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EDU428/MLS 428: Culture and Diversity of ELLS





Patricia Walsh Coates	OFFICE: 238 Beekey

Professor of Education	PHONE: 610 683-4289

e-mail: coates@kutztown.edu	OFFICE HOURS: by appointment



Course Description



This course is designed to prepare English as a Second Language (ESL) program specialists to facilitate the integration of English Language Learners (ELLs) and their families into the host school and community. As well, the course facilitates school staff members’ understanding of multicultural and multi-language learners’ needs and support strategies so as to maximize the educational experience. Participants in this course will undertake a comparative approach to similarities and differences between the U.S. culture and other cultures with the goal of developing cultural understanding and sensitivity of ELL/ESL students and families living in the

U.S. culture.	3.s.h. 3 c.h.



Course Rationale



Understanding the multi-cultural/multi-ethnic make-up of the United States is essential for excellent communication, integration of ESL/ELL students and families into the American fabric, as an aid to their adaptation to the dominant culture and as a means for native English speakers to understand the multiple minority cultures in the U.S. This course, required by the State of Pennsylvania for all teachers seeking the certificate as an ESL/ELL Program Specialist, will

enhance the teacher’s effectiveness in the multicultural education environment.



Course Text



Multicultural Education in a Pluralistic Society, 9th Edition, Donna Gollnick

Language, Culture, and Teaching: Critical Perspectives, 3rd ed, Sonia Nieto 



Course Objectives



Certified Program Specialists will:



1. demonstrate a knowledge of behaviors, beliefs and attitudes of multi-cultural and multi-lingual learners and families.

2. demonstrate knowledge of current methods and techniques in teaching of ESL in working with culturally and linguistically diverse students.

3. demonstrate an understanding of how to facilitate collaboration between faculty and other staff and families, ESL/ELL students and families.

4. demonstrate an ability to promote cultural awareness and sensitivity toward cultures other than American and languages other than English.

5. demonstrate a comparative knowledge of U.S./non-U.S. cultures in the areas of society, business, languages and education.

6. demonstrate knowledge of ELL language and support services in terms of assessment, school services, instructional evaluation techniques and development of IEPs and ADA related adaptations.

7. ability to promote parental/family involvement in educational programs of children.



Grading: Final grades will be based on the following:



· Linguistic Narrative  (30% of grade): See separate sheet



· Weekly Analysis/Reflection in Discussion Board (40% of grade): You are required to reflect on the chapters/videos/articles read for each week. Questions will be posted on the discussion board.  All initial posts must be posted by Thursday at 11:30 PM.  You also must respond to two classmates’ posts – the responses must be posted by Sunday at 11:30 PM.  The class has been divided into two discussion groups consisting of 10 classmates.  Please check the discussion post rubric for more detail on what is required.

· Language Event/Celebration Analysis (30% of grade): See separate sheet





General Information:



· We at Kutztown University wish to make accommodations for persons with disabilities. Please make your needs known by contacting the Office of Services for Students with Disabilities. Sufficient notice is needed in order to make accommodations possible. The University desires to comply with the ADA of 1990.

· Testing/Writing Policy: All written work that is handed in for a grade must be typed, properly spaced, and with proper 1 inch borders. Deductions will be made for grammatical or mechanical errors. Papers must be submitted on the day they are due. Lateness will result in a lower grade.

· Class Participation/Professionalism: Your participation in class discussions and activities is crucial to your understanding course material. Discussion Board assignments will be open for an entire week and generally will not be accepted late. The case study and cultural event paper will be accepted late but for a reduced grade.

· On-Line Component: This course will be conducted 100% on-line.



		· Grade Scale:



		100% - 95%: A

86% - 84% :  B

76% - 70% :  C

		94% - 90% : A-

83% - 80% :  B-

69% - 60% :  D

		89% - 87% : B+

79% - 77% : C+

59% - 0% :   F
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EDU434: Instructional Methodology for English Learners 


Kutztown University Department of Secondary Education 


Fall 2019 


 


 


 


Instructor: Dr. Brenda Muzeta 


Office: 230 Beekey Education Center 


Phone: (484) 646-4148  


Office Hours: By appointment 


E-mail: muzeta@kutztown.edu  


 


 


 


I. Course Description 


This course is for English as a Second Language (ESL) practitioners in partial requirement for the 


Pennsylvania ESL Program Specialist Certificate. This course offers research-based information relative 


to the design and implementation of an ESL program; methods, strategies, and resources for ESL 


programs; the use of computer technology (hardware and software) for ELLs; the use of audio/visual 


media for ELLs; the adaptation of instructional strategies and materials to address the specific needs, 


talents and interests of ELLs; the integration of multicultural information for ELLs through various 


curricula; the development, implementation, and evaluation of varied curricular and instructional 


activities for diverse ELLs; metacognitive awareness and strategic planning of ELLs to assist them in 


regular classrooms; and the acculturation process regarding reading, writing, speaking, listening, and 


culture. 


II. Required Texts & Technology 


Herrell, A.L., & Jordan, M. (2016). 50 strategies for teaching English language learners (5th ed.). 


Upper Saddle River, NJ: Pearson Education, Inc. 


 


Wright, W.E. (2015). Foundations for teaching English language learners: Research, theory, 


policy, and practice (2nd ed.). Philadelphia, PA: Caslon Publishing. 


 


Technology Requirements 


The following technology is required for this class: 


• Desktop or laptop computer with a sound card and microphone (Mac or PC) 


• High-speed internet access 


• Web browser (Firefox, Internet Explorer, Google Chrome, Safari) 


• Screen Recorder (such as Screencast-o-Matic: https://screencast-o-matic.com/ or Screencastify:  


https://www.screencastify.com/) 


• Latest version of Adobe Acrobat  
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III. Course Rationale 


The number of English learners enrolled in schools throughout the Commonwealth of Pennsylvania is on 


the rise. There are more than 61,000 English Learners (ELs) speaking more than 200 different languages 


in Pennsylvania. As the number of English learners (ELs) in the state continues to rise, so too does the 


need for knowledgeable and highly competent ESL Program Specialists who can bridge the complex 


cultural, linguistic, instructional, and social barriers faced by ELs in a school setting. Consequently, this 


course will provide candidates with in-depth knowledge of various instructional methods and strategies in 


order to assist ELs in attaining significant progress in the ESL and content-area classrooms so they are 


able to participate meaningfully and productively in their education. 


IV. Course Objectives 


1. Candidates will demonstrate knowledge of language systems, structure, functions, and variations. 


2. Candidates will identify the stages of language acquisition and literacy development. 


3. Candidates will explain how cultural differences affect second language teaching and learning. 


4. Candidates will identify the differences between academic language and social language. 


5. Candidates will apply research, concepts, and theories of language acquisition to instruction. 


6. Candidates will implement appropriate research-based instructional strategies to make content 


comprehensible for all English language learners (ELLs). 


7. Candidates will demonstrate effective instructional planning and assessment, integrating the 


Pennsylvania English Language Proficiency Standards (PA ELPS) and Pennsylvania Common Core 


standards. 


8. Candidates will identify issues related to standards-based formative and summative assessment of 


English language learners. 


V. Introductory Video 


1. Introductory Video (10 points): You will be required to create a short video to introduce yourself to 


your classmates using a screen recorder program (see guidelines on D2L). You will also be required to 


watch each of your classmates’ introductory videos and post a message to at least two of your classmates. 


You may comment on the content of your classmates’ videos or post questions for them to answer. 


2. Introductory Task (10 points): Read the Classroom Observations of Teacher Preparedness and share 


your comments, thoughts and observations.  


Note: Your score on the introductory task will not count toward your grade; instead, you will 


receive the full 10 points for completing the task. 


 


3. D2L Discussions (10 points x 12 = 120 points): You will be required to take part in online discussions 


pertaining to the assigned readings from Foundations for Teaching English Language Learners 


supplemental videos, and course assignments. Initial posts must be no less than 200 words. 


You will also be required to reply to a minimum of two posts from your classmates. Replies must be no 


less than 100 words; do not just agree or disagree with your classmates’ statements, but instead comment 


on the content of their statements.  
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4. Classroom Observation (100 points): You will be required to complete a minimum of three (3) hours of 


observation in the classroom of a certified ESL teacher (sheltered English or content-area). While this 


assignment is due much later in the semester, it is strongly recommended that you start to make contacts 


with ESL teachers at the very start of the semester. The details and guidelines of this assignment are 


posted on D2L. Your detailed observation report should be between 3-5 pages.  


 


5. Teacher Interview (100 points): You will be required to conduct an interview with a certified ESL 


teacher regarding the teacher’s experiences with ELLs, instructional and assessment materials, and 


delivery strategies used in the classroom. This assignment requires that you formulate between 10-15 


questions that you will use in your interview. Details and guidelines for this assignment are posted on 


D2L. You will combine your interview notes and the responses to your interview questions into a three- 


to five-page paper. You will need to attach the questions and your interview responses to the final paper. 


 


6. SIOP® Lesson Plan (50 x 3 = 150 points): You will be required to design three lesson plans 


(“Listening and Speaking,” “Reading,” and “Writing”) for each of the following grade level clusters (K-5, 


6-8, and 9-12). The lesson will be designed for students with an English language proficiency level of 


Emerging (Level 1), Beginning (Level 2), or Developing (Level 3). Your lesson plan must follow the 


SIOP® lesson plan format (see D2L). The 50 Strategies for Teaching English Language Learners 


(FSTELL) text provides a range of activities that you could incorporate into your lesson plan.  


7. Post-Assessment (10 points): You will be required to complete a post-assessment which measures your 


knowledge and understanding of instructional methods, strategies and programs for English learners and 


the policies which guide them after engaging with the course material. 


 


VI. Grades 


Your final percentage grade is computed by dividing your total points earned by the total possible points. 


This percentage is then converted to a letter grade using the following scale: 


 


A = 463 points-500 points  


A- = 448 points-462 points  


B+ = 433 points-487 points  


B = 413 points-432 points  


B- = 398 points-412 points  


C+ = 383 points-397 points  


C = 371 points-348 points  


D = 298 points-347 points  


F = 0 points-297 points 


 


VII. Late Assignments 


It is your responsibility to pay attention to due dates as indicated on this document and on D2L. 


Discussion board posts are due on the assigned date and cannot be turned in late. All assignments must be 


turned in by 11:59 P.M. on Tuesday, December 10, 2019. 
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VIII. Course Suggestions 


“You will get out of this class what you put into it.” 


• Participate in class! This means keeping up with assignments and participating in the weekly class 


discussion boards. Don’t be shy about asking questions or expressing your opinions and ideas. The 


success of this class relies on your active participation. We are a diverse group and we all learn and 


benefit from each other’s perspectives and experiences. I will facilitate ZOOM Meetings at various points 


during the course of the semester. I encourage you to participate in these meetings in order to seek 


clarification on future assignments, as well as gain new perspectives and insights from your classmates.  


• Manage your time wisely! Since this is an online course, much of your work can be completed 


independently. Experience has shown that it is best to create your own schedule for classwork and to stick 


to this schedule. Select specific days and times that you will work on course readings and assignments. 


• Check the D2L course site and your Kutztown University email daily. 


• Don’t wait until the last minute to complete assignments. Remember, this course is dependent on 


technology and you never know when technology may experience issues. 


