Correct

		State Avg. % Correct



		1

		

		100-300

		74%

		62%



		

		1

		

		81.5%

		82.1%



		

		2

		

		82.3%

		80.7%



		

		3

		

		74.3%

		74.6%



		2

		

		100-300

		73%

		62%



		

		1

		

		79.1%

		79.6%



		

		2

		

		76.4%

		75.6%





The data presented above suggest that our candidates develop the necessary entry-level skills required for successful practice upon completion of the program. Our teacher candidates are consistently scoring above the state range of scores every year. 

Assessment 1: State Licensure Exam (PECT)


		[bookmark: _GoBack]Assessment 2: Content Knowledge Assessment

Assessment Title: Pennsylvania Educator Certification Practice Test



Description:

Teacher candidates are enrolled in an online site (D2L certification course) with access to information and study tools from all the courses in the special education program. This assessment prepares teacher candidates for the Pennsylvania Educator Certification Test (PECT). The PECT is mandatory as one of the final requirement needed for obtaining an Instructional I certification. Using an analysis of the practice test results, the department will make any necessary changes to curriculum. This exam shows that students demonstrate proficiency across all areas and are able to apply knowledge and skills in the field of special education.



		When and where this assessment is implemented in the program: 

This assessment is included as a final exam during the teacher candidates’ junior field experience before student teaching. Teacher candidates take three courses during their junior field experience, which represents the pre-student teaching practicum for special education majors.  



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. 

Assessment 2 was developed in alignment with all of the following CEC standards:

Standard 1: Learner Development and Individual Learning Differences

Standard 2: Learning Environments

Standard 3: Curricular Content Knowledge

Standard 4: Assessment

Standard 5: Instructional Planning and Strategies

Standard 6: Professional Learning and Ethical Practice

Standard 7: Collaboration



		How this assessment is trustworthy (valid), consistent, and reliable:

The rationale for validity, reliability, and consistency measures of inter-rater reliability is the alignment to Council for Exceptional Children 2012 initial teaching standards.



		Criteria for success:

Teacher candidates must score an 80% or higher on the comprehensive exam to move on to their clinical experience placement. Students that do not receive an 80% or higher are given the opportunity to review and retake the test to achieve success prior to entering clinical experience. Succeeding on the comprehensive exam allows students to demonstrate qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for teaching students with visual impairments.





Directions to Candidates                                                                 	

Students will be required to engage in activities, such as use the course resources, before completing the first practice quiz in their certification area D2L course. Teacher candidates review all the content relevant resources and information then complete an online quiz for each of the 2 modules as a final exam during their junior field experience before student teaching. Students not successfully passing the certification practice test prior to student teaching may continue using the D2L resources and quizzes until they successfully pass the specific certification test.



PECT Practice Assessment

Pennsylvania Educator Certification Test (PECT ) Practice Test 

		Module 

		Fall 2015

		Spring 2016

		Fall 2016



		1

		67.7% 

(15 students)

		82.09% 

(17 students)

		86.15% 

(13 students)



		2

		60.68% (13 students)

		80.14% 

(16 students)

		76.57% 

(11 students)





	    	    

Alignment to CEC Standards and Questions Missed 

		CEC Domain 

		Standard

		       Module

		Questions

		Fall 2015

		Spring 2016

		Fall 2016



		



		

		

		

		Question(s) > 75% missed



		1: Learner Development and Individual Differences

		1.0) Development and learning

		1

		14, 15, 17, 21

		

		

		14



		

		1.1) Cultural influence

		2

		15,18

		

		10, 25, 29

		10, 18, 25, 29



		

		1.2)Understanding of

Development

		1

		11, 12, 12, 22, 37

		

		11, 12, 13,37

		11, 12



		

		

		2

		9,10,25,29,

30,31

		

		

		



		2: Learning Environments

		2.0) Development of emotional well-being

		1

		33,38

		

		

		



		

		2.1) Culturally responsive

		1

		1, 40

		

		

		



		

		

		2

		3,40

		

		3

		



		

		2.2) Interventions for adapting to environment

		1

		27

		

		

		



		

		

		2

		1, 5,8,15,16,20

		

		

		1



		

		2.3) Crisis Intervention

		1

		27

		

		

		



		

		

		2

		4

		

		4

		4



		3: Curricular Content

		3.1)Learning progressions

		1

		3

		

		

		



		

		

		2

		26,37

		

		35

		25, 37



		



		3.2) Content Knowledge

		1

		3,44

		

		

		



		

		

		2

		11,26,27,28,32,35,37,39

		

		26, 27, 32, 39

		11, 32, 37, 39, 44



		

		3.3) Modifications

		1

		20,30

		

		

		



		

		

		2

		24,28,32

		

		32

		24, 32



		4: Assessment

		4.0) Multiple methods of assessment/data

		1

		25,27

		

		

		



		

		

		2

		45

		

		

		45



		

		4.1) Use of Assessments

		1

		25,26,32

		

		26

		26



		

		4.2) Interpret results

		1

		25,28,29

		

		28

		29



		

		4.3) Types of Assessment

		1

		28,29,31

		

		28

		29



		

		4.4) Engagement for quality learning/feedback

		2

		36,43,45

		

		

		43, 45



		5: Instructional Planning and Strategies

		5.1) Consider individual’s abilities

		1

		16,19,35,39,44

		

		19, 35, 37, 43

		19, 35



		

		

		2

		2,14,22,27,

33, 35,38,39,44

		

		

		2, 38, 44



		

		5.2) Use Technologies

		1

		36,37

		

		

		



		

		5.3) Assistive Technology

		1

		24,34,36

		

		34

		



		

		

		2

		12,17,42

		

		12

		



		

		5.4) Strategies (Language) 

		1

		23

		

		

		



		

		

		2

		13,19,24

		

		19

		24



		

		5.5) Education and Transition Plans

		1

		8,10,23,42,

44,45

		

		10, 42, 45

		42, 45



		

		

		2

		15,17

		

		

		



		

		5.6) Mastery/Generalization

		1

		16,45

		

		45

		45



		

		

		2

		34,38,41

		

		34

		34, 38



		

		5.7) Critical thinking skills

		2

		34,40

		

		34

		34



		6: Professional Learning & Ethical Practice

		6.1) Engage in lifelong learning

		1

		7,9

		

		

		



		

		6.2) Foundational Knowledge/Current Issues

		1

		2,4,7

		

		4

		



		

		6.3) Diversity and service delivery

		2

		38

		

		

		7



		

		6.6) Paraeducators

		1

		5,9

		

		

		



		7: Collaboration

		7.1) Theory/elements of collaboration

		1

		31

		

		

		



		

		

		2

		15,18

		

		

		18



		

		7.2) Collaborative resource

		1

		6,20,40,41

		

		41

		



		

		

		2

		3,6,7

		

		

		



		

		7.3) Promote well-being through collaboration

		1

		18

		

		

		



		

		

		2

		15,16,18,21,23

		

		

		18







Data Analysis 

Results of the PECT practice assessment are analyzed each semester according to questions missed in each areas to improve the special education program. Each question aligns to the Council for Exceptional Children (CEC) Initial Preparation Standards, and every standard is addressed on this assessment. Overall results across semesters for the PECT practice assessment in both modules 1 and 2 indicate that teacher candidates are improving or maintaining performance. There was a slight decrease from Spring 2016 to Fall 2016, which had a lower number of students. The disaggregation of data for this assessment according to individual standards was recommended after the Fall 2016 reporting of data by overall module score. Results for Spring 2016 indicated that reading interventions and cultural influence were areas where greater than 75% of the teacher candidates had multiple items incorrect. The faculty used this data to emphasize areas of focus in course instruction. The use of cumulative assessments in courses was also discussed for teacher candidates to better retain course information. Fall 2016 results indicate that teacher candidates continue to have difficulty answering questions related to cultural influence as reading and mathematics interventions. The faculty discussed focusing on applications with content in applicable courses using specific disabilities similar to the practice assessment questions provided. It was also recommended that the faculty continue to bring in diversity’s impact on education through applications and case studies.





Assessment 2: Module 1 Questions 



1. The parents of a student with a physical disability are unable to attend an IEP team meeting for their child. During the meeting, the IEP team recommends modifications to the student's transportation services and mobility supports. In this situation, the IEP team's next responsibility would be to:

2. Which of the following is a guaranteed right of due process for parents/guardians of children with disabilities?

3. The theories and philosophies of Maria Montessori most strongly influenced which of the following approaches to special education?



4. In which of the following ways does the agreement reached in Gaskin v. Pennsylvania Department of Education most directly relate to the mandates of the IDEA?



5. A new middle school special education teacher will be working with an experienced paraeducator who will assist in providing services to students in the special education program. Which of the following steps would be most effective for the teacher to take first as he prepares for his initial meeting with the paraeducator?



6. A special education teacher and a general education teacher co-teach a kindergarten class that includes several students with disabilities. The teachers are designing a mathematics learning center to give students practice with shapes and patterns. The general education teacher wants to use some materials in the center that the special education teacher feels may not be very accessible to the students with disabilities. Which of the following strategies would likely be most effective for the special education teacher to use to promote communication and collaboration between the teachers?



7. The primary purpose of the Pennsylvania Child Find system is to:



8. An IFSP team is developing a transition plan for a three-year-old child with fetal alcohol syndrome (FAS) who will be entering public preschool. The special education teacher who serves as the service coordinator wants to engage the parents as collaborative partners in the process. Which of the following strategies would be most appropriate and effective for the teacher to use in beginning to accomplish this goal?



9. A special education teacher is meeting for the first time with the parents of a third-grade student who has an IEP. The student's parents require the services of an interpreter, so the teacher arranges for one to be present. During the meeting the teacher makes a point of addressing his questions and responses to the interpreter and uses the time the interpreter is listening to the parents' responses and comments to take notes. Of the following, the most significant problem with the teacher's approach is:



10. Which of the following is true regarding transitions for students with special needs at age three?



11. In typical childhood motor development, which of the following abilities generally emerges first? 



12. Elementary school students with Asperger syndrome typically have the most difficulty with which of the following aspects of oral language development?  



13. A child with fragile X syndrome will most likely show a developmental profile of social and emotional development that is most similar to children with which of the following disabilities?



14. In typical physical development, which of the following fine-motor skills do children usually develop last? 



15. The development of learned helplessness with learning disabilities is most closely linked to :



16. To provide effective social skills instruction to elementary school students with disabilities, teachers should ensure that role-playing and practice activities:



17. A child with Down Syndrome is at higher risk than typical children for developing which of the following health problems?



18. Before the beginning of the new school year, a fourth-grade teacher sends a letter to the students in her upcoming class. She provides some personal information, including why she enjoys teaching; tells about a few of her recent summer experiences; writes that she is looking forward to learning about their summer activities; and includes a list of classroom supplies the students will need. The greatest benefit of sending a letter such as this is that it provides a way for the teacher to: 



19. A special education teacher co-teaches in a culturally diverse second-grade class that includes several students with disabilities. The teacher notices that two students who come from the same cultural background have particular difficulty paying attention during extended listening tasks, such as teacher read-alouds. The teacher wonders if the students have undiagnosed attention disorders. Which of the following should be the teacher's first consideration when reflecting on this situation? 





20. A new fourth-grade teacher's class includes a student with ADHD. The special education teacher is meeting with the teacher to review the student's Section 504 Plan. The special education teacher's primary goal should be to:



21. A young child exposed to high levels of lead is most likely to develop which of the following conditions as a result?



22. A third-grade student with dyscalculia is likely to have the most difficulty with which of the following tasks?



23. The parents of a prekindergarten student with developmental delays consult with a special education teacher about how to support her learning at home. Which of the following teacher recommendations is likely to have the most significant long-term impact on the child's literacy development?



24. A five-year old with Down syndrome and associated language delays uses a speech-generating communication device that supplies the spoken word and/or related sound when she touches a picture on the screen. Which of the following is the most important benefit of this intervention for the child's future learning?



25. Administering a universal screening to all kindergarten students three times during the school year is done primarily for which of the following purposes?



26.A second-grade student is referred for a comprehensive individual evaluation because of an inability to recall letters of the alphabet in sequential order and an inability to make letter-sound associations. When selecting assessment instruments to include in this student's evaluation, the team should first consider an assessment instrument's ability to: 



27. A four-tear-old preschooler demonstrates repetitive motor behaviors such as hand flapping and spinning. These behaviors interfere with the classroom routine and the child's ability to play. The special education teacher observes the preschooler and records that these behaviors consistently occur when he is asked to transition from one activity to another. In relationship to the identified behaviors, the transition times can best be described as:



28. A special education teacher would like to assess a third-grade student's reading ability in the area of decoding, vocabulary, and fluency. Which of the following types of assessments should the teacher use to collect this diagnostic information?



29. An early childhood special education teacher is planning to conduct weekly home visits to observe a ten-month-old child who has Down syndrome. Which of the following data collection tools would be the most appropriate for the teacher to use in this situation? 



30. A fifth-grade student receives special education services due to a specific learning disability and ADHD. He is easily distracted, fidgets with school materials when seated at  his desk, and disturbs classmates. The most effective way for the special education teacher to accommodate this student's learning and behavioral needs during classroom assessments would be to alter which of the following aspects?



31. A four-year-old child was referred to the multidisciplinary team for an evaluation to determine if he meets the criteria for ASD. Which of the following reflects the best practice in communicating the evaluation results to the parents?



32. A special education teacher wishes to minimize bias when administering achievement assessments to elementary school students from culturally diverse backgrounds. To achieve this goal, the teacher should use which of the following types of assessment instruments?



33. A fifth grader with a specific learning disability and ADHD receives services in a general education classroom. Although the fifth-grade teacher has implemented all the modifications in the student's IEP, she has not made the expected academic or behavioral progress. The fifth-grade teacher has now asked the IEP team to consider whether the student would benefit from receiving some of her services in an alternate setting. The IEP team's best initial response in this situation would be to:



34. An IEP team has determined that an elementary school student with ASD would benefit from using an electronic communication board. Which of the following questions would be most important for the team to ask when considering how to incorporate this type of assistive technology into the student's IEP?



35.An RtII team is working with a bilingual assessor to conduct an evaluation of a young ELL. Preliminary assessment results indicate that the student may have a mild intellectual disability. In which of the following ways could the team best confirm that this finding is unrelated to second-language acquisition issues? 



36. An IEP team has determined that an elementary school student with ASD would benefit from using an electronic communication board. Which of the following questions would be most important for the team to ask when considering how to incorporate this type of assistive technology into the student's IEP?



37. An IEP team is reviewing a recently drafted IEP of a middle school student with ASD and an associated intellectual disability. Which of the following questions would be the most important for the IEP team to focus on during this review?



38. When determining the least restrictive environment (LRE) for a student with disabilities, the student's IEP should be guided primarily by which of the following factors?



39. According to Part C of the IDEA, which of the following instruments is used to document and guide early intervention services for infants and toddlers with developmental delays?



40. A second grader with ASD has been attending a general education class for several weeks. The student has spent most of her time with a particular paraeducator in a private area of the classroom working on activities designed to prepare her for inclusion in the class. Although the general education teacher is aware that the student's IEP specifies that she be included with her peers, the teacher has made little effort to involve her in class activities. The special education teacher decides to speak with the general education teacher about including the student more in class activities. The special education teacher also plans to spend more time in the classroom, facilitating the student's class participation and modeling ways to engage her productively with peers. The special education teacher's actions in this situation best demonstrate her understanding of how to:



41. A special educator co-teaches in a first grade classroom. One of the students has a pragmatic language disorder and receives services from an SLT within the classroom twice a week. The student would likely benefit most from these services if the teachers use which of the following strategies?



