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Kutztown University  
 


EDU 590 Internship in Supervision 
 


Site Supervisor Evaluation Checklist 
 
 
Candidate/Intern’s Name ___________________________________________________ 
 
School/District ___________________________________________________________  


 
Site Supervisor’s Signature _________________________________________________  


 
Date ________________  


 
Directions: This assessment will record student knowledge, skills and dispositions, where 
appropriate, on 2011 Educational Leadership Constituent Council (ELCC) Standards within the 
internship for the Supervisory of Curriculum and Instruction certification program at Kutztown 
University of Pennsylvania.  Please provide feedback regarding the experiences of your Supervisory 
intern.  Please review the intern’s internship artifacts in the portfolio and performance in the 
supervised internship and field experiences.  This assessment provides an opportunity for both the 
Supervisory candidate and the site supervisor to evaluate performance and knowledge attainment on 
ELCC standards for Supervisory Certification.  There is a description of each standard at the end of 
this document. 


 
Ratings will be noted as follows: 
 
 


3 
Exemplary: Displays the understanding of administrative procedures beyond what a 
candidate/intern would be expected to know.  Intern has basic entry-level leadership 
skills beyond what is expected of a candidate. 


 
2 


Superior: Has the solid understanding of the role of a district leader.  Intern is capable 
of understanding the overall operation of a school district from the eyes of a teacher 
and administrator. 


 
1 


Satisfactory: Has a marginal understanding of the role of a district leader.  Intern is 
capable of understanding parts of the overall operation of a school district from the 
eyes of a teacher and administrator. 


0 Unacceptable: Intern lacks basic understanding of school district leadership roles.  
Intern has difficulty in the role of a school district leader. 


 


 


 


 


 


 


 







ELCC Standard 1: The intern is an educational leader who applies knowledge that promotes the 
success of every student by facilitating the development, articulation, implementation, and stewardship of a 
shared district vision of learning through the collection and use of data to identify district goals, assess 
organizational effectiveness, and implement district plans to achieve district goals; promotion of continual and 
sustainable district improvement; and evaluation of district progress and revision of district plans supported by 
district stakeholders. 
 
Standard 1.1: Candidates understand and can collaboratively develop, articulate, 
implement, and steward a shared district vision of learning for a school district.  
 


 
3      2      1      0 


Standard 1.2: Candidates understand and can collect and use data to identify district 
goals, assess organizational effectiveness, and implement district plans to achieve 
district goals.  
 


 
3      2      1      0 


Standard 1.3: Candidates understand and can promote continual and sustainable 
district improvement. 
 


 
3      2      1      0 


Standard 1.4: Candidates understand and can evaluate district progress and revise 
district plans supported by district stakeholders. 
 


 
3      2      1      0 


 
 
Comments:  
 
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







ELCC Standard 2: The intern is an educational leader who applies knowledge that promotes the 
success of every student by sustaining a district culture conducive to collaboration, trust, and a personalized 
learning environment with high expectations for students; creating and evaluating a comprehensive, rigorous, 
and coherent curricular and instructional district program; developing and supervising the instructional and 
leadership capacity across the district; and promoting the most effective and appropriate technologies to 
support teaching and learning within the district. 
 
Standard 2.1: Candidates understand and can advocate, nurture, and sustain a district 
culture and instructional program conducive to student learning through collaboration, 
trust, and a personalized learning environment with high expectations for students. 
 


 
3      2      1      0 


Standard 2.2: Candidates understand and can create and evaluate a comprehensive, 
rigorous, and coherent curricular and instructional district program. 
 


 
3      2      1      0 


Standard 2.3: Candidates understand and can develop and supervise the instructional 
and leadership capacity across the district. 
 


 
3      2      1      0 


Standard 2.4: Candidates understand and can promote the most effective and 
appropriate district technologies to support teaching and learning within the district. 
 


 
3      2      1      0 


 
 
Comments:  
 
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________ 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







ELCC Standard 3: The intern is an educational leader who applies knowledge that promotes the success 
of every student by ensuring the management of the district’s organization, operation, and resources 
through monitoring and evaluating district management and operational systems; efficiently using human, 
fiscal, and technological resources within the district; promoting district-level policies and procedures that 
protect the welfare and safety of students and staff across the district; developing district capacity for 
distributed leadership; and ensuring that district time focuses on high-quality instruction and student 
learning. 
 
Standard 3.1: Candidates understand and can monitor and evaluate district 
management and operational systems.  
 


 
3      2      1      0 


Standard 3.2: Candidates understand and can efficiently use human, fiscal, and 
technological resources within the district.  
 


 
3      2      1      0 


Standard 3.3: Candidates understand and can promote district-level policies and 
procedures that protect the welfare and safety of students and staff across the 
district. 
 


 
3      2      1      0 


Standard 3.4: Candidates understand and can develop district capacity for 
distributed leadership. 
 


 
3      2      1      0 


Standard 3.5: Candidates understand and can ensure that district time focuses on 
supporting high-quality school instruction and student learning. 
 


 
3      2      1      0 


 
 
Comments:  
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 







ELCC Standard 4: The intern is an educational leader who applies knowledge that promotes the success 
of every student by collaborating with faculty and community members, responding to diverse 
community interests and needs, and mobilizing community resources for the district by collecting and 
analyzing information pertinent to improvement of the district’s educational environment; promoting an 
understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual 
resources throughout the district; building and sustaining positive district relationships with families and 
caregivers; and cultivating productive district relationships with community partners.  
 
Standard 4.1: Candidates understand and can collaborate with faculty and 
community members by collecting and analyzing information pertinent to the  
improvement of the district’s educational environment. 
 


 
3      2      1      0 


Standard 4.2: Candidates understand and can mobilize community resources by 
promoting understanding, appreciation, and use of the community’s diverse 
cultural, social, and intellectual resources throughout the district. 
 


 
3      2      1      0 


Standard 4.3: Candidates understand and can respond to community interests and 
needs by building and sustaining positive district relationships with  
families and caregivers. 
 


 
3      2      1      0 


Standard 4.4: Candidates understand and can respond to community interests and 
needs by building and sustaining productive district relationships with community 
partners.  
 


 
3      2      1      0 


 
 
Comments:  
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 







ELCC Standard 5: The intern is an educational leader who applies knowledge that promotes the success 
of every student by acting with integrity, fairness, and in an ethical manner to ensure a district system of 
accountability for every student’s academic and social success by modeling district principles of self-
awareness, reflective practice, transparency, and ethical behavior as related to their roles within the 
district; safeguarding the values of democracy, equity, and diversity within the district; evaluating the 
potential moral and legal consequences of decision making in the district; and promoting social justice 
within the district to ensure individual student needs inform all aspects of schooling. 
 
Standard 5.1: Candidates understand and can act with integrity and fairness to 
ensure a district system of accountability for every student’s academic and  
social success.  
 


 
3      2      1      0 


Standard 5.2: Candidates understand and can model principles of self-awareness, 
reflective practice, transparency, and ethical behavior as related to their roles within 
the district.  
 


 
3      2      1      0 


Standard 5.3: Candidates understand and can safeguard the values of democracy, 
equity, and diversity within the district. 
 


 
3      2      1      0 


Standard 5.4: Candidates understand and can evaluate the potential moral and 
legal consequences of decision making in the district.  
 


 
3      2      1      0 


Standard 5.5: Candidates understand and can promote social justice within the 
district to ensure individual student needs inform all aspects of schooling. 
 


 
3      2      1      0 


 
 
Comments:  
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 







ELCC Standard 6: The intern is an educational leader who applies knowledge that promotes the success 
of every student by understanding, responding to, and influencing the larger political, social, economic, 
legal, and cultural context within the district through advocating for district students, families, and 
caregivers; acting to influence local, district, state, and national decisions affecting student learning; and 
anticipating and assessing emerging trends and initiatives in order to adapt district-level leadership 
strategies. 
 
Standard 6.1: Candidates understand and can advocate for district students, 
families, and caregivers.  
 


 
3      2      1      0 


Standard 6.2: Candidates understand and can act to influence local, district, state, 
and national decisions affecting student learning in a district environment. 
 


 
3      2      1      0 


Standard 6.3: Candidates understand and can anticipate and assess emerging 
trends and initiatives in order to adapt district-level leadership strategies. 
 


 
3      2      1      0 


 
 
Comments:  
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 







ELCC Standards: Narrative Explanation 
 


Standard 1: This standard addresses the need to prepare educational leaders who value and are 
committed to educating all students to become successful adults.  Each educational leader is responsible 
for creating and articulating a vision of high standards for learning within the school or district that can be 
shared by all employees and is supported by the broader school community of parents and citizens.  This 
requires that educational leaders be willing to examine their own assumptions, beliefs, and practices; 
understand and apply research; and foster a climate of continuous improvement among all members of the 
educational staff.  Such educational leaders will commit themselves to high levels of personal and 
organizational performance in order to ensure implementation of this vision of learning. 
 
Standard 2: This standard addresses the need for educational leaders to position teaching and learning as 
the focal point of schools.  It accepts the proposition that all students can learn and that student learning is 
the fundamental purpose of schools.  To this end, educational leaders are responsible for ensuring that 
decisions about curriculum, instructional strategies (including instructional technology), assessment, and 
professional development are based on sound research, best practice, school and district data, and other 
contextual information and that observation and collaboration are used to design meaningful and effective 
experiences that improve student achievement.  Educational leaders must capitalize on diversity to create 
a school culture that promotes respect and success for all students.  All members of the school community 
should have confidence in the integrity of the decision-making process for school improvement and the 
appropriateness of that process, thus ensuring dignity and respect for all.  Successful educational leaders 
must be able to identify, clarify, and address barriers to student learning and communicate the importance 
of developing learning strategies for diverse populations.  In addition, this standard requires that 
educational leaders be learners who model and encourage life-long learning.  They should establish a 
culture of high expectations for themselves, their students, and their staff.  Candidates preparing to lead 
schools or districts must be able to assess the culture and climate on a regular basis.  They must also 
understand the importance of supervision and be able and willing to evaluate teacher and staff 
performance using a variety of supervisory models. 
 
Standard 3: This standard addresses the need to enhance student learning through effective, efficient, and 
equitable utilization of resources.  Educational leaders must use their knowledge of organizations to 
create a learning environment conducive to the success of all students.  Proper allocation of resources 
such as personnel, facilities, and technology are essential to creating an effective learning environment. 
Resource management decisions should give priority to teaching, student achievement, and student 
development.  Also, operational procedures and policies must be established to maintain school safety and 
security and to strengthen the academic environment.  All management decisions, including those 
regarding human resources, fiscal operations, facilities, legal issues, time management, scheduling, 
technology, and equipment, should be based on sound organizational practice.  Educational leaders must 
monitor and evaluate operational systems to ensure that they enhance student learning and reflect the 
school’s and district’s accountability to the community.  Skills in job analysis, supervision, recruitment, 
selection, professional development, and appraisal of staff positions, as well as an understanding of 
relevant collective bargaining agreements, strengthen the ability to use personnel resources.  Effective 
educational leaders define job roles, assign tasks, delegate appropriately, and require accountability.  
They also actively seek additional sources of financial, human and physical support.  They involve 
stakeholders to ensure that management and operational decisions take into consideration the needs of 
multiple constituencies while at the same time focusing the entire community on student achievement as 
the ultimate goal.  To include stakeholders in management decisions, educational leaders must be 
competent in conflict resolution, consensus building, group processes, and effective communication. 
 
 
 







Standard 4: This standard addresses the fact that cooperation among schools, the district, and the larger 
community is essential to the success of educational leaders and students.  Educational leaders must see 
schools as an integral part of the larger community.  Collaboration and communication with families, 
businesses, governmental agencies, social service organizations, the media, and higher education 
institutions are critical to effective schooling.  The ability to analyze emerging issues and trends that 
might affect schools and districts enables educational leaders to plan effective instructional programs and 
school services.  Effective and appropriate communications, coupled with the involvement of families and 
other stakeholders in decisions, helps to ensure continued community support for schools.  Seeing 
families as partners in the education of their youngsters, and believing that families have the best interests 
of their children in mind, encourages educational leaders to involve them in decisions at the school and 
district levels.  Family and student issues that negatively affect student learning must be addressed 
through collaboration with community agencies that can integrate health, social, and other services.  Such 
collaboration relies on good relationships with community leaders and outreach to a wide array of 
business, religious, political, and service agencies.  Providing leadership to programs serving all students, 
including those with special and exceptional needs, further communicates to internal and external 
audiences the importance of diversity.  To work with all elements of the community, educational leaders 
must recognize, value, and communicate effectively with various cultural, ethnic, racial, and special 
interest groups.  Modeling community collaboration for staff and then offering opportunities for staff to 
develop collaborative skills maximizes positive interactions between schools and the community. 
 
Standard 5: This standard addresses the educational leader’s role as the "first citizen" of the 
school/district community.  Educational leaders should set the tone for how employees and students 
interact with one another and with members of the school, district, and larger community.  The leader’s 
contacts with students, parents, and employees must reflect concern for others as well as for the 
organization and the position.  Educational leaders must develop the ability to examine personal and 
professional values that reflect a code of ethics.  They must be able to serve as role models, accepting 
responsibility for using their position ethically and constructively on behalf of the school/district 
community.  Educational leaders must act as advocates for all children, including those with special needs 
who may be underserved. 
 