Communication Procedures and Etiquette 


Correspondence in this course will be conducted primarily through the Announcements and the 


Discussions areas of D2L. Announcements will be posted at the start of each week. If you have a question 


that requires an urgent response, feel free to send me an email. I generally respond to emails within 24 


hours (48 hours on weekends). 


You will be expected to check D2L throughout the week for new announcements, content, and discussion 


posts. 


How we communicate with each other is very important in this course. Please review and follow the 


Netiquette core rules to provide a supportive, positive, and constructive learning environment. If I feel 


that a student is violating any of the above guidelines, that student will be contacted to discuss the 


situation. If you feel that a student is behaving inappropriately, please send me a private e-mail message 


explaining the situation as soon as possible. 


 


IX. General Information and Other Policies 


Policy Statement on Discrimination 


Kutztown University has established a policy of non-discrimination in compliance with Title IX of the 


Educational Amendment, Title VI and VII of the Civil Rights Act of 1964, and Section 504 of the 


Rehabilitation Act of 1973. The University is committed to eliminating discrimination based on race, 


religion, color, national origin, ancestry, sex, gender, age, or disability. In compliance with Executive 


Order 11246, the University maintains and updates an Affirmative Action Plan. The institution reaffirms 


its pledge to equal employment and educational opportunity annually, and takes possible action to 


increase the participation of under-represented groups. (The Key, p. 53) 


Gender-Based Crimes 


Educators must report incidents of gender-based crimes, including sexual assault, sexual harassment, 


stalking, dating violence, and domestic violence. If a student discloses such incidents to me during class 
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or in a course assignment, I am not required to report the disclosure, unless the student was a minor at the 


time the incident occurred. Regardless of the student’s age, if the incident is disclosed to me outside the 


classroom setting or a course assignment, I am required by law to report the disclosure, including relevant 


details, such as the names of those involved in the incident, to Public Safety and Police Services and to 


Mr. Jesus Peña, Title IX Coordinator. 


 


Accommodations 


Any student who has a need for accommodation based on the impact of a disability should contact the 


Director, Office of Service to Americans with Disabilities privately to discuss the specific situation as 


soon as possible. Contact the Director at 610-683-4108 or in the Stratton Administration Building to 


coordinate reasonable accommodations for students with documented disabilities. If you have already 


disclosed a disability to the Disability Services Office (215 Stratton Administration Building) and are 


seeking accommodations, please feel free to speak with me privately so that I may assist you. If you have 


an injury sustained during military service including PTSD or TBI, you are also eligible for 


accommodations under the ADA and should contact the Disability Services Office. 


Academic Honesty 


Any acts of academic dishonesty by students, such as plagiarism on written papers or cheating on exams, 


threaten to undermine the educational and ethical goals of the University for its students. Such violations 


are of the utmost seriousness. The goal of the following policy and procedures is to promote a climate of 


academic honesty for all individuals at the University (The Key, p. 47). If you copy work from another 


student, the text, or the internet you will receive a 0% for the assignment. If two instances of plagiarism 


occur, you will fail the class and be reported to the chair of the Secondary Education Department and the 


Dean. 


 


X. Course Outline 


 


Week  Assignments 


Week 1 - beginning  


August 26  


 


 Review the Course Syllabus (on D2L) 


 Complete the introductory task (on D2L) 


 Create an Introductory Video or Post your introductory video to the 


Week 1 Discussion Board  


 Comment on at least two of your classmates’ videos 


 Introductory Discussion Post due: September 1 


 


Week 2-  beginning   


September 1  


 


 Readings 


 Read Chapter 1: Who are English Language Learners? (in 


Foundations for Teaching English Language Learners) 


 Videos 


 Watch “Confessions: New Teacher of Newcomers (Michelle 


Benegas)” video 


 Additional videos and readings 


 Assignments 


 Discussion 1: Who are ELLs? due: September 8 
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 Reminder: start  search: “ESL Classroom Observation and Teacher 


Interview” 


Week 3-  beginning  


September 8 


 


 Readings 


 Read Chapter 2: Language (in Foundations for Teaching English 


Language Learners) 


 Videos 


 Watch “English Language Proficiency Levels and WIDA Can Do 


Descriptors” video 


 WIDA Readings 


 Assignments 


Discussion 2: Academic Language due: September 15  


 Reminder: Begin Research on ESL Classroom Observation and 


Teacher Interview 


Week 4 – beginning  


September 15  


 


 Readings 


o Read Chapter 3: Language Learning and Teaching (in 


Foundations for Teaching English Language Learners) 


o Read “Guiding Principles of Language Development” (on 


D2L) 


 Assignments 


o Discussion 3: Guiding Principles Discussion Board due: 


Sunday, September 22 


 Reminder: “ESL Classroom Observation and Teacher Interview” 


(cont.) 


Week 5 – beginning  


September 22  


 


 


 Videos 


o Watch “PA English Language Proficiency Standards (PA 


ELPS)” video 


o Watch “Writing Language Objectives” video 


 Readings 


o WIDA Principles  


o WIDA Can Do Descriptors  


 Assignments 


Discussion 4: Introducing The SIOP Model due: Sunday, 


September 29 at 11:59 P.M.) 


 Reminder: “ESL Classroom Observation and Teacher Interview” 


(cont.) 


Week  6 – beginning   


September 29  


 Readings: Chapter 5 (only read pages on Sheltered Instruction) 


What is sheltered instruction? (Wright, 2015, p. 92-93) 


Discussion 5: due Sunday, October 6 at 11:59 P.M. 
 Chapter 7 Listening and Speaking 


 Listening and Speaking Discussion.  


 Reminder:  Continue ESL Classroom Observation and Teacher 


Interview 


Week 7 – beginning   


October 6  


 


 Listening and Speaking SIOP Lesson  


 Listening and Speaking  Lesson Plan Discussion  


 Discussion 6: due Sunday, October 13 at 11:59 P.M.) 


 Listening and Speaking Lesson plan due October 13 


                                  Fall Break  October 13 – October 15  


Week  8 – beginning   Readings 


o Read Chapter 8: Reading  (in Foundations for Teaching 
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October 13  


 


English Language Learners) 


o Supplementary Readings on D2L  


 Assignments 


Discussion 7: due Sunday, October 20 at 11:59 P.M. 


Week 9- beginning  


October 20  


 


Read Chapter 8: Reading (in Foundations for Teaching English Language 


Learners) 


 Reading Discussion Plan 


 SIOP Lesson on Reading due October 27 at 11:59 P.M.  


Discussion 8: Board due Sunday, October 27 at 11:59 P.M. 


Week 10 – beginning  


October 27  


 


 Readings 


o Read Chapter 9: Writing (in Foundations for Teaching 


English Language Learners) 


 Assignments 


o Writing Discussion Board due November 3  
o SIOP Writing Lesson Plan due November 3  


        Discussion 9 due: Sunday, November 3 at 11:59 PM  
 


Week 11 – beginning  


November 3  


 


Readings 


 Read Chapter 10: Content-Area Instruction for English Language 


Learners (in Foundations for Teaching English Language Learners) 


Review “Making Content Comprehensible for English Language 


Learners” (on D2L) 


Assignments 


  Discussion 10 due: Sunday, November 10 at 11:59 P.M.) 


Week  12 – beginning   


November 10  


Assignments 


 Formative assessment 


Week 13- beginning  


November 17  


 Finalize ESL Teacher Observation assignment. 


 Finalize ESL Teacher Interviews assignment. 


Week 14 – beginning  


November 24  


 


 Assignment  


 Finalize Classroom Teacher Observation assignment  


 ESL Classroom Teacher Observation (due December 1, 2019 at 11:59 


P.M.) 


Discussion 11: Teacher Observation Discussion Board 


        Thanksgiving Break  November 27 – December 1  


Week 15 – beginning   


December 1  


 


 Assignment 


 Finalize Teacher Interview assignment 


 ESL Teacher Interview Assignment (due December 8, 2019 at 11:59 


P.M.) 


Discussion 12:  Teacher  Interview Discussion Board 


Finals Week 


December 8  


 


 


Complete the Course Post-Assessment (on D2L) (due Tuesday, 


December 10 at 11:59 P.M.) 
 


Finals Week  
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[bookmark: _GoBack]GUIDELINES AND RUBRIC FOR PARTICIPATION IN DISCUSSION FORUM

Participation in the discussion forums is critical for maximizing student learning experiences in any online course. In this course, students are required to be a part of an online community of learners who collectively interact, through discussion, to enhance and support the professional performance of each other. Part of the assessment criteria for the course includes evaluating the quality and quantity of your participation in the discussion forum. 

As the instructor, I will facilitate student discussions but I will not address every single post. In most cases, I might share a related idea, intervene when the discussion goes off-track, or tie student comments together to help deepen student learning. 

Some characteristics I consider to be part of excellent discussion contributions are outlined below. I will consider these characteristics when assessing the quality and level of student participation.

· Submit initial post(s) by the date they are listed in the content modules and on the course calendar.  Submit peer responses by the due date listed in the discussion forum.  The discussion session will lock after the due date, after which you can still read the discussions but can no longer add content.  The goal is to have a dynamic discussion around the topic.  If you wait until the due date to submit your first post, you will receive minimal points for your contribution, since this does not allow time for others to respond before the lockout date.



· Posts and responses should be thorough and thoughtful. Just posting an "I agree" or "Good ideas" will not be considered adequate responses.  Support your statements and opinions with references to the readings.  Your posts and responses should be thorough but also well thought-out and concise, rather than rambling thoughts as they occur to you.  Keep in mind that fellow learners will be reading and responding to you.


· Make certain that all posts and responses address the question, problem, or situation as presented for discussion. This does not mean you should not extend the topic, but do not stray from the essential point of the topic.



· Discussions occur when there is dialogue; therefore, you need to build upon the posts and responses of other learners to create discussion threads. Make sure to revisit the discussion forum and respond (if appropriate) to what other learners have posted to your initial responses.  It is expected that you will post 3 responses to each discussion topic, in addition to your original post.  Responses should take place on different days and times between the initial due date for the post and the lockout date for responses.



· When relevant, add to the discussion by including prior knowledge, work experiences, references, web sites, resources, etc. (giving credit when appropriate).

Please refer to the discussion rubric below as you evaluate your own contributions to the discussions.






Discussion Participation Rubric

		Criteria

		Unsatisfactory

		Satisfactory

		Exemplary



		Quantity and Timeliness

		Does not submit at least one thorough initial discussion by the deadline and/or does not submit at least two thoughtful peer responses by the response deadline.

0-3 points 

		Submits at least one initial thorough discussion by the deadline and at least two thoughtful peer responses by the response deadline. 

4 points

		Submits one initial thorough discussion by the deadline, and more than two thoughtful peer responses by the response deadline. Provides feedback throughout the discussion period.

5 points 



		Demonstrates knowledge and understanding of content and applicability to professional practice

		Post(s) and responses show little evidence of knowledge and understanding of course content, reference to readings and/or applicability to professional practice. 


0-5 points 

		Post(s) and responses show some evidence of knowledge and understanding of course content, reference to readings and/or and applicability to professional practice. 


6-8 points 

		Post(s) and responses show abundant evidence of knowledge and understanding of course content, reference to readings and/or and applicability to professional practice.