42. An IEP team is developing an annual IEP for a five-year-old student with significant developmental delays. Which of the following factors would be most important for the team to take into account when creating goals for fostering the student's self-help skills?  



43. Elementary students with moderate intellectual disabilities typically benefit most from an educational approach that:



44. Which of the following is a required component of a toddler's IFSP?



45. Members of a two-year-old child's IFSP team are in the process of identifying services and supports that the child will need to meet the goals specified in the IFSP. The team members can best ensure the selection of effective and appropriate services and supports for the child's plan by emphasizing which of the following factors in their deliberations? 



Assessment 2: Module 2 Questions 



1. A special education teacher works in an eighth-grade classroom in which there are two students with high-functioning ASD. Both students have difficulty transitioning between activities within the classroom or to different settings such as music class and the cafeteria. Which of the following strategies would likely be the most effective for the teacher to try first to facilitate more successful transitions for these students?  



2. A kindergarten teacher is planning an activity in which the students will be sorting blocks of various shapes and colors into containers. A five-year-old with cerebral palsy is able to discriminate shapes and colors, but her motor control problems will prevent her from physically manipulating the blocks. Which of the following would be the teacher's best approach in this situation? 



3. During the upcoming school year, a general education fourth-grade class will include a student with a mild intellectual disability. The fourth-grade teacher wants to structure the learning environment in a way that will support the student's learning, and he confers with the special education teacher. The special education teacher's best advice would be that the fourth-grade teacher:



4. When asked to put away a favorite toy a seven-year-old student with an intellectual disability throws himself on the floor screaming and crying. Which of the following questions should be the special education teacher's primary consideration when determining how to respond in this situation? 

How can I bring about the desired behavior while maintaining the student's dignity? 

 

5. A special education teacher and a general education teacher co-teach in an inclusion kindergarten class. The teachers are planning a field trip to the local zoo. They are aware that a student with ASD has difficulty with extreme changes in routine and that going on a field trip is likely to be challenging for her, Which of the following strategies is likely to be most effective in helping prevent the student from having a crisis during the field trip?



6. An 11-year-old student with Down syndrome and an associated mild intellectual disability attends a general education sixth-grade class full time with a special education teacher providing consultation support. The sixth-grade teacher notices that the student has trouble transitioning between lessons. For example, the student often mixes up the books and papers he is putting away with those the he is taking out. The sixth-grade teacher asks the special education how best to address this issue. Which of the following strategies would likely be most helpful for the special education teacher to suggest?



7. Which of the following strategies by a special education teacher in an elementary school has the greatest potential for promoting positive attitudes toward students with disabilities by general education teachers? 



8. Which of the following adaptations to the physical environment in a fifth-grade classroom would best support the learning needs of students with ADHD?



9. Which of the following types of words would be most typical in the vocabulary of a child in the earliest stage of first-language acquisition?



10. A special education teacher is working with a small group of kindergarten students that includes two students with developmental delays. The teacher is working on developing oral language skills that support literacy development. Which of the following teacher strategies would best address this goal? 



11. Which of the following activities develops skills that are prerequisites for decoding words when reading? 



12. Before a first-grade student who is nonspeaking is taught how to use an AAC device such as a graphic communication board or a voice output communication aid (VOCA), the student should first have the ability to:



13. When a four-year-old with ASD who is nonverbal wants something, she will grab an adult's hand and shove it toward the desired object. One of the child's communication goals is that she will request objects she wants. Which of the following would be the special education teacher's best initial strategy for helping the child achieve this goal?



14. A special education teacher is working with several third-grade students with learning disabilities who have difficulty entering into the activity of others. For example, the students often watch classmates' games on the playground but do not take steps to participate. Which of the following would be the special education teacher's best initial strategy for helping these students learn how to join classmates' play activities?



15. A five-year-old who has been receiving preschool early intervention services will be transitioning to kindergarten. Which of the following strategies by the child's preschool IEP team and kindergarten IEP team would be likely to contribute the most to a successful transition for the child?



16. A 12-year-old student with a learning disability has a health impairment that requires her to take certain medications on a strict schedule. Early in her seventh-grade year, the student informs her special education teacher that she will be away for the summer visiting relatives. The most appropriate step for the student's IEP team to take to promote her physical well-being during her trip would be to:



17. A kindergartner with a spinal cord injury uses a manual communication board. The student points to pictures or words on the communication board to indicate her wants and needs, express her feelings, and otherwise communicate with others. When the student transitions to first grade, which of the following would be the most important preparation to take regarding the communication board?



18. An IFSP is being developed for a two-year-old child with developmental delays. Which of the following would be an important principle to follow to ensure the effectiveness of the IFSP? 



19. A special education teacher is planning instruction for four-y rear-old child with language delays. Which of the following strategies would likely be most effective for promoting the child's expressive language development?



20. As specified in the individual health plan of a student with a physical disability, a special education teacher is using antecedent prompts to help the student learn to feed himself. Which of the following procedures should the special education teacher follow when using antecedent prompts?



21. A 13-year-old-eighth-grade student with cerebral palsy has expressed a strong interest in gaining independence in her life. The student says she wants to start by taking a lead role in making decisions at her upcoming annual IEP meeting. The student's team could best help the student prepare for this role by suggesting she first:



22. A sixth-grade student with a significant intellectual disability is about to begin receiving instruction to promote her participation in leisure activities. The best first step for the special education teacher to take when initiating instruction would be to:



23. A sixth-grade student with TBI participates in informal craft classes at a community center once a week after school. The student enjoys the activity very much but always becomes angry and throws materials when her family comes to pick her up. Her family members tell the special education teacher that they want to encourage her to participate in this activity, but are concerned about her inappropriate behavior. The special education teacher's best advice in this situation would be to suggest that the family:



24. Reading assessments for an eight-year-old student with Down syndrome indicate that he demonstrates strength in sight-word recognition and can read simple books that contain familiar words. The student can also identify each letter of the alphabet and the most common sounds associated with each letter. However, he has not learned to use phonics to decode words, and his general comprehension of language, both written and spoken, lags behind that of his peers. Based on these assessment results, which of the following modifications would likely be the most appropriate for the special education teacher to recommend for promoting the student's reading development? 

 

25. A child is able to identify individual words in spoken sentences. According to the continuum of phonological awareness, which of the following skills is the child most likely to develop? 



26. A fourth-grade student with a specific learning disability and ADHD is a struggling reader. The student has limited understanding of what she reads primarily due to poor working memory and weak decoding and vocabulary skills. Literacy instruction for the student should focus first in improving her skills in which of the following areas?



27. A second-grade student with a specific learning disability can identify the sounds associated with the individual letters of the alphabet but has difficulty applying this knowledge to decoding words in a text. When reading aloud, she often omits letters, syllables, and word endings. Which of the following teacher strategies is likely to be most effective in addressing the student's difficulty?



28. An elementary school student with a mild intellectual disability understands that the consonant s represents the sound /s/ and that the consonant h represents the sound /h/. However, the student has difficulty understanding that the consonant digraph sh represents the sound /sh/. The student's special education teacher would like to help promote the student's understanding of this concept. Which of the following activities would be most effective for this purpose?



29. A fifth-grade student with a specific learning disability and ADHD has just finished reading a short story written at her grade level. The student has significant difficulty retelling the story and answering the literal comprehension questions about it. However, when her social education teacher reads the text aloud to her, she can accurately retell the story and answer both literal and inferential comprehension questions about it. The students reading difficulties are most likely caused by limited skills in which of the following areas? (phonics and word analysis) 



30. Which of the following factors is likely to have the most significant impact on a preschooler's emerging literacy development?



31. A fourth-grade student with dysgraphia is likely to have most difficulty with which of the following tasks?



32. A special education teacher is providing reading intervention for a group of first-grade students who are struggling readers. Prior to having students read a new book, the teacher guides the students in making predictions about the story by previewing the book's cover, title, pictures, and other features. This strategy is likely to support the students' comprehension of the book primarily by:

 

33. A special education teacher works with several middle school students who have emotional disturbance and specific learning disabilities in written expression. These students are often so concerned with spelling and mechanics when writing that they have difficulty developing coherent ideas. Which of the following activities is likely to be most effective in supporting these students' writing development?



34. A special education teacher works with a group of third-grade students with disabilities who are struggling readers. After the group reads a book about a boy who writes interesting words on slips of paper and puts them in a box, the teacher provides each student with a box and slips of paper. The teacher encourages students to collect their own interesting words like the boy did in the story and then share words from their boxes with the group. The primary rationale for using this strategy is that this type of activity: 



35. A seventh-grade student with a specific learning disability in reading comprehension attends general education classes and receives support from a special education teacher in a resource room three hours a week. The student reads slowly and often struggles to complete class reading assignments in the allotted time. The student's special education teacher wants to teach her how to skim a content-area text for important ideas and begins by giving her a basic explanation of skimming. Which of the following steps would be most appropriate for the teacher to take next?



36. A fourth-grade student with a specific learning disability in mathematics has just failed a mathematics quiz. When the student shows the quiz to his special education teacher, she sees that he has made the same error repeatedly, as illustrated bu the following example: 239 + 446 = 6715. The special education teacher arranges to meet later that afternoon with the student's fourth-grade teacher. The special education teacher's best recommendation regarding an instructional accommodation for the student would be to suggest that the fourth-grade teacher:



37. A kindergarten student with developmental delays is having difficulty recognizing the letters of the alphabet. The special education teacher guides the student in using play dough or pipe cleaners to form a target letter while repeating the letter's name. The activity best demonstrates the teacher's understanding that beginning readers learn to recognize letters primarily by: 

 

38. A fifth-grade student with a specific learning disability in reading comprehension is struggling with textbook reading assignments. His special education teacher wants to scaffold his comprehension by [promoting his ability to recognize the structure of a text. The teacher could best address this goal by: 



39. A fourth-grade student receives special education services due to a specific learning disability in mathematics. The student's special education teacher is scaffolding instruction to help her complete several addition problems involving decimals. First, the teacher recites aloud each step for completing an addition problem while the student listens and watches the teacher complete the problem. Next the student recites the same steps aloud as she and the teacher complete a second addition problem together. Which of the following approaches would be most appropriate for the student and the teacher to use to complete a third addition problem? 



40. A third-grade student with a physical disability has difficulty manipulating objects. The student's teacher often has students work in small groups, using manipulatives to solve mathematics problems. Which of the following instructional strategies would most effectively promote the student's participation in these learning activities?



41. A seventh-grade student receives special education services due to a learning disability in reading comprehension. When completing assigned readings in her social studies textbook, the student has significant difficulty identifying and organizing critical content to study. The student would likely benefit from instruction in which of the following strategies?



42. When a fifth-grade student with ADHD reads, he often loses his place, skips lines, and omits words. The student would most likely benefit from which of the following uses of assistive technology?



43. A highly creative student who is gifted attends an eighth-grade English language arts class where students have weekly writing assignments. The student also has a learning disability in written expression that makes it difficult for her to organize information, and her writing, though colorful and engaging, often lacks coherence. The English language arts teacher wants to increase the student's awareness of both her writing strengths and areas in which she needs to improve. Which of the following strategies would likely be most effective for this purpose? 



44. A fourth-grade student with a specific learning  disability is unable to perceive the difference between the outline of a square and the outline of a rectangle in his mathematics textbook.

Which of the following activities would most effectively help the student distinguish between these shapes? 



45. A second-grade student with ADHD has difficulty remaining seated and staying on task for mathematics work. Although the student demonstrates competence in adding and subtracting two-digit numbers, he performs poorly on worksheets with rows or columns of two-digit addition and subtraction problems. The student tends to skip around and usually leaves several problems blank. Which of the following teacher strategies is likely to be most effective in helping the student successfully complete mathematics worksheets?



Assessment 2:Additional Content Assessment


  Assessment 6: Additional Required Assessment

		Assessment Title: Individualized Education Plan (IEP)

 

Description:

This assignment offers teacher candidates an opportunity to construct an IEP. Current federal and state legislation requires all special education students have a formal, individualized program of study.  Given the unique needs of students eligible for special education services, constructing individualized programs and IEPs is critical for teacher candidates. Teacher candidates will use an IEP template and annotated IEP to develop an IEP for a case study child provided by the instructor. Specific attention will be given to planning and implementing appropriate individualized instruction for a student with special needs and support in the general classroom.   



		 

When and where this assessment is implemented in the program: 

The case study is evaluated during the professional semester in SPU 320. SPU 317 is part of three courses that include a field experience working with individuals with disabilities and which are collectively referred to as the “trio” courses. Teacher candidates take these courses during their junior or senior year and this field experience represents the pre-student teaching practicum for special education majors.  

                	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards.  

Assessment 6 was developed in close alignment with the following CEC standards:

Standard 1: Learner Development and Individual Learning Differences

Standard 5: Instructional Planning and Strategies



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of interrater reliability was determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples. Internal consistency was developed through the use of the same instrument to evaluate teacher candidates’ progression of learning through the program.



		

Criteria for success:

The case study has been evaluated at the “meets” level or higher under each rubric category (student background, present levels, transition, goals/objectives, related services, specially designed instruction, and placement), demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for recommending interventions and assessments at the initial certification level. 



		Directions to Candidates                                                                 	

The instructor will provide candidates with an Evaluation Report or Reevaluation Report from one child (elementary education or secondary education) to develop their IEP (completing each of the sections of the IEP as practiced in class).  Candidates will receive the case study evaluation report once all IEP content has been taught.  As candidates complete this assignment, they should start developing a list of relevant terms and meanings that may be included on the final exam.



		Assessment Rubric

CAEP Component –



		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations





		IEP Background Information



CEC Standard1 Learner Development and Individual Learning 1.1 

Standard 5: Differences Instructional Planning and Strategies 5.1



		The teacher candidate demonstrates extensive and complex knowledge and takes into consideration how a student’s ability, language, culture, family background, learning environments, and interests influence the learning of individuals with exceptionalities. 

		The teacher candidate demonstrates knowledge and takes into consideration how a student’s ability, language, culture, family background, learning environments, and interests influence the learning of individuals with exceptionalities. 

		The teacher candidate demonstrates limited knowledge and does not take into consideration how a student’s ability, language, culture, family background, learning environments, and interests influence the learning of individuals with exceptionalities. 



		Present Levels

of Educational Performance



CEC Standard 1 Learner Development and Individual Learning 1.2 & Standard 4 Assessment 4.2 



		The teacher candidate consistently applies advanced understanding of development and individual differences to respond to the needs of individuals with exceptionalities 
and consistently demonstrates
knowledge of measurement principles and practices to interpret assessment results that guide educational decisions.

		The teacher candidate applies understanding of development and individual differences to respond to the needs of individuals with exceptionalities  

and demonstrates

knowledge of measurement principles and practices to interpret assessment results that guide educational decisions. 



		The teacher candidate rarely applies understanding of development and individual differences to respond to the needs of individuals with exceptionalities  

and rarely demonstrates

knowledge of measurement principles and practices assessment results that guide educational decisions.



		Transition Services 

CEC Standard 5 Instructional Planning and Strategies 5.5 

		The teacher candidate initiates collaboration in the development and implementation of a wide variety of transition plans as appropriate for individuals with exceptionalities across a wide range of settings and different learning experiences. 