Standard 6: This standard addresses the need for educational leaders to understand and be able to operate 
within the larger context of the community and beyond, which affects opportunities for all students. 
Educational leaders must respond to and influence this larger political, social, economic, and cultural 
context.  Of vital importance is the ability to develop a continuing dialogue with economic and 
political decision makers concerning the role of schools and to build collaborative relationships that 
support improved social and educational opportunities for children.  Educational leaders must be able to 
participate actively in the political and policy-making context in the service of education, including 
proactive use of the legal system to protect students’ rights and improve students’ opportunities. 
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Section IV – Evidence for Meeting Standards



ELCC Assessment 4: Performance Criteria – Internship in Supervision

SECTION 1: Description of the assessment, alignment to standards, brief analysis of data findings, and interpretation of data.

 

A. Description of the Assessment and Its Use in the Program



The internship experience for the Supervisory Certificate includes 180 clinical hours embedded in a three-credit capstone course, EDU 590: Internship in Supervision. As part of the internship, the candidate is required to meet eleven performance criteria, which are based upon the Pennsylvania Department of Education’s competencies for the Supervisor of Curriculum and Instruction credential. Each performance criteria includes several possible / suggested tasks that can be used to meet the criteria. Throughout the internship, the candidate works with a district site administrator and a University graduate faculty member to determine how the candidate can best meet each performance criteria. 



At the conclusion of the internship, the candidate must create an electronic portfolio to document his/her work in meeting each of the performance criteria. In the portfolio, the candidate must provide a detailed description of the task that s/he completed to meet each performance criteria.

In addition, the candidate must provide artifacts demonstrating successful completion of the task as well as a self-assessment of how the activity worked and possible changes for the future.



B.  Description of How this Assessment Aligns with ELCC Standards



This assessment strongly aligns with the following ELCC District Level Standards:

		Assessment Categories (as appear on the assessment rubric)

		ELCC District Level Standard

		Evidence of Alignment



		Create experimental instructional programs in relation to district vision

		Standard 1.2: Candidates understand and can collect and use data to identify district goals, assess organizational effectiveness, and implement district plans to achieve district goals. 



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Monitor and develop alternative forms of student assessment

		Standard 2.1: Candidates understand and can advocate, nurture, and sustain a district culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students. 



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Design curriculum scope and sequence

		Standard 2.2a: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Evaluating instructional methodologies and strategies

		Standard 2.2b: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Assessing instructional service delivery

		Standard 2.2c: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Integrate curriculum across multiple disciplines

		Standard 2.3: Candidates understand and can develop and supervise the instructional and leadership capacity across the district. 



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Supervise the integration of technology into curricular planning and instructional design

		Standard 2.4: 

Candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district. 



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Budgetary planning for curriculum and personnel development

		Standard 3.2: Candidates understand and can efficiently use human, fiscal, and technological resources within the district. 



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Direct and conduct basic or applied educational research



		Standard 4.1: Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the district’s educational environment.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Plan activities to address the needs of the educational program

		Standard 4.3: Candidates understand and can respond to community interests and needs by building and sustaining positive district relationships with families and caregivers.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		Identify staff development needs and resources

		Standard 4.4: Candidates understand and can respond to community interests and needs by building and sustaining productive district relationships with community partners. 



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion and is able to complete the task with a modest amount of guidance by the district site administrator. Further, the candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.









C.  Brief Analysis of Data Findings



Our goal is to use the revised assessment tool and rubric to collect data during the Spring 2019 semester. EDU 590: Internship in Supervision is offered as an Individualized Instruction during the last semester of a candidate’s program. Revisions to the assessment tool and rubric were made based on reviewer feedback from a previous submission of the ELCC District Level SPA report. 



D.  Interpretation of Data Providing Evidence for Meeting Standards



Based on reviewer feedback, we revised our assessment tool and rubric to more closely align to the ELCC standards. We carefully aligned specific elements of the standards to the components of the assessment tool and the scoring rubric. We believe that these changes will increase the alignment and credibility of data we collect in the future. Additionally, we believe that these revisions will provide candidates with greater clarity as to what they are expected to do as part of the task. We also believe that teasing out components of the assessment in this manner will allow faculty to more directly identify and address elements of the standards that students may not be meeting and thus begin conversations regarding programmatic improvement. 

























































SECTION 2: Assessment documentation



E.  Assessment Tool



Performance Criteria – Internship in Supervision 



Goal:	

The internship experience for the Supervisory Certificate includes 180 clinical hours embedded in a three-credit capstone course, EDU 590: Internship in Supervision. As part of the internship, you are required to meet eleven performance criteria, which are based upon the Pennsylvania Department of Education’s (PDE) competencies for the Supervisor of Curriculum and Instruction credential. Each performance criteria includes several possible / suggested tasks that can be used to meet the criteria. Throughout the internship, you will work with a district site administrator and a University graduate faculty member to determine how you can best meet each performance criteria. 



At the conclusion of the internship, you must create an electronic portfolio to document your work in meeting each of the performance criteria. The portfolio serves as evidence that you met the established PDE program competencies and exit criteria during your participation in the internship. In the portfolio, you must provide a detailed description of the task that you completed to meet each performance criteria. In addition, you must provide artifacts demonstrating successful completion of the task as well as a self-assessment of how the activity worked and possible changes for the future.



Directions / Guidelines: 

The eleven performance criteria are organized using the four domains of Charlotte Danielson’s Framework for Effective Teaching:



Area I: Curriculum

1. Designing curriculum scope and sequence

2. Monitoring and developing alternative forms of student assessment

3. Integrating curriculum across multiple disciplines



Area II: Environment

4. Identifying staff development needs and resources

5. Create experimental instructional programs in relation to district vision

6. Planning activities to address the needs of the educational program



Area III: Instruction

7. Evaluating instructional methodologies and strategies

8. Supervise the integration of technology into curricular planning and instructional design

9. Assessing instructional service delivery



Area IV: Professionalism

10. Budgetary planning for curriculum and personnel development

11. Direct and conduct basic or applied educational research.







· 







The chart below outlines the eleven performance criteria and provides a list of suggested tasks you might consider to complete as evidence of meeting the criteria. The suggested tasks are by no means a comprehensive list. You should meet with your district site administrator early in the program to discuss possible portfolio tasks that you can complete within your context. You must make sure that you select an appropriate task to demonstrate your competency against the performance criterion. Your district site administrator and graduate faculty member are resources for you, however, it is expected that you can complete the tasks with only modest amounts of guidance. As a reminder, you must provide sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		Aligned ELCC Standards 

		Performance Criteria as established by the Pennsylvania Department of Education

		Possible Performance Tasks



		2.2a

		Design curriculum scope and sequence

		· Revise the curriculum for a specific content area

· Present recent curriculum changes to the faculty

· Evaluate the vertical articulation of a curriculum within the school district

· Review the school mission and vision with a faculty team, parent group, or community group and explore alignment to the current curriculum scope and sequence



		2.1

		Monitor and develop alternative forms of student assessment

		· Develop a series of alternative forms of assessment for an instructional unit

· Analyze student performance measures on alternative assessment

· Compare student performance on traditional assessments versus alternative assessments



		2.3

		Integrate curriculum across multiple disciplines

		· Present to the faculty technological strategies for promoting student learning

· Facilitate the integration of STEM skills in non-STEM courses

· Organize and facilitate opportunities for faculty to engage in cross-discipline curriculum development.

· Facilitate the process of aligning current curriculum with Common Core Standards



		4.4

		Identify staff development needs and resources

		· Survey faculty to identify development needs and resources. Conduct an analysis of the needs relative to district mission and vision and propose a plan to meet those needs.

· Work with district stakeholders to develop collaboration strategies to support a school improvement initiative.



		1.2

		Create experimental instructional programs in relation to district vision

		· Design a process for the development, articulation, and implementation of an instructional program that aligns to district vision

· Collect and analyze school data in regards to instructional programs and make recommendations for improvement



		4.3

		Plan activities to address the needs of the educational program

		· Develop a plan to align social service agency programs with school improvement needs

· Organize presentation for regional meeting on best practices

· Identify key community leaders in the district and outline their role in school improvement plans



		2.2b

		Evaluating instructional methodologies and strategies

		· Design a standards-based professional development plan

· Conduct a staff meeting discussion on special needs instruction

· Present to the faculty or department information obtained from research on the use of best practices. 



		2.4

		Supervise the integration of technology into curricular planning and instructional design

		· Organize workshop for faculty on ethical use of technology in the classroom

· Analyze school technology policy in relation to school code of conduct/ethics

· Create plan for technology integration which focuses on multicultural issues, gender sensitivity, or an appreciation of ethnic diversity

· Analyze current technology programs in use at a school and report on issues regarding integrity, fairness, and cultural diversity



		2.2c

		Assessing instructional service delivery

		· Create a comprehensive professional growth plan

· Facilitate a new teacher induction program

· Provide instructional supervision to teachers and assist the teachers in developing professional development plans.



		3.2

		Budgetary planning for curriculum and personnel development

		· Develop a plan for school improvement that focuses both human and fiscal resources on a specific school improvement initiative

· Develop a budget that supports the school improvement plan.

· Work with the school improvement team to align material, fiscal, and human resources with district vision



		4.1

		Direct and conduct basic or applied educational research



		· Research a current trend in school issue (i.e. health education) and report to school community your findings and recommendations

· Analyze and revise school strategic plan in accordance to Common Core standards

· Develop a memorandum for superintendent and school board reporting on school compliance with a state mandate























F.  Assessment Scoring Rubric



Assessment #4 – Performance Criteria – Internship in Supervision 



		ELCC District Level Standard

		Assessment Category

		Target - 2

		Approaching Target - 1

		Unsatisfactory - 0



		ELCC Standard 1:



Standard 1.2: Candidates understand and can collect and use data to identify district goals, assess organizational effectiveness, and implement district plans to achieve district goals. 



		Create experimental instructional programs in relation to district vision



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 2:



Standard 2.1: Candidates understand and can advocate, nurture, and sustain a district culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students. 



		Monitor and develop alternative forms of student assessment


		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 2:



Standard 2.2a: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		Design curriculum scope and sequence

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 2:



Standard 2.2b: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.





		Evaluating instructional methodologies and strategies


		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 2:



Standard 2.2c: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		Assessing instructional service delivery

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 2:



Standard 2.3: Candidates understand and can develop and supervise the instructional and leadership capacity across the district. 





		Integrate curriculum across multiple disciplines

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 2:



Standard 2.4: 

Candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district. 



		Supervise the integration of technology into curricular planning and instructional design

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.





		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 3:



Standard 3.2: Candidates understand and can efficiently use human, fiscal, and technological resources within the district. 



		Budgetary planning for curriculum and personnel development

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 4:



Standard 4.1: Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the district’s educational environment.



		Direct and conduct basic or applied educational research



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 4:



Standard 4.3: Candidates understand and can respond to community interests and needs by building and sustaining positive district relationships with families and caregivers.



		Plan activities to address the needs of the educational program

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.





		ELCC Standard 4:

Standard 4.4: Candidates understand and can respond to community interests and needs by building and sustaining productive district relationships with community partners. 



		Identify staff development needs and resources

		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate is able to complete the task with a modest amount of guidance by the district site administrator.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and all of the aligned ELCC sub-standard.



		The candidate selects an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires significant guidance from the district site administrator to complete the task.



The candidate provides sufficient evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and most the aligned ELCC standard.



		The candidate does not select an appropriate task to demonstrate his/her competency against the performance criterion. 



The candidate requires excessive guidance from the district site administrator to complete the task.



The candidate provides little evidence to demonstrate completion of the task, meeting of the aligned PDE performance criterion, and the aligned ELCC standard.













G.  Candidate Data



Table 1: Overall Competence for ELCC Standards 1.2, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.3, and 4.4

 N = 1 student (1 application of assessment: Spring 2019)



		Assessment Category

		ELCC District Level Standard

		Mean Score

		% 

Target

(2)

		% 

Approaching Target

 (1)

		% 

Unsatisfactory

(0)



		Create experimental instructional programs in relation to district vision

		1.2

		

		 X %



(X students)



		X %



(X students)



		X %



(X students)





		Monitor and develop alternative forms of student assessment

		2.1

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Design curriculum scope and sequence

		2.2a

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Evaluating instructional methodologies and strategies

		2.2b

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Assessing instructional service delivery

		2.2c

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Integrate curriculum across multiple disciplines

		2.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Supervise the integration of technology into curricular planning and instructional design

		2.4

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Budgetary planning for curriculum and personnel development

		3.2

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Direct and conduct basic or applied educational research



		4.1

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Plan activities to address the needs of the educational program

		4.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Identify staff development needs and resources

		4.4

		

		X %



(X students)



		X %



(X students)



		X %



(X students)
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Section IV – Evidence for Meeting Standards



ELCC Assessment 2: Legal Brief, Case Study, & Policy Analysis



SECTION 1: Description of the assessment, alignment to standards, brief analysis of data findings, and interpretation of data.

 

A. Description of the Assessment and Its Use in the Program



This assessment contains three separate tasks: a legal brief, a case study, and a policy analysis. Collectively, these tasks provide candidates the opportunity to demonstrate their content knowledge and the application of that knowledge in the areas of accountability, modeling reflective practice, transparency, and ethical decision making, valuing equity and diversity, evaluating moral and legal consequences of decision making, promoting social justice, advocacy, understanding policy, and anticipating emerging trends. 



Candidates complete this project near the midpoint of the semester in one of the program’s required courses, EDU 562: School Law. Twenty-five hours are built into coursework for this project as partial fulfillment of the Pennsylvania Department of Education’s 360 hour clinical requirement.