9-10 points 



		Generates learning within the community 

		Posts do not attempt to elicit responses and reflections from other learners and/or responses do not build upon the ideas of other learners to take the discussion deeper. 

0-3 points 

		Posts attempt to elicit responses and reflections from other learners and responses build upon the ideas of other learners to take the discussion deeper. 

4 points 

		Posts elicit responses and reflections from other learners and responses build upon and integrate multiple views from other learners to take the discussion deeper. 

5 points 





Total Possible Points: 20 points 
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EDU 437: Protocols and Practices for PA ESL Programs Dr. Brenda Muzeta



Program Comparison Guidelines



Purpose:



Through this assignment, you will demonstrate your knowledge and understanding of the essential components of an effective instructional program for English learners by evaluating the language instructional programs in two different school districts and making recommendations for improvement for each of the programs.



Details:



1. Describe each program in detail. Discuss each of the following:



a. How does the program address each of the essential components of effective instructional programs for English language learners (English as a second language instruction, standards-based content-area instruction, and primary language support)? In other words, what type of program(s) is in place?

*Refer to Table 5.4 in Wright text (page 114)



b. How many students does the program serve (if possible, break down enrollment at each level, e.g., elementary, middle, and high school)? What native languages are represented among the district’s English language learners?  What countries do the district’s English language learners originate from?



c. How is the program staffed? How many full-time teachers are employed? What do their schedules look like (e.g., how many students they teach at a time, how often they see each group of students, whether they travel between schools)? How many, if any, instructional aides do the district employ and how are they utilized (i.e. content-area support, English as a Second Language instruction)?



d. How often do students receive instruction (i.e. number of hours or days per week)? How are students grouped for instruction (e.g., grade level, English language proficiency level, mixed groupings)? How are grades assigned (i.e. pass/fail, letter grades) for both the language instructional program and content- area instruction? What additional supports or programs, if any, does the district provide for students (e.g., after-school tutoring, extracurricular activities)?

How are decisions about supports made (are assessment issues such as accountability, bias, special education testing, language proficiency, and



 (
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accommodations in formal testing situations considered)?



e. How does the district communicate with parents and families? How does the district involve parents and families in Candidates’ education? What additional supports or programs, if any, does the district provide for parents and families (e.g., adult literacy courses, housing assistance, counseling services)?



2. Make recommendations for improvement for each of the programs and explain the reasoning behind these recommendations (e.g., why the program needs to improve in these areas). Consider each of the essential components of effective instructional programs for English learners (English as a second language instruction, standards-based content-area instruction, and primary language support) when making your recommendations.

3. Using a screen recorder, create a video which provides your classmates with an overview of the programs you evaluated and your recommendations for improvement. You should display your program comparison on the screen while discussing each of the following points in your voiceover:



a. Summarize each program. How does the program address each of the essential components of effective instructional programs for English learners?



b. What recommendations did you make for each program and why? How will these recommendations improve the programs?



Your program comparison should adhere to the following guidelines:



· Double-spaced

· 12-point Times New Roman

· 1-inch margins

· Three (minimum) to five (maximum) pages



Due Dates:



· Upload your Program Comparison to the D2L drop box by 11:59 P.M. June 15.



· Post your Program Comparison video overview to the Week 2 Discussion Board by

11:59 P.M. June 15.



· Comment on two of your classmates’ videos by 11:59 P.M. June 16.



Program Comparison Rubric



		Items Being Assessed

		Exemplary 4

		Superior 3

		Satisfactory 2

		Unsatisfactory 1



		Components of Effective Instructional Programs





Not Used to Demonstrate Achievement of TESOL

Standards

		Candidate provides a detailed and well- developed analysis which thoroughly examines how each program addresses the essential components of effective instructional programs for English learners (English as a second language instruction, standards-based content-area instruction, and primary language support).

		Candidate provides an analysis which examines how each program addresses the essential components of effective instructional programs for English learners (English as a second language instruction, standards-based content-area instruction, and primary language support).

		Candidate’s examination of how each program addresses the essential components of effective instructional programs (English as a second language instruction, standards- based content-area instruction, and primary language support) could be developed in more detail.

		Candidate does not examine how each program addresses the essential components of effective instructional programs (English as a second language, standards- based instruction, and primary language support).



		English Language Learner Population



Not Used to Demonstrate Achievement of TESOL

Standards

		Candidate provides a thorough synopsis of the English learner populations served by each district.

		Candidate provides a synopsis of the English learner populations served by each district.

		Candidate’s synopsis of the English learner populations served by each district could include more details.

		Candidate does not provide a synopsis of the English learner populations served by each district.



		Program Staffing



Not Used to Demonstrate Achievement of TESOL Standards

		Candidate provides a thorough synopsis of the staffing procedures of English learner instructional programming in each district.

		Candidate provides a synopsis of the staffing procedures of English learner instructional programming in each district.

		Candidate’s synopsis of the staffing procedures of English learner instructional programming in each district could include more details.

		Candidate does not provide a synopsis of the staffing procedures of English learner instructional programming in each district.







 (
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		Instructional Design





TESOL

Standard 4.a.

		Candidate provides a thorough synopsis of the design of English learner instructional programming in each district demonstrating an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate provides a synopsis of the design of English learner instructional programming in each district an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate’s synopsis of the design of English learner instructional programming in each district could include more details and a better understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate does not provide a synopsis of the design of English learner instructional programming in each district including an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.



		Parent and Family Outreach

Not Used to Demonstrate Achievement of TESOL

Standards

		Candidate provides a thorough synopsis of the parent and family outreach efforts in each district.

		Candidate provides a synopsis of the parent and family outreach efforts in each district.

		Candidate’s synopsis of the parent and family outreach efforts in each district could include more details.

		Candidate does not provide a synopsis of the parent and family outreach efforts in each district.



		Video Reflection





Not Used to Demonstrate Achievement of TESOL

Standards

		Video reflection is exemplary in both the depth of thought and level of detail with regard to the description of each program and the recommendations for improvement.

		Video reflection is well-developed and describes each program, as well as the recommendations for improvement.

		Video reflection is included, but description of each program OR recommendations for improvement could be developed in more depth.

		Video reflection is not included OR video reflection does describe each program AND the recommendations for improvement.



		Mechanics



Not Used to Demonstrate Achievement of Standards

		Neat and organized with no spelling or grammatical errors.

		Neat and organized with few spelling and/or grammatical errors.

		Somewhat organized, although can be difficult to interpret OR has major issues related to spelling and grammar.

		Lack of organization makes it difficult to interpret AND has major issues related to spelling and grammar.
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TESOL Assessment 2: Assessment of Content Knowledge – Course Grades



SECTION 1: Description of the assessment, alignment to standards, assessment tool, brief analysis of data findings, interpretation of data, assessment results



A. Description of the Assessment and Its Use in the Program



All candidates are required to take five courses as part of the English as a Second Language Program Specialist certification program.  These courses assess candidate competencies, skills, and understandings relevant to the teaching and learning of English learners.  Candidates must earn a “C” or higher in each course; candidates who do not receive a “C” or higher in one or more of the required courses must retake the course(s) for higher scores or may opt to withdraw from the program.  The five required courses are: EDU 428 (Culture and Diversity of English Learners); EDU 434 (Instructional Methodology for English Learners); EDU 435 (Language Acquisition and English Linguistics); EDU 436 (Assessment of English Learners); and EDU 437 (Protocols and Practices for PA ESL Programs).  Descriptions of these courses are listed in Part B.  Syllabi and applicable activities and assignments can be found as attachments to Assessment 2.



B. Description of How this Assessment Aligns with TESOL Standards 



Each of the five courses in the English as a Second Language (ESL) Program Specialist certification program aligns with one of the five TESOL domains.  Candidates demonstrate their knowledge and understanding of the structure and acquisition of language (EDU 435); show they are knowledgeable about the importance of culture in teaching and learning (EDU 428); and demonstrate their understanding of the use of research-based practices and strategies in the planning and implementation of both ESL and content-area instruction (EDU 434).  Candidates also understand issues related to the assessment of English learners and demonstrate their knowledge of a variety of assessment tools which measure language proficiency and content-area knowledge (EDU 436).  Lastly, candidates demonstrate their knowledge of the history and policies related to ESL instruction and understand the importance of ongoing professional development, school-family-community partnerships, and advocacy efforts on the part of English learners (EDU 437).



Candidates are graded using the following grading scale, as per university academic policy:



· A (4.0)  

· A- (3.67)

· B+ (3.33) 

· B (3.0)  

· B- (2.67)  

· C+ (2.33) 

· C (2.0) 

· D (1.0)  

· F  (0.0) 



There is no A+, C-, D+, or D-.



As candidates must receive a “C” or better in each required course, students receiving lower  

than a “C” may retake the course; the most recent score in the class replaces the one before it.

1







The required courses below strongly align with the following TESOL standards:

				









		

				







		



		TESOL Standard 



		Course Number and Title



		Course Description

		Course Objectives



		1.a. – Candidates demonstrate understanding of language as a system, including phonology, morphology, syntax, pragmatics, and semantics, and support ELLs as they acquire English language and literacy in order to achieve in the content areas.



1.b. – Candidates understand and apply theories and research in language acquisition and development to support their ELLs’ English language and literacy learning and content-area achievement.



		EDU 435: Language Acquisition and English Linguistics

		This course is for English as a Second Language (ESL) program specialist candidates.  This course offers an overview of the basic mechanisms of human language, as well as first and second language acquisition and literacy development.  Students will examine that linguistic elements of American English and discover effective methods of instruction and assessment of spoken and written language for use with ESL learners.  

		1. Candidates will demonstrate knowledge of English language grammar/pronunciation, including lexical, morphological, syntax and phonological components.



2. Candidates will demonstrate knowledge of the process of first and second language acquisition.



3. Candidates will demonstrate knowledge of the process of literacy development for second language learners and strategies to assist English language learners in different stages of English language acquisition.



4. Candidates will demonstrate an understanding of ways to assist ELLs to communicate using verbal and nonverbal language.



5. Candidates will demonstrate knowledge of effective assessment tools and practices to identify language proficiency, acquisition, and content-area learning, as well as to monitor student progress.



6. Candidates will demonstrate knowledge of multiple assessment models to document ELLs’ progress in language and content-area instruction.





		2 – Candidates know, understand, and use major theories and research related to the nature and role of culture in their instruction. They demonstrate understanding of how cultural groups and individual cultural identities affect language learning and school achievement.



		EDU 428: Culture and Diversity of English Learners





		This course is designed to prepare English as a Second Language (ESL) program specialist candidates to facilitate the integration of English language learners (ELLs) and their families into the host school and community. As well, the course facilitates school staff members' understanding of multi-cultural and multi-language learners' needs and support strategies so as to maximize the educational experience. Participants in this course will undertake a comparative approach to similarities and differences between the U.S. culture and other cultures with the goal of developing cultural understanding and sensitivity of ELL/ESL students and families living in the US culture.



		1. Candidates will demonstrate knowledge of behaviors, beliefs, and attitudes of multicultural and multilingual students and families. 



2. Candidates will demonstrate knowledge of current methods and techniques in multicultural teaching.



3. Candidates will demonstrate an understanding of how to facilitate collaboration between faculty and ESL students and their families.



4. Candidates will demonstrate an ability to promote cultural awareness and sensitivity toward other cultures and languages.