		The teacher candidate collaborates in the development and implementation of a variety of transition plans as appropriate for individuals with exceptionalities across settings and different learning experiences. 

		The teacher candidate does not collaborate in the development and implementation of transition plans as appropriate for individuals with exceptionalities across settings and learning experiences. 



		Annual Goals/Short Term Objectives and Progress Monitoring 

CEC Standard 5 Instructional Planning and Strategies 5.4, 5.6, 5.7 

		The teacher candidate establishes congruent goals and objectives that are consistently written in measurable terms and objectives are linked to annual goals. A wide variety of strategies to enhance language development,

cross-disciplinary knowledge and skills, and student mastery through progress monitoring are also taken into consideration in the development of goals and objectives for individuals with exceptionalities. Progress monitoring procedures are appropriate to the goals and objectives. 

		The teacher candidate develops goals and objectives that are written in measurable terms and objectives are linked to annual goals. Application of strategies to  enhance language development,

cross disciplinary knowledge and skills, and student mastery are also taken into consideration in the development of goals and objectives for individuals with exceptionalities. 

		The teacher candidate does not write goals and objectives in measurable terms and objectives are the linking of the goals to the objectives is not evident. Application of strategies to  enhance language development,

cross disciplinary knowledge and skills, and student mastery are out of alignment in the development of goals and objectives for individuals with exceptionalities.



		Related Services 



CEC Standard 4: Assessment 

		The teacher candidate in collaboration with colleagues and families uses multiple types of assessment information in making decisions regarding related services for individuals with exceptionalities.

		The teacher candidate in collaboration with colleagues and families uses assessment information in making decisions regarding related services for individuals with exceptionalities. 

		The teacher candidate in collaboration with colleagues and families uses assessment information that is out of alignment in in making decisions regarding related services for individuals with exceptionalities.



		Specially Designed Instruction



CEC Standard 3: Curricular Content Knowledge 3.3 & Standard 5 Instructional Planning and Strategies 5.3

		The teacher candidate consistently modifies general and specialized curricula to make them accessible and provides congruent accommodations and assistive technologies for individuals with exceptionalities.

		The teacher candidate modifies general and specialized curricula to make them accessible and provides accommodations and assistive technologies for individuals with exceptionalities.  

		The teacher candidate does not modify the general and specialized curricula to make them accessible and accommodations and assistive technologies are not provided or not evident for individuals with exceptionalities.



		Educational Placement



CEC Standard 7: Collaboration 7.3 

		The teacher candidate initiates and engages in collaboration to determine the least restrictive environment for individuals with exceptionalities within their realm of expertise. 

		The teacher candidate engages in collaboration to determine the least restrictive environment for individuals with exceptionalities within their realm of expertise. 

		The teacher candidate does not engage in collaboration to determine the least restrictive environment for individuals with exceptionalities within their realm of expertise. 



		Writing Style



CEC Standard 6: Professional Learning and Ethical Practice

6.0 

		The teacher candidate uses a variety of verbal, nonverbal, and written language of the field effectively. Spelling and grammar in IEP are flawless. 

		Teacher candidate uses verbal, nonverbal, and written language of the field effectively. Spelling and grammar in IEP are sufficient

		Teacher candidate rarely uses verbal, nonverbal, and written language effectively. Spelling and grammar are unacceptable.












		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations





		IEP Background Information

CEC Standard1 Learner Development and Individual Learning 1.1 

Standard 5: Differences Instructional Planning and Strategies 5.1



		Fall 2015=

		N= 13

% = 40.63

		Fall 2015

		N=13

%=40.63

		Fall 2015

		N=6

%=18.75



		

		Spring 2016

		N= 21

%=70

		Spring 2016

		N= 9

%= 30

		Spring 2016

		N= 0

%= 0



		

		Fall 2016

		N= 3

%= 10.34

		Fall 2016

		N= 24

%= 82.76

		Fall 2016

		N= 0

%= 0



		Present Levels

of Educational Performance

CEC Standard 1 Learner Development and Individual Learning 1.2 & Standard 4 Assessment 4.2



		Fall 2015

		N=17

%=53.13

		Fall 2015

		N=15

%=46.88

		Fall 2015

		N=0

%=0



		

		Spring 2016

		N= 19

%= 63.33

		Spring 2016

		N= 4

%= 13.33

		Spring 2016

		N= 7

%= 23.33



		

		Fall 2016

		N= 10

%= 34.38

		Fall 2016

		N= 16

%= 55.17

		Fall 2016

		N= 3

%= 10.34



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=



		Transition Services 

CEC Standard 5 Instructional Planning and Strategies 5.5 

		Fall 2015

		N=

%=

		Fall 2015

		N=

%=

		Fall 2015

		N= 

%= 



		

		Spring 2016

		N=

%=

		Spring 2016

		N=

%=

		Spring 2016

		N= 

%=



		

		Fall 2016

		N= 6

%= 20.69

		Fall 2016

		N= 15

%= 51.72

		Fall 2016

		N= 1

%= 3.45

N=

%=



		

		Spring 2017

		N=

%=

		Spring 2017

		N=

%=

		Spring 2017

		



		Annual Goals/Short Term Objectives

CEC Standard 5 Instructional Planning and Strategies 5.4, 5.6, 5.7 

		Fall 2015

		N=17



%=53.13

		Fall 2015

		N=10

%=31.25

		Fall 2015

		N=0

%=0



		

		Spring 2016

(30 students)

		N= 10

%=33.33 

		Spring 2016

		N=  6

%= 20

		Spring 2016

		N= 14

%= 46.67



		

		Fall 2016

(29 students)

		N= 2

%= 6.90

		Fall 2016

		N= 22

%= 75.86

		Fall 2016

		N= 5

%= 17.24



		Related Services 

CEC Standard 4: Assessment 

		Fall 2015

		N=23

%=71.88

		Fall 2015

		N=9

%=28.13

		Fall 2015

		N=0

%=0



		

		Spring 2016

		N= 16

%= 53.33

		Spring 2016 

		N= 11

%= 36.67

		Spring 2016

		N= 3

%= 10



		

		Fall 2016

		N= 2

%= 6.90

		Fall 2016

		N= 27

%= 93.10

		Fall 2016

		N= 0

%= 0



		Specially Designed Instruction



CEC Standard 3: Curricular Content Knowledge 3.3

&Standard 5 Instructional Planning and Strategies 5.3



*This section was focused on Progress Monitoring for Fall 2015 and Spring 2016.

		Fall 2015



		N=19

%=59.38



		Fall 2015



		N=10

%=31.25

		Fall 2015



		N=13

%=9.38



		

		Spring 2016

		N= 22

%= 73.33

		Spring 2016

		N= 8

%= 26.67

		Spring 

		N= 0

%= 0



		

		Fall 2016

		N= 12

%= 41.38

		Fall 2016

		N= 16

%= 55.17

		Fall 2016

		N= 1

%= 3.45



		Educational Placement



CEC Standard 7: Collaboration 7.3 

		Fall 2015

		N=

%=

		Fall 2015

		N=

%=

		Fall 2015

		N=

%=



		

		Spring 2016

		N=

%=

		Spring 2016

		N=

%=

		Spring 2016

		N=

%=



		

		Fall 2016

		N=1

%= 3.45

		Fall 2016

		N= 28

%= 96.55

		Fall 2016

		N= 0

%= 0



		Writing Style



CEC Standard 6: Professional Learning and Ethical Practice

6.0

		Fall 2015



		N=32

%=100

		Fall 2015

		N=0

%=0

		Fall 2015

		N=0

%=0



		

		Spring 2016

		N= 30

%= 100

		Spring 2016

		N= 0

%= 0

		Spring 2016

		N= 0

%= 0



		

		Fall 2016

		N= 11

%= 37.93

		Fall 2016

		N= 17

%= 58.62

		Fall 2016

		N= 1

%= 3.45



		











		





Fall 2015 Reviewer Note:

The rubric used in fall 2015 did not include the section on transition services and educational placement. The rubric used in spring 2016 did not include the section on transition services and educational placement. In fall 2016, the updated rubric was used and data was recorded for these sections. For fall 2015, the rubric used did not have a section devoted to specially designed instruction but instead had a section on progress monitoring. The data on the progress monitoring section for fall 2015 has been recorded here in the specially designed instruction category, with a note addressing the inconsistency included in the data table. 



Spring 2016 Reviewer Note:

Starting in fall 2016, the updated rubric will be used and data recorded for these sections. For spring 2016, the rubric used did not have a section devoted to specially designed instruction but instead had a section on progress monitoring. The data on the progress monitoring section for spring 2016 has been recorded here in the specially designed instruction category, with a note addressing the inconsistency included in the data table. 



Fall 2016 Reviewer Note:

In September 2016, the SPA Team met and decided:

· Supplementary Aids and Services section will remain separate from SDI section and CEC standards note the difference.

· Progress monitoring is added within goals/objectives section.

· Placement section remains in rubric due to LRE.

Data Analysis

Across the first two semesters, the majority of teacher candidates exceeded expectations in most areas. With the exception of the present levels of education performance and goals and objectives sections, scores increased in each area between the first two semesters, showing a general trend towards improvement of teacher candidates in the program as demonstrated by this assessment. This suggested that the students needed more practice interpreting assessment data to provide performance for present levels as well as additional instruction in development of goals and objectives. Teacher candidates are enrolled in the second assessment course (SPU 317) simultaneously while completing this project, so SPU 317 now focuses on summarizing assessment data earlier in course to target this area. Additional instruction will continue in the area of writing goals and objectives in SPU 320. 

[bookmark: _GoBack]Strengths are evident in the areas of background information, related services, specially designed instruction, transition, and placement. String performance in these areas confirms that teacher candidates understand learner development and related services needs based on characteristics and disability category. Teacher candidates are also aware of the timing of transition services for students with disabilities across a wide range of settings in collaboration with families and teams. In addition, teacher candidates have proficient understanding of special designed instruction and placement options, which both relate to instructional delivery and environment. The multiple field opportunities infused into the program may also contribute to comfort level of teacher candidates planning this area of the IEP.

For the fall 2016 semester, the majority of teacher candidates moved from “exceeds” to “meets expectations” in all areas; this was a result of a department initiative to clarify the “exceeds” category to mean going above and beyond. The new instructor of the course implemented this initiative resulting in less teacher candidates exceeding expectations. There will continue to be department discussion and training on examples of each rubric category.





Assessment 6: Additional Required Assessment (IEP)




		Assessment 3: Candidate Ability to Plan Instruction

Assessment Title: Lesson Plan 

Description:

This assignment offers teacher candidates the opportunity to develop and implement two instructional plans that demonstrate the use of backward design. Teacher candidates learn to use the Pennsylvania SAS (standards-aligned system) lesson plan format to develop both instructional plans in alignment with state and institutional expectations. The lesson plan is specifically designed to assess the teacher candidates’ ability to align curriculum objectives, evidence-based instructional strategies, assessment, and accommodations to meet the needs of individuals with both high-incidence and low-incidence exceptionalities. 



		When and where this assessment is implemented in the program: 

The lesson plan is first introduced in SPU 318, a course teacher candidates typically take in their sophomore year. Teacher candidates then further develop their lesson planning skills in SPU 330 (low-incidence disabilities), and during the professional semester as an assignment in SPU 322 (high-incidence disabilities). SPU 322 is part of three courses that include a field experience working with individuals with disabilities which are collectively referred to as the “trio” courses. Teacher candidates take these courses during their junior or senior year and this field experience represents the pre-student teaching practicum for special education majors.



The selection of SPU 330 and SPU 322 as the courses where lesson planning is evaluated allows for assessment of teacher candidates’ ability to plan for both students with low-incidence disabilities and students with high-incidence disabilities. This is important in the Commonwealth of Pennsylvania as special education certification is comprehensive and teacher candidates will be certified to teach both students with high- and low-incidence disabilities once they graduate. Teacher candidates are evaluated twice for data collection purposes: once in SPU 330 and once in SPU 322. 

              	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards.

Assessment 3 was developed in close alignment with the following CEC standards:

Standard 3: Curricular Content Knowledge

Standard 5: Instructional Planning and Strategies

Standard 6: Professional Learning and Ethical Practice







		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of interrater reliability was determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work sample; and development of internal consistency through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. 



		

Criteria for success:

 The lesson plan has been evaluated at the “meets” level or higher under each of the ten rubric categories: Standards which includes references to key standards and demonstration of how the lesson is guided by national, state or provincial, and local curricula standards. Established Objectives, which includes appropriate cross-disciplinary learning objectives that sequence, implement, evaluate, and advance the learning of individuals with exceptionalites. Assessment Evidence, which includes selection and use of technically sound formal and informal assessments. Materials, which includes technologies to support instructional assessment, planning delivery, and communication skills for individuals with exceptionalities. Learning Plan, which includes considering an individual’s learning environment, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with exceptionalities. Instructional Procedures, which includes application of the central concepts, structures of the discipline, and tools of inquiry of the content areas teacher candidates teach.  Closing, which includes teaching to mastery, promoting generalization of learning, and pulling the lesson objectives, experiences, and learning into a coherent whole. Supports and Scaffolds, which include modifying general and specialized curricula to make them accessible to individuals with exceptionalities through the use of accommodations. Teacher Reflection, which includes reflecting on personal cultural biases and differences that affect one’s teaching. Teacher candidates are also evaluated on style, which pertains to writing, grammar, spelling, and professional appearance of the lesson plan.  Lesson plans that at least “meet” expectations demonstrate qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for recommending interventions and assessments at the initial certification level



		Directions to Candidates                                                                 	

Teacher candidates will plan two separate instructional plans using the backward design process and the SAS format. The lesson should be appropriate to the population of students each teacher candidate will teach. The content of the instructional plans must be relevant to the field experience and submitted and approved by the cooperating teacher at least one field experience day in advance of teaching. Teacher candidates must use the SAS Website to support the development of their instructional plans. The instructional plans must clearly indicate the use of standards, materials, and resources, and assessments found on the SAS Website. 



		



		SAS Lesson Plan Rubric

		 

		Exceeds Expectations

 

		Meeting Expectations

		Inconsistently Meets Expectations



		Standards

 

CEC Standard 3: Curricular Content Knowledge

3.1, 3.2

ISCI3K3

INTASC Standard 1

 

 

		The teacher candidate references key standards and the lesson is guided by national, state or provincial, and local curricula standards.

		The beginning special education professional’s   lesson is influenced by national, state or provincial, and local curricula standards. Some relevant standards are referenced.

		The beginning special education professional’s lesson is not related to national, state or provincial, and local curricula standards. No standards are mentioned in lesson.



		Established Objectives

 

CEC Standard 3: Curricular Content Knowledge

3.1, 3.2, 3.3

Standard 5 Instructional Planning & Strategies

5.1,

ISCI3K2

ISCI5S1, S21

IGC5S1 – S7, S10, S11, S13 – S18

IIC5S1 – S3, S5, S6, S9, S12

INTASC Standard 1,

INTASC Standard 2,

INSTASC Standard 3

		The beginning special education candidate selects, adapts, and develops appropriate cross disciplinary learning objectives that sequence, implement, evaluate, and advance the learning of individuals with exceptionalities. Objectives are skillfully selected and provide a clear sense of what students will know and be able to do as a result of the lesson using a repertoire of evidence-based instructional strategies.

		The teacher candidate selects, adapts, and develops appropriate objectives that sequence, implement, evaluate, and advance the learning of individuals with exceptionalities. Objectives provide a clear sense of what students will know and be able to do as a result of the lesson using a repertoire of evidence-based instructional strategies.