B.  Description of How this Assessment Aligns with ELCC Standards



This assessment strongly aligns with the following ELCC District Level Standards:

		Assessment Categories (as appear on the assessment rubric)

		ELCC District Level Standard

		Evidence of Alignment



		Integrity and Fairness

		Standard 5.1:

Candidates understand and can act with integrity and fairness to ensure a district system of accountability for every student’s academic and social success.



		The candidate demonstrates a breadth and depth of knowledge of district practices and illustrates principles of integrity and fairness that serve to protect student privacy. 



		Ethical Behavior


		Standard 5.2: Candidates understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the district.



		The candidate explains how a district leadership platform is formed and based on ethical practices, citing examples from the case study and beyond. The candidate analyzes leadership practices in terms of applied ethical practices, providing and explaining a wide range of examples.





		Values

		Standard 5.3: Candidates understand and can safeguard the values of democracy, equity, and diversity within the district.



		The candidate draws several logical and relevant connections between the legal brief and the values of democracy, equity, and diversity.







		Moral and Legal Consequences

		Standard 5.4: 

Candidates understand and can evaluate the potential moral and legal consequences of decision making in the district.



		The candidate discusses an approach to “accountability” that upholds high ethical standards and inspires stakeholders (educators, parents, students, and community partners) to be responsible for every student’s academic and social success. The candidate engages the diverse perspectives of various stakeholders to explore potential intended and unintended moral, legal and ethical consequences of decisions and actions.





		Promoting Social Justice

		Standard 5.5: Candidates understand and can promote social justice within the district to ensure individual student needs inform all aspects of schooling.



		The candidate evaluates school board policy and identifies potential areas of change for the greater promotion of social justice by mobilizing a range of district stakeholders. The candidate articulates a range of potential outcomes based on the change.





		Advocacy

		Standard 6.1: Candidates understand and can advocate for district students, families, and caregivers.



		The candidate draws several logical and relevant connections between the legal brief and the role of advocacy for an educational leader. The candidate thoughtfully considers findings from the legal brief to discuss his/her own role as an advocate in his/her context and centers the needs of district students, families, and caregivers.  





		Influencing Student Learning


		Standard 6.2:

Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a district environment.



		The candidate demonstrates depth of knowledge of potential impact on student learning and cites multiple ways to engage the entire district community to make proactive and positive
change in local, district, state and national decisions affecting the improvement of teaching and learning.





		Emerging Trends

		Standard 6.3: Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt district-level leadership strategies.



		The candidate effectively analyzes the relationship between policy, practice, and research in anticipating emerging trends and initiatives, citing a range of examples to demonstrate their interrelationship.













C.  Brief Analysis of Data Findings



Our goal is to use the revised assessment tool and rubric to collect data during the Fall 2019 semester. The course associated with this assessment is only offered once a year during the fall semester. Revisions to the assessment tool and rubric were made based on reviewer feedback from a previous submission of the ELCC District Level SPA report. 



D.  Interpretation of Data Providing Evidence for Meeting Standards



Based on reviewer feedback, we revised our assessment tool and rubric to more closely align to the ELCC standards. We carefully aligned specific elements of the standards to the components of the assessment tool and the scoring rubric. We believe that these changes will increase the alignment and credibility of data we collect in the future. Additionally, we believe that these revisions will provide candidates with greater clarity as to what they are expected to do as part of the task. We also believe that teasing out components of the assessment in this manner will allow faculty to more directly identify and address elements of the standards that students may not be meeting and thus begin conversations regarding programmatic improvement.



























































SECTION 2: Assessment documentation



E.  Assessment Tool



Legal Brief, Case Study, & Policy Analysis



Goal:  

This assessment contains three separate tasks: a legal brief, a case study, and a policy analysis. Collectively, these tasks provide candidates the opportunity to demonstrate their content knowledge and the application of that knowledge in the areas of accountability, modeling reflective practice, transparency, and ethical decision making, valuing equity and diversity, evaluating moral and legal consequences of decision making, promoting social justice, advocacy, understanding policy, and anticipating emerging trends. 



Directions / Guidelines: 

Below are the directions and guidelines for each of the three tasks associated with this assessment. You are required to complete all three tasks. 



Legal Brief and Reflective Response

For this task, you are required to prepare a legal brief and a reflective response for the case that you have been assigned. 



For the legal brief, you should:

· List the legal citation for the case. This will serve as the title of your legal brief.  

· Identify and state the legally relevant facts of the case. 

· Discuss the background of what happened to get this case into the court system.

· Identify the question / issue that the case is addressing. To identify the issue, think about who is arguing and what they are arguing about. An issue statement should include the sources of the law (for example, the First Amendment, the Texas Revised Code, IDEA, etc.), the parties involved, and the issue to be decided. For example, “Was the school district guilty of discrimination?” is not significantly detailed to meet the criteria of a good issue statement. “Does the equal protection clause of the 14th Amendment prevent publics school districts from maintaining separate schools based on race?” contains the necessary components of an issue statement.

· Identify the court’s ruling. What did the court decide? What were the results? What was the final ruling for the case?

· Discuss the court’s rationale for the ruling. Why did the court make that particular decision? What precedent or social event brought the court to this particular decision? On what did the court base these answers?

· Discuss the case’s impact on your life as an educator / administrator, the education profession, teaching, and learning. 



For the reflective response, you should: 

· Use the information from your legal brief to respond to the following questions.

· How does the case relate to the values of democracy, equity, and diversity? Use examples to demonstrate the importance and limitations of legal cases in safeguarding the values of democracy, equity, and diversity. (ELCC Standard 5.3)

· How do you evaluate the potential moral and legal consequences of the case for your district? (ELCC Standard 5.4)

· How does the case affect advocacy for district students, families, and caregivers? (ELCC Standard 6.1)

· How does the case affect your actions to influence local, district, state, and national decisions affecting student learning in a district environment? (ELCC Standard 6.2)



Case Study

For this task, you are required to review two case studies. For each case study, you must gather relevant information from appropriate sources and thoughtfully respond to the set of prompts/questions pertinent to each case. 



· Case 1 – To Physics or Not to Physics?

Six weeks into the second semester, the principal of General High School, Ms. Jones, listened as 12th grader Frank Smith’s mother explained her problem. “Ms. Jones, you know my Frank is a hard-working student, but the homework and expectations of his physics teacher has really gotten him down. He comes straight home from school and starts on his homework and projects and sometimes does not finish until late in the evening. His other grades are suffering and he can’t keep up in his other classes. I would like to see him dropped from the physics class.”



	Related Prompts (ELCC Standard 5.1)

· Describe the nature of the problem that Frank Smith’s mother is presenting to the principal, Ms. Jones.

· Identify an appropriate next step that Ms. Jones might take.

· Identify a next step that Ms. Jones might take but may not necessarily be warranted. 

· Who should Ms. Jones involve in the decision of whether or not to drop Frank from his physics class?

· Which actions should the principal model as part of any discussions regarding Mrs. Smith’s request to drop Frank from his physics class? 





· Case 2 – Bad Teacher or Freedom Writer?

Amanda Jones, a continuing contract sixth grade teacher, spends time every evening writing on her blog. Her blog focuses mainly on instructional strategies she has used in her English classes that may help other content teachers meet the literacy standards embedded in the Common Core Standards. One of her blog postings included a rant about her students. Phrases in the blog included ‘dumb as a brick,’ ‘appears bright until you hear her speak,’ and ‘I hate this kid.’ No names were included in the rant, but it was clear she was venting about students in her classes. In another blog posting, Amanda included comments she would like to write on student report cards, including ‘sneaky bastard,’ ‘lazy and dumb,’ and ‘amazingly stupid.’ A parent of one of the students in her class complained to the school principal. The school district immediately suspended Amanda Jones. Amanda’s attorney filed suit claiming the school district violated Amanda’s First Amendment rights. 



Related Prompts (ELCC Standard 5.2)

· Does this scenario represent a structured or ill-structured problem? Identify two characteristics of the case that support your answer. 

· What is the legal question in this scenario?

· Explain at least three appropriate actions school administrators could take to address this situation and explain why each action is necessary.

· How might an ethical framework guide the school administrators’ actions? 

· Explain what case law could be used to guide the school district’s decision. 





Policy Analysis

For this task, you are required to research a school board policy on a specific topic that we have covered in this course. You will compare the policy to the practice in the school district where you work (live). Further, you will compare the policy and practice to federal, state constitutional, statutory and regulatory provisions governing education in the Commonwealth of Pennsylvania. As you engage in the comparisons, you must gather information to respond to the following set of prompts/questions.



· Social Justice Related Prompts (ELCC Standard 5.5)

· Explain how to apply legal principles to the promotion of educational equity.

· Identify aspects of the policy that can be improved upon to better support educational equity.

· What are the potential outcomes of such change(s)? 



· Emerging Trends Related Prompts (ELCC Standard 6.3)

· Validate or critique the policy and practice based upon ethical and legal principles. 

· Indicate the specific laws that are affecting the functioning of the school district through their direct influence on policy and practice.  

· Review websites for professional organizations that influence education and educational policy to identify emerging trends and then suggest leadership strategies needed to address those trends.

· Discuss the relationship between policy, practice, and research in anticipating emerging trends and initiatives. 









F.  Assessment Scoring Rubric



Assessment #2 – Legal Brief, Case Study, & Policy Analysis

		ELCC District Level Standard

		Assessment Category

		TARGET - 2

		APPROACHING TARGET - 1

		UNSATISFACTORY - 0



		ELCC Standard 5:



Standard 5.3: Candidates understand and can safeguard the values of democracy, equity, and diversity within the district.



		Values



		The candidate draws several logical and relevant connections between the legal brief and the values of democracy, equity, and diversity.



The candidate provides several examples to demonstrate the importance and limitations of legal cases in safeguarding the values of democracy, equity, and diversity. 



		The candidate draws connections to the values of democracy, equity, and diversity, but these may not always be directly related to the legal brief.



The candidate provides some examples to demonstrate the importance and limitations of legal cases in safeguarding the values of democracy, equity, and diversity. 



		The candidate is unable to draw logical or relevant connections to the values of democracy, equity, and diversity. 



The candidate provides few or irrelevant examples to demonstrate the importance and limitations of legal cases in safeguarding the values of democracy, equity, and diversity. 





		ELCC Standard 5:



Standard 5.4: Candidates understand and can evaluate the potential moral and legal consequences of decision making in the district.









		Moral and Legal Consequences

		The candidate discusses an approach to “accountability” that upholds high ethical standards and inspires stakeholders (educators, parents, students, and community partners) to be responsible for every student’s academic and social success. 



The candidate engages the diverse perspectives of various stakeholders to explore potential intended and unintended moral, legal and ethical consequences of decisions and actions.



		The candidate considers the potential moral and legal consequences of decision-making and assumes responsibility for thoughtfully considering and upholding mandates so that the district can successfully navigate between compliance and moral and ethical responsibility.

		The candidate discusses decisions based on self-interest and addresses consequences of decisions by denying, becoming defensive, or ignoring them. 



The candidate places fault on mandates for decisions or actions that challenge the integrity or ethics of the district, or its various stakeholders.



		ELCC Standard 6:



Standard 6.1: Candidates understand and can advocate for district students, families, and caregivers.



		Advocacy

		The candidate draws several logical and relevant connections between the legal brief and the role of advocacy for an educational leader. 



The candidate thoughtfully considers findings from the legal brief to discuss his/her own role as an advocate in his/her context and centers the needs of district students, families, and caregivers.  



		The candidate draws some connections to the role of advocacy for an educational leader but these may not always be directly related to the legal brief.



The candidate loosely describes his/her own role as an advocate but does not completely center the needs of district students, families, and caregivers.

		The candidate is unable to draw logical or relevant connections to the role of advocacy for an educational leader. 



The candidate’s discussion of his/her role as an “advocate” is rooted in self-interest.





		ELCC Standard 6:



Standard 6.2:

Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a district environment.



		Influencing Student Learning



		The candidate demonstrates depth of knowledge of potential impact on student learning and cites multiple ways to engage the entire district community to make proactive and positive
change in local, district, state and national decisions affecting the improvement of teaching and learning.



		The candidate describes some impact on student learning and cites one way to engage the entire district community to make
change in local, district, state and national decisions affecting the improvement of teaching and learning.



		The candidate demonstrates a limited awareness / knowledge of the impact of decisions on student learning. The candidate passively responds to the decision or responds in isolation.



		ELCC Standard 5:



Standard 5.1:

Candidates understand and can act with integrity and fairness to ensure a district system of accountability for every student’s academic and social success.



		Integrity and Fairness



		The candidate demonstrates a breadth and depth of knowledge of district practices and illustrates principles of integrity and fairness that serve to protect student privacy. The candidate’s knowledge of national policy (e.g. FERPA) and local policy guidelines that create district operational definitions of accountability, equity, and social justice is thoroughly detailed.



		The candidate demonstrates a breadth of knowledge of district practices and illustrates principles of integrity and fairness that serve to protect student privacy. The candidate’s knowledge of policy that creates district operational definitions of accountability, equity, and social justice is limited to the local level.

		The candidate demonstrates limited or inaccurate knowledge of district practices illustrating principles of integrity and fairness that serve to protect student privacy. The candidate provides little evidence demonstrating his/her knowledge of national and local policy guidelines that create district operational definitions of accountability, equity, and social justice.



		ELCC Standard 5:



Standard 5.2: Candidates understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the district.