5. Candidates will demonstrate a comparative knowledge of U.S./non-U.S. cultures in the areas of society, language, and education.



6.  Candidates will demonstrate knowledge of cultural and linguistic school-based supports for ELLs.



7. Candidates will demonstrate an ability to promote parental/family involvement in educational programs of ELLs.





		3.a. – Candidates know, understand, and apply concepts, research, and best practices to plan classroom instruction in a supportive learning environment for ELLs.  They plan for multilevel classrooms with learners from diverse backgrounds using standards-based ESL and content curriculum.



3.b. – Candidates know, manage, and implement a variety of standards-based teaching strategies and techniques for developing and integrating English listening, speaking, reading, and writing.  Candidates support ELLs’ access to the core curriculum by teaching language through academic content.



3.c. – Candidates are familiar with a wide range of standards-based materials, resources, and technologies, and choose, adapt, and use them in effective ESL and content teaching.



		EDU 434: Instructional Methodology for English Learners

		This course offers research-based information relative to the design and implementation of an ESL program; methods, strategies, and resources for ESL programs; the use of computer technology (hardware and software) for ELLs; the use of audio/visual media for ELLs; the adaptation of instructional strategies and materials to address the specific needs, talents and interests of ELLs; the integration of multicultural information for ELLs through various curricula; the development, implementation, and evaluation of varied curricular and instructional activities for diverse ELLs; metacognitive awareness and strategic planning of ELLs to assist them in regular classrooms; and the acculturation process regarding reading, writing, speaking, listening, and culture.  This course is designed to meet the requirements for the Pennsylvania English as a Second Language Program Specialist certification program



		1. Candidates will demonstrate knowledge of language systems, structure, functions, and variations.



2. Candidates will identify the stages of language acquisition and literacy development.



3. Candidates will explain how cultural differences affect second language teaching and learning.

4. Candidates will identify the differences between academic language and social language.



5. Candidates will apply research, concepts, and theories of language acquisition to instruction.



6. Candidates will implement appropriate research-based instructional strategies to make content comprehensible for all English language learners (ELLs).



7. Candidates will demonstrate effective instructional planning and assessment, integrating the Pennsylvania English Language Development Standards (PA ELDS) and Pennsylvania Common Core standards.



8. Candidates will identify issues related to standards-based formative and summative assessment of English language learners.





		[bookmark: _Hlk34821400]4.a. – Candidates demonstrate understanding of various assessment issues as they affect ELLs, such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.



4.b. – Candidates know and can use a variety of standards-based language proficiency instruments to show language growth and inform their instruction.  They demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.



4.c. – Candidates know and can use a variety of performance-based assessment tools and techniques to inform instruction in the classroom.

		EDU 436: Assessment of English Learners

		This course examines the different types and purposes of assessment and the various assessment issues that affect English language learners (i.e. accountability, bias).  Students will learn about a variety of performance-based assessments as well as appropriate modifications and accommodations to traditional classroom and standardized assessments in order to measure English language learners’ content knowledge independent of their language proficiency.  This course will also prepare students to administer standards-based language proficiency assessments and to use the results of these assessments to determine the entry, placement, and instruction of English language learners, as well as to demonstrate students’ progress toward and attainment of English language proficiency.  This course is designed to meet the requirements for the Pennsylvania English as a Second Language Program Specialist certification program.



		1. Candidates will demonstrate an understanding of the process of administering, scoring, and interpreting the results of the WIDA Screener and WIDA ACCESS 2.0 assessments to make informed decisions concerning English language learners’ progression through an English language instruction program (identification, placement, progress, exit, and monitoring).



2. Candidates will implement a variety of assessment tools as part of classroom instruction to measure English language learners’ English language proficiency and academic achievement.



3. Candidates will apply appropriate assessment practices for English language learners, including:



     a. Determination of the validity and reliability of tests to make assessment-related decisions for English language learners;



     b. Knowledge and application of alternate and multiple assessment measures to ascertain what English language learners know and can do;



     c. Appropriate interpretation and use of data to support English language learners’ placement in an English language instruction program;



     c. Assessment of English language learners’ test-taking challenges and the creation and implementation of strategies and scaffolding techniques to address these challenges.



4. Candidates will identify, apply, and share state-allowed standardized testing accommodations and research-based classroom accommodations for English language learners at varying proficiency levels.



5. Candidates will identify accountability measures and assessment targets in order to analyze data and to make programmatic and instructional adjustments related to English language learners.



6. Candidates will identify and use a variety of resources and research to inform decisions about language differences, giftedness, learning disabilities, or other qualities that would entitle English language learners to participation in additional school programs.





		4.a. – Candidates demonstrate understanding of various assessment issues as they affect ELLs, such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.



4.b. – Candidates know and can use a variety of standards-based language proficiency instruments to show language growth and inform their instruction.  They demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.



5.a. – Candidates demonstrate knowledge of history, research, educational public policy, and current practice in the field of ESL teaching, and apply this knowledge to inform teaching and learning.



5.b. – Candidates take advantage of professional growth opportunities and demonstrate the ability to build partnerships with colleagues and students’ families, serve as community resources, and advocate for ELLs.



		EDU 437: Protocols and Practices for PA ESL Programs

		This course examines the history of bilingual and English as a Second Language (ESL) instruction in the United States and the impact of educational policy on the education of English language learners (ELLs).  This course will also prepare students to build collaborative relationships with colleagues who are responsible for general and content-area instruction of ELLs and to serve as advocates for ELLs and their families. This course is designed to meet the requirements for the Pennsylvania English as a Second Language Program Specialist certification program. 

		1. Candidates will demonstrate knowledge of the history of bilingual and English as a Second Language (ESL) education and the legal underpinnings of educational public policy related to ESL instruction.



2. Candidates will collaborate with other educators to address the affective, linguistic, and cognitive needs of and to establish appropriate instructional programs for English language learners at varying levels of English language proficiency.



3. Candidates will provide guidance to general and content-area teachers of English language learners related to the implementation of the Pennsylvania English Language Proficiency Standards (PA ELPS) and appropriate supports, accommodations, and modifications to instruction and assessment.



4. Candidates will develop an effective, culturally responsive learning environment for English language learners which exhibits the characteristics of Quality Teaching for English Learners (QTEL): sustain academic rigor, hold high expectations, engage in quality interactions, sustain a language focus, and develop quality curricula. 



5. Candidates will analyze data from various English language learner groups to evaluate the effectiveness of an English as a Second Language program or language teaching practice or methodology.



6. Candidates will advocate for and facilitate effective communication with ELLs and parents from diverse cultural and linguistic backgrounds using their preferred mode(s) of communication.



7. Candidates will execute the processes and procedures currently outlined by the Pennsylvania Department of Education with regard to the enrollment, placement, exit, and post-exit monitoring of English language learners in English as a Second Language programs.











Assignments and Activities Used to Assign Grades for Each Course (please see syllabi and rubrics attached to Assessment #2 for more information)



EDU 428: Culture and Diversity of ELLs (Syllabi attached)

Activities/Assignments:

· [bookmark: _Hlk34834607]Case Study/Linguistics Narrative (See SPA TESOL - Assessment #1 – new pilot evaluation in progress for Linguistic Narrative)

· Discussion Board Analysis (See rubric attached)

· Language Event/Celebration Analysis (See separate assignment handout and rubric attached)



EDU 434: Instructional Methodology for English Learners (Syllabi attached)

Activities/Assignments:

· Introductory Video Assignment

· Discussion Board Posts

· Classroom Observations (See assignment handout and rubric attached)

· Teacher Interview

· SIOP Lesson Plans (See SPA TESOL - Assessment #3)

· Post-Assessment



EDU 435: Language Acquisition and English Linguistics (Syllabi attached)

Activities/Assignments:

· Discussion Form Posts (See rubric attached)

· Presentations (See separate assignment handout and rubric attached)

EDU 436: Assessment of English Language Learners (Syllabi attached)

Activities/Assignments:

· Resource Exercises

· Discussion Board Posts (See attached rubric)

· Final Paper (See syllabi for more information)



EDU 437:  Protocols and Practices for PA ESL Programs (Syllabi attached)

Activities/Assignments:

· Introductory Video

· Identification and Placement Simulation (See separate assignment and rubric attached)

· Program Comparison Assignment (See separate assignment and rubric attached)

· Philosophy of Education (See SPA TESOL - Assessment #6)

· Discussion Board Posts  



C. Brief Analysis of Data Findings



Course grade data were collected for all candidates for the 2018-2019 academic year.  Data shows that 2018-2019 candidates earned an overall mean score in the “A-” range (3.84-4.0) or higher in each of the five required courses that year.  Moreover, all candidates completed the program with grades above the minimum of a “C” in the required courses (the lowest grade in a section was a B-). Scores from 2018-2019 were in keeping with previous scores from 2017-2018.  Candidates from 2017-2018 earned an overall mean score in the “A-” range (3.83-3.92) in all required courses.



D. Interpretation of Data Providing Evidence for Meeting Standards



[bookmark: _GoBack]Data from this assessment strongly support the assertion that English as a Second Language Program Specialist certification candidates meet or exceed TESOL standards by demonstrating their understanding of the concepts, principles, theories, and research relevant to the teaching and learning of English learners.   For the 2018-2019 academic year, data show that candidates had overall mean scores of an “A-” or higher, surpassing the minimum of a “C” grade in all five of the required courses.  Moreover, in four of the five required courses (EDU 428, EDU 435, EDU 436, and EDU 437), candidates had individual scores of a “B” or higher.  In the fifth course (EDU 434), eleven of the twelve candidates earned “A’s” while the third completer earned a “B-.” For the 2017-18 academic year, data show that candidates had overall mean scores of an “A-,” surpassing the minimum of a “C” grade in all five of the required courses.  Furthermore, candidates had individual scores of a “B-” or higher in all five of the required courses.  Candidates completing courses in the 2018-2019 year’s scores were higher than those in the 2017-2018 year



E. Assessment Results – Assessment #2



Candidates’ Grades in Required Courses

English as a Second Language Program Specialist Certification Program



		

		2018-2019 





		

		Average Course Grade and Range*

		% of Candidates Meeting Minimum Expectations



		EDU 428



N=8

		3.95

(3.67-4.0)



		100%



		EDU 434



N=12

		3.89

(2.67-4.0)



		100%



		EDU 435



N=15

		3.84

(3.33-4.0)



		100%



		EDU 436



N=11

		3.91

(3.0-4.0)



		100%



		EDU 437



N=9

		4.0

(4.0)



		100%
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EDU 428



GUIDELINES FOR LANGUAGE EVENT/ CELEBRATION ANALYSIS



One of the requirements of this course is that you attend two cultural events and write a synopsis of the event and how it "changed your outlook on the world." The purpose of this activity is to immerse you in a language foreign to your own. My hope is that you will expand beyond your comfort level and truly experience something new and exciting. These two cultural events are not included in the 3rd event you must attend with your linguistic study individual.



The following is a list of the many different types of events that you can attend:



· Any cultural event, service, or celebration that Is conducted in a language other than your home or first language.  This can be a religious religious service – (i.e. Khupta service at 1 PM Fridays at the Islamic Center of Reading, Jewish services, Spanish Catholic services…), local celebrations in Reading/Allentown area



… I have posted a list of religious services on the content section – many in a language other than English.  I will make various suggestions throughout the semester, including events on campus.