		The teacher candidate selects, adapts, and develops objectives that are not appropriately aligned in order to advance the learning of individuals with exceptionalities. Objectives are not clear in providing a sense of what students will know and be able to do as a result of the lesson.



		Assessment Evidence

 

CEC Standard 4 Assessment

4.1

ISCI4K1, K2, K4, K5, S1 – S4, S8

IGC4K1, S2 – S4

IIC4S2-S4

INTASC Standard 8

		The teacher candidate selects and uses a wide range of technically sound formal and informal assessment that minimize basis and uses technology to conduct assessments when applicable.

		The teacher candidate appropriately selects and uses technically sound formal and informal assessment that minimizes bias and uses technology to conduct assessments when applicable.

		The teacher candidate inappropriately selects formal and informal assessment that do not minimize bias and does not use technology to conduct assessments when applicable.



		Materials

 

CEC Standard 5 Instructional Planning & Strategies

5.2, 5.3, 5.4  

ISCI5K3, S7 – S10

IGC5K1, S7, S21, S25

IIC5 K1, S10

INTASC Standard 2,

INTASC Standard 3,

INTASC Standard 4,

INTASC Standard 6,

INTASC Standard 7

		The teacher candidate appropriately prepares lesson plans that use a wide range of technologies to support instructional assessment, planning delivery, and communication skills (including augmentative and alternative communication systems as appropriate) for individuals with exceptionalities.

 

		The teacher candidate appropriately prepares lesson plans that use technologies to support instructional assessment, planning delivery, and communication skills (including augmentative and alternative communication systems as appropriate) for individuals with exceptionalities.

 

		The teacher candidate does not prepare lesson plans that use technologies to support instructional assessment, planning delivery, and communication skills (including augmentative and alternative communication systems as appropriate) for individuals with exceptionalities.

 



		Learning Plan

 

CEC Standard 5 Instructional Planning & Strategies

Individual Learning

5.1

ISCI5K2, S1, S2, S5, S6, S8 –S21

IGC5S1 – S6, S10, S11, S13 – S20

INTASC Standard 2,

INTASC Standard 3,

INTASC Standard 4,

INTASC Standard 7

		The teacher candidate considers an individual’s learning environments, and cultural and linguistic factors in the selection, development, and adaptations of learning experiences for individuals with exceptionalities through a variety of evidence based practices.  The introduction establishes the purpose or the objective of the lesson; connects the lesson to prior knowledge; and consistently engages learners.

		The teacher candidate appropriately considers an individual’s learning environments, and cultural and linguistic factors in the selection, development, and adaptations of learning experiences for individuals with exceptionalities. The introduction establishes the purpose or the objective of the lesson; connects the lesson to prior knowledge; and adequately engages learners.

		The teacher candidate inappropriately considers an individual’s learning environments, and cultural and linguistic factors in the selection, development, and adaptations of learning experiences for individuals with exceptionalities. The objective of the lesson is not evident; does not connect the lesson to prior knowledge; and does not engage learners.



		Instructional Procedures

 

CEC Standard 3

Curricular Content Knowledge  

CC3.1-3.2

ISCI3K1-K4, S1, S2

INTASC Standard 1,

INTASC Standard 2,

INTASC Standard 3,

INTASC Standard 4,

INTASC Standard 7

 

 

		The teacher candidate goes beyond the application of central concepts, structures of the discipline to include a wide range of tools of inquiry of the content areas they teach. They demonstrate organization of content knowledge by integrating a variety of cross disciplinary skills, and develop scaffolded learning progressions for individuals with exceptionalities.

		The teacher candidate applies the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach. They demonstrate organization of content knowledge by integrating cross disciplinary skills, and develop meaningful learning progressions for individuals with exceptionalities.

		The teacher candidate does not demonstrate understanding of the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach. They are not organizing content knowledge to integrate cross disciplinary skills and develop learning progressions for individuals with exceptionalities.



		Closing

 

CEC Standard 5 Instructional Planning and Strategies 	

5.6  

ISCI5K1- K3

IGC5K1-K8, S1-S7, S10, S11, S13 – S20, S23, S24

IICI5K1-K3, S1 – S3, S5, S6, S9, S12

INTASC Standard 1,

INTASC Standard 4,

INTASC Standard 7

		The teacher candidate teaches beyond mastery and focuses generalization of learning. The lesson has a closing that meaningfully pulls the lesson objectives, experiences, and learning into a coherent whole.

		The teacher candidate teaches to mastery and promotes generalization of learning. The lesson has a closing that appropriately pulls the lesson objectives, experiences, and learning into a coherent whole.

		The teacher candidate does not teach to mastery and promote generalization of learning. The lesson's closure is not evident.



		Supports and Scaffolds

 

CEC Standard 3 Curricular Knowledge 3.3 & CEC Standard 5 Instructional Planning & Strategies 5.1

ISCI3S1 – 2

ISCI5K2, S1-S6, S11-S21

IGC5K1, K5-K7, S1-S7, S9 – S19, S23 – S26

IIC5K1, K3, S1 – S9, S12 – S15

INTASC Standard 3,

INTASC Standard 4

		The teacher candidate consistently considers an individual’s abilities and interests in modifying general and specialized curricula to make them accessible to individuals with exceptionalities by implementing a wide range of accommodations.

		The teacher candidate appropriately considers an individual’s abilities and interests in modifying general and specialized curricula to make them accessible to individuals with exceptionalities through the use of accommodations.

		The teacher candidate does not consider an individual’s abilities and interests in modifying general and specialized curricula to make them accessible to individuals without the use of accommodations.



		Teacher Reflection

 

CEC Standard #6

Professional Learning and Practice 

ISCI6S1-S14

IGC6S2

IIC6S2

INTASC Standard 9

 

 

		The teacher candidate critically reflects on personal cultural biases and differences that affect one’s teaching and is aware of the variations in beliefs, traditions, and values of students with exceptional learning needs and frequently uses this information to make instructional decisions.

		The teacher candidate appropriately reflects on personal cultural biases and differences that affect one’s teaching and is aware of the variations in beliefs, traditions, and values of students with exceptional learning needs and use this information to make instructional decisions.

		The teacher candidate failed to reflect on personal cultural biases and differences that affect one’s teaching and is not aware of the variations in beliefs, traditions, and values of students with exceptional learning needs.



		Style

 

CEC Standard 6 Professional Learning and Ethical Practices

ISC6S8

INTASC Standard 6,

INTASC Standard 9

		Teacher candidate uses a variety of verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are flawless.

		Teacher candidate uses verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are sufficient.

		Teacher candidate rarely uses verbal, nonverbal, and written language of the field effectively. Spelling and grammar are unacceptable.





 



Data

Assessment #3 SAS Lesson Plan  - SPU 330



		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations





		Standards



CEC Standard 3: Curricular Content Knowledge 

3.1, 3.2

ISCI3K3



		Fall 2015

		N=22

%=81%

		Fall 2015

		N=4

%=15%

		Fall 2015

		N=0

%=4%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=47

%=87%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=7

%=13%



		Established Objectives



CEC Standard 3: Curricular Content Knowledge

3.1, 3.2, 3.3

Standard 5 Instructional Planning & Strategies

5.1, 

ISCI3K2
ISCI5S1, S21

IGC5S1 – S7, S10, S11, S13 – S18

IIC5S1 – S3, S5, S6, S9, S12

		Fall 2015

		N=21

%=78%

		Fall 2015

		N=6

%=22%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=49

%=91%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=5

%=9%



		Assessment Evidence



CEC Standard 4 Assessment

4.1 

ISCI4K1, K2, K4, K5, S1 – S4, S8

IGC4K1, S2 – S4

IIC4S2-S4

		Fall 2015

		N=19

%=70%

		Fall 2015

		N=5

%=19%

		Fall 2015

		N=3 

%= 11%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=51

%=94%

		Fall 2016

		N=1

%=2%

		Fall 2016

		N=2 

%=4%





		Materials



CEC Standard 5 Instructional Planning & Strategies 

5.2, 5.3, 5.4  

ISCI5K3, S7 – S10

IGC5K1, S7, S21, S25

IIC5 K1, S10



		Fall 2015

		N=25



%=93%

		Fall 2015

		N=0

%=0%

		Fall 2015

		N=2

%=7%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=54

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Learning Plan



CEC Standard 5 Instructional Planning & Strategies

Individual Learning 

5.1

ISCI5K2, S1, S2, S5, S6, S8 –S21

IGC5S1 – S6, S10, S11, S13 – S20



		Fall 2015

		N=24

%=89%

		Fall 2015

		N=2

%=7%

		Fall 2015

		N=1

%=4%



		

		Spring 2016

		N=33

%=100%

		Spring 2016 

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=50

%=92

		Fall 2016

		N=2

%=4

		Fall 2016

		N=2

%=4



		Instructional Procedures



CEC Standard 3 

Curricular Content Knowledge  

CC3.1-3.2

ISCI3K1-K4, S1, S2



















		Fall 2015

		N=26

%=96%

		Fall 2015

		N=0

%=0%

		Fall 2015

		N=1

%=4%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 

		N=0

%=0%



		

		Fall 2016

		N=52

%=96%

		Fall 2016

		N=1

%=2%

		Fall 2016

		N=1

%=2%



		Closing



CEC Standard 5 Instructional Planning and Strategies     

5.6  

ISCI5K1- K3

IGC5K1-K8, S1-S7, S10, S11, S13 – S20, S23, S24

IICI5K1-K3, S1 – S3, S5, S6, S9, S12



		Fall 2015

		N=26

%=96%

		Fall 2015

		N=0

%=0%

		Fall 2015

		N=1

%=4%



		

		Spring 2016

		N=33

%=0%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=54

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Supports and Scaffolds



CEC Standard 3 Curricular Knowledge 3.3 & CEC Standard 5 Instructional Planning & Strategies 5.1

ISCI3S1 – 2

ISCI5K2, S1-S6, S11-S21

IGC5K1, K5-K7, S1-S7, S9 – S19, S23 – S26

IIC5K1, K3, S1 – S9, S12 – S15

		Fall 2015

		N=23

%=85.2%

		Fall 2015

		N=2

%=7.4%

		Fall 2015

		N=2

%=7.4%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=52

%=96%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=2

%=4%



		Teacher Reflection



CEC Standard #6

Professional Learning and Practice  

ISCI6S1-S14

IGC6S2

IIC6S2



		Fall 2015

		N=26

%=96%

		Fall 2015

		N=0

%=

		Fall 2015

		N=1

%=4%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=54

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Style 



CEC Standard 6 Professional Learning and Ethical Practices 

ISC6S8

		Fall 2015

		N=26

%=96%

		Fall 2015

		N=0

%=0%

		Fall 2015

		N=1

%=4%



		

		Spring 2016

		N=33

%=100%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=53

%=98%

		Fall 2016

		N=1

%=2%

		Fall 2016

		N=0

%=0%











Assessment #3 SAS Lesson Plan  - SPU 322



		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations





		Standards



CEC Standard 3: Curricular Content Knowledge 

3.1, 3.2

ISCI3K3



		Fall 2015

		N= 19

%= 90.48

		Fall 2015

		N= 2

%= 9.52

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N= 25

%= 100%

		Spring 2016

		N= 0

%= 0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N= 17

%= 100% 

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Established Objectives



CEC Standard 3: Curricular Content Knowledge

3.1, 3.2, 3.3

Standard 5 Instructional Planning & Strategies

5.1, 

ISCI3K2
ISCI5S1, S21

IGC5S1 – S7, S10, S11, S13 – S18

IIC5S1 – S3, S5, S6, S9, S12

		Fall 2015

		N= 8

%= 38.1

		Fall 2015

		N= 10

%= 47.62



		Fall 2015

		N= 3

%= 14.29



		

		Spring 2016

		N=10

%=40%

		Spring 2016

		N=15

%=60%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Assessment Evidence



CEC Standard 4 Assessment

4.1 

ISCI4K1, K2, K4, K5, S1 – S4, S8

IGC4K1, S2 – S4

IIC4S2-S4

		Fall 2015

		N= 8

%= 38.1

		Fall 2015

		N= 12

%= 57.14

		Fall 2015

		N= 1

%= 4.76



		

		Spring 2016

		N=11

%=44%

		Spring 2016

		N=14

%=56%

		Spring 2016

		N= 0

%=0%



		

		Fall 2016

		N= 17

%=100%

		Fall 2016

		N=0	

%=0%

		Fall 2016

		N= 0

%= 0%



		Materials



CEC Standard 5 Instructional Planning & Strategies 

5.2, 5.3, 5.4  

ISCI5K3, S7 – S10

IGC5K1, S7, S21, S25

IIC5 K1, S10



		Fall 2015

		N= 20

%= 95.24

		Fall 2015

		N= 1

%= 4.76

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N=13

%=52%

		Spring 2016

		N=12

%=48%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Learning Plan



CEC Standard 5 Instructional Planning & Strategies

Individual Learning 

5.1

ISCI5K2, S1, S2, S5, S6, S8 –S21

IGC5S1 – S6, S10, S11, S13 – S20



		Fall 2015

		N= 18

%= 85.71

		Fall 2015

		N= 2

%= 9.52

		Fall 2015

		N= 1

%= 4.76



		

		Spring 2016

		N=15

%=60%

		Spring 2016 

		N=10

%=40%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Instructional Procedures



CEC Standard 3 

Curricular Content Knowledge  

CC3.1-3.2

ISCI3K1-K4, S1, S2

		Fall 2015

		N= 17

%= 80.95

		Fall 2015

		N= 4

%= 19.05

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N=13

%=52%

		Spring 2016

		N=12

%=48%

		Spring 

		N=0

%=0%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Closing



CEC Standard 5 Instructional Planning and Strategies     

5.6  

ISCI5K1- K3

IGC5K1-K8, S1-S7, S10, S11, S13 – S20, S23, S24

IICI5K1-K3, S1 – S3, S5, S6, S9, S12



		Fall 2015

		N= 21 

%= 100

		Fall 2015

		N= 0

%= 0

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N=10

%=40%

		Spring 2016

		N=15

%=60%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Supports and Scaffolds



CEC Standard 3 Curricular Knowledge 3.3 & CEC Standard 5 Instructional Planning & Strategies 5.1

ISCI3S1 – 2

ISCI5K2, S1-S6, S11-S21

IGC5K1, K5-K7, S1-S7, S9 – S19, S23 – S26

IIC5K1, K3, S1 – S9, S12 – S15

		Fall 2015

		N= 19

%= 90.48

		Fall 2015

		N= 2

%= 9.52

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N=13

%=52%

		Spring 2016

		N=12

%=48%

		Spring 2016

		N=0

%=0%



		

		

		

		

		

		

		



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Teacher Reflection



CEC Standard #6

Professional Learning and Practice  

ISCI6S1-S14

IGC6S2

IIC6S2



		Fall 2015

		N= 20

%= 95.24

		Fall 2015

		N= 1

%= 4.76

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N=21

%=84%

		Spring 2016

		N=3

%=12%

		Spring 2016

		N=1

%=4%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%



		Style 



CEC Standard 6 Professional Learning and Ethical Practices 

ISC6S8

		Fall 2015

		N= 21

%= 100

		Fall 2015

		N= 0

%= 0

		Fall 2015

		N= 0

%= 0



		

		Spring 2016

		N=24

%=96%

		Spring 2016

		N=1

%=4%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=17

%=100%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=0

%=0%





















































































Data Analysis



SPU 330

SPU 330, a course on students with low-incidence disabilities, has a prerequisite of SPU 318, the first course where lesson planning is introduced. Teacher candidates are typically in their junior or senior year when they take this course. Across three semesters, most teacher candidates scored at “meets” or higher across the ten sections of the rubric (Standards, Established Objectives, Assessment Evidence, Materials, Learning Plan, Instructional Procedures, Closing, Supports and Scaffolds, Teacher Reflection, and Style). There has been an increase in the past two semesters of teacher candidates scoring in the “exceeds” in the areas of Established Objectives and Assessment Evidence compared to the fall 2015, suggesting that teacher candidates seem better prepared to write objectives and conduct and report on assessment than they had been in previous years. Overall, a tendency to score teacher candidates in the “exceeds” category raises the issues of what constitutes exceeding vs. meeting the criteria. This has led to analysis of our grading procedures and reconsideration of what it truly means to exceed – go above and beyond – versus just meet the criteria in each area. It is likely that many of the “exceeds scores” may better fit the “meets” category. 