		Ethical Behavior


		The candidate explains how a district leadership platform is formed and based on ethical practices, citing examples from the case study and beyond.



The candidate’s response analyzes leadership practices in terms of applied ethical practices, providing and explaining a wide range of examples.



		The candidate explains how a district leadership platform is formed and based on ethical practices, citing examples only from the case study.



The candidate’s response analyzes leadership practices in terms of applied ethical practices.

		The candidate’s response is incomplete or insufficient to show capability to formulate a district leadership platform based on ethical practices. 



The candidate analysis of leadership practices is missing or does not reflect ethical practices.



		ELCC Standard 5:



Standard 5.5: Candidates understand and can promote social justice within the district to ensure individual student needs inform all aspects of schooling.





		Promoting Social Justice

		The candidate discusses and evaluates several examples of the application of legal principles to the promotion of educational equity.



The candidate evaluates school board policy and identifies potential areas of change for the greater promotion of social justice by mobilizing a range of district stakeholders. The candidate articulates a range of potential outcomes based on the change.



		The candidate describes some examples of the application of legal principles to the promotion of educational equity.



The candidate evaluates school board policy and identifies potential areas of change for the greater promotion of social justice. The candidate articulates a limited range of potential outcomes based on the change.



		The candidate is unable to identify connections or apply legal principles to the promotion of educational equity.



The candidate evaluates school board policy but identifies areas of change that are not connected to the promotion of social justice.



		ELCC Standard 6:



Standard 6.3: Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt district-level leadership strategies.



		Emerging Trends

		The candidate effectively analyzes the relationship between policy, practice, and research in anticipating emerging trends and initiatives, citing a range of examples to demonstrate their interrelationship.



The candidate cites and explains multiple emerging educational issues and explains, with examples, the leadership strategies required to address them effectively.



		The candidate analyzes the relationship between policy, practice, and research in anticipating emerging trends and initiatives.



The candidate identifies current emerging educational issues and explains the leadership strategies required to address them effectively.





		The candidate explores the importance of policy, practice, and research, but is unable to articulate their connectedness. 



The candidate identifies current emerging educational issues but the leadership strategies required to address them are missing or not grounded in effective practice.





























G.  Candidate Data



Table 1: Overall Competence for ELCC Standards 5.1, 5.2, 5.3, 5.4, 5.5, 6.1, 6.2, and 6.3

 N = X students (1 application of assessment: Fall 2019)



		Assessment Category

		ELCC District Level Standard

		Mean Score

		% 

TARGET

(2)

		% 

APPROACHING TARGET

 (1)

		% 

UNSATISFACTORY 

(0)



		Integrity and Fairness

		5.1

		

		 X %



(X students)



		X %



(X students)



		X %



(X students)





		Ethical Behavior

		5.2

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Values

		5.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Moral and Legal Consequences

		5.4

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Promoting Social Justice

		5.5

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Advocacy

		6.1

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Influencing Student Learning


		6.2

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Emerging Trends

		6.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)
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Section IV – Evidence for Meeting Standards



ELCC Assessment 6: Supervisory Platform 



SECTION 1: Description of the assessment, alignment to standards, brief analysis of data findings, and interpretation of data.

 

A. Description of the Assessment and Its Use in the Program



The overall purpose of the Supervisory Platform is for candidates to develop their principles (ideas, beliefs, values, assumptions, theories) for successful instructional supervision. Candidates must develop their principles while considering district vision, knowledge of their context, allocation of resources, district policies, and sustainability. Generally, candidates complete this project toward the end of their coursework and prior to the internship experience. Hours are built into coursework for this project as partial fulfillment of the Pennsylvania Department of Education’s 360 hour clinical requirement.



B.  Description of How this Assessment Aligns with ELCC Standards



This assessment strongly aligns with the following ELCC District Level Standards:

		Assessment Categories (as appear on the assessment rubric)

		ELCC District Level Standard

		Evidence of Alignment



		Principles and Vision


		Standard 1.1: Candidates understand and can collaboratively develop, articulate, implement, and steward a shared district vision of learning for a school district.

		The candidate identifies 3 – 5 instructional supervisory principles, describes the purpose of each principle, and elaborates upon the ideas that led to each principle. Articulation of the principles is rooted in best practices as described in the research. Further, the candidate explicitly and accurately aligns all of the instructional supervisory principles with the district vision. 





		Knowing and Understanding Your Context


		Standard 3.1: Candidates understand and can monitor and evaluate district management and operational systems. 

		The candidate cites specific “data” about the district and makes explicit connections between the “data” and the needs of students, teachers, and/or other district stakeholders. Additionally, the candidate analyzes and evaluates district management and operational systems. The analysis is logically connected to goals described by the candidate and is explicitly grounded in research.





		Consideration of Needs



		Standard 3.2: Candidates understand and can efficiently use human, fiscal, and technological resources within the district.

		The candidate considers a wide range of available resources (human, fiscal, and technological) within the district to promote student learning. Such considerations of resources are made in a manner that is effective, efficient, and aligned to the district’s vision.





		District Policies


		Standard 3.3: Candidates understand and can promote district-level policies and procedures that protect the welfare and safety of students and staff across the district.

		The candidate evaluates and promotes policies and procedures based on research, the law, and best practice to protect the welfare of students and staff. Policy promotion involves all appropriate stakeholders. The development program aligns to and supports specific district-level policies that are designed to provide equity and to support an effective learning environment.





		Sustainability

		Standard 3.4: Candidates understand and can develop district capacity for distributed leadership.



		The development program includes a plan for sustainability that models effective distributed leadership and shared decision-making. 





		Development Program

		Standard 3.5: Candidates understand and can ensure that district time focuses on supporting high-quality school instruction and student learning.

		The candidate applies his/her instructional supervisory principles along with knowledge of the context to create a robust and innovative school staff development program, including activities and opportunities that will meet teacher professional development needs, and lead to the improvement of teaching and increase student learning. 









C.  Brief Analysis of Data Findings



Our goal is to use the revised assessment tool and rubric to collect data during the Summer 2019 semester. The course associated with this assessment is only offered once a year during the summer session. Revisions to the assessment tool and rubric were made based on reviewer feedback from a previous submission of the ELCC District Level SPA report. 



D.  Interpretation of Data Providing Evidence for Meeting Standards



Based on reviewer feedback, we revised our assessment tool and rubric to more closely align to the ELCC standards. We carefully aligned specific elements of the standards to the components of the assessment tool and the scoring rubric. We believe that these changes will increase the alignment and credibility of data we collect in the future. Additionally, we believe that these revisions will provide candidates with greater clarity as to what they are expected to do as part of the task. We also believe that teasing out components of the assessment in this manner will allow faculty to more directly identify and address elements of the standards that students may not be meeting and thus begin conversations regarding programmatic improvement.



Based on the previous SPA report submission, we strengthened the field component to provide candidates with more opportunities to work with and understand district operations. Further, we identified that we needed to more extensively address issues related to budgeting. As a result, we added a component to the program that requires a separate budgetary task prior to candidates completing this assessment. 



SECTION 2: Assessment documentation



E.  Assessment Tool



Your Personal Supervisory Platform

Goal:  

A critical goal of the assignment is to help you develop your principles (ideas, beliefs, values, assumptions, theories) for successful instructional supervision. These principles will be stated as part of your Personal Supervisory Platform. Thus, based on what you have learned in this course, research and readings, your personal story and educational experiences, observations, and conversations, develop and clearly state 3-5 principles for successful instructional supervision. These principles will be used as a guide for the creation of a school staff development program. 



Directions / Guidelines: 

Your principles provide the foundation to support your actions. Key issues to consider in your supervisory platform are included in the Glickman and Gordon text. 



The assignment must include the following components:

· Introduction

· Begin the platform with a brief introductory section that indicates how the paper will be organized, followed by your definition of instructional supervision and an explanation of your desire to be an instructional leader. 

· Principles and Vision 

· In this section, you must specifically identify, describe, and elaborate upon each instructional supervisory principle with research references as appropriate. You must explain how, as a whole, your instructional supervisory principles align to the district’s vision. (ELCC Standard 1.1)

· Knowing and Understanding Your Context 

· In this section, you need to demonstrate an understanding of the district’s management and operational systems, relative to student learning. Essentially, you must ask yourself:  What does the “data” about my district indicate (including diversity issues) concerning the needs of students and teachers? How does this understanding and analysis of your context compare to the research? (ELCC Standard 3.1)

· Development Program

· This section contains several elements related to the creation of a school staff development program. You will apply your instructional supervisory principles along with knowledge of your context to create a robust and innovative school staff development program, including activities and opportunities that will meet teacher professional development needs and lead to the improvement of teaching and an increase in student learning. These activities might include: addressing issues of culture and/or diversity, promoting a professional development community, professional growth plans, developmental supervision, clinical supervision, peer coaching, a critical friends’ group, a lesson study group, adult development considerations, curriculum development, data-driven assessment analyses, etc.  (ELCC Standard 3.5)

· The program description must include a consideration of human, fiscal, and technological resources within the district that would allow the program to exist. For example, you will want to include a budget analysis of program cost management. (ELCC Standard 3.2)

· The program description must include a consideration of district-level policies and procedures that protect the welfare of students and staff across the district. For example, you will want to include an explanation of how the program aligns to and supports specific district-level policies. (ELCC Standard 3.3)

· The program description must include a plan for sustainability. You must discuss your vision for distributed leadership and shared decision-making as part of the program’s sustainability. (ELCC Standard 3.4)

· As a whole, this section should include references to relevant research that connect to various principles/ideas/concepts related to your supervisory platform, and/or the needs of students and teachers.  

· Conclusion and Reflection 

· You should end the platform with your new perspectives, insights, and/or concerns gained from your research and reflections. Consider the following: Do your principles “match” the staff development needs of your district? Why? How?



















F.  Assessment Scoring Rubric



Assessment #6 – Personal Supervisory Platform Rubric

		ELCC District Level Standard

		Assessment Category

		TARGET - 2

		APPROACHING TARGET - 1

		UNSATISFACTORY - 0



		ELCC Standard 1:



Standard 1.1: Candidates understand and can collaboratively develop, articulate, implement, and steward a shared district vision of learning for a school district.

		Principles and Vision



		The candidate identifies 3 – 5 instructional supervisory principles, describes the purpose of each principle, and elaborates upon the ideas that led to each principle. Articulation of the principles is rooted in best practices as described in the research.



The candidate explicitly and accurately aligns all of the instructional supervisory principles with the district vision. 



		The candidate identifies 3 – 5 instructional supervisory principles, describes the purpose of each principle, and elaborates upon the ideas that led to each principle. It is unclear as to whether the principles are rooted in best practices as described in the research.



The candidate explicitly and accurately aligns most of the instructional supervisory principles with the district vision. 



		The candidate identifies 3 – 5 instructional supervisory principles, describes the purpose of each principle, but does not elaborate upon the ideas that led to each principle. It is unclear as to whether the principles are rooted in best practices as described in the research.



The candidate does not attempt to align or aligns few of the instructional supervisory principles with the district vision. 





		ELCC Standard 3:



Standard 3.1: 

Candidates understand and can monitor and evaluate district management and operational systems. 









		Knowing and Understanding Your Context



		The candidate cites specific “data” about the district and makes explicit connections between the “data” and the needs of students, teachers, and/or other district stakeholders.



The candidate analyzes and evaluates district management and operational systems. The analysis is logically connected to goals described by the candidate and is explicitly grounded in research.



		The candidate cites specific “data” about the district but only some of the identified needs of students, teachers, and/or other district stakeholders are rooted in the “data”.



The candidate’s analysis of district management and operational systems is logically connected to goals described by the candidate however, the analysis is not explicitly grounded in research. 

		The candidate vaguely describes district “data” and does not connect this information to the needs of students, teachers, and/or other district stakeholders. 



The candidate use anecdotal information or inappropriate data analysis to evaluate district management and operational systems. 



		ELCC Standard 3:



Standard 3.5: 

Candidates understand and can ensure that district time focuses on supporting high-quality school instruction and student learning.

		Development Program

		The candidate applies his/her instructional supervisory principles along with knowledge of the context to create a robust and innovative school staff development program, including relevant activities and opportunities that will meet teacher professional development needs, and lead to the improvement of teaching and increase student learning. 



		The candidate applies his/her instructional supervisory principles along with knowledge of the context to create an outline of a school staff development program. Most of the identified activities and opportunities are aligned to the development program and meant to meet teacher professional development needs.

		The candidate creates an outline of a staff development plan without connections to his/her instructional supervisory principles or knowledge of the context. 



		ELCC Standard 3:



Standard 3.2: 

Candidates understand and can efficiently use human, fiscal, and technological resources within the district. 

		Consideration of Needs




		The candidate considers a wide range of available resources (human, fiscal, and technological) within the district to promote student learning. Such considerations of resources are made in a manner that is effective, efficient, and aligned to the district’s vision.



		The candidate considers a limited range of available resources (human, fiscal, OR technological) within the district to promote student learning. Such considerations of resources are made in a manner that is effective, efficient, and aligned to the district’s vision.

		The candidate considers a limited range of available resources (human, fiscal, OR technological) within the district to promote student learning. Such considerations of resources are not made in a manner that is effective, efficient, or aligned to the district’s vision.





		ELCC Standard 3:



Standard 3.3: 

Candidates understand and can promote district-level policies and procedures that protect the welfare and safety of students and staff across the district.

		District Policies



		The candidate evaluates and promotes policies and procedures based on research, the law, and best practice to protect the welfare of students and staff. Policy promotion involves all appropriate stakeholders. 