(What you cannot attend: the local On the Border restaurant, the Reading Farmers Market… the goal is to have you truly explore a language of which you are not that familiar.)



This is just a sample of the types of activity you can attend; there are also other activities, many which take place at Kutztown University over the semester. When you write the report, you should state where you went for the, activity, the type of activity, what you saw, heard, ate, experienced... You must include any observations you could make about culture/language after attending this event, any new understanding that you learned, as well as your personal feelings and reaction. Please follow these guidelines carefully and feel free to ask me for any clarifications needed.



 Guidelines:



[bookmark: _GoBack]Write a solid 2-page summary of the entire event. In essence, give an overall description of the event and its cultural relevance. Try to make references to what had been discussed in class and how the presentation reflected the cultural contribution to American culture. Summary must be in third person and do not include quotes Typed, 1 ½ inch spaced with 1-inch borders.   Next, write a separate half page opinion on the presentation/event. Opinion should be in first person.
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EDU 434 Classroom Observation  


(100 points) 


Assignment Overview 


You will be required to complete a minimum of three (3) hours of observation in the classroom 


of a certified ESL teacher (sheltered English or content-area). 


Assignment Specifications 


 You will observe a certified ESL teacher.  


 Describe the demographics of the students in the class.  


 Review the textbooks or other curricular materials used in the lesson. 


 Pay attention to classroom environment: how classroom and instruction are structured. 


 Describe lesson plan, activities, wall displays, student comments etc.  


 What instructional strategies did the teacher use? How effective did you find the lesson to 


be?  


 What strategies does the teacher use to promote students’ language skills in listening, 


speaking, reading and writing? 


 Are there any components of the SIOP model included in the lesson?  


 Describe student engagement, student assessment and any other areas listed in the rubric 


category.  


 How does the teacher promote language use in the classroom?  


 How many opportunities do students have to engage in listening, speaking, reading or 


writing?  


 What were the teacher strengths? Weaknesses? 


 What ideas did you gain from this observation? What would you do differently? What 


improvements could be made to the teacher’s instruction?  


Paper Guidelines 


 Papers must be 3-5 pages in length.  


 Each page should be 1.5 spaced, have 1-inch margins, and use Times New Roman font, size 


12. 


 Each paper must provide an in-depth analysis and detailed responses. 


 The paper must employ proper grammar, correct spelling, and appropriate word choice. 


 The paper must be well organized. 


 Include title page 


 All sources references must be in APA format. 


  







Classroom Observation Rubric (100 points) 


Categories Exemplary   (4) Superior      (3.5)   Satisfactory   (3)  Unsatisfactory 


(2) 


Classroom 


Learning 


Context 


(20 %) 


Student provides a 


thorough, clear 


and detailed 


description of 


students’ unique 


attributes, learning 


context: learning 


space, student 


culture, patterns of 


interaction, 


management of 


student behaviors. 


Student provides 


some detailed 


description of 


students learning 


environment. 


Description of 


student 


population, 


learning 


environment and 


classroom culture 


is general. 


Student provides 


a vague 


description of 


student 


population and 


the learning 


environment. 


Student provides 


an incomplete or 


no description of 


student 


population and 


learning 


environment. 


Instructional 


Materials 


(20 %) 


Student provides 


detailed 


description of 


instructional 


materials used by 


the teacher, 


including book 


titles and chapters. 


Provides 


superficial 


description of 


instructional 


material. 


Minimal 


reference is made 


to instructional 


materials used by 


teacher. 


No reference is 


made to 


instructional 


materials. 


Instructional 


Strategies and 


Delivery 


(30 %) 


Student provides 


detailed and 


thorough evidence 


of instructional 


strategies 


(explanation of 


content and 


relationships 


among topics) and 


methods, 


techniques, 


including evidence 


of how teacher 


engaged students, 


assessment and 


teacher flexibility. 


Student provides 


detailed and 


thorough 


evidence of 


instructional 


strategies. Some 


evidence on 


lesson 


effectiveness, 


student 


engagement, 


teacher 


responsiveness or 


instructional 


outcomes. 


Student provides 


instructional 


procedures 


strategies and 


techniques that 


are vague and 


somewhat 


confusing.  


No reference to 


instructional 


outcomes. 


Assessment 


Materials  


(20 %) 


Student provides 


evidence of clear 


and detailed 


assessment 


methodologies and 


criteria used: 


Student provides 


partial or 


superficial 


evidence of 


assessment of 


instructional 


Student provides 


very little 


evidence of 


assessment of 


instructional 


outcomes and 


Student does not 


provide evidence 


of any 


assessment 


criteria. 







progress 
monitoring, 


providing 


feedback, and 


alignment of 


assessments with 


lesson objectives.  


outcomes and 
approaches used. 


approaches used. 


Format,  


Focus 


And 


Organization  


 


(10 %) 


Writing is in a 


style that is easy to 


read, eloquent and 


precise in its 


meaning; it is 


edited for spelling 


and grammar; any 


errors are not 


noticeable; it is 


well organized and 


coherent. 


Paper is readable, 


is well organized 


but could be 


more precise, 


nuanced, or clear 


in articulating big 


ideas; errors are 


relatively minor. 


Paper is difficult 


to read or not 


clear in some 


places; errors are 


noticeable and 


may distract 


from the author’s 


meaning; 


organization may 


need work.  


Unclear or/and 


very difficult to 


read. 
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Kutztown University of Pennsylvania 

College of Education  

Assessment of English Language Learners  

EDU 436






Instructor: Dr. Amber Pabon				Location: Online 

Office: 232 Beekey Education Complex 	                           Meeting Days: online

Phone number: (610) 683-4721 

Email: pabon@kutztown.edu 	                                        

Office hours: via phone or Skype 



Course Description

This course examines the different types and purposes of assessment and the various assessment issues that affect English language learners (i.e. accountability, bias).  Students will learn about a variety of performance-based assessments as well as appropriate modifications and accommodations to traditional classroom and standardized assessments in order to measure English language learners’ content knowledge independent of their language proficiency.  This course will also prepare students to administer standards-based language proficiency assessments and to use the results of these assessments to determine the entry, placement, and instruction of English language learners, as well as to demonstrate students’ progress toward and attainment of English language proficiency.  This course is designed to meet the requirements for the Pennsylvania English as a Second Language Program Specialist certification program and the TESOL/CAEP Standards for P-12 Teacher Education Programs.     3 s.h., 3 c.h.



Course Rationale



The number of English language learners enrolled in schools throughout the Commonwealth of Pennsylvania increased 114.5 percent between 2000 and 2010.  As the number of English language learners (ELLs) in the state continues to rise, so too does the need for knowledgeable and highly competent ESL Program Specialists who can bridge the complex cultural, linguistic, instructional, and social barriers faced by ELLs in a school setting.  Consequently, this course will provide candidates with in-depth knowledge of various assessment resources and measures in order to make informed decisions concerning English language learners’ progression through an English language instruction program, document English language learners’ academic achievement, and determine English language learners’ eligibility for special education and gifted education programs.



Course Objectives



1. Administer, score, and interpret the results of the WIDA W-APT and WIDA ACCESS 2.0 assessments in order to make informed decisions concerning English language learners’ progression through an English language instruction program (identification, placement, progress, exit, and monitoring).



2. Implement a variety of assessment tools as part of classroom instruction to measure English language learners’ English language proficiency and academic achievement.

3. Apply appropriate assessment practices for English language learners, including:

a. Determination of the validity and reliability of tests to make assessment-related decisions for English language learners;

b. Knowledge and application of alternate and multiple assessment measures to ascertain what English language learners know and can do;

c. Appropriate interpretation and use of data to support English language learners’ placement in an English language instruction program;

d. Assessment of English language learners’ test-taking challenges and the creation and implementation of strategies and scaffolding techniques to address these challenges.



4. Identify, apply, and share state-allowed standardized testing accommodations and research-based classroom accommodations for English language learners at varying proficiency levels.



5. Identify accountability measures and assessment targets in order to analyze data and to make programmatic and instructional adjustments related to English language learners.



6. Identify and use a variety of resources and research to inform decisions about language differences, giftedness, learning disabilities, or other qualities that would entitle English language learners to participation in additional school programs.



		Required Texts:



Chapter (on D2L):  Garcia, O. & Beardsmore, H. (2008). Assessment of bilinguals. In O. Garcia (Ed.), Bilingual education in the 21st century (pp. 366-379). Hoboken, Jersey: Wiley-Blackwell. 



Book:  Gottlieb, M. (2016). Assessing English language learners: Bridges from language proficiency to academic achievement. Corwin. 



		University & Department Policies





1. Academic Honesty

Any acts of academic dishonesty by students, such as plagiarism on written papers or cheating on exams, threaten to undermine the educational and ethical goals of the University for its students.  Such violations are of the utmost seriousness. The goal of the following policy and procedures is to promote a climate of academic honesty for all individuals at the University (The Key, p. 47).  If you copy work from another student, the text, or the internet you will receive a 0% for the assignment.  If two instances of plagiarism occur, you will fail the class and be reported to the chair of the Secondary Education Department and the Dean.



2. Accommodations

Any student who has a need for accommodation based on the impact of a disability should contact the Director, Office of Service to Americans with Disabilities privately to discuss the specific situation as soon as possible.  Contact the Director at 610-683-4108 or in the Stratton Administration Building to coordinate reasonable accommodations for students with documented disabilities. If you have already disclosed a disability to the Disability Services Office (215 Stratton Administration Building) and are seeking accommodations, please feel free to speak with me privately so that I may assist you.  If you have an injury sustained during military service including PTSD or TBI, you are also eligible for accommodations under the ADA and should contact the Disability Services Office. 



3. Policy statement on discrimination

Kutztown University has established a policy of non-discrimination in compliance with Title IX of the Educational Amendment, Title VI and VII of the Civil Rights Act of 1964, and Section 504 of the Rehabilitation Act of 1973. The University is committed to eliminating discrimination based on race, religion, color, national origin, ancestry, sex, gender, age, or disability. In compliance with Executive Order 11246, the University maintains and updates an Affirmative Action Plan. The institution reaffirms its pledge to equal employment and educational opportunity annually, and takes possible action to increase the participation of under-represented groups.  (The Key, p. 53). 



Educators must report incidents of gender-based crimes, including sexual assault, sexual harassment, stalking, dating violence, and domestic violence.  If a student discloses such incidents to me during class or in a course assignment, I am not required to report the disclosure, unless the student was a minor at the time the incident occurred.  Regardless of the student’s age, if the incident is disclosed to me outside the classroom setting or a course assignment, I am required by law to report the disclosure, including relevant details, such as the names of those involved in the incident, to Public Safety and Police Services and to Mr. Jesus Peña, Title IX Coordinator.



4. Academic Honesty

Any acts of academic dishonesty by students, such as plagiarism on written papers or cheating on exams, threaten to undermine the educational and ethical goals of the University for its students.  Such violations are of the utmost seriousness. The goal of the following policy and procedures is to promote a climate of academic honesty for all individuals at the University (The Key, p. 47).  If you copy work from another student, the text, or the internet you will receive a 0% for the assignment.  If two instances of plagiarism occur, you will fail the class and be reported to the chair of the Secondary Education Department and the Dean.