SPU 322

[bookmark: _GoBack]SPU 322, a course on students with high-incidence disabilities, occurs as part of the three courses known as “trio” (SPU 317, 320, 322) that include teacher candidates’ pre-student teaching field experience with students who have disabilities.  Although sometimes SPU 330 is not taken until after SPU 322 (and the trio experience), generally it is recommended for teacher candidates to take SPU 330 first. (Some teacher candidates also take SPU 330 simultaneously with the trio courses including SPU 322.) SPU 322 is in the second semester of the junior year or the first semester of the senior year and is intended to help prepare teacher candidates for student teaching. Lesson plans in SPU 322 are scored using the same rubric as is used for SPU 330 and cover the same ten sections. Across three semesters, most teacher candidates scored at “meets” or higher in each rubric category. However, there are some significant differences across the three semesters and instructors between “exceeds” and “meets.” In particular, for the fall 2016 semester all teacher candidates were scored at “exceeds” in every category. In some categories, the disparity is quite large. For example, for the Established Objectives only 38% of teacher candidates scored in the “exceeds” category during fall 2015 and only 40% scored at “exceeds” during spring 2016. However, for fall 2016, 100% of teacher candidates scored at the “exceeds” level in the Established Objectives category. Likewise, in the Assessment Evidence category, only 38% and 44% of teacher candidates scored at “exceeds” during the fall 2015 and spring 2016 semesters (respectively) but that number jumps to 100% scoring at “exceeds” in fall 2016. After analyzing the data, our interpretation is that many teacher candidates likely were scored in the “exceeds” range because they did all of the requirements of the assignment but this is not the same as doing exceptional work. Teacher candidates who complete all requirements appropriately but don’t go above and beyond should score at the “meets” level. We have discussed these data with our department and going forward plan to focus more on considering what sets work that exceeds expectations apart from work that simply meets expectations. That said, the data still demonstrate that the majority of teacher candidates are meeting expectations by the time they begin student teaching and are generally well-prepared to plan lessons. The areas that could most be strengthened are Established Objectives and Assessment Evidence. Results of the SPU 330 and SPU 322 lesson plans are consistent in these areas and suggest we should devote more time to supporting teacher candidates in writing objectives and planning, conducting, and interpreting assessments. 







































		



		







Assessment 3: Candidate Ability to Plan Instruction




		Assessment #7: Additional Optional Assessment

Assessment Title: Behavior Intervention Plan 

Description:

This assignment offers teacher candidates the opportunity to develop a behavior intervention plan (BIP) for an individual or group in need of behavioral intervention based on the results of a functional behavioral assessment (FBA). The BIP is designed to measure the teacher candidate’s ability to assess the possible causes of a behavior and to implement and document a behavioral intervention in which the purpose is to improve the behavior of an individual or group. Teacher candidates must first analyze a targeted behavior in an individual or group through identifying antecedents and consequences. Then using an experimental design the teacher candidate must implement a behavior intervention with the goal of improving the behavior and record and discuss the results of the intervention. 



		

When and where this assessment is implemented in the program: 

The behavior intervention plan is evaluated in the course SPU 328. Teacher candidates may take the course at any point in the program after taking the introductory course, SPU 201, although it is a course that is not recommended for first year teacher candidates. Consequently, teacher candidates may be in different places in the program, in anywhere from their second through fourth year, when they complete the behavior intervention plan. It is more typical for juniors and seniors to take the course, but some sophomores may also be enrolled. 

                 	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards.

Assessment 7 was developed in close alignment with the following CEC standards:

Standard 4: Assessment

Standard 5: Instructional Planning and Strategies

Standard 6: Professional Learning and Ethical Practice





		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of interrater reliability was determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples. Development of internal consistency was reached through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. 



		

Criteria for success:

 The behavior intervention plan has been evaluated at the “meets” level or higher under each of five rubric categories:  Functional Behavior Assessment, which includes use of knowledge of an individual to target behaviors to address. Methods, which includes implementation of instructional interventions based on the needs of individuals.  Results, which includes a representation of the data used and graphic display. Discussion, which includes providing feedback/recommendations that guide individuals towards quality learning and performance. Teacher candidates are also evaluated on style, which pertains to writing, grammar, spelling, and professional appearance of the behavior intervention plan. Behavior intervention plans that at least “meet” expectations demonstrate qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for recommending interventions and assessments at the initial certification level. Specifically, this assessment aligns with CEC Standards 4, 5, and 6. Teacher candidates are conducting an assessment and using assessment data to determine needs of an individual (Standard 4: Assessment), planning an intervention that is aligned to the needs of the individual based on the results of the assessment (Standard 5: Instructional Planning and Strategies), and explaining the results using the language of the field (Standard 6: Professional Learning and Ethical Practice). 



		Directions to Candidates                                                                 	

Teacher candidates will conduct a functional behavioral assessment to determine antecedents and consequences of a target behavior in an individual or group of individuals. They will then develop an intervention with the purpose of improving the behavior and, using an experimental design, collect and analyze data on how well the intervention worked. They will report and discuss results of the intervention. 



		

Assessment 7: BIP Rubric

		

		Exceeds

Expectations

		Meets

Expectations

		Inconsistently Meets Expectations 



		FBA



CEC Standard 1: Learner Development & Individual learning of individuals with exceptionalities & Standard 4: Assessment

1.1, 4.1, 4.2, 4.3

ISCI1K3-K7, K12, K13, K15, 

IGC1K1, K2, K4, K9, S1

IIC1K1, K4, K8

ISCI4K1, K2, K4, S1-S5

IGC4K1, K2, S1 – S3

IIC4K1 – K3, S1 – S3

InTASC Standards 1, 2, & 6

		The teacher candidate consistently demonstrates the ability to conduct a functional behavioral assessment using knowledge of an individual’s language, culture, and family backgrounds to identify target behavior(s) to address for students with exceptionalities. The teacher candidate also initiates and demonstrates proficiency in the selection of assessment(s) and thoroughly interprets the results. 

		The teacher candidate demonstrates the ability to conduct a functional behavioral assessment using knowledge of an individual’s language, culture, and family backgrounds to identify target behavior(s) to address for students with exceptionalities. The teacher candidate also demonstrates proficiency with the selection of assessment(s) and interpretation of results. 

		The teacher candidate does not demonstrate the ability to conduct a functional behavioral assessment using ambiguous knowledge of an individual’s language, culture, and family backgrounds to identify target behavior(s) to address for students with exceptionalities. The teacher candidate’s proficiency with the selection of assessment(s) and interpretation of results is not evident. 



		Methods



CEC Standard 1: Learner Development & Individual learning of individuals with exceptionalities & Standard 2: Learning Environments 1.2, 2.2., 2.3

ISCI1K1-K10, K12-K15, S
IGC1K1, K2, K4, K9, S1

IIC1K1, K4, K8

ISCI2K1-K6, S1 – S5, S7, S10 – S12, S16

IGC2K1-K3, S5, S6

IIC2K2 – K4, S10

InTASC Standards 1, 2, 3, & 8

		The teacher candidate implements research-based instructional interventions with fidelity based on a complex understanding of the individuals’ needs and environmental factors, including how to appropriately intervene with individuals in crisis.

		The teacher candidate implements instructional interventions with fidelity based on an understanding of the individuals’ needs and environmental factors, including how to appropriately intervene with individuals in crisis. 

		The teacher candidate does not implement instructional interventions with fidelity based on an inappropriate understanding of the individuals’ needs and environmental factors. Interventions for individuals in crisis may be ambiguous or out of alignment.



		Results



CEC Standard 5: Instructional Planning and Strategies 

5.1

ISCI5K2, S1 – S3, S12

IGC5K4, K10, S9, S12, S22

IIC5K2, S1, S7, S11



InTASC Standards 2 & 6

		Teacher candidate represents data using a graphic display that is congruent with the data and fully takes into consideration the abilities, interests, learning environments, and cultural and linguistic factors of individuals with exceptionalities when reporting results. 

		Teacher candidate represents data using a graphic display and takes into consideration the abilities, interests, learning environments, and cultural and linguistic factors of individuals with exceptionalities when reporting results. 

		Teacher candidate does not provide a graphic display of the data or represents data  using a graphic display that is out of alignment and does not take into consideration the abilities, interests, learning environments, and cultural and linguistic factors of individuals with exceptionalities when reporting results. 



		Discussion



CEC Standard 4: Assessment

4.4

ISCI4K1, K2, K4, S5, S6 – S9

IGC4 K1, K2, K3, S1

IIC4K1, K2, S1

InTASC Standards 1, 2, & 6

		Teacher candidate provides a variety of feedback/

recommendations for students with exceptionalities that consistently guides them towards quality learning and performance based on the assessment and its educational implications. 

		Teacher candidate provides feedback/

recommendations for students with exceptionalities that guides them towards quality learning and performance based on the assessment and its educational implications. 



		Teacher candidate does not provide feedback/

recommendations for students with exceptionalities based on the assessment and its educational implications. 

Guidance toward quality learning and performance is not evident. 



		Style



CEC Standard 6: Professional Learning and Ethical Practice

6.0

ISC6S8

InTASC Standard 9

		The teacher candidate uses a variety of verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are flawless. 

		The teacher candidate uses verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are sufficient. 

		The teacher candidate occasionally uses verbal, nonverbal, and written language of the field effectively. The lesson plan contains some spelling and grammar errors. 



















		







Data
Assessment #7 Behavior Intervention Plan

		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations





		FBA



CEC Standard 1: Learner Development & Individual learning of individuals with exceptionalities & Standard 4: Assessment

1.1, 4.1, 4.2, 4.3

ISCI1K3-K7, K12, K13, K15, 

IGC1K1, K2, K4, K9, S1

IIC1K1, K4, K8

ISCI4K1, K2, K4, S1-S5

IGC4K1, K2, S1 – S3

IIC4K1 – K3, S1 – S3

		Fall 2015

		N=39

%=80%

		Fall 2015

		N=0

%=0%

		Fall 2015

		N=10

%=20%



		

		Spring 2016

		N=17

%=85%

		Spring 2016

		N=0

%=0%

		Spring 2016

		N=3

%=15%



		

		Fall 2016

		N=43

%=77%

		Fall 2016

		N=0

%=0%

		Fall 2016

		N=13

%=23%



		Methods



CEC Standard 1: Learner Development & Individual learning of individuals with exceptionalities & Standard 2: Learning Environments 1.2, 2.2., 2.3

ISCI1K1-K10, K12-K15, S
IGC1K1, K2, K4, K9, S1

IIC1K1, K4, K8

ISCI2K1-K6, S1 – S5, S7, S10 – S12, S16

IGC2K1-K3, S5, S6

IIC2K2 – K4, S10

		Fall 2015

		N=28

%=59%

		Fall 2015

		N=20

%=41%

		Fall 2015

		N=1

%=2%



		

		Spring 2016

		N=17

%=85%

		Spring 2016

		N=3

%=15%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=33

%=59%

		Fall 2016

		N=6

%=11%

		Fall 2016

		N=17

%=30%



		Results



CEC Standard 5: Instructional Planning and Strategies 

5.1

ISCI5K2, S1 – S3, S12

IGC5K4, K10, S9, S12, S22

IIC5K2, S1, S7, S11 

		Fall 2015

		N=43

%=88%

		Fall 2015

		N=3

%=6%

		Fall 2015

		N= 3

%= 6%



		

		Spring 2016

		N=18

%=90%

		Spring 2016

		N=2

%=10%

		Spring 2016

		N= 0

%=0%



		

		Fall 2016

		N= 47

%=84%

		Fall 2016

		N=3

%=5%

		Fall 2016

		N= 6

%= 11%





		Discussion



CEC Standard 4: Assessment

4.4

ISCI4K1, K2, K4, S5, S6 – S9

IGC4 K1, K2, K3, S1

IIC4K1, K2, S1	

		Fall 2015

		N=29



%=59%

		Fall 2015

		N=19

%=39%

		Fall 2015

		N=1

%=2%



		

		Spring 2016

		N=17

%=85%

		Spring 2016

		N=2

%=10%

		Spring 2016

		N=1

%=5%



		

		Fall 2016

		N=41

%=73%

		Fall 2016

		N=3

%=5%

		Fall 2016

		N=12

%=22%



		Style



CEC Standard 6: Professional Learning and Ethical Practice

6.0

ISC6S8

		Fall 2015

		N=47

%=96%

		Fall 2015

		N=2

%=4%

		Fall 2015

		N=0

%=0%



		

		Spring 2016

		N=20

%=100%

		Spring 2016 

		N=0

%=0%

		Spring 2016

		N=0

%=0%



		

		Fall 2016

		N=49

%=88

		Fall 2016

		N=1

%=1

		Fall 2016

		N=6

%=11






























Data Analysis



[bookmark: _GoBack]Across three semesters, most teacher candidates scored at “meets” or higher across all five rubric categories. The fall 2016 scores are generally consistent with the fall 2015 scores and number of teacher candidates is closer in the fall semesters compared to the spring. Spring 2016 represented only one section of SPU 328 while fall 2015 and fall 2016 represented two sections. One concern is that most teacher candidates are being scored at “exceeds” with few teacher candidates falling into the “meets” category across each rubric category. The tendency to primarily score teacher candidates in the “exceeds” category has prompted closer examination of what it means to meet vs. to exceed in each area. If a teacher candidate completes all requirements for a criterion on a project it seems they are being scored in the “exceeds” category when the score might more accurately fit “meets” with work that fits into “exceeds” being the truly exceptional examples. Based on the data, teacher candidates need the most help with the methods section, suggesting that research design as it applies to analyzing student behavior might be an area to strengthen within the program. To a lesser extent, teacher candidates demonstrated difficulty with the functional behavioral assessment. This suggests that teacher candidates might benefit from more time analyzing and working with functional behavioral assessments prior to enrollment in SPU 328. Teacher candidates tended to score high in reporting results but not as high in discussing those results. Increasing opportunities for teacher candidates to discuss data throughout their time in the program might be beneficial. The point in the program at which teacher candidates take the course may also have an effect on scores and it may be helpful to analyze whether any significant differences occur between teacher candidates who take the course earlier (sophomore year, first semester junior) vs later (second semester junior to senior year). 