The development program aligns to and supports specific district-level policies that are designed to provide equity and to support an effective learning environment.



		The candidate evaluates and promotes policies and procedures that are clear and logical, but without explicit consideration of research, the law, or best practice. 



The development program aligns to and supports specific district-level policies but without specific regard to equity and supporting an effective learning environment.



		The candidate perpetuates or fails to challenge policies that are inequitable or that do not protect the welfare of students and staff.







		ELCC Standard 3:



Standard 3.4: 

Candidates understand and can develop district capacity for distributed leadership.

		Sustainability



		The development program includes a plan for sustainability that models effective distributed leadership and shared decision-making. 



 





		The development program includes a modest plan for sustainability. The candidate emphasizes efficient distributed leadership but does not demonstrate an understanding of the value of shared effort and decision-making.

		The development program includes a flawed plan for sustainability. The candidate demonstrates a misunderstanding of the complexity of distributed leadership and fails to consider leadership as a shared effort.





























G.  Candidate Data



Table 1: Overall Competence for ELCC Standards 1.1, 3.1, 3.2, 3.3, 3.4, and 3.5

 N = X students (1 application of assessment: Summer 2019)



		Assessment Category

		ELCC District Level Standard

		Mean Score

		% 

TARGET

(2)

		% 

APPROACHING TARGET

 (1)

		% 

UNSATISFACOTRY 

(0)



		Principles and Vision

		1.1

		

		 X %



(X students)



		X %



(X students)



		X %



(X students)





		Knowing and Understanding Your Context

		3.1

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Consideration of Needs

		3.2

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		District Policies

		3.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Sustainability

		3.4

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Development Program

		3.5

		

		X %



(X students)



		X %



(X students)



		X %



(X students)
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Assessment #1 – ETS Subject Assessment Exam – Praxis: Education Leadership: Administration and Supervision (5411)

Note – there was no Response to Conditions for Assessment 1 from the previous report. We have included the last year of Praxis data, however, so that we may continue to analyze the data from our candidates.

A.  A brief description of the assessment and its use in the program

Candidates in the state of Pennsylvania are granted a Supervisory Certificate in Curriculum and Instruction based on completion of their program of study (seven courses) and successful passing of the ETS (Educational Testing Service) Assessment Exam: Education Leadership: Administration and Supervision (5411).  The state of Pennsylvania considers a score of 143 as passing for certification purposes.  During the semester they conduct their internship, candidates are encouraged to take the ETS Assessment Test.  The test is 120 minutes long and contains 110 multiple-choice questions plus short answer questions in six content areas that require the test taker, according to ETS to, “analyze and respond to situations that include vision and goals (21 questions), teaching and learning (28 questions), managing organizational systems and safety (15 questions), collaborating with key stakeholders (14 questions), ethics and integrity (18 questions), and the education system (14 questions)” (ETS website).  

B.  A description of how this assessment specifically aligns with the standards:

While the ETS Assessment Exam is the state test of choice for certification in Pennsylvania, Kutztown University acknowledges that CAEP has found that the ETS Assessment Exam (5411) test more clearly aligns with the new ELCC standards than it had in the past.   

The Praxis II Education Leadership: Administration and Supervision Test aligns with the following 2011 ELCC standards:

		2011 ELCC Standard

		Praxis 5411 Test Section

		 Test Section Description



		1.1 Develop a shared vision of learning

1.2 Assess & implement district plans

1.3 Promote district improvement

1.4 Evaluate district progress



		I

		· Vision and goals for teaching and learning

· Shared commitments to implement vision and goals

· Rigorous curriculum and instruction

· Assessment and accountability

· Continuous improvement towards the vision and goals 



		2.1 Advocate, nurture, and sustain district culture

2.2 Create and evaluate curricular and instructional district program

2.3 Develop and supervise the instruction and leadership across district

2.4 Promote effective and appropriate district technologies



		II

		· Building a professional culture

· Develops a shared understanding and commitment to high standards

· Supports job-imbedded standards based professional development

· Collaborates with stakeholders

· Creates structures and relationships that provide for collaborative teaching and learning across district

· Supports teacher development



		3.1 Monitor and evaluate district management and operation systems

3.2 Efficient use of human, fiscal, and technological resources

3.3 Promote district level policies and procedures

3.4 Develop district capacity for 

Distributed leadership

3.5 Time focus on high quality school instruction and learning     



		III

		· Managing operational systems

· Aligning and obtaining fiscal and human resources

· Protecting the welfare and safety of students and staff



		4.1 Collaborate with families and other community members

4.2 Mobilize community resources

4.3 Build and sustain positive district relationships with families/caregivers

4.4 4.3	Build and sustain positive district relationships with community partners



		IV

		· Collaborate with families and other community members

· Community interests and needs

· Maximizing community resources



		5.1 Acts with integrity and fairness

5.2 model principles of self-awareness reflective practice transparency and ethical behavior

5.3 safeguard values of democracy, equity, and diversity

5.4 evaluate potential moral and legal consequences

5.5 promote social justice



		V

		· ethical and legal behavior

· personal values and beliefs

· high standards for self and others



		6.1  advocate for students, families and caregivers

6.2  act to influence local, district, state, and national decisions

6.3  understand and anticipate/assess emerging trends



		VI

		· professional influence about local, state, and federal laws, policies regulations, and statutory requirements

· managing local decisions within the larger educational policy environment







C.  A brief analysis of data findings:

The pass rate for the Supervisory candidates from Kutztown University of Pennsylvania for the continues to be 100%.  The Kutztown University Candidates substantially exceed the average scores for both the state and the nation. We are pleased that 100% of our candidates have passed this assessment. 

D.  An interpretation of how that data provides evidence for meeting standards

As in the overall scores, the subscores of candidates provide strong evidence of meeting standards. Candidate average score percentages exceed both the state and national score averages for I. Vision & Goals, II. Teaching & Learning, III. Managing Operational Systems & Safety, IV. Collaborating with Key Stakeholders, VI. The Education System. Kutztown candidates performed slightly worse than state and national averages for Ethics. While we are proud that our candidates exceed national averages overall and in most subscores, given the low number of candidates taking the test, it would not be unexpected that our averages might exceed national averages on a subscore one year and be below the next. The most appropriate statistical interpretation is that our candidates meet the expected level of performance by the state and are similar to or above average in terms of comparative performance for candidates across the nation.

E.  The assessment tool/scoring guide for the assessment

A copy of the ETS exam is not available although representative test questions and practice tests are available on the ETS website.

F.  The scoring guide for the assessment

In a score report, the test-taker views his/her sub scores which indicate how many questions the test-taker got correct. The test-taker also receives a total score ranging and this scaled score is determined by ETS to maintain comparable score reports from among the variety of examinations.

G.  Assessment Results 1 – Praxis II ELAS (5411)

Overall Pass Rate 

		Test 5411: Education Leadership: Administration & Supervision

		# of Test Takers 

		# of Passing Test Takers

		Pass Rate Percentage



		2017-2018

		6

		6

		100.00







Comparative Average Scores

		Kutztown Average Score (N=6)

		170.83



		State Average Score (N = 158)

		167.16



		National Average Score (N=3921)

		164.35







		Test 5411: Education Leadership: Administration & Supervision –Subscore Category



		I. Vision & Goals



		II. Teaching & Learning



		III. Managing Operational Systems & Safety



		IV. Collaborating with Key Stakeholders



		V. Ethics & Integrity



		VI. The Education System







2017-2018 Individual Candidate Performance



		Candidate

		Pass/Fail

		Score

		I. Subscore

(out of 18)

		II.

Subscore 

(out of 24)

		III. Subscore

(out of 13) 

		IV.

Subscore 

(out of 12)

		V. Subscore

(out of 16)

		VI. Subscore 

(out of 12)



		1

		Pass

		169

		15

		18

		12

		9

		10

		6



		2

		Pass

		166

		14

		19

		10

		10

		7

		8



		3

		Pass

		163

		14

		17

		9

		7

		12

		7



		4

		Pass

		172

		15

		20

		9

		9

		11

		8



		5

		Pass

		175

		15

		21

		11

		7

		11

		9



		6

		Pass

		180

		15

		19

		10

		8

		13

		11



		Average Kutztown Subscore % Correcty

		81.48

		79.17

		78.21

		69.44

		66.66

		68.06



		Average State Subscore % Correcty

		71.98

		77.93

		71.62

		68.04

		71.32

		64.98



		Average National Subscore % Correcty

		71.9

		72.81

		70.02

		66.80

		69.58

		67.38
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Kutztown University Secondary Education Department 
 


 
 


Supervisor Certification - Curriculum and Instruction  
 


Course Grid 
 


Certification Requirements:  24 Credits 
 


Prerequisite for Program: 
 


 Student must have a valid PA Instructional I or II Certificate 
 
 


 
           CERTIFICATION REQUIREMENTS 


 


    
Required  Courses (21 credits): PDE Standard ELCC 


Standard 
S.H. 


 
SEU 567  Curriculum in a Standard Aligned System 
EDU 528  Student Diversity and Critical Pedagogy 
EDU 568  Middle School Curriculum & Instruction 
SEU 544  Action Research for Teacher Educators 
EDU 526  Data Driven Decision Making 
EDU 541  Supervision and Finance 
EDU 562  School Law 
 


 
I.A., II.A. 


I.A. 
 I.B., II.G. 
 I.C, II. C. 


I.D., II. B,D 
I.E.,F, II.E,F,H, 


III.A-D 


 
1.1-5 
2.1 
2.2 
2.3 
2.3 


  3.1-,4.3 
5.1-3 


 
3 
3 
3 
3 
3 
3 
3 


Required Capstone Course (3 credits): 
 


    


 
EDU 590  Internship in Supervision 


 
II. A-H 


 
7.3  


 
3 


 
    
Guideline for program completers: 
 
 Program completers must present evidence of 5 years of satisfactory service in 


schools.  
 Coursework may be completed while completing graduate work 
 Pass Praxis Educational Leadership: Administration & Supervision (0411) 


 
 


 





		           CERTIFICATION REQUIREMENTS
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Section IV – Evidence for Meeting Standards



ELCC Assessment 3: School Culture & Curriculum: Mission, Vision, and Implementation

SECTION 1: Description of the assessment, alignment to standards, brief analysis of data findings, and interpretation of data.

 

A. Description of the Assessment and Its Use in the Program



Supervisory candidates are expected to develop and evaluate instructional programs that promote student learning. In this assessment, candidates are required to articulate their mission for a specific instructional program, support the design of a coherent and rigorous curriculum that promotes student learning, and analyze the instructional and leadership capacity of the district to effectively implement a plan.



Candidates complete this project as a summative assessment in SEU 567: Curriculum in a Standards Aligned System. Forty hours of clinical experience are built into coursework for this project as partial fulfillment of the Pennsylvania Department of Education’s 360 hour clinical requirement.



B.  Description of How this Assessment Aligns with ELCC Standards



This assessment strongly aligns with the following ELCC District Level Standards:

		Assessment Categories (as appear on the assessment rubric)

		ELCC District Level Standard

		Evidence of Alignment



		Articulating Your Mission for Curriculum


		Standard 2.1: Candidates understand and can advocate, nurture, and sustain a district culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students. 



		The candidate’s mission and rationale are engaging and compelling with clearly identified long-term goals relevant for students, parents and community, respecting their current contexts and also setting them up for the future. The role of a mission as a driver in defining the work of the learning organization and moving that work forward is clearly articulated.



		Development of Curriculum

		Standard 2.2: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		The candidate creates a logical and appropriate set of recommendations based on an understanding and evaluation of an instructional program. 





		Instructional and Leadership Capacity

		Standard 2.3: 

Candidates understand and can develop and supervise the instructional and leadership capacity across the district. 

		The candidate proposes specific action steps, drawing connections between them and the opportunity to increase capacity of teachers and leaders, and articulates the potential impact on teaching and learning.



		Technology Plan

		Standard 2.4: 

Candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district. 



		The candidate proposes specific action steps, drawing connections between them and the opportunity to use technology effective, and articulates the potential impact on teaching and learning.







C.  Brief Analysis of Data Findings



Our goal is to use the revised assessment tool and rubric to collect data during the Summer 2019 session. The course associated with this assessment is typically offered twice an academic year, once during the spring semester and again during the summer session. Revisions to the assessment tool and rubric were made based on reviewer feedback from a previous submission of the ELCC District Level SPA report. 



D.  Interpretation of Data Providing Evidence for Meeting Standards



Based on reviewer feedback, we revised our assessment tool and rubric to more closely align to the ELCC standards. We carefully aligned specific elements of the standards to the components of the assessment tool and the scoring rubric. We believe that these changes will increase the alignment and credibility of data we collect in the future. Additionally, we believe that these revisions will provide candidates with greater clarity as to what they are expected to do as part of the task. We also believe that teasing out components of the assessment in this manner will allow faculty to more directly identify and address elements of the standards that students may not be meeting and thus begin conversations regarding programmatic improvement. 









































SECTION 2: Assessment documentation



E.  Assessment Tool



School Culture & Curriculum: Mission, Vision, and Implementation



Goal:	

As an educational leader, you must be able to develop and evaluate instructional programs that promote student learning. This assignment is designed to enable you to articulate your mission for a specific instructional program, support the design of a coherent and rigorous curriculum that promotes student learning, and analyze the instructional and leadership capacity of the district to effectively implement a plan.