5. Accommodations

Any student who has a need for accommodation based on the impact of a disability should contact the Director, Office of Service to Americans with Disabilities privately to discuss the specific situation as soon as possible.  Contact the Director at 610-683-4108 or in the Stratton Administration Building to coordinate reasonable accommodations for students with documented disabilities. If you have already disclosed a disability to the Disability Services Office (215 Stratton Administration Building) and are seeking accommodations, please feel free to speak with me privately so that I may assist you.  If you have an injury sustained during military service including PTSD or TBI, you are also eligible for accommodations under the ADA and should contact the Disability Services Office. 



6. Policy statement on discrimination

Kutztown University has established a policy of non-discrimination in compliance with Title IX of the Educational Amendment, Title VI and VII of the Civil Rights Act of 1964, and Section 504 of the Rehabilitation Act of 1973. The University is committed to eliminating discrimination based on race, religion, color, national origin, ancestry, sex, gender, age, or disability. In compliance with Executive Order 11246, the University maintains and updates an Affirmative Action Plan. The institution reaffirms its pledge to equal employment and educational opportunity annually, and takes possible action to increase the participation of under-represented groups.  (The Key, p. 53). 



Educators must report incidents of gender-based crimes, including sexual assault, sexual harassment, stalking, dating violence, and domestic violence.  If a student discloses such incidents to me during class or in a course assignment, I am not required to report the disclosure, unless the student was a minor at the time the incident occurred.  Regardless of the student’s age, if the incident is disclosed to me outside the classroom setting or a course assignment, I am required by law to report the disclosure, including relevant details, such as the names of those involved in the incident, to Public Safety and Police Services and to Mr. Jesus Peña, Title IX Coordinator.











7. Tutoring 

The Tutoring Center offers tutoring to all KU students free of charge. Tutors are available in a wide variety of subjects. The center offers one-on-one peer tutoring, academic skills tutors, and tutoring labs in math and business. Students may apply for a tutor by going to Rohrbach Library 30 from 9AM to 4PM from Monday through Friday. Additional information is available at our website: https://www.kutztown.edu/about-ku/administrative-offices/academic-enrichment-and-tutoring-services/tutoring.htm.



8. Writing Support 

The University Writing Center is a free service for students, offering advice and assistance with writing assignments from any course or subject. Tutors can assist you in improving your composing process, as well as with development, organization, style, documentation, and mechanics. The UWC is located in Rohrbach Library 100c on the main floor. Its hours are Mon-Thurs 11-9, Fri 11-5, and Sunday 2-9. Please call 610-683-4733, email wrcenter@kutztown.edu, or come in to Rohrbach Library 100c to set up an appointment. Walk ins are welcome.



Course Policies & Expectations



1. Attendance, Preparation, Participation, Disposition (APPD) 

Attendance

In this online class, your “attendance” means logging on to D2L and checking your Kutztown email from two-three times per week. Fully “attend” our on-line interface on D2L and engage frequently with the course material. 



Preparation & Participation 

Preparing for each module by completing all readings will enable you to participate fully in discussions and thoughtfully craft assignments. 

Dispositions 

This course requires your active, thoughtful, daring, candid and respectful participation in all activities. 



2. Communication 

When sending email, use your Kutztown email account as I do not answer emails from other addresses due to spam. Please be careful about this. Please use Dr. Pabon or Profesor Pabon in your greeting. In addition, tell me who you are and help me figure out what you need by indicating the course title in the subject line.  I typically respond within 24 hours, Monday-Friday from 9am-5pm. 



3. Grading 

Your grade will be determined on the following scale:

            A = 95% - 100%        A- = 94% - 90%            
            B+ = 89% - 86%        B = 85% - 83%           B- = 82% - 79%             

            C+ = 78% - 75%        C = 74% - 69%           D/F = 69% - 0%



Incomplete Grades

Incompletes are rarely awarded except in exceptional cases. An I-Grade will be considered if the student has actively attended to the course requirements but needs extended time to complete the required work to meet minimum expectations. If you are allowed to take an incomplete grade, the instructor will require you to propose a plan of action outlining how you will complete the work within no more than one term from the end of the course (and preferably a shorter period of time). This proposal requires the instructor’s approval. 





4. Technology 

Because this is an online course, we will utilize D2L—a software provided by the University—for announcements, storing documents, readings, Discussion Board, and uploading all written assignments. For instant help logging onto the course or any technical issues, access the KU D2L Solutions Center -- a smart, searchable database of over 100 tutorials, most with video. The D2L Solutions Center is also available to KU students and faculty on the D2L "My Home" page, next to the "My Courses" Widget. If you’d rather talk to a person, you can contact D2L support as follows: 

Monday-Friday, 8-4:30 p.m.
Email d2lAdmin@kutztown.edu or call (610) 683-4636.

After-hours and weekends 
Email helpdesk@desire2learn.com or call (877) 325-7778 or (519) 772-0323

Assignments

All of the writing you do for this course requires a header that includes your name, date, class and title at the top left hand corner of the document. This is necessary for identification purposes to grade your work. The assignments must be word-processed in 12-point, Times New Roman font, double-spaced and paginated with one-inch margins. Proficiency with the conventions of Academic Written English must be demonstrated. You are to use APA style for in-text citations and referencing in the social sciences. Your assignments do not need cover pages, running heads or anything else associated with APA. It is okay if you exceed the recommended word count on an assignment.



Assignments that do not adhere to the aforementioned criteria will be returned for revision. Assignments that are not uploaded correctly will also be returned for revision. Avail yourself of the Writing Center and D2L Support to work on academic writing and/or file submission. Returned assignments not corrected and resubmitted by the due date will be considered late. Late assignments will be penalized by 5 points each day past the due date. Assignments more than 3 days late will not be accepted. 



1. Resource Exercises (5 @ 5 points) – 25 points total 

The resource exercises in the Gottlieb text provide opportunities to link theory to classroom practice. Respond to the questions and/or complete the charts (you can create your own table) by drawing from the concepts in the chapter and/or available data on emergent bilingual students. You are encouraged to explicitly and thoughtfully utilize the texts to address these real world scenarios. 



2. Discussion board post & reponse (4 @ 10 points ) – 40 points total 

You will respond to three prompts based on the readings, across the semester.  You are expected to write 250 words minimum in each post. Your post will be graded based on your ability to demonstrate reading comprehension, support your argument with textual evidence and/or examples, write clearly and demonstrate significant engagement with the reading. You will also respond to at least one other person’s post in at least 100 words. This response could raise questions, draw connections, agree, disagree or offer suggestions for other relevant texts (i.e. articles, books, films etc.). Posts & responses must be submitted no later than 11:59 p.m. on the due date (see calendar). You are highly encouraged to post and respond early. 



3. Final – 30 points total

The focus of this course is equity-based approaches to the assessment of emergent bilingual students. In this critical essay, your task is to draw from the course readings (i.e. Garcia, Gottlieb, lectures and videos), as well as other relevant sources to craft a textually-based analysis that addresses the following questions: 



1. Where would you place your school, district, and/or state on the bridge to linguistic equity for emergent bilingual students?

2. What are your understandings of emergent bilingual students and emergent bilingual students with disabilities, as participants in assessment as learning? Which of the practices do you consider most appropriate for each of these subgroups of students? How can assessment as learning help promote student equity?



3. How can you (currently or in the future) be proactive with other school stakeholders in using the data from each form of assessment to support emergent bilingual student’s in learning? Provide at least three examples. 



You are strongly encouraged to refer back to and utilize your responses from the resource exercises and the discussion board posts/responses to craft your essay. 



In addition, your paper will need to adhere to the APA conventions that I described under “Assignments”. These are the only conventions that are expected. The essay should have an innovative title, as well as introduction, body and conclusion paragraphs. Explicitly draw from the course texts to demostrate your understandings of the learning objectives. Finally, be sure to take a stance or present an argument, while avoiding cliches, generalization and fluff. The recommended length is five-eight double-spaced pages. 



4. Course Survey – 5 points 

In this exit survey, reflect on your learning from this course based on the learning objectives. Respond in paragraph format to your perspective about your learning relative to each of the objectives (approximately 500 words total). 





Course Schedule

		Week 

		Topic 

		Readings 

		Assignment

		Due Date 



		





1



		Course Introduction

		Syllabus 



		Discussion board post & response #1 

		





5/31 



		

		Emergent bilingual students, assessment & equity

		· Garcia, O. "Assessment of bilinguals” chapter (D2L) 

· Gottlieb, M. Foreword, preface, about the author & "Assessment as a context for teaching & learning" pgs. 2-12 

		Gottlieb resource exercise 1.1, 1.2 or 1.3 (on pages 10-12) 



		



		





2





		Oral & academic language proficiency assessments

		· Gottlieb, M. “Assessment of academic language through standards” pgs. 39-61

· Gottlieb, M. “Assessment of oral language & literacy development” 

pgs. 94-122

		· Discussion board post & response #2 

· Gottlieb resource exercise 2.1 (p. 57)

		





6/3



		

3

		Emergent bilingual students, assessment & agency

		Gottlieb, M. “Assessment as learning” pgs. 136-157 

		· Discussion board post & response #3



		

6/9



		



4



		Using formative assessment to drive instruction of emergent bilingual students

		Gottlieb, M. “Assessment for learning” pgs. 159-192



		· Gottlieb resource exercise 6.2 (p. 186) & 6.6 (p. 190) 

		



6/16



		



5







		Emergent bilingual students & standardized assessments

		Gottlieb, M. “Assessment of learning” pgs. 194-218

		· Discussion board post & response #4

· Gottlieb resource exercise 7.1 (p. 218)

		



6/23



		

		Course Closing 



		To be announced  

		Final Paper 

		6/28
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EDU 437: Protocols and Practices for PA ESL Programs Dr. Brenda Muzeta



Identification and Placement Simulation Guidelines



Purpose:



The purpose of this assignment is to provide you with the opportunity to complete the identification process for a fictional English language learner and to demonstrate your understanding of identification criteria by making a determination for the student’s exemption or placement in a Language Instruction Educational Program (LIEP). You will be each assigned a case study. The list of assignments is located on D2L. The documentation of the case is also posted on D2L.

Details:



1. Introduction:



Provide a detailed overview of the English language learner on which your simulation is based (see page three for assigned ELL), including:

· Name

· Age

· Country of origin

· Native language

· Any other pertinent information



2. Examine the related documentation for each step of the identification process. For each step, discuss the following:



a. What did you learn about the student and his/her family from this document?

b. Based on the information gained from this document, how will you proceed with the identification process? In other words, will the identification process continue and, if so, what is the next step and why.



3. Determine whether the student should be identified as an English language learner and explain your decision in terms of the prescribed identification criteria.



 (
4
)



4. If applicable, make a determination of the student’s program placement (e.g., the type and level of Language Instruction Educational Program) and explain your decision in terms of the specific program design.



5. Using a screen recorder, create a video an overview of your simulation. You should display your Identification and Placement Simulation on the screen while discussing each of the following points in your voice over:



a. A brief overview of the English language learner on which your simulation is based (include the points listed above)

b. A brief explanation of your identification process (e.g., which steps of the identification process you followed and which steps, if any, you skipped) and your resulting determination (e.g., whether the student should be identified as an English language learner).



c. A brief explanation of your placement decision (if applicable).