Assessment 7: Additional Required Assessment (Behavior Intervention Plan)


[bookmark: _GoBack]

		Assessment #5: Candidate Effect on Student Learning

Assessment Title: Learner/Behavior Evaluation



Description:

The student teaching experience at the undergraduate level is required to meet the standards approved by the Pennsylvania Department of Education for using a professional certificate to teach in the state. The Learner/Behavior evaluation occurs during the clinical experience semester in course SPU-392/393, Clinical Experience in Special Education. 

Student teaching experiences are developed to incorporate a variety of structured requirements and activities which collectively “bridge the gap” between methods, college classroom, and actual independent, professional teaching.

The student teaching experience insures that the pre-service level teacher will enter the professional job market with skills needed to survive and succeed in teaching the intellectually disabled, learning disabled, physically handicapped, and behaviorally disabled students.



		When and where this assessment is implemented in the program: 

The Learner or Behavior Evaluation is an assessment that measures the teacher candidate’s ability to change a behavior or learning outcome for one specific student. This evaluation is completed during the special education clinical experience and follows the completion of a semester long class entitled Positive Behavior Intervention and Support. Along with the classroom based mentor teacher, teacher candidates identify a student with whom they will create a plan to change a behavior or learning outcome. With support from the classroom based mentor teacher and the university supervisor, teacher candidates complete each step of the intervention plan. The Learner or Behavior Evaluation, during the clinical experience, takes the theory from the classroom and applies it to practice. The university supervisor must have evidence that a candidate has met the criteria on the form (see attached rubric). A final copy is recorded for each student.                	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, and the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice). The rubric is also consistent with the Pennsylvania Department of Education’s Standard Aligned System. 



Assessment 5 was developed in close alignment with the following CEC standards:

Standard 2: Learning Environments

Standard 4: Assessment



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of inter-rater reliability were determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; development of internal consistency was attained through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. This assessment had over 87% of inter-reliability across all iterations of data.



		Criteria for success:

The Learner/Behavioral Evaluation has been evaluated at the “meets” level or higher under each of the three rubric categories of Assessment and Instructional Design, Implementation, and Curriculum. The rubric categories also contain subcategories: Assessment and Instructional Design which includes assessment design, data collection, data analysis and data-based decision making. Implementation which included evidence-based implementation and Curriculum which includes the correct use of district assigned material.  Understanding of how to change behaviors in the classroom is one of the demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for teacher candidates at the initial certification level. 



		Directions to Candidates                                                                 	

The candidate will select a student to use for “progress monitoring” that has a need for a specific academic or behavioral intervention. The learner or behavior management evaluation will be conducted in an academic or behavioral area and two intervention/instructional will be applied to the selected student and modified based on student progress. Progress will also be documented in visual form through the use of charts/graphs. If completing a behavior management plan, the candidate will develop and implement a positive behavior support system for one or more students. This plan may be consistent with the established behavioral system used in the classroom or school-wide behavioral system or may be constructed for the purpose of changing student behavior.

























		

		Exceeds Expectations 

		Meeting Expectations

		Inconsistently Meets Expectations



		Assessment & Instructional Design

		

		

		



		Learner Evaluation 



CEC Standard 4: Assessment

4.0, 4.1, & 4.3 



ISCI 4 K1-K4

ISCI 4 S1-S5, S7,S8





 

		The teacher candidate, in collaboration with colleagues, and families consistently uses a variety of assessment and data sources in making educational decisions about individuals with exceptionalities.   

		The teacher candidate, in collaboration with colleagues and families, uses appropriate methods of assessment and data sources in making educational decisions about individuals with exceptionalities.   

		The teacher candidate does not use methods of assessment and data sources in making educational decisions about individuals with exceptionalities.   



		Assessment Design



CEC Standard 4 Assessment 4.1



ISC1 4 K1-K5

ISCI 4 S1-S9





		The teacher candidate selects and uses a wide range of technically sound formal and informal assessments that minimize bias.

		The teacher candidate selects and uses technically sound formal and informal assessments that minimize bias. 

		The teacher candidate inappropriately selects formal and informal assessments and does not minimize bias.



		Data Collection



CEC Standard 4: Assessment  4.3



IGC4 K1-K4

IGC4 S1-S5



		The teacher candidate appropriately chooses from a variety of formal and informal assessments across settings and applies knowledge of measurement principles and practices for individuals with exceptionalities. 

		The teacher candidate conducts adequate formal and informal assessments across settings and applies knowledge of measurement principles and practice for individuals with exceptionalities. 

		The teacher candidates’ selection of formal and informal assessments across settings is not evident or is inappropriate for individuals with exceptionalities. 



		Data Analysis



CEC Standard 4: Assessment  4.2 



IIC4 K1-K3

ISCI 4 K1-K5

ISCI 4 S1-S9





		The teacher candidate appropriately chooses from a variety of formal and informal assessments across settings and applies knowledge of measurement principles and practices to interpret assessment results and make recommendations for individuals with exceptionalities.

		The teacher candidate conducts adequate formal and informal assessments across settings and applies knowledge of measurement principles and practices to interpret assessment results for individuals with exceptionalities.

		The teacher candidates’ interpretation of the results of formal and informal assessments across settings is not evident or inappropriate for individuals with exceptionalities.



		Data-Based Decision Making



CEC Standard 2: Learning Environments & CEC Standard 4: Assessment  

2.1, 4.3



IIC2 K1-K5

ISC1 2 S1-S16

ISCI 4 S2,S5-S7

IGC4 K1-K4

IGC4 S1-S5

		The teacher candidate, in collaboration with colleagues and families, demonstrates initiative by selecting multiple types of assessment information in making decisions about individuals with exceptionalities.

		The teacher candidate, in collaboration with colleagues, and families uses appropriate assessment information in making decisions about individuals with exceptionalities. 

		The teacher candidate does not identify how decisions are aligned with assessment information for individuals with exceptionalities. 



		Implementation

		

		

		



		Evidence-Based Implementation



CEC Standard 4: Assessment & CEC Standard 6: Professional Learning and Ethical Practice 



ISCI 4 S8 & S9

ISCI 6 K14

IGC4 K1-K4

IGC4 S1-S5





		The teacher candidate selects, adapts, and used a variety of current research-validated practices to individualize instruction and facilitate maintenance and generalization across settings. The teacher candidate reflects on efforts to improve instruction and to guide professional growth.  

		The teacher candidate selects, adapts, and uses current research-validated practices to individualize instruction and facilitate maintenance and generalization across settings.  The teacher candidate reflects on efforts to improve instruction and to guide professional growth.  

		The teacher candidate did not select, adapt, and use current research-validated practices to individualize instruction and facilitate maintenance and generalization across settings.  



		Curriculum

		

		

		



		Correct Use of District Assigned Material



CEC Standard 2: Learning Environments



ISCI 2 K1-K10



		The teacher candidate professionally implements a variety of district assigned curriculum materials to support instructional planning and individualized instruction. Additionally, continual observations are conducted for responsive adjustments to instruction.   

		The teacher candidate professionally implements the appropriate district assigned curriculum to support instructional planning and individualized instruction.  Additionally, continual observations are conducted for responsive adjustments to instruction.   

		The teacher candidate does not implement the appropriate district assigned curriculum to support instructional planning and individualized instruction or the use of a curriculum is not evident.  





Assessment rubric:







Assessment 5: Learner Evaluation 



		Exceeds Expectations

		Meets Expectations

		Does not meet or inconsistently meets expectations









		Assessment & Instructional Design



		Learner Evaluation

CEC Standard 4: Assessment

4.0, 4.1, & 4.3

ISCI 4 K1-K4

ISCI 4 S1-S5, S7,S8

		Fall 2015

		%=25%

N=5

		Fall 2015

		%=70%

N=14

		Fall 2015

		%=5%

N=1



		

		Spring 2016

		%=42%

N=28

		Spring 2016

		%=57%

N=38

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=29%

N=4

		Fall 2016

		%=64%

N=9

		Fall 2016

		%=7%

N=1



		

		

		

		

		

		

		



		Assessment Design

CEC Standard 4 Assessment 4.1

ISC1 4 K1-K5

ISCI 4 S1-S9

		Fall 2015

		%=40%

N=8

		Fall 2015

		%=60%

N=12

		Fall 2015

		%=0%

N=0



		

		Spring 2016

		%=37%

N=25

		Spring 2016

		%=61%

N=41

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=21%

N=3

		Fall 2016

		%=71%

N=10

		Fall 2016

		%=7%

N=1



		

		

		

		

		

		

		



		Data Collection

CEC Standard 4: Assessment 4.3

IGC4 K1-K4

IGC4 S1-S5

		Fall 2015

		%=30%

N=6

		Fall 2015

		%=60%

N=12

		Fall 2015

		%=10%

N=2



		

		Spring 2016

		%=49%

N=33

		Spring 2016

		%=49%

N=33

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=14%

N=2

		Fall 2016

		%=79%

N=11

		Fall 2016

		%=7%

N=1



		

		

		

		

		

		

		



		Data Analysis

CEC Standard 4: Assessment 4.2

IIC4 K1-K3

ISCI 4 K1-K5

ISCI 4 S1-S9

		Fall 2015

		%=20%

N=4

		Fall 2015

		%=70%

N=14

		Fall 2015

		%=10%

N=2



		

		Spring 2016

		%=52%

N=35

		Spring 2016

		%=46%

N=31

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=36%

N=5

		Fall 2016

		%=57%

N=8

		Fall 2016

		%=7%

N=1



		

		

		

		

		

		

		



		Data-Based Decision Making

CEC Standard 2: Learning Environments & CEC Standard 4: Assessment

2.1, 4.3

IIC2 K1-K5

ISC1 2 S1-S16

ISCI 4 S2,S5-S7

IGC4 K1-K4

IGC4 S1-S5

		Fall 2015

		%=30%

N=6

		Fall 2015

		%=70%

N=14

		Fall 2015

		%=0%

N=0



		

		Spring 2016

		%=46%

N=31

		Spring 2016

		%=52%

N=35

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=7%

N=1

		Fall 2016

		%=86%

N=12

		Fall 2016

		%=7%

N=1



		Implementation

		

		

		

		

		

		



		Evidence-Based Implementation

CEC Standard 4: Assessment & CEC Standard 6:Professional Learning and Ethical Practice

ISCI 4 S8 & S9

ISCI 6 K14

IGC4 K1-K4

IGC4 S1-S5

		Fall 2015

		%=15%

N=3

		Fall 2015

		%=85%

N=17

		Fall 2015

		%=0%

N=0



		

		Spring 2016

		%=44%

N=30

		Spring 2016

		%=54%

N=36

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=14%

N=2

		Fall 2016

		%=79%

N=11

		Fall 2016

		%=7%

N=1



		Curriculum

		

		

		

		

		

		



		Correct Use of District Assigned Material

CEC Standard 2: Learning Environments

ISCI 2 K1-K10

		Fall 2015

		%=35%

N=7

		Fall 2015

		%=60%

N=12

		Fall 2015

		%=5%

N=1



		

		Spring 2016

		%=44%

N=30

		Spring 2016

		%=54%

N=36

		Spring 2016

		%=1%

N=1



		

		Fall 2016

		%=21%

N=3

		Fall 2016

		%=71%

N=10

		Fall 2016

		%=7%

N=1







Data Analysis:



Over the course of three semesters of collecting data, the teacher candidates have been supervised by one to four university faculty members. The percentage of students who perform in each category is consistent across semesters. A change in grading philosophy resulted in more students meeting instead of exceeding expectations. Students who completed the learner/behavior evaluation with “meets expectations” applied all parts of the rubric to the evaluation. Those “exceeding expectations” included additional information, data analysis, or provided additional context from the curriculum or assessment design. One student per semester consistently did not meet the requirements of the assignment in each semester. The assigned supervisor provided constructive feedback to the student in order to create a stronger project-based assignment. 

According to the data, the application of material learned in the university classroom and then applied to the PreK-12 classroom is consistent. This is a strength in that various university supervisors record the same outcomes. In the categories of Exceeds and Meets 

Expectations, 90% of the students are able to complete the Behavior or Learner Evaluation within the university standards. 

However, each semester, one or two students inconsistently meets the expectations for the assignment. The assignment, as indicated above, is designed to have students take the theory and put it into practice. The assignment is due at the end of the clinical experience with support from the university and classroom supervisor. Some students may need more support in the completion of the assignment. 



Assessment 5: Impact on Learner (Learner Evaluation)



stunkard@kutztown.edu

5.   CAEP Coordinator's Information:

Name:

Dr. Carissa Pokorny-Golden

Phone: Ext.

( ) -610 683 4333  

E-mail:

pokorny@kutztown.edu

6.   Name of institution's program

Special Education
7.   CAEP Category

Special Education-Mild/Moderate Disabilities

8.   Grade levels(1) and Exceptionalities/Severity Levels for which candidates are being prepared

    (1) e.g. K-6, K-12

PreK-8

9.   Program Type

Advanced Teaching
First Teaching License
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Special Education
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required 
or Recognition with Probation



Response to National Recognition With Conditions
15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of CEC Preparation 
Standards. (Response limited to 4,000 characters)

The Mentally Physically Handicapped (MPH) Program resides in the College of 
Education at Kutztown University of Pennsylvania. Kutztown University is 
governed locally by a Board of Trustees. As one of fourteen institutions in the 
Pennsylvania State System of Higher Education (SSHE), the university is also 
governed by the State System's Board of Governors. The teacher education 
program and curriculum are responsive to the University, the SSHE system 
requirements and policies and standards of the PA Dept. of Education (PDE). 
During the time of this review, KU offers certification in the area of Mentally 
and/or Physically Handicapped in conjunction with certification in elementary 
education (grades PreK-4), middle level elementary education (4-8), or 
secondary education (7-12). The MPH program is developed to support the 
high-incidence disabilities/low-incidence disabilities structure, which results in 
a non-categorical certification. While the special education degree covers prek-
4, 4-8, or 7-12 (depending on the teacher candidate's area of dual 
certification), PDE also requires all special education teachers to be "highly 
qualified" in at least one content area. Special education majors who will be 
dual certified in elementary education (PreK-4) at KU are highly qualified in the 
area of elementary education as part of the certification requirements of the 
elementary education degree, and successful passing of the PECT test. Special 
education majors at the middle level (4-8) must also gain certification in two 
content areas taught in the middle school (e.g., math/English, science/history) 
and those at the secondary level (7-12) must have certification in a high 
school content area (e.g., math, English, history, or science). MPH majors 
must also complete any additional coursework (e.g., methodology courses) 
required for either the PreK-4, 4-8, or 7-12 grade level education degree to be 
eligible for dual certification. Further changes will be found in the assessment 
of content knowledge. The Pennsylvania Educator Certification Tests (PECT) 
administered by Pearson Evaluation Systems (ES) will be used for the following 
assessments: Grades PreK-4, Special Education PreK-8, Special Education 7-
12. The Praxis Tests administered by the Educational Testing Service (ETS) will 
be used for the Pennsylvania Grades 4-8 assessment and subject area 
concentration tests in areas that the teacher candidate plans to teach and for 
grades 7-12 the content knowledge tests in any area the teacher candidate 
plans to teach. Currently, the department is preparing candidates for any of 
the three special education programs described above. Core assessments 
remain the same in both the PreK-4 and 4-8 programs which will facilitate data 
collection and analysis for program improvement. Core assessments will be 
slightly different for the 7-12 program and will not include the same clinical 
experience as in the PreK-4 and 4-8 programs because 7-12 teacher 
candidates complete their clinical experience through the Secondary Education 
Department. 
Chapter 354 of Title 22 of the Pennsylvania code directs that candidates 
admitted to a teacher education program must have passed the Praxis I basic 



skills assessment, have at least a 3.0 grade point average (GPA) at the 
completion of 48 credit hours, and have a minimum grade of "C" in 6 semester 
credit hours of college level mathematics and 6 semester credit hours of 
English composition and literature. Chapter 354 also grants the Dean of the 
College of Education leeway in admitting up to 10% of students into the 
program without the required GPA. Kutztown University, at present, does not 
utilize this exception. To be retained in a program once admitted, a candidate 
must maintain the 3.0 GPA and receive at least a C in all professional 
education courses. Additionally, candidates must have a positive early field 
experience evaluation from professional semester. 