Directions / Guidelines: 

Below are the directions and guidelines for each of the four tasks associated with this assessment. You are required to complete all four tasks. 



Part A: Articulating Your Mission for Curriculum (ELCC Standard 2.1)
For this task, you are required to develop and articulate your mission, as an educational leader, for a specific instructional program and the school culture that supports it.



You should:

· Develop a historical analysis of curriculum across the content areas. Give specific attention to the impact that events, organizations, social movements, technology, health and welfare, economics, and politics have had upon the evolution of curricular design in the late 19th century, the 20th century, and into the 21st century. Cite at least 10 critical factors / events since 1892 that you believe had the greatest impact on curriculum. Your analysis should include the impact of these changes upon American schools.

· Create a 21st century district curriculum mission that ensures cultural competence and meets the unique learning needs and interests of diverse student populations. Your mission should be built upon the premise of high expectations for all students and alignment to standards. 

· Explain and support (with research) your rationale / thinking for the curriculum mission.

· Discuss the role of collaboration in developing a robust mission for curriculum.


Part B: Development of Curriculum (ELCC Standard 2.2)
You are working as an instructional leader in your district where you also support the design of coherent, rigorous curriculum. Select an existing instructional unit and create a set of recommendations for curriculum alignment of instruction with district assessments and enhancement using appropriate and available district technologies.



In preparation for providing recommendations to the leadership team, assess the extent to which the unit is designed to support the development of student understanding. Using your understanding of curriculum design, instruction, and assessment, respond to the following prompts: 

· How do acquisition, meaning making, and transfer support the development of understanding?  Where are these processes evident with the unit?

· How does technology support the development of understanding?

· How can technology be leveraged as an assessment tool to support the evaluation of understanding within the unit?

· How do the recommendations align to expectations of a 21st century classroom? 

Part C: Instructional and Leadership Capacity (ELCC Standard 2.3)
Conduct an analysis of the instructional and leadership capacity that will be needed to effectively implement your plan (Part B). Develop a timeline of action steps that will be necessary to address any gaps in instructional and leadership capacity. Remember that you are addressing the capacity to implement an instructional program and also the school culture needed for it to succeed in promoting student learning.
 
Part D: Technology Plan (ELCC Standard 2.4)

Conduct an analysis of the instructional technology that will be needed to support teaching and learning to implement your plan (Part B). Develop a timeline of action steps that will be necessary to address any gaps in technology resources and professional capacity for effective use of technology. Remember that you are addressing the capacity to implement an instructional program and also the school culture needed for it to succeed in promoting student learning.


















F.  Assessment Scoring Rubric



Assessment #3 – School Culture & Curriculum: Mission, Vision, and Implementation

		ELCC District Level Standard

		Assessment Category

		Target - 2

		Approaching Target - 1

		Unsatisfactory - 0



		ELCC Standard 2:



Standard 2.1: Candidates understand and can advocate, nurture, and sustain a district culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students. 



		Articulating Your Mission for Curriculum




		The candidate’s mission and rationale are engaging and compelling with clearly identified long-term goals relevant for students, parents and community, respecting their current contexts and also setting them up for the future. The role of a mission as a driver in defining the work of the learning organization and moving that work forward is clearly articulated for improvements to practices, student outcomes, curriculum, instruction, ensure cultural competence in development of programs, curriculum, and instructional practices.



		The candidate’s mission is focused on long-term goals relevant to students, parents and community, respecting their current context and/or explicitly setting them up for the future. The role of a mission and the potential impact on the learning organization is explored with a greater focus on one or two aspects of the role it might play for improvements to practices, student outcomes, curriculum, instruction, ensure cultural competence in development of programs, curriculum, and instructional practices.

		The candidate’s mission is vague or unclear in defining the long-term goals, which results in ambiguity; shows little consideration of the students, parents and community for which it was designed; and/or shows little consideration of the future. The role of a mission is defined and elements of how it supports the work of the system are exampled in a literal fashion and/or misconceptions about the role of a mission are evident.



		ELCC Standard 2:



Standard 2.2: Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



		Development of Curriculum


		The candidate creates a logical and appropriate set of recommendations that explicitly address all of the following: (a) the most significant misalignments which have the greatest impact on student learning, (b) the alignment of assessments and instructional activities to the desired results of unit, and (c) the role of evidence-based practices to support the development of understanding.



		The candidate creates a logical and appropriate set of recommendations that explicitly address only two of the following: (a) the most significant misalignments which have the greatest impact on student learning, (b) the alignment of assessments and instructional activities to the desired results of unit, and (c) the role of evidence-based practices to support the development of understanding.



		The candidate creates a logical and appropriate set of recommendations that explicitly address only one of the following: (a) the most significant misalignments which have the greatest impact on student learning, (b) the alignment of assessments and instructional activities to the desired results of unit, and (c) the role of evidence-based practices to support the development of understanding.





		ELCC Standard 2:



Standard 2.3: Candidates understand and can develop and supervise the instructional and leadership capacity across the district. 



		Instructional and Leadership Capacity

		The candidate proposes action steps that are specifically aligned to recommendations from Part B. The candidate draws specific connections between the action steps and the opportunity to increase the capacity of teachers and leaders. The candidate assesses and clearly articulates the potential impact on teaching and learning.



		The candidate proposes action steps that are mostly aligned to recommendations from Part B. The candidate draws specific connections between the action steps and the opportunity to increase the capacity of teachers and leaders, but the potential impacts are vaguely defined and described. 

		The candidate proposes action steps that are loosely (or not at all) aligned to recommendations from Part B. The candidate draws superficial connections between the action steps and the opportunity to increase the capacity of teachers and leaders. The potential impacts are vaguely defined and described.



		ELCC Standard 2:



Standard 2.4: Candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district. 



		Technology Plan


		The candidate proposes action steps that are specifically aligned to recommendations from Part B. The candidate draws specific connections between the action steps and the opportunity to address gaps in technology resources and professional capacity for effective use of technology.

The candidate assesses and clearly articulates the potential impact on teaching and learning.



		The candidate proposes action steps that are mostly aligned to recommendations from Part B. The candidate draws specific connections between the action steps and the opportunity to address gaps in technology resources and professional capacity for effective use of technology, but the potential impacts are vaguely defined and described.



		The candidate proposes action steps that are loosely (or not at all) aligned to recommendations from Part B. The candidate draws superficial connections between the action steps and the opportunity to address gaps in technology resources and professional capacity for effective use of technology. The potential impacts are vaguely defined and described.







G.  Candidate Data



Table 1: Overall Competence for ELCC Standards 2.1, 2.2, 2.3, and 2.4 

 N = X students (1 application of assessment: Summer 2019)



		Assessment Category

		ELCC District Level Standard

		Mean Score

		% 

Target

(2)

		% 

Approaching Target

 (1)

		% 

Unsatisfactory

(0)



		Articulating Your Mission for Curriculum


		2.1

		

		 X %



(X students)



		X %



(X students)



		X %



(X students)





		Development of Curriculum

		2.2

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Instructional and Leadership Capacity

		2.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Technology Plan

		2.4

		

		X %



(X students)



		X %



(X students)



		X %



(X students)
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Section IV – Evidence for Meeting Standards



ELCC Assessment 5: Data Driven in Schools – A Reflective Analysis



SECTION 1: Description of the assessment, alignment to standards, brief analysis of data findings, and interpretation of data.

 

A. Description of the Assessment and Its Use in the Program



Supervisory candidates must be able to effectively gather, describe, evaluate, and analyze data to respond to the needs of faculty, staff, students, and community. This assessment is designed to enable the candidate to gather information, identify needs, determine the current status of a particular school improvement effort related to teaching and learning, make recommendations for strengthening the effort, and communicate findings and recommendations with a variety of district stakeholders. 



Candidates complete this project as a summative assessment in one of the program’s required courses, EDU 526: Data Driven Decision Making. Thirty hours are built into coursework for this project as partial fulfillment of the Pennsylvania Department of Education’s 360 hour clinical requirement.



B.  Description of How this Assessment Aligns with ELCC Standards



This assessment strongly aligns with the following ELCC District Level Standards:

		Assessment Categories (as appear on the assessment rubric)

		ELCC District Level Standard

		Evidence of Alignment



		Communication and Tracking Progress


		Standard 1.4: Candidates understand and can evaluate district progress and revise district plans supported by district stakeholders.



		The candidate plans for the effective communication of the recommendation to a wide range of district stakeholders. The candidate proposes a plan to track, evaluate, and revise (if necessary) the recommendation’s progress in achieving the desired outcomes.





		Guiding Questions and Data Collection

		Standard 4.1: Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the district’s educational environment.



		The candidate demonstrates that s/he collaborates with district stakeholders in meaningful ways to access, interpret, and critique the data for a more holistic understanding of the data.



		Community Resources

		Standard 4.2a: Candidates understand and can mobilize community resources by promoting understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district.



		The candidate identifies, understands, and acknowledges the value of a wide array of the community’s diverse resources (cultural, social, and intellectual) that can be mobilized toward a school improvement effort.





		Recommendations for Improvement

		Standard 4.2b: Candidates understand and can mobilize community resources by promoting understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district.



		The candidate articulates recommendations that are explicitly linked to the identified areas for improvement and take into consideration the use of a wide range of diverse community resources.



		Identifying Areas for Improvement

		Standard 4.3: Candidates understand and can respond to community interests and needs by building and sustaining positive district relationships with families and caregivers.



		The candidate demonstrates that families and other community stakeholders are provided equitable opportunities to access relevant data, engage with data, offer insights, and use data to identify specific areas for improvement within the school effort that also align to community interests.









C.  Brief Analysis of Data Findings



Our goal is to use the revised assessment tool and rubric to collect data during the Summer 2019 semester. The course associated with this assessment is typically only offered during the summer session but sometimes, based on need, is also offered during the fall semester. Revisions to the assessment tool and rubric were made based on reviewer feedback from a previous submission of the ELCC District Level SPA report. 



D.  Interpretation of Data Providing Evidence for Meeting Standards



Based on reviewer feedback, we revised our assessment tool and rubric to more closely align to the ELCC standards. Specifically, we revised the assessment directions to guide candidates in the more purposeful inclusion of district stakeholders in evaluating district progress (Standard 1.4). Further, we carefully aligned specific elements of the standards to the components of the assessment tool and the scoring rubric. We believe that these changes will increase the alignment and credibility of data we collect in the future. Additionally, we believe that these revisions will provide candidates with greater clarity as to what they are expected to do as part of the task. We also believe that teasing out components of the assessment in this manner will allow faculty to more directly identify and address elements of the standards that students may not be meeting and thus begin conversations regarding programmatic improvement. 









SECTION 2: Assessment documentation



E.  Assessment Tool



Data Driven Decision Making in your School – a Reflective Analysis



Goal:	

As an educational leader, you must be able to effectively gather, describe, evaluate, and analyze data to respond to the needs of your faculty, staff, students, and community. This assignment is designed to enable you to gather information, identify needs, determine the current status of a particular school improvement effort related to teaching and learning, make recommendations for strengthening the effort, communicate your findings and recommendations with a variety of district stakeholders, and track and evaluate progress.



Directions / Guidelines: 

For this assignment, you must write a 4-6 page reflective analysis that includes all of the components described below. Additionally, your discussion and analysis must be rooted in relevant scholarly literature, where appropriate. As a note, a consideration of community and district stakeholders includes, but is not limited to: teachers, students, administrators, central office staff, parents / families / caregivers, school support staff, community members.



· Introduction / Community Resources

· Begin with an introduction that includes key pieces of information regarding the school district or educational setting and the community that the district serves. The description must acknowledge the community’s diverse cultural, social, and intellectual resources. (ELCC Standard 4.2a)

· Identify and explicitly state a current school improvement effort related to teaching and learning that you are going to explore. 

· Guiding Questions and Data Collection

· Develop a series of guiding questions related to the school improvement effort. For example, if you were exploring current professional development opportunities, you might ask questions such as: What is the purpose of professional development at the school? What are the current school-wide professional development practices? What are the current professional development practices to meet needs of individual faculty? When are professional development opportunities offered? etc.

· Gather and analyze as much available / existing data (quantitative and qualitative) pertinent to the school improvement effort under exploration. Consider the ways in which you can collaborate with a variety of district stakeholders to access, interpret, and critique the data for a more holistic understanding of the preliminary findings. You must explicitly describe the process of data collection and collaboration. (ELCC Standard 4.1)

· Use the preliminary findings from your data collection to address as many of your guiding questions as possible. Be aware that not all of your guiding questions may be answerable at this point. That is ok!



· Identifying Areas for Improvement

· Use the data you collected and the findings from your guiding questions to identify specific areas for improvement within the school effort. This process must involve a diverse set of district stakeholders including, but not limited to, families and/or other community stakeholders. (ELCC Standard 4.3)

· Recommendations for Improvement 

· Reflect upon the identified areas for improvement to articulate specific recommendations. Recommendations must be explicitly linked to the identified areas for improvement. Recommendations must take into consideration the use of diverse community resources (refer back to the introduction) to improve the school effort. (ELCC Standard 4.2b)

· Communication and Tracking Progress 

· Recommendations for improvement function as the proposed mechanism for improved practice and professional growth. Select one recommendation for improvement and propose a plan to (a) communicate the recommendation to district stakeholders and (b) track and evaluate progress toward enacting the recommendation and achieving the desired outcomes. (ELCC Standard 1.4)













F.  Assessment Scoring Rubric



Assessment #5 – Data Driven in Schools: A Reflective Analysis

		ELCC District Level Standard

		Assessment Category

		Target - 2

		Approaching Target - 1

		Unsatisfactory - 0



		ELCC Standard 4:



Standard 4.2a: Candidates understand and can mobilize community resources by promoting understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district.