Your Identification and Placement Simulation should follow APA format and should adhere to the following guidelines:

· Double-spaced

· 12-point Times New Roman

· 1-inch margins

· Two (minimum) to three (maximum) pages

Due Dates:

· Upload your Identification and Placement Simulation to the D2L drop box by (due by 11:59 P.M. on Saturday, June 8)



Reminders and Due Dates:



1. Upload your Identification and Placement Simulation to the D2L drop box by 11:59

P.M. on Saturday, June 8

2. Post your Identification and Placement Simulation video overview to the Week 1 Discussion Board by 11:59 P.M. on Saturday, June 8

3. Reply to at least two of your classmates’ video overviews by 11:59 P.M. on Sunday,

June 9.

4. Make sure to reply to one video overview for each of the remaining cases (i.e., if you were assigned to Haya, you should reply to one video overview on Daniel and one video overview on Jin-Soo)



Identification and Placement Simulation Rubric



		Items Being Assessed

		Exemplary 3

		Superior 2

		Satisfactory 1

		Unsatisfactory

0



		Introduction





Not used to demonstrate achievement of TESOL standards

		Candidate provides a detailed overview of the English language

learner on which his/her simulation is based, including demographic and biographical information.

		Candidate provides an overview of the English language learner on which his/her simulation is based, including demographic information

		Candidate provides an overview of the English language learner on which his/her simulation is based but does not include all demographic information

		Candidate does not provide an overview

of the English language learner on which his/her simulation is based.



		Explanation of Identification Process



TESOL Standard 4.b.

		Candidate provides a thorough explanation of the identification

process and the information gained

from all related documentatio n (standards- based language proficiency instruments).

		Candidate provides an explanation of the identification process and the information gained from the related documentation (standards-based language proficiency instruments).

		Candidate provides an explanation of the identification process but does not explain the information gained from the related documentation (standards-based language proficiency instruments).

		Candidate does not provide an explanation

of the identification process (standards-based language proficiency instruments).



		Identification Decision



TESOL Standard 4.b.

		Candidate provides a thorough explanation of his/her identification decision and uses a variety of language- proficiency instruments, etc. to support this decision.

		Candidate provides an explanation of the identification process using language- proficiency instruments to support this decision.

		Candidate provides an explanation of the identification process but does not explain the use of language-proficiency instruments, etc. to support this decision.

		Candidate does not provide an explanation

of the identification process using language- proficiency instruments, etc.







		

Placement Decision



TESOL Standard 4.b.

		Candidate provides a thorough explanation of his/her placement decision,

including type and level of program, and uses knowledge of local program design to support this

decision.

		Candidate provides an explanation of his/her placement decision, including type and level of program, and uses knowledge of local program design to support this decision.

		Candidate provides an explanation of his/her placement decision, including type and level of program, but does not use knowledge of local program design to support this decision.

		Candidate does not provide an explanation

of his/her placement decision.



		

Video Reflection



Not used to demonstrate achievement of TESOL standards

		Video reflection is exemplary in both the depth of thought and level of detail with regard to how the simulation addresses each of the required components.

		Video reflection is well- developed and explains how the simulation addresses each of the required components.

		Video reflection is included, but explanation of how the simulation addresses each of the required components could be developed in more depth.

		Video reflection is not included OR video reflection does not explain how the simulation addresses each of the required components.



		Mechanics

Not used to demonstrate achievement of TESOL standards

		Neat and organized with no spelling or grammatical errors.

		Neat and organized with few spelling and/or

grammatical errors.

		Somewhat organized, although can be difficult

to interpret OR has major issues related to spelling

and grammar.

		Lack of organization makes

it difficult to interpret AND has

major issues related to spelling and grammar.
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Discussion Board Posts
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[bookmark: _GoBack]GUIDELINES AND RUBRIC FOR PRESENTATIONS

As with the discussion forums, students are expected to collectively interact with respect to presentations. Part of the assessment criteria for presentations includes evaluating the quality and quantity of your responses to your peers’ presentations. 

The guidelines for interaction in the presentation format is the same as those in the discussion forum.  That is:

· Submit your original presentation on the due date indicated, and responses to peers by the due date for discussion.  The presentation will lock at the end of the due date, after which you can still read the discussions but can no longer add content.  The goal is to have a dynamic discussion around the topic.  If you wait until the discussion due date to submit your presentation, you will receive minimal points on that section of the rubric, since this does not allow time for others to respond before the lockout.



· Feedback on peers’ presentations should be thorough and thoughtful. Just posting an "I agree" or "Good ideas" will not be considered adequate. Support your statements with examples, experiences, or references.  Your responses should be thorough but also well thought-out and concise, rather than rambling thoughts as they occur to you.  Keep in mind that fellow learners will be reading and responding to you.


· Make certain that all presentations and responses address the question, problem, or situation as presented. This does not mean you should not extend the topic, but do not stray from the essential point of the topic.



· Discussions occur when there is dialogue; therefore, you need to build upon the posts and responses of other learners to create discussion threads. Make sure to revisit your original thread and respond (if appropriate) to what other learners have posted to your original presentation.  It is expected that you will post 3 responses throughout the week to your peers’ presentations, in addition to your original submission.  Responses should take place on different days and times between the initial due date for the post and the lockout date for responses.


· When relevant, add to the discussion by including prior knowledge, work experiences, references, web sites, resources, etc. (giving credit when appropriate).

Please refer to the presentation rubric below as you evaluate your own contributions to the presentations:






Presentation Rubric

		Criteria

		Unsatisfactory

		Satisfactory

		Exemplary



		Quantity and Timeliness

		Content is submitted by the deadline date but does not include more than one description or example of a learning activity.

3 points 

		Content is submitted by the deadline date and  includes two or three descriptions and examples of learning activities.

4 points

		Content is submitted by the deadline date and  includes more than three descriptions and examples of learning activities.  Provides feedback throughout the discussion period.

5 points 



		Demonstrates thorough knowledge and understanding of content and applicability to professional practice

		Presentation and responses show little evidence of knowledge and understanding of course content, reference to readings and/or applicability to professional practice. 


6 points 

		Presentation and responses show some evidence of knowledge and understanding of course content, reference to readings and/or and applicability to professional practice. 


8 points 

		Presentation and responses show abundant evidence of knowledge and understanding of course content, reference to readings and/or and applicability to professional practice.

10 points 



		Generates learning within the community

		No responses to group members’ presentations or responses do not build upon the ideas of other learners to take the discussion deeper. 

0-3 points

		One or two responses or reflections on group members’ presentations that build upon the ideas and take the discussion deeper. 

4 points

		More than two responses or reflections on group members’ presentations that build upon the ideas and take the discussion deeper. 

5 points





Total Possible Points: 20 points 
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KUTZTOWN UNIVERSITY 


DEPARTMENT OF SECONDARY EDUCATION  


COLLEGE OF EDUCATION  


 


COURSE SYLLABUS  


  


EDU 437: Protocols and Practices for PA ESL Programs 


 


Summer 2019 – Online 


By Appointment 


 


  Instructor Information 


Instructor: Dr. Brenda Muzeta 


E-mail: muzeta@kutztown.edu 


Office: 230 Beekey Education Center 


Phone: (484) 646-4148 


 


 


I. Course Description  


This course examines the history of bilingual and English as a Second Language (ESL) 


instruction in the United States and the impact of educational policy on the education of 


English language learners (ELLs). This course will also prepare students to build 


collaborative relationships with colleagues who are responsible for general and content-


area instruction of ELLs and to serve as advocates for ELLs and their families. This 


course is designed to meet the requirements for the Pennsylvania English as a Second 


Language Program Specialist certification program and the TESOL/CAEP Standards for 


P-12 Teacher Education Programs. 3 s.h., 3 c.h. 


 


II. Course Rationale  


The number of English language learners enrolled in schools throughout the 


Commonwealth of Pennsylvania increased 114.5 percent between 2000 and 2010. As the 


number of English language learners (ELLs) in the state continues to rise, so too does the 


need for knowledgeable and highly competent ESL Program Specialists who can bridge 


the complex cultural, linguistic, instructional, and social barriers faced by ELLs and their 


parents in both school and community settings. Consequently, this course will provide 


candidates with in-depth knowledge of the history of bilingual and English as a Second 


Language (ESL) instruction in the United States and a comprehensive understanding of 


current educational policy, including the Every Student Succeeds Act (ESSA), the 


Pennsylvania School Code (Chapter 4, 22 Pa. Code §4.26), and the Pennsylvania 
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Department of Education Basic Education Circular (BEC), in order to plan, implement, 


evaluate, and advocate for effective ESL programs. 


 


III. Course Materials 


  


Required Texts  


Valdés, G., Menken, K., & Castro, M. (2015). Common Core, bilingual and English language 


learners: A resource for educators. Philadelphia, PA: Caslon Publishing.  
 


Wright, W.E. (2015). Foundations for teaching English language learners: Research, theory, 


policy, and practice (2nd Edition). Philadelphia, PA: Caslon Publishing 


 


Required Technology  


The following technology is required for this class:  


• Desktop or laptop computer with a microphone and sound card (Mac or PC)  


• High-speed internet access 


• Web browser (Firefox, Google Chrome, Safari)  


• Screen Recorder (https://screencast-o-matic.com/, https://www.screencastify.com/,  iOS Screen 


Recorder)  


• Latest Adobe Acrobat version 


 


IV. Course Objectives  


1. Demonstrate knowledge of the history of bilingual and English as a Second Language (ESL) 


education and the legal underpinnings of educational public policy related to ESL instruction.  


2. Collaborate with other educators to address the affective, linguistic, and cognitive needs of 


and to establish appropriate instructional programs for English language learners at varying 


levels of English language proficiency.  


3. Provide guidance to general and content-area teachers of English language learners related to 


the implementation of the Pennsylvania English Language Proficiency Standards (PA ELPS) and 


appropriate supports, accommodations, and modifications to instruction and assessment.  


4. Develop an effective, culturally responsive learning environment for English language 


learners which exhibits the characteristics of Quality Teaching for English Learners (QTEL): 


sustain academic rigor, hold high expectations, engage in quality interactions, sustain a language 


focus, and develop quality curricula.  


5. Analyze data from various English language learner groups to evaluate the effectiveness of an 


English as a Second Language program or language teaching practice or methodology.  


6. Advocate for and facilitate effective communication with ELLs and parents from diverse 


cultural and linguistic backgrounds using their preferred mode(s) of communication.  


7. Execute the processes and procedures currently outlined by the Pennsylvania Department of 



https://screencast-o-matic.com/
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Education with regard to the enrollment, placement, exit, and post-exit monitoring of English 


language learners in English as a Second Language programs. 


 


V. Assignments 


1. Introductory Video (10 points): You will create a short video to introduce yourself to your 


classmates using a screen recorder (see assignment guidelines on D2L). 


 


2. Identification and Placement Simulation (100 points): You will complete a simulation of the 


identification process for a fictional student and make recommendations for program exemption 


or placement (see assignment guidelines on D2L). 


 


3. Program Comparison (100 points): You will research and evaluate the instructional programs 


for English language learners in two different school districts and make recommendations for 


improvement for each program (see assignment guidelines on D2L). 


 


4. Philosophy of Education (100 points): You will write a personal philosophy of education 


which details your approach to teaching culturally and linguistically diverse students (see 


assignment guidelines on D2L). 