2.   Description of the field and clinical experiences required for the program, including the number of hours 
for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

Each MPH teacher candidate completes three types of field experiences. The 
first experience involves formal observations in a variety of settings. Prior to 
candidacy, each student must spend a minimum of 20 hours in one particular 
setting, with the same group of individuals with disabilities. Students complete 
five observation hours in four additional courses. These observation hours 
include early childhood, high incidence, and low incidence classrooms. All MPH 
candidates must have an experience in all categories included in the 
certification learning disabilities, intellectual disabilities, behavior disorders and 
physical disabilities representing a variety of ages and classrooms in which the 
observations are completed. Evidence of these observations are turned in to 
the special education department office which logs the hours on the local KU 
database. Academic advisors review the candidates' reflections.
Prior to the clinical experience, candidates are required to complete all 
observations/reflections that are part of course requirements and involve 
various field experiences. For each of the special education classroom 
observations, students are required to complete a time log signed by the 
cooperating teacher. Further, teacher candidates reflect upon that observation 
and how it relates to content covered in the course.
As part of the junior experience, candidates in this program complete a five-
week clinical experience placement in a special education classroom. During 
this placement, candidates are expected to teach lessons in content areas, 
work individually with special needs students, and assist the special education 
teacher as needed. Teacher candidates keep a reflective journal on events of 
the experience. This experience is completed with a certified special education 
teacher with at least 2 years teaching experience and the setting/teacher is 
selected from a list of identified special education teachers in the region. That 
teacher and Kutztown University supervisor complete an overall evaluation of 
the teacher candidate and submits that form to the department office. At 
Kutztown University, the capstone clinical field experience is completed in the 
first or second semester of the senior year. The clinical experience is 
comprised of two eight-week placements. Teacher candidates are placed in one 
assigned PreK-12 classroom every weekday according to the hours of the 
school (with a minimum of 6 hours per day). MPH teacher candidates complete 
one eight week experience in an elementary education (PreK-4) placement, 



and one eight week experience in a special education placement. Each teacher 
candidate is supervised by a university supervisor/faculty member who visits at 
least three times during an eight week experience. Also, a cooperating teacher 
provides bi-weekly and final evaluations and oversees the clinical experience in 
the PreK-4, 4-8, or 7-12 classroom. Cooperating teachers must hold 
permanent certification, have tenure in the school district, and/or at least three 
years teaching experience in a special education classroom. Cooperating 
teachers are assigned through the Office of Clinical Experience and Outreach 
which has a pool of eligible special educators from which to place the KU 
teacher candidate.
During the clinical field experience semester, a candidate meets for one hour 
each week in practicum with the university supervisor on the campus of 
Kutztown University. The purpose of the practicum is to allow candidates to 
meet with other candidates and their university supervisor to process their 
practical application of learning. Additionally, each candidate completes a mock 
interview experience and a resume writing session in practicum. Special 
education teacher candidates are required to develop lesson plans, complete 
an IEP unique to the school system where they complete the clinical experience 
and implement an intervention assignment to measure impact on the learner.

3.   Description of the criteria for admission, retention, and exit from the program, including required GPAs 
and minimum grade requirements for the content courses accepted by the program. (Response limited 
to 4,000 characters)

After completion of the academic program, a student may graduate from 
Kutztown University; however, to obtain certification a student must have 
successfully completed an academic program, have at least a four on the two 
PDE 430 student teaching evaluation forms with at least a one in each 
category, and complete the PECT. Because the MPH program leads to dual 
certification, MPH teacher candidates must fulfill requirements for both the 
elementary and MPH certification programs of study to be endorsed by the 
university. Once these criteria are met, a candidate completes the required 
certification application (PDE 338G) and the candidate is endorsed for 
Pennsylvania certification. Dispositions are assessed throughout a candidate's 
collegiate experience. If a faculty member has concerns about a candidate's 
disposition, he/she puts that in writing and it is added to a candidate's 
departmental file. If three citations are placed in a candidate's file, he/she 
cannot remain in the program. The Teacher Education Council has created a 
critical incident policy for documentation of any unprofessional episode 
occurring during the teacher candidate's tenure at KU. 
KUTZTOWN UNIVERSITY STAGE REQUIREMENTS
PRE-ADMISSION TO TEACHER EDUCATION
Clearances: Act 34, Criminal History Report; Act 151, Child Abuse History 
Report; Act 114, FBI Federal Criminal History Record; Act 24, 
Arrest/Conviction Report; Act 126, Mandated Child Abuse Reporter Training
TB Testing
Admissions uses a formula of SAT/ACT and high school GPA to predict their 



GPA for COE admittance
STAGE 1: ADMISSION TO TEACHER EDUCATION CANDIDACY (this occurs 
during the semester the student will complete 48 credit hours)
Achieve a cumulative 3.0 GPA
Achieve a C or better in 3 hours of English Composition, 3 hours of English 
Literature and 6 hours of Mathematics
Pass Basic Skills Assessments (ETS Core, PAPA, SAT, or ACT requirements -
see attached) and have official scores on file at Kutztown University
Complete hours of field observation and exploration by program
Apply for teacher candidacy
STAGE 2: TEACHER EDUCATION CANDIDACY
Maintain a minimum cumulative 3.0 GPA in the major and overall
Complete all course work with a "B" or better
Take ETS Subject Assessment exams and have official scores on file at 
Kutztown University
Complete hours of field observation and exploration by program
Obtain up-to-date clearances: Act 34 Criminal History Report, Act 151 Child 
Abuse History Report, Act 114 FBI Federal Criminal History Record 
(Fingerprinting) and Act 24 Arrest/Conviction Report, and TB testing
Receive recommendation from the Department Chair or screening committee
STAGE 3: CLINICAL EXPERIENCE
Maintain a minimum cumulative 3.0 GPA in the major and overall
Complete all course work with a "B" or better
Complete the Clinical Experience with a minimum of "C" in both assignments 
and with at least "satisfactory" in each of the PDE four categories
STAGE 4: CERTIFICATION
Maintain a minimum cumulative 3.0 GPA in the major and overall
Pass ETS Subject Assessment exam and have official scores on file at KU
Log into TIMS, the Pennsylvania Department of Education certification system 
and submit fee for certification
Individual school districts may have more stringent requirements for 
clearances.

4.   CEC initial or advanced Preparation Standards and Specialty Sets used 

Council for Exceptional Children (CEC) 2012 Initial Teaching Standards
CEC General Curriculum and Specialized Curriculum Specialty Sets
Pennsylvania Department of Education (PDE) 430 (Pennsylvania Statewide 
Evaluation Form for Student Professional Knowledge and Practice) 
INTASC Standards

5.   Please attach files to describe a program of study that outlines the courses and experiences required for 
candidates to complete the program. The program of study must include course titles. (This information 
may be provided as an attachment from the college catalog or as a student advisement sheet.)

Course Descriptions SpecialEd4_8_Math_Eng

SpecialEd4_8_Math_Sci SpecialEd4_8_Math_SS

SpecialEd4_8_Sci_Eng SpecialEd4_8_Sci_SS

SpecialEd_PreK4  

See Attachment panel below.



6.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

7.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. Report 
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, 
master's, doctorate) being addressed in this report. Data must also be reported separately for programs 
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create 
additional tables as necessary.

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

Program:
Special Education-Mentally and Physically Handicapped (MPH)

A completer of MPH program is a teacher candidate that has completed student teaching, graduated from the 
program, and received an Instructional I or specialist certificate. 

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013-2014 276 75

2014-2015 272 70

2015-2016 260 86

8.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program.

Faculty Member Name Tabetha Bernstein-Danis

Highest Degree, Field, & 
University(3) Ph.D., English Education, University of Pittsburgh

Assignment: Indicate the 
role of the faculty member
(4)

Faculty 

Faculty Rank(5) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Sirrakos, G. & Bernstein-Danis, T. (2016) Growing teachers, not prisoners: 
The potential for grow your own teacher preparation programs to disrupt the 
school-to-prison pipeline. In Fasching-Varner, K.J., Martin, L.L., Mitchell, 
R.W., Bennett, K., & Daneshzadeh, A. (Eds.) Understanding, Dismantling, 
and Disrupting the Prison to School Pipeline (213 - 223). Lanham, MD: 
Lexington Books. Developed a study abroad partnership with a non-profit 
group, One Heart Source, for students to get practicum experience in Cape 
Town, South Africa. Kutztown University delegate to state Association of 
Pennsylvania State College and University Faculties. 

Teaching or other 
professional experience in 
P-12 schools(9)

Faculty Member Name Christopher Bloh 

Highest Degree, Field, & 
University(3) ​Ph.D., Educational Psychology, Temple University 



Assignment: Indicate the 
role of the faculty member
(4)

Associate Professor 

Faculty Rank(5) Faculty 

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Bloh, C. (2016). Assessing topography-based versus stimulus-selection based 
verbal behavior: a comparison from the literature. Behavior Analysis: 
Research and Practice, 16, 1, 12-18. Created Autism Endorsement Program 
and wrote SPU 433, 434, 435, and 436 Received Kutztown University 
'Ambassador of Learning' student-nominated award Spring 2015, Spring 
2009, and nominated Spring 2007. 

Teaching or other 
professional experience in 
P-12 schools(9)

5 years teaching in P12 schools,- Pennsylvania Level II certification, Mentally 
and Physically handicapped K-12 2 years consulting in P12 schools- Board 
Certified Analyst- Doctoral

Faculty Member Name Anne Brawand

Highest Degree, Field, & 
University(3) Ph.D., Special Education, George Mason University 

Assignment: Indicate the 
role of the faculty member
(4)

Faculty, Clinical supervisor 

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Brawand, A, & Johnson, N. (2016) Effective methods for delivering 
mathematics instruction to students with visual impairments. Journal of 
Blindness, Innovation, and Research, 6. doi: http://dx.doi.org/10.5241/6-86 
Chair, Communications Committee, Council for Council of Learning 
Disabilities (2015-2018) Outstanding Researcher Award Recipient, 2015 
Council for Learning Disabilities.

Teaching or other 
professional experience in 
P-12 schools(9)

12 years teaching in P12 schools- Elementary K-6 and Special Education N-
12 Maryland Certification Clinical Supervision 

Faculty Member Name Diane King

Highest Degree, Field, & 
University(3) Ph.D., Special Education, Lehigh University

Assignment: Indicate the 
role of the faculty member
(4)

Faculty 

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Council for Exceptional Children 2016 Annual Convention and Expo. St. 
Louis, MO (April 2016). Get Ready to Rumble with Non-Responsiveness to 
Tier 2 STP Interventions: Educators' Preparedness to Implement MTSS Tier 
2 Problem-Solving Approach. Council for Exceptional Children 2016 Annual 
Convention and Expo. St. Louis, MO (April 2016). Using Culturally 
Responsive Practices to Teach Students with Significant Intellectual 
Disabilities. King, D. & Coughlin, P. K. (2016). Looking beyond standard 
treatment protocol: It's not too late to embrace the problem-solving 



approach. Preventing School Failure.

Teaching or other 
professional experience in 
P-12 schools(9)

7 years teaching in P12 schools, NJ certification, N-12 special education 
supervisory certificate

Faculty Member Name Wendy Rogers

Highest Degree, Field, & 
University(3) Ph.D., Instructional Management and Leadership, Robert Morris University

Assignment: Indicate the 
role of the faculty member
(4)

Faculty 

Faculty Rank(5) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Rogers, W., (April 2016). Effective Inclusionary Practices for Students with 
Disabilities. Presented at the National Council for Exceptional Children 
Conference, St. Louis, MO. Rogers, W., (February 2016). The Perceptions of 
Pre-service Teachers and Education Professors on the Need to Establish 
Purposeful Placements for Student Teachers. Presented at the National 
Association of Professional Development Schools, Washington, D.C. Rogers, 
W., (October 2016). Preparing Teachers to Work with Students with 
Learning Disabilities. Presented at the International Council for Learning 
Disabilities; San Antonio, TX.

Teaching or other 
professional experience in 
P-12 schools(9)

Clinical experience: During the Fall 2016 semester- observed 32 students 
completing a five-week clinical experience in a(n)elementary, middle, and 
high school special education and inclusive settings. Currently certified: 
Special Education (K-12) - New Hampshire

Faculty Member Name Cynthia Stunkard

Highest Degree, Field, & 
University(3) Ph.D., Special Education, University of Nevada, Las Vegas 

Assignment: Indicate the 
role of the faculty member
(4)

Faculty, Clinical supervisor

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Stunkard, C., and Beebe, R., Nath, J. (in press.) Why PDS? Why Now? 
Professional Development Schools Research Book Series, Volume 6. 
Information Age Publishing, Inc. Charlotte, NC. Johnson, N. & Stunkard, C. 
(in press). Theory meets practice: Learner evaluation impact on students. 
Submitted to School-University Partnerships. Clinical Practice Commission, 
AACTE; National Association for Professional Development Schools, CFO; 
Decennial Middle States Accreditation Committee, Member of Group V 

Teaching or other 
professional experience in 
P-12 schools(9)

Internship Coordinator; Professional Development School Coordinator; 26 
years teaching in P12 schools, VA Certification - special/middle, PA 
Certification - special/high school, NV Certification - special/elementary; 
Kutztown University Clinical Experience Supervisor

Faculty Member Name Kathleen Stanfa

Highest Degree, Field, & 
Ph.D., Special Education, University of Pittsburgh 



    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification
(s) held, if any.

University(3)

Assignment: Indicate the 
role of the faculty member
(4)

Faculty, Clinical supervisor, Acting department chairperson 

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Stanfa, K. & Johnson, N. (2016). Peer assisted learning strategies to improve 
fluency and socialization among students who are blind and visually 
impaired. Visual Impairment and Deafblind Education Quarterly, 61(2), 70-
77. Board Member, Council for Exceptional Children, National Division on 
Visual Impairments & Deafblindness (2017-2019). Faculty Advisor, Spread 
the Word to End the Word, Kutztown University Chapter, 2014-2017.