		Community Resources



		The candidate identifies, understands, and acknowledges the value of a wide array of the community’s diverse resources (cultural, social, and intellectual) that can be mobilized toward a school improvement effort.



		The candidate identifies, understands, and acknowledges the value of only a limited set of the community’s diverse resources (cultural, social, and intellectual) that can be mobilized toward a school improvement effort.



		The candidate is unable to identify or acknowledge the value of the community’s diverse resources (cultural, social, and intellectual) that can be mobilized toward a school improvement effort.







		ELCC Standard 4:



Standard 4.1: 

Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the district’s educational environment.



		Guiding Questions and Data Collection



		The candidate provides sufficient evidence to demonstrate that s/he collaborates with district stakeholders in meaningful ways to access, interpret, and critique the data for a more holistic understanding of the data.

		The candidate provides evidence to demonstrate that s/he collaborates with district stakeholders in some, but not all, aspects of the data collection process (access, interpretation, or critique of the data).

		The candidate provides little or no evidence of collaboration with district stakeholders to access, interpret, and critique the data.



		ELCC Standard 4.3:



Standard 4.3: 

Candidates understand and can respond to community interests and needs by building and sustaining positive district relationships with families and caregivers.

		Identifying Areas for Improvement

		The candidate provides sufficient evidence to demonstrate that families and other community stakeholders are provided equitable opportunities to do all of the following: access relevant data, engage with data, offer insights, and use data to identify specific areas for improvement within the school effort that also align to community interests. 

		The candidate provides sufficient evidence to demonstrate that families and other community stakeholders are provided equitable opportunities to do most of the following: access relevant data, engage with data, offer insights, use data to identify specific areas for improvement within the school effort that also align to community interests. 



		The candidate provides little or no evidence to demonstrate that families and other community stakeholders are provided equitable opportunities to access relevant data, engage with data, offer insights, use data to identify specific areas for improvement within the school effort that also align to community interests. 





		ELCC Standard 4:



Standard 4.2b: 

Candidates understand and can mobilize community resources by promoting understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district.



		Recommendations for Improvement




		The candidate articulates recommendations that are explicitly linked to the identified areas for improvement and take into consideration the use of a wide range of diverse community resources to improve the school effort.

		The candidate articulates recommendations that are explicitly linked to the identified areas for improvement but take into consideration the use of only a limited range of the community’s resources to improve the school effort.

		The candidate articulates recommendations that are explicitly linked to the identified areas for improvement but does not include or consider the value of diverse community resources to improve the school effort. 



		ELCC Standard 1:



Standard 1.4: 

Candidates understand and can evaluate district progress and revise district plans supported by district stakeholders.



		Communication and Tracking Progress



		The candidate plans for the effective communication of the recommendation to a wide range of district stakeholders. The candidate proposes a viable plan to track, evaluate, and revise (if necessary) the recommendation’s progress in achieving the desired outcomes.

		The candidate plans for the communication of the recommendation to only a limited set of district stakeholders. The candidate proposes a plan to track the progress of enacting the recommendation but does not explicitly embed an evaluation or revision mechanism within the plan.

 

		The candidate does not plan for the communication of the recommendation to district stakeholders. The candidate proposes a plan that does not adequately track and evaluate the progress of enacting the recommendation.











G.  Candidate Data



Table 1: Overall Competence for ELCC Standards 1.4, 4.1, 4.2, and 4.3

 N = X students (1 application of assessment: Summer 2019)



		Assessment Category

		ELCC District Level Standard

		Mean Score

		% 

Target

(2)

		% 

Approaching Target

 (1)

		% 

Unsatisfactory

(0)



		Communication and Tracking Progress

		1.4

		

		 X %



(X students)



		X %



(X students)



		X %



(X students)





		Guiding Questions and Data Collection

		4.1

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Community Resources

		4.2a

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Recommendations for Improvement

		4.2b

		

		X %



(X students)



		X %



(X students)



		X %



(X students)





		Identifying Areas for Improvement

		4.3

		

		X %



(X students)



		X %



(X students)



		X %



(X students)
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    (1) e.g. K-6, P-12
9.  Program Type

Other School Personnel
Non-licensure/non-certification degree
Unspecified

10.  Degree or award level

Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.  Is this program offered at more than one site?

Yes
No

12.  If your answer is "yes" to above question, list the sites at which the program is offered

 
13.  Title of the state license for which candidates are prepared

Supervisory Supvr Curriculum & Inst PK-12 (2915)
14.  Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required or
Recognition with Probation
Response to National Recognition With Conditions

15.  Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.  State Licensure data requirement on program completers disaggregated by specialty area with sub-area scores:
CAEP requires programs to provide completer performance data on state licensure examinations for completers
who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?

Yes
No

SECTION I - CONTEXT

1.  Description of any state or institutional policies that may influence the application of ELCC standards. (Response
limited to 4,000 characters)

No changes from initial report
2.  Description of the field and clinical experiences required for the program, including the number of hours for early

field experiences and the number of hours/weeks for student teaching or internships. Please include a
description to inform reviewers how the internship/clinical experience(s) have been designed to meet ELCC
standards 7.1, 7.2, and 7.3. See Standard 7.0 rubric in Appendix 1 of the 2011 ELCC Standards for reference.
(Response limited to 8,000 characters)

No changes from initial report
3.  Please attach files to describe a program of study that outlines the courses and experiences required for

candidates to complete the program. The program of study must include course titles. (This information may be
provided as an attachment from the college catalog or as a student advisement sheet.) 

2015 Supervisory Grid Sheet.pdf



See the Attachment panel.

4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be
attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.

District ELCC Site Supervisor Evaluation.pdf
See the Attachment panel.

5.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate)
being addressed in this report. Data must also be reported separately for programs offered at multiple sites.
Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2017-2018 11 6
2016-2017 10 5
2015-2016 8 6

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.

6.  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program. (Please refer to the footnotes for clarification)

Faculty Member Name Dr. Amber Pabon
Highest Degree, Field, &
University(3)

PhD, Urban Education City University New York, Graduate Center New York, New
York

Assignment: Indicate the role
of the faculty member(4) Secondary Education Faculty; ESL

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Pabon, A. (2017). In hindsight and now again: Black male teachers' recollections
and reflections on the suffering of Black male youth. Race, Ethnicity & Education.
20(6), 766-780. Woodson, A. & Pabon, A. (2016). "I'm none of the above":
Exploring themes of heteropatriarchy in the life histories of Black male educators.
Equity & Excellence in Education. 49(1), 57-71. Pabon, A. (2016). Waiting for Black
Superman: A look at a problematic assumption about Black male teachers. Urban
Education. 51(8).

Teaching or other professional
experience in P-12 schools(9)

2005-2008- Literacy Staff Developer, New York City Department of Education; 2001-
2008 - Social Studies & Literacy Teacher, New York City Department of Education;
Summer 2011 Literacy Staff Developer, Harlem Children's Zone Summer Bridge
Program, Fordham University; English Education professor with outreach to schools
in Allentown and Reading, PA areas.

Faculty Member Name Dr. Mark Wolfmeyer
Highest Degree, Field, &
University(3) PhD, Urban Education, City University of New York

Assignment: Indicate the role
of the faculty member(4) Faculty



Faculty Rank(5) Assistant Professor

Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Book: Mathematics Education: A Critical Introduction (Routledge, 2017); Book:
Philosophy of STEM Education: A Critical Investigation (Palgrave Macmillan, 2015);
Reviewer: American Educational Research Association (AERA); Division K (Teacher
Education) Paper Presentations Conference Reviewer; Kutztown University Service
(e.g. Space Allocation Committee, KU Foundation Committee); KU College of
Education Service (e.g. COE Assessment Committee); Professional Organization
Service (e.g. Eastern Pennsylvania Council of Teachers of Mathematics Program
Committee Member)

Teaching or other professional
experience in P-12 schools(9)

Clinical supervision of secondary mathematics education student teachers Clinical
supervision of fieldwork placement in SEU 343: Principles of Teaching 10 years
experience secondary Mathematics Teacher, public schools 7-12 Secondary
Mathematics Certificate NJ, California

Faculty Member Name Dr. Patricia Walsh Coates
Highest Degree, Field, &
University(3) "Ph. D., American History - Lehigh University"

Assignment: Indicate the role
of the faculty member(4) Secondary Education

Faculty Rank(5) Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

"Scholarship: Presenter, ?Playing a Man?s Game:? Margaret Sanger, Modern
Feminism, and the Move towards a New Sexual Consciousness in the Early
Twentieth Century, The Organization of American Historians National Conference,
Houston, 2011. Publications: ?A European Education: Margaret Sanger and the
Trans- Atlantic Development of a Birth Control Ideology,? published in The Journal
of History and Social Sciences, December 2010. Margaret Sanger and the Origin of
the Birth Control Movement, 1910-1930: The Concept of Women?s Sexual
Autonomy, New York: Mellen Press, 2008."

Teaching or other professional
experience in P-12 schools(9)

"High School History and Government Teacher ? 12 years of service Secondary
Education PA Certification: - Social Studies"

Faculty Member Name Dr. George Sirrakos
Highest Degree, Field, &
University(3) PhD, Education, Curtin University of Technology

Assignment: Indicate the role
of the faculty member(4) Chair Secondary Education

Faculty Rank(5) Associate Professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Published articles in Learning Environments: An International Journal and The
Journal of Culture and Education. Awarded a grant to explore the use of student
produced audio-narratives to improve student attitudes toward science. Major
program reviewer for the Pennsylvania Department of Education. Developed an
academic minor in Integrative STEM Education at Kutztown University.

Teaching or other professional
experience in P-12 schools(9)

New York State Teacher Certification: Biology/General Science (7-12). High school
science teacher for 7 years. Clinical supervisor for undergraduate student teachers
seeking initial certification in science. Clinical supervision of fieldwork placement in
SEU 313: Principles of Learning.

Faculty Member Name Dr. Howard Lessel
Highest Degree, Field, & Ed.D., Educational Leadership, Indiana University of Pennsylvania



University(3)Assignment: Indicate the role
of the faculty member(4) Clinical Supervisor, faculty

Faculty Rank(5) Instructor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Recruiting and Retention Committee

Teaching or other professional
experience in P-12 schools(9)

High School Social Studies Teaching; Middle School Social Studies Teaching; High
School Assistant Principal; High School Principal

Faculty Member Name Dr. George Fiore
Highest Degree, Field, &
University(3) Ed.D., Education Leadership, Immaculata University

Assignment: Indicate the role
of the faculty member(4) Faculty

Faculty Rank(5) Instructor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Curriculum Designer - STEM Academy Downingtown, PA Pennsylvania Principal of
the Year Nominee- 2015-2016 Pennsylvania Educational Leadership Symposium
Presenter sponsored by the Pennsylvania Principal's Association- July 2016

Teaching or other professional
experience in P-12 schools(9)

Principal - STEM Academy Downingtown, PA Principal - Wilson High School, West
Lawn, PA Superintendent - Kutztown Area School District

    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the education of
teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, teaching in a PDS)
indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ELLC standards. All programs
must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment,
indicate the type or form of the assessment and when it is administered in the program.

1.  Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of Assessment Name of Assessment (10)

Type or
Form of

Assessment
(11)

When the Assessment Is Administered (12)

Assessment #1: Licensure assessment, or other content-based assessment (required)
Praxis: Education

Leadership State
Licensure

Final semester of program
All candidates completing the program and applying for



Administration and
Supervision

Exam the standard licensure are required to obtain a
minimum score of 143 on the Praxis examAssessment #2: Assessment of content knowledge in educational leadership (required) Legal Brief, Case Study,

& Policy Analysis
Project EDU 562: School Law

Required course

Assessment #3: Assessment that demonstrates candidates’ instructional leadership skills in working with
district and school personnel on issues of instruction, curriculum, culture, and professional development
within the district. (Required)

School Culture &
Curriculum: Mission,

Vision, and
Implementation

Project
SEU 567:

Curriculum in a Standards Aligned System
Required Course

Assessment #4: Assessment that demonstrates candidates leadership skills through district-level
internship/clinical practice settings. (Required)

Performance Criteria –
Internship in Supervision

Portfolio
Tasks

EDU 590: Internship in Supervision (final semester of
program)

Assessment #5: Assessment of ability to support student learning and development (required) Data Driven in Schools:
A Reflective Analysis Project EDU 526: Data

Driven Decision Making Required Course
Assessment #6: Assessment that demonstrates candidates’ organizational management and community
relations leadership skills in developing district policies and practices for effective district management
and resource systems and district-community partnerships. (Required)

Supervisory Platform Project EDU 541:
Supervision and Finance Required Course

Assessment #7: Additional assessment that addresses ELCC standards (optional)
Assessment #8: Additional assessment that addresses ELCC standards (optional)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ELCC standard on the chart below, identify the assessment(s) in Section II that address the standard. One
assessment may apply to multiple ELCC standards.

1.  Standard 1.0: A district-level education leader applies knowledge that promotes the success of every student by
facilitating the development, articulation, implementation, and stewardship of a shared district vision of learning
through the collection and use of data to identify district goals, assess organizational effectiveness, and
implement district plans to achieve district goals; promotion of continual and sustainable district improvement;
and evaluation of district progress and revision of district plans supported by district stakeholders.