Teaching or other 
professional experience in 
P-12 schools(9)

7 years teaching experience (grades 5-12) 4 years secondary special 
education clinical supervision NY certificates: Language Arts 7-12; Special 
Education K-12

Faculty Member Name Debra Lynch

Highest Degree, Field, & 
University(3) Ph.D., Special Education, University of Virginia

Assignment: Indicate the 
role of the faculty member
(4)

Faculty, Clinical supervisor, Department chairperson 

Faculty Rank(5) Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Chairperson, College of Education Curriculum Committee (5 years) -
Chairperson of University Promotion Committee -Served on KU general 
education reform committee 

Teaching or other 
professional experience in 
P-12 schools(9)

9 years teaching in P12 schools certification in Orthopedically Handicapped 
and Mental Retardation and Learning Disabilities from Missouri 



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

1.   In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program. (Response limited to 250 characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of 
Assessment (13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Pennsylvania 
Educator 

Certification Test 
(PECT)

State Licensure 
Exam

While completing 
SPU 392/393

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Pennsylvania 
Educator 

Certification Test 
(PECT) Practice 

Assessment

Online 
Comprehensive 

Practice 
Assessment

Prior to clinical 
experience

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Lesson Plan 
Assignment High 

Incidence
Lesson Plan 

Assignment Low 
Incidence

Case study with 
rubric

While Completing 
SPU 322 and SPU 

330

Assessment #4: 
Assessment of 
student teaching 
(required)

PDE 430
Professional 
Development 
Addendum

State Licensure 
Document, rubric 

(addenum)

While completing 
SPU 392/393

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Learner Evaluation 
Case study with 

rubric
While completing 

SPU 392/393

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Individualized 
Education Program 

(IEP)

Case study with 
rubric

While completing 
SPU 320

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Behavior 
Intervention Plan 

(BIP)

Case study with 
rubric

While completing 
SPU 328



    (12) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Case Study
Case study with 

rubric
While completing 

SPU 317



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple CEC standards. 

1.   FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences for the full 
range of ages, types and levels of abilities, and collaborative 
opportunities that are appropriate to the license or roles for which they are preparing. These field and clinical 
experiences are supervised by qualified professionals.

Information should be provided in Section I (Context) to address this standard.
2.   Standard 1: Learner Development and Individual Learning Differences

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
understand how exceptionalities may interact 
with development and learning and use this 
knowledge to provide meaningful and 
challenging learning experiences for 
individuals with exceptionalities.
(1.1) Beginning special education professionals 
understand how language, culture, and family 
background influence the learning of individuals with 
exceptionalities.
(1.2) Beginning special education professionals use 
understanding of development and individual 
differences to respond to the needs of individuals 
with exceptionalities.

3.   Standard 2: Learning Environments

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals 
create safe, inclusive, culturally responsive 
learning environments so that individuals with 
exceptionalities become active and effective 
learners and develop emotional well-being, 
positive social interactions, and self-
determination.
(2.1) Beginning special education professionals 
through collaboration with general educators and 
other colleagues create safe, inclusive, culturally 
responsive learning environments to engage 
individuals with exceptionalities in meaningful 
learning activities and social interactions.
(2.2) Beginning special education professionals use 
motivational and instructional interventions to teach 
individuals with exceptionalities how to adapt to 
different environments. 



(2.3) Beginning special education professionals 
know how to intervene safely and appropriately with 
individuals with exceptionalities in crisis.

4.   Standard 3: Curricular Content Knowledge

    (15) As used, “general curricula”, means the academic content of the general curriculum including math, 
reading, English/language arts, science, social studies, and the arts.
    (16) As used, “specialized curricula” means the content of specialized interventions or sets of interventions including, 
but not limited to academic, strategic, communicative, social, emotional, and independence curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals use 
knowledge of general(15) and specialized(16)

curricula to individualize learning for 
individuals with exceptionalities.
(3.1) Beginning special education professionals 
understand the central concepts, structures of the 
discipline, and tools of inquiry of the content areas 
they teach , and can organize this knowledge, 
integrate cross-disciplinary skills, and develop 
meaningful learning progressions for individuals with 
exceptionalities 
(3.2) Beginning special education professionals 
understand and use general and specialized content 
knowledge for teaching across curricular content 
areas to individualize learning for individuals with 
exceptionalities 
(3.3) Beginning special education professionals 
modify general and specialized curricula to make 
them accessible to individuals with exceptionalities.

5.   Standard 4: Assessment

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 
multiple methods of assessment and data-
sources in making educational decisions.
(4.1) Beginning special education professionals 
select and use technically sound formal and informal 
assessments that minimize bias 
(4.2) Beginning special education professionals use 
knowledge of measurement principles and practices 
to interpret assessment results and guide 
educational decisions for individuals with 
exceptionalities 
(4.3) Beginning special education professionals in 
collaboration with colleagues and families use 
multiple types of assessment information in making 
decisions about individuals with exceptionalities 
(4.4) Beginning special education professionals 



engage individuals with exceptionalities to work 
toward quality learning and performance and 
provide feedback to guide them.

6.   Standard 5: Instructional Planning and Strategies

    (17) Instructional strategies, as used throughout this form, include intervention used in academic and 
specialized curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
select, adapt, and use a repertoire of evidence-
based instructional strategies (15) to advance 
learning of individuals with exceptionalities.
(5.1) Beginning special education professionals 
consider an individual’s abilities, interests, learning 
environments, and cultural and linguistic factors in 
the selection, development, and adaptation of 
learning experiences for individual with 
exceptionalities. 
(5.2) Beginning special education professionals use 
technologies to support instructional assessment, 
planning, and delivery for individuals with 
exceptionalities. 
(5.3) Beginning special education professionals are 
familiar with augmentative and alternative 
communication systems and a variety of assistive 
technologies to support the communication and 
learning of individuals with exceptionalities. 
(5.4) Beginning special education professionals use 
strategies to enhance language development and 
communication skills of individuals with 
exceptionalities 
(5.5) Beginning special education professionals 
develop and implement a variety of education and 
transition plans for individuals with exceptionalities 
across a wide range of settings and different 
learning experiences in collaboration with 
individuals, families, and teams 
(5.6) Beginning special education professionals 
teach to mastery and promote generalization of 
learning.
(5.7) Beginning special education professionals 
teach cross-disciplinary knowledge and skills such 
as critical thinking and problem solving to 
individuals with exceptionalities.

7.   Standard 6: Professional Learning and Ethical Practice

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 



foundational knowledge of the field and the 
their professional Ethical Principles and 
Practice Standards to inform special education 
practice, to engage in lifelong learning, and to 
advance the profession.
(6.1) Beginning special education professionals use 
professional Ethical Principles and Professional 
Practice Standards to guide their practice
(6.2) Beginning special education professionals 
understand how foundational knowledge and current 
issues influence professional practice 
(6.3) Beginning special education professionals 
understand that diversity is a part of families, 
cultures, and schools, and that complex human 
issues can interact with the delivery of special 
education services 
(6.4) Beginning special education professionals 
understand the significance of lifelong learning and 
participate in professional activities and learning 
communities.
(6.5) Beginning special education professionals 
advance the profession by engaging in activities 
such as advocacy and mentoring 
(6.6) Beginning special education professionals 
provide guidance and direction to paraeducators, 
tutors, and volunteers.

8.   Standard 7: Collaboration

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
collaborate with families, other educators, 
related service providers, individuals with 
exceptionalities, and personnel from 
community agencies in culturally responsive 
ways to address the needs of individuals with 
exceptionalities across a range of learning 
experiences.
(7.1) Beginning special education professionals use 
the theory and elements of effective collaboration
(7.2) Beginning special education professionals 
serve as a collaborative resource to colleagues
(7.3) Beginning special education professionals use 
collaboration to promote the well-being of 
individuals with exceptionalities across a wide range 
of settings and collaborators



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: For each program assessment listed in Section II, use one file to provide a 
description of the assessment of not more than two pages along with the program assessment, scoring 
rubric, and data tables.

Taken as a whole, the program assessments must demonstrate candidate mastery of the CEC 
Preparation Standards. The program assessments used must be required of all candidates. 
Assessments, scoring guides/rubrics, and data should be aligned with the CEC Preparation Standards. 
This means that the concepts in the CEC Preparation Standards should be apparent in the program 
assessments and in the scoring guides/rubrics to the same depth, breadth, and specificity as in the 
CEC Preparation Standards. Data should also be aligned with the CEC Preparation Standards. The 
data should be presented at the same level it is collected. For example, if a rubric is used to collects 
data on several elements each relating to specific CEC Preparation Standard, then the data should 
report the data on each of the elements rather than reporting a single cumulative score.

In the description of each program assessment below, CEC has identified potential program 
assessments that would be appropriate. Program assessments have been organized into the following 
three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Program assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Program assessments 3 and 4)
• Focus on student learning (Program assessment 5)

While faculty may align state credentialing assessment (Program Assessment 1) to numerous CEC 
Preparation Standards, it may not be cited as the sole assessment for any CEC Preparation Standards.

Note that in special education, the primary content knowledge for the professional discipline includes 
and is inextricable from professional knowledge. Therefore, program assessments that combine 
content and professional knowledge will be considered "content knowledge" assessments for the 
purpose of this report.

For each program assessment, the report developer should prepare one document that includes the 
following items : 
(1) Two-page narrative including:
• A brief description of the program assessment and its use in the program;
• A description of how this program assessment specifically aligns with the standards for which it is 
cited in Section III. Cite CEC Preparation Standards by number, title, and/or standard wording.
• A brief analysis of the data findings;
• An interpretation of how that data provides evidence for meeting standards, indicating the specific 
CEC Preparation Standards by number, title, and/or standard wording; 

(2) Program assessment documentation including:
• The program assessment tool itself or a rich description of the program assessment (often the 
directions given to candidates);
• The scoring guide or rubric for the program assessment; and
• Candidate performance data derived from the program assessment in tables that display the scores in 
alignment with the CEC Preparation Standards.
• The responses for e, f, and g (above) routinely should be limited to the equivalent of five text pages 
each. Exceptionally, some program assessment instruments or scoring guides/rubrics may go beyond 
five pages.





SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings 
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for) 
the program as a result. Describe the steps program faculty has taken to use information from 
assessments for improvement of both candidate performance and the program. This information should 
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and 
dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Evaluation in the Department of Special Education is ongoing at Kutztown 
University. Our program follows the CEC standards, quality of instruction, and 
student participation that comparable undergraduate programs demand. New 
courses and new content are consistently being added to ensure our 
candidates become proficient teachers for students with disabilities.
The assessment results presented in the SPA and the data from the overall 
evaluation and assessments have been analyzed to make improvements to 
strengthen our program in the areas of content knowledge, professional and 
pedagogical knowledge and skills, and impact on student learning.

Content Knowledge
PECT module. An online module was developed as a study tool which includes 
series of practice tests for students to prepare for the Pennsylvania Educator 
Certification Test (PECT) in Special Education. The content in the practice test 
(Assessment 2) is directly aligned to the CEC standards and objectives for each 
module. The use of cumulative assessments in courses was also implemented 
for teacher candidates to better retain course information. Our SPA data 
suggests that our candidates develop the necessary entry-level skills required 
for successful practice upon completion of the program. The faculty also 
includes applications with content in applicable courses using specific 
disabilities similar to the practice assessment questions provided. The faculty 
will also continue to bring in diversity's impact on education through 
applications and case studies.
Mathematics course. In our program, courses require students to apply 
knowledge from previous courses. In looking at SPA data and student 
feedback, students did not feel as confident implementing mathematics 
instruction for students with disabilities. A new course in mathematics for 
special educators has been included in the program (SPU 216: Evidence-Based 
Practices in Mathematics for Students with Disabilities). The inclusion of a 
mathematics intervention course mirrors the literacy intervention course, SPU 
316. The development of a mathematics intervention course provides balance 
in preparing teacher candidates to address both literacy- and mathematics-
based needs in students with exceptionalities. To allow our candidates to 
practice what they were learning in the classroom, instructional materials 
grants were written so students could practice implementing evidence-based 
practices with relevant teaching materials. Teacher candidates appreciate the 
interaction with these materials and learn about the effectiveness of 



mathematics interventions for students with disabilities. 

Professional and Pedagogical Knowledge, Skill, and Dispositions
Lesson planning. Teacher candidates develop and implement lesson plans 
geared for students with both a high- and low-incidence disability as part of 
their field experience before student teaching. The lesson plan offers teacher 
candidates the opportunity to implement the principles of backward design and 
to use the Pennsylvania Standards-Aligned System lesson plan format. 
Students receive initial instruction in a sophomore level course. The backward 
design is refined and delivered to PreK-12 students in the early field 
experiences and during the special education clinical experience. 
Field experiences. Teacher candidates participate in a 5-week junior field 
experience during their last semester of classes in the special education 
program. They are encouraged to attend additional days to maximize their 
time in the placement and the number of days has been increased to address 
this area. Additionally, teacher candidates must complete field hours for 
several of their earlier courses, giving them the opportunity to get into schools 
and interact with students with exceptionalities early in their program, paving 
the way for later, more intensive experiences. The College of Education is also 
currently working on developing professional development school partnerships 
with several districts and the faculty in special education are considering ways 
to use this opportunity to provide teacher candidates with additional, earlier 
experiences working with students with exceptionalities in authentic settings. 
Recent development of two new study abroad opportunities in Cuba and South 
Africa will offer teacher candidates the opportunity to implement course 
material as a field experience in culturally and linguistically diverse settings. 
The final field placement, the clinical experience, is an eight-week placement in 
a special education classroom in which the teacher candidate assumes the 
entire role of the classroom teacher through gradual release from the school 
based mentor teacher. Teacher candidates plan and deliver backward lesson 
plans, monitor behavior, and provide feedback to PreK-12 students.
Conference involvement. Another strength to our program is our student 
attendance and presentations at conferences including the state Council for 
Exceptional Children (CEC) conference, as well as the national CEC conference. 
Students and teacher candidates present at the National Association of 
Professional Development Schools (NAPDS) Conference. Teacher candidates 
applying research skills and gaining professional development while at the 
undergraduate level greatly enhances their learning and they have a deeper 
understanding of evidence-based practices and the importance of being lifelong 
learners. Students pair with a faculty member to develop a topic of study, 
conduct the research, and present it in a full session or poster session format. 

Impact on Student Learning
Research Support. Two assessments, Assessment 5: Learner Evaluation and 
Assessment 7: Behavior Intervention Plan, indicate that teacher candidates 
have difficulty with research design, data collection and analysis, and the 
discussion of research findings. This indicates that the program could be 



enhanced by greater emphasis on designing and carrying out action research 
that is related to student learning. More introduction to the basic tenets of 
research, how to design and carry out a project, and how to interpret and 
discuss results can facilitate the potential for teacher candidates to enter the 
workforce as effective consumers and producers of research and can guide 
teacher candidates to structure the work they do in their future classrooms 
from a more inquiry- and evidence-based perspective. In addition to 
opportunities to learn and apply the principles of research through their 
coursework in the program, teacher candidates would also benefit from 
increased opportunities to work alongside professors as research assistants. 
Such opportunities allow teacher candidates to position themselves in an 
apprentice role that allows for guided practice in newly learned approaches and 
the chance to consider and ask relevant questions that they may not otherwise 
consider. 

Summary
Using this process has helped the faculty in the special education program 
improve all areas of instruction and ensure teacher candidates are applying the 
knowledge they have learned in the classroom. The changes we implemented 
over the past evaluation period have been very beneficial including adding 
more hands on classroom experience, increasing classroom content in working 
with students with low incidence disabilities, observations and practical 
experiences throughout all courses, and providing more opportunities with the 
use of technology. Thus far, feedback has been positive and these changes are 
helping the program to grow. 

Additionally, the special education faculty have been able to identify areas for 
further growth such as the opportunity for teacher candidates to learn the 
principles of research earlier in the program and engage in research-based 
activities in a manner that will help them make connections between the use of 
research and the day-to-day work teachers do in their classrooms. Further 
opportunities for teacher candidates to work with faculty as research assistants 
will also help strengthen the program and prepare teacher candidates as strong 
teacher-researchers who can effectively consume, collect, and utilize data in a 
manner that enhances the work they do with their students. 



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur 

(Response limited to 24,000 characters.)

 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