 #1#2#3#4#5#6#7#8
1.1 Candidates understand and can collaboratively develop, articulate, implement, and steward a
shared district vision of learning for a school district. 
1.2 Candidates understand and can collect and use data to identify district goals, assess
organizational effectiveness, and implement district plans to achieve district goals. 
1.3 Candidates understand and can promote continual and sustainable district improvement.
1.4 Candidates understand and can evaluate district progress and revise district plans supported by
district stakeholders.

2.  Standard 2.0: A district-level education leader applies knowledge that promotes the success of every student by
sustaining a district culture conducive to collaboration, trust, and a personalized learning environment with high
expectations for students; creating and evaluating a comprehensive, rigorous, and coherent curricular and
instructional district program; developing and supervising the instructional and leadership capacity across the
district; and promoting the most effective and appropriate technologies to support teaching and learning within
the district.

 #1#2#3#4#5#6#7#8
2.1 Candidates understand and can advocate, nurture, and sustain a district culture and instructional
program conducive to student learning through collaboration, trust, and a personalized learning
environment with high expectations for students.
2.2 Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent
curricular and instructional district program.
2.3 Candidates understand and can develop and supervise the instructional and leadership capacity
across the district.
2.4 Candidates understand and can promote the most effective and appropriate district technologies
to support teaching and learning within the district.

3.  Standard 3.0: A district-level education leader applies knowledge that promotes the success of every student by
ensuring the management of the district’s organization, operation, and resources through monitoring and
evaluating district management and operational systems; efficiently using human, fiscal, and technological
resources within the district; promoting district-level policies and procedures that protect the welfare and safety
of students and staff across the district; developing district capacity for distributed leadership; and ensuring that
district time focuses on high-quality instruction and student learning.

 #1#2#3#4#5#6#7#8
3.1 Candidates understand and can monitor and evaluate district management and operational
systems. 
3.2 Candidates understand and can efficiently use human, fiscal, and technological resources within
the district. 
3.3 Candidates understand and can promote district-level policies and procedures that protect the
welfare and safety of students and staff across the district.



3.4 Candidates understand and can develop district capacity for distributed leadership.
3.5 Candidates understand and can ensure that district time focuses on supporting high-quality school
instruction and student learning.

4.  Standard 4.0: A district-level education leader applies knowledge that promotes the success of every student by
collaborating with faculty and community members, responding to diverse community interests and needs, and
mobilizing community resources for the district by collecting and analyzing information pertinent to improvement
of the district’s educational environment; promoting an understanding, appreciation, and use of the community’s
diverse cultural, social, and intellectual resources throughout the district; building and sustaining positive district
relationships with families and caregivers; and cultivating productive district relationships with community
partners. 

 #1#2#3#4#5#6#7#8
4.1 Candidates understand and can collaborate with faculty and community members by collecting
and analyzing information pertinent to the improvement of the district’s educational environment.
4.2 Candidates understand and can mobilize community resources by promoting understanding,
appreciation, and use of the community’s diverse cultural, social, and intellectual resources
throughout the district.
4.3 Candidates understand and can respond to community interests and needs by building and
sustaining positive district relationships with families and caregivers.
4.4 Candidates understand and can respond to community interests and needs by building and
sustaining productive district relationships with community partners.

5.  Standard 5.0: A district-level education leader applies knowledge that promotes the success of every student by
acting with integrity, fairness, and in an ethical manner to ensure a district system of accountability for every
student’s academic and social success by modeling district principles of self-awareness, reflective practice,
transparency, and ethical behavior as related to their roles within the district; safeguarding the values of
democracy, equity, and diversity within the district; evaluating the potential moral and legal consequences of
decision making in the district; and promoting social justice within the district to ensure individual student needs
inform all aspects of schooling.

 #1#2#3#4#5#6#7#8
5.1 Candidates understand and can act with integrity and fairness to ensure a district system of
accountability for every student’s academic and social success. 
5.2 Candidates understand and can model principles of self-awareness, reflective practice,
transparency, and ethical behavior as related to their roles within the district. 
5.3 Candidates understand and can safeguard the values of democracy, equity, and diversity within
the district.
5.4 Candidates understand and can evaluate the potential moral and legal consequences of decision
making in the district. 
5.5 Candidates understand and can promote social justice within the district to ensure individual
student needs inform all aspects of schooling.

6.  Standard 6.0: A district-level education leader applies knowledge that promotes the success of every student by
understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context
within the district through advocating for district students, families, and caregivers; acting to influence local,
district, state, and national decisions affecting student learning; and anticipating and assessing emerging trends
and initiatives in order to adapt district-level leadership strategies.

 #1#2#3#4#5#6#7#8
6.1 Candidates understand and can advocate for district students, families, and caregivers. 
6.2 Candidates understand and can act to influence local, district, state, and national decisions
affecting student learning in a district environment.
6.3 Candidates understand and can anticipate and assess emerging trends and initiatives in order to
adapt district-level leadership strategies.

7.  Standard 7.0: A district-level education leader applies knowledge that promotes the success of every student in a
substantial and sustained educational leadership internship experience that has district-based field experiences
and clinical practice within a district setting and is monitored by a qualified, on-site mentor.

7.1 Substantial Experience: The program provides significant field experiences and clinical internship practice for
candidates within a district environment to synthesize and apply the content knowledge and develop professional
skills identified in the other Educational Leadership District-Level Program Standards through authentic, district-
based leadership experiences.
7.2 Sustained Experience: Candidates are provided a six-month concentrated (9–12 hours per week) internship
that includes field experiences within a district environment. 
7.3 Qualified On-site Mentor: An on-site district mentor who has demonstrated successful experience as an
educational leader at the district level and is selected collaboratively by the intern and program faculty with
training by the supervising institution.

Information should be provided in Section I (Context), question 2, to address this standard.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a



whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required
of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA standards. This means
that the concepts in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the same
depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. The data
should be presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 elements [each
relating to specific SPA standard(s)], then the data chart should report the data on each of the elements rather that reporting
a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate.
Assessments have been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the
case, assessments that combine content and professional knowledge may be considered "content knowledge" assessments for
the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards
by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by
number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases
assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment
#4 that includes the two-page narrative (items a – d above), the assessment itself (item e above), the scoring guide (item f
above, and the data chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible.
Please name files as directed in the guidelines for preparing a SPA Program Report found on the CAEP website at:
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 

1.  State licensure tests or professional examinations of content knowledge. ELCC standards addressed in this entry
could include but are not limited to: 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3, and 6.1. If your state does not require
licensure tests or professional examinations in the content area, data from another assessment must be
presented to document candidate attainment of content knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1 Supervisory.docx
See the Attachment panel.

2.  Assessment of content knowledge in educational leadership. ELCC standards addressed in this assessment could
include but are not limited to 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3, and 6.1. Examples of assessments include
comprehensive examinations, GPAs or course grades, essays, and case studies. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ELCC Assessment 2.docx
See the Attachment panel.

3.  Assessment that demonstrates candidates’ instructional leadership skills in working with district and school
personnel on issues of instruction, curriculum, culture, and professional development within the district. ELCC
standards that could be addressed in this assessment include but are not limited to: Standard 1.0, 2.0, and 5.0.
Examples of assessments include developing district improvement plans for instruction/curriculum, a district
professional development plan, needs assessment projects, and/or district curriculum redesign projects.
(Answer Required) 

Provide assessment information as outlined in the directions for Sections III and IV. 



ELCC Assessment 3.docx
See the Attachment panel.

4.  Assessment that demonstrates candidates leadership skills through district-based internship/clinical practice
settings. ELCC standards that could be addressed in this assessment include but are not limited to: Standard 1.0,
2.0, 3.0, 4.0, 5.0, and 6.0. Examples of assessments include faculty evaluations of candidates’ performances,
internship/clinical site supervisors’ evaluations of candidates’ performances, internship projects, and evaluation
of candidates’ formative and summative logs and reflections. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

ELCC Assessment 4.docx
See the Attachment panel.

5.  Assessment that demonstrates candidates’ district leadership skills that support P-12 student learning within a
district. ELCC standards that could be addressed in this assessment include but are not limited to: Standard 1.0,
2.0, 3.0, 4.0, 5.0, and 6.0. Examples of assessments include a district leadership intervention project, an action
research project to improve a district problem related to P-12 student learning, and/or project to develop a
district P-12 student learning model based on AYP scores. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

ELCC Assessment 5.docx
See the Attachment panel.

6.  Assessment that demonstrates candidates’ organizational management and community relations leadership skills
in developing district policies and practices for effective district management and resource systems and district-
community partnerships. ELCC standards that could be addressed in this assessment include but are not limited
to: Standard 3.0, 4.0, and 5.0. Examples of assessments include designing district-based strategic plans, a
district improvement project, a district-community partnership proposal, and/or a district simulation (Answer
Required)

Provide assessment information as outlined in the directions for Section IV

ELCC Assessment 6.docx
See the Attachment panel.

7.  Additional assessment that addresses ELCC standards (optional). ELCC standards that could be addressed in this
assessment include but are not limited to standards 1-6. Examples of assessments include portfolio tasks,
postgraduate 360 evaluations, action research projects, needs assessment projects, faculty intervention plans,
strategic plans, simulations, school intervention plans, internship evaluations, candidate test scores on
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers. 

Provide assessment information as outlined in the directions for Section IV

8.  Additional assessment that addresses ELCC standards (optional). ELCC standards that could be addressed in this
assessment include but are not limited to standards 1-6. Examples of assessments include portfolio tasks,
postgraduate 360 evaluations, action research projects, needs assessment projects, faculty intervention plans,
strategic plans, simulations, school intervention plans, internship evaluations, candidate test scores on
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers. 

Provide assessment information as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.  Evidence must be presented in this section that assessment results have been analyzed and have been or will be
used to improve candidate performance and strengthen the program. This description should not link
improvements to individual assessments but, rather, it should summarize principal findings from the evidence,
the faculty's interpretation of those findings, and changes made in (or planned for) the program as a result.
Describe the steps program faculty has taken to use information from assessments for improvement of both
candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. 



(Response limited to 12,000 characters)

Based on reviewer feedback, we revised our assessment tools and rubrics to more
closely align to the ELCC standards. We carefully aligned specific elements of the
standards to the components of the assessment tools and the scoring rubrics. We
believe that these changes will increase the alignment and credibility of data we
collect in the future. Additionally, we believe that these revisions will provide
candidates with greater clarity as to what they are expected to do as part of the task.
We also believe that teasing out components of the assessment in this manner will
allow faculty to more directly identify and address elements of the standards that
students may not be meeting and thus begin conversations regarding programmatic
improvement. Finally, we are aligning the assessment rubrics to align to CAEP
advanced standards.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.  For Revised Reports: Describe what changes or additions have been made to address the standards that were not
met in the original submission. Provide new responses to questions and/or new documents to verify the changes
described in this section. Specific instructions for preparing a Revised Report are available on the CAEP website
at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Response to Conditions Report
are available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-
policies-and-procedur 

(Response limited to 24,000 characters.)

Note: We recognize that we have not provided the needed one cycle of data for
assessments 2-7. These assessments are being implemented for the first time in the
current semester or the summer semester. We have worked hard to develop a
coherent set of assessments that we believe will demonstrate the ELCC standards and
provide the framework for continual improvement. We submit this SPA report in the
hopes of receiving feedback on the assessments we have developed so that if there
are still shortcomings in the assessments we can revise. 

Reviewer Condition: The rubrics do not make a clear distinction between the
performance level expectations. 

Revised SPA Response: Rubrics have been extensively revised. Rubrics are more
clearly based on specific qualities of each standard element. Performance criteria are
descriptive and distinct between levels of the rubric.

Reviewer Condition: The instructions for many of the assessments are vague. The
alignment between the suggested activities, the ELCC standards elements, and the
rubrics are not clear. The alignment between the suggested activities, the ELCC
standards elements, and the rubrics are not clear.

Revised SPA Response: The tasks candidates completed in our previous submission
were not always clearly related to the criteria that task would be evaluated for. We



have integrated language from SPA standards into the directions for candidates and
we have made directions to candidates more explicit. There is now a strong alignment
between tasks, ELCC standard elements, and rubrics.

Reviewer Condition: Based on the candidate's ability to choose among task, activities,
or projects, there is no assurance that all candidates are evaluated on a particular
understanding of a standard or its elements.

Revised SPA Response: Revised assessments require candidates to complete specific
tasks which are based on standard elements. 

Reviewer Condition: There is a disconnect related to curriculum design. In Assessment
4 Section D, candidates are said to have "a really strong skill set - particularly when it
comes to curriculum design and assessment." It also states that the six interns
reported on received "exemplary scores" when completing performance tasks related
to developing curriculum. However, in Section V - Use of Assessment Results to
Improve Program, the institution states that "...the weakest area of the PRAXIS ELAS
exam in the section on Curriculum Design & Instructional Improvement." As suggested
in the narrative, continued faculty monitoring of the changes in the state exam and
the curriculum course (EDU 541) content and its assessment is encouraged and
supported.

Revised SPA Response: We have continued to monitor our Praxis Data. Overall our
candidates exceeded state and national averages by a substantial amount (KU
average score =170.83, state average score = 167.13, national average score =
164.35). In addition candidates do well on subscore areas. Specifically Subscore 2
corresponds to ELCC Standard 2 and curriculum development. Of the six subscore
areas, this was our candidates second highest % correct (79.17%) and this % correct
exceeded both the state and national averages for % correct.

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