 


5. Weekly Discussion Board (10 points each x 4 = 40 points): Each week, you will watch and 


respond to at least two of your classmates’ videos (see Discussion Board guidelines on D2L). 


 


VI. Grades  


Your final percentage grade is computed by dividing your total points earned by the total 


possible points. This percentage is then converted to a letter grade using the following scale:  
 


A (324-350 points) A- (314-323 points)  


B+ (307-313 points) B (289- 306points)  


B- (279-288 points) C+ (230-238 points)  


C (245-278 points) D (210-244 points) 
 


VII. Late Assignments  


It is your responsibility to pay attention to due dates as indicated on this document and on D2L. 


Late submissions of the Weekly Discussion Board assignments (both initial posts and responses) 


will not be accepted. However, core assignments may be turned in late, with a 10 percent 


reduction of total possible for points for each day the assignment is late.  
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VIII. General Information and Other Policies  


Policy Statement on Discrimination  


Kutztown University has established a policy of non-discrimination in compliance with Title IX of the 


Educational Amendment, Title VI and VII of the Civil Rights Act of 1964, and Section 504 of the 


Rehabilitation Act of 1973. The University is committed to eliminating discrimination based on race, 


religion, color, national origin, ancestry, sex, gender, age, or disability. In compliance with Executive 


Order 11246, the University maintains and updates an Affirmative Action Plan. The institution reaffirms 


its pledge to equal employment and educational opportunity annually, and takes possible action to 


increase the participation of under-represented groups. (The Key, p. 53)   


Accommodations  


Any student who has a need for accommodation based on the impact of a disability should contact the 


Director, Office of Service to Americans with Disabilities privately to discuss the specific situation as 


soon as possible. Contact the Director at 610-683-4108 or in the Stratton Administration Building to 


coordinate reasonable accommodations for students with documented disabilities. If you have already 


disclosed a disability to the Disability Services Office (215 Stratton Administration Building) and are 


seeking accommodations, please feel free to speak with me privately so that I may assist you. If you have 


an injury sustained during military service including PTSD or TBI, you are also eligible for 


accommodations under the ADA and should contact the Disability Services Office.  


Academic Honesty  


Any acts of academic dishonesty by students, such as plagiarism on written papers or cheating on exams, 


threaten to undermine the educational and ethical goals of the University for its students. Such violations 


are of the utmost seriousness. The goal of the following policy and procedures is to promote a climate of 


academic honesty for all individuals at the University (The Key, p. 47). If you copy work from another 


student, the text, or the internet you will receive a 0% for the assignment. If two instances of plagiarism 


occur, you will fail the class and be reported to the chair of the Secondary Education Department and the 


Dean. 


 


IX. Course Outline 


 


Course Introduction 


May 28 – June 1  


Pre-Course Assignments 


1. Course Overview  


2. Review the Course Syllabus 


3. Create an Introduction video 


o Post your introductory video to the “Introduction” 


D2L Discussion Board (see guidelines on D2L) 


o Comment on at least TWO of your classmates’ videos (See 


guidelines on D2L). 
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Week # 1 


 


June 2 – June 8 


Reading Assignments 


1. Forbidden Language: A Brief History of U.S. Language 


Policy (on D2L) 


2. Chapter 4: Language and Education Policy for English 


Language Learners (Wright) 


3. Chapter 4: Policy, Leadership, and Advocacy (Valdés et al.) 


o Policy Negotiations from “Top-down” to “Bottomup” (pp. 119-120) 


ONLY 


o Programming and Instruction (pp. 135-136; pp. 142-149) ONLY 


Video Assignments 


1. Enrollment and Placement video (on D2L) 


2. Exit and Post-Exit Monitoring video (on D2L) 


 


Core Assignment 


1. Identification and Placement Simulation (due by 11:59 P.M. on June 8) 


 Post your Identification and Placement Simulation video to the “Week 


#1” D2L Discussion Board (see guidelines on D2L) 


 


Week # 2 


 


June 9 – June 15  


Reading Assignment 


1. Chapter 5: Program Models for English Language Learners 


(Wright) 


Video Assignment 


1. Every Student Succeeds Act (ESSA) and English Language 


Learners video (on D2L) 


Core Assignment 


1. Program Comparison (due by 11:59 P.M. on June 15) 


o Post your Program Comparison video to the “Week #2” D2L 


Discussion Board (see guidelines on D2L) 


o Comment on at least two of your classmates’ videos (see guidelines on 


D2L) 


Week # 3 


 


June 16 – June 22 


Reading Assignments 


1. A Framework for Preparing Linguistically Responsive Teachers (on D2L) 


o Expertise of Linguistically Responsive Teachers (p. 56-62) ONLY 


2. Preparing Culturally Responsive Teachers: Rethinking the Curriculum (on          


             D2L) 


o A Curriculum Proposal for Preparing Culturally Responsive Teachers 


(p. 21-29) ONLY 


3. Chapter 3: Family and Community Participation (Valdés et al.) 


o Engaging Diverse Families and Communities in Education (pp. 79-86) 


ONLY 


o Shifting Views of Relationship between Families and Schools (pp. 91-


98) ONLY 


4. Chapter 6: Professional Learning (Valdés et al.) 


o Shifting Roles of English as a Second Language Educators (pp. 206-


216) ONLY 


Discussion Board  


Assignment  


1. Post your video response to the “Week #3” D2L Discussion Board prompt (see 


guidelines on D2L)  
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2. Comment on at least two of your classmates’ videos (see guidelines on D2L) 


Week # 4 


June 23 – June 28 


 


 


 


Reading Assignment 


1. Chapter 11: Primary Language Support, Effective Instruction, and Advocacy 


for English Language Learners (Wright) 


 


Core Assignment 


1. Philosophy of Education (due by 11:59 P.M. on June 28) 


o Post your Philosophy of Education video to the 


“Week #4” D2L Discussion Board (see guidelines on 


D2L) 
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[bookmark: _GoBack]Presentations – EDU/MLS 435

All presentations have 2 due dates:  the initial post deadline and the peer response deadline (see “Deadline List” in “Course Syllabus and Outline” module on D2L.)  For full points on the presentations, students should participate in a minimum of 3 different days throughout the discussion period, ranging from the initial post date to the peer response deadline date.  See the presentation rubric for more details.



Written presentations can be in PowerPoint, Word or pdf format.  Alternatively, you may upload a video of yourself giving the presentation.  Do not use formats with other extensions (e.g. Pages), which may be problematic for others to open.



Presentation 1: The methods used to teach language depend on our understanding of how learners best acquire language.  Given the distinction between the “learning” and “acquisition” views of L2 development, the objective of this presentation is to understand the components of a reading lesson according to the different objectives of each approach.  You will first be (randomly) assigned the “learning” or “acquisition” approach to design your lesson (this will be emailed to you).  Then, select a sample text and describe at least 3 learning activities specific to that text that are consistent with the approach you were assigned.  Include the following in your presentation:

· Part 1:  Provide the reading sample on which your learning activities are based (scan one page or provide link, if available online).

· Identify the grade level and English proficiency level of the learners.

· Describe (minimum) 3 learning activities specific to your text.

· Do NOT reveal the approach you were assigned in your initial presentation.  Peers will guess the approach based on the activities you created.

· Read the learning activities described in peer presentations and identify the approach (“learning” or “acquisition”) on which you think their lesson was based.

· Part 2:  After you receive some peer responses, respond to your original thread to reveal the approach you followed (“learning” or “acquisition”).

Respond to presentations in DISCUSSIONS.  



Presentation 2:  The syntax of the academic language of written texts differs from that of conversational language, and thus presents an array of challenges for ELL’s.  The objective of this presentation is to identify the problematic aspects of the syntax of academic language and describe scaffolding techniques that will help learners read academic texts and use academic registers in their own writing.  Using a paragraph written in academic language, identify and describe (minimum) 3 syntactic challenges in your sample passage.  Then, describe a learning activity for each challenge you identified, to scaffold the writing process for learners.  Include the following in your presentation:

· Provide a writing sample (paragraph) written in academic language.  This can be from an academic text, or you can use (or create) a sample of your own academic writing.  

· Identify and explain (minimum) 3 examples of academic language in the passage that are likely to represent a challenge to ELL’s.  Refer to the challenges discussed in the Freeman and Freeman text (Chapter 10).

· Describe a learning activity for each of the 3 aspects you identified from your passage to scaffold the writing process for learners.

Respond to presentations in DISCUSSIONS

Presentation 3:  Emergent bilinguals may struggle to develop academic vocabulary because it is morphologically complex and infrequently used in conversational language.  The objective of this presentation is to identify the morphological aspects of academic language that present a challenge for ELL’s and describe methods to help learners acquire academic vocabulary.  Begin by preparing a list of 5 challenging content-specific and 5 general academic vocabulary words (in random order) and post the list in the discussion.  Provide feedback to the lists submitted by peers, including an explanation of the word(s) that you consider most challenging for ELL’s and whether they represent “content-specific” or “general academic” vocabulary. After receiving peer feedback on your list, choose two of the most problematic words, explain why you consider them most challenging, and describe (minimum) 3 strategies/learning activities based on your reasoning.  Include the following in your presentation:

· Part 1:  Provide a list of 5 content-specific and 5 general academic vocabulary items (words) in random order.  

· Read the lists posted by your peers and identify the words you consider most problematic.  Explain your reasoning.

· Part 2:  After peers have responded to your list, identify the two words that you consider most problematic for ELL’s and explain your reasoning.

· Describe (minimum) 3 different strategies you would use to help learners acquire academic vocabulary, based on the words you identified.  

Respond to presentations in DISCUSSIONS



Presentation 4: The role of phonological awareness and its relationship to orthography informs pedagogical practice in teaching reading to ELL’s.  In the “learning” view, the sound-symbol correspondence plays a key role in teaching reading, while in the “acquisition” view, graphophonic knowledge is just one cueing system that learners use, and texts that effectively help learners read should share other characteristics that support reading.  The objective of this presentation is to identify and analyze texts that do and do not support reading.  Provide 3 sample texts, including at least 1 that does and 1 that does not support reading for contrast.  Using the checklist in Figure 5-8 in Freeman and Freeman (p. 139), analyze whether each text does or does not support reading, based on the characteristics in Figure 5-8.  Include the following in your presentation:

· Provide 3 texts on which your analysis is based (scan one sample page of the text or provide link, if available online).

· Analyze each text from the perspective of how it supports (or doesn’t support) reading according to Figure 5-8.

· Conclude by stating whether you would or would not use this text to teach reading to ELL’s and why or why not.

Respond to presentations in DISCUSSIONS
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Guidelines and Rubric for Online Discussion Board Posts/Responses

In this class, online discussions will count towards your grade in the course (see syllabus).  The purpose of the discussion board is to frame and promote collaborative learning.  Active and regular participation is not only important for me to see, but also important for you in learning the course content and in developing your thoughts and positions on various topics. Furthermore, writing about your understandings and perspectives about the readings prepare you for in-person meetings. 

The total of your participation in a single discussion board question (topic) will be graded on a ten-point scale.  


Protocol for online discussion


		a. You should begin at least one thread and provide posts in response to at least one other participant’s threads.  



		b. Posting should be between two-three short paragraphs (excluding citations). Word totals for each post should be in the 250 words range.  Whether you agree or disagree explain why with supporting evidence and concepts from the readings or a related experience.  Include a reference, link, or citation when appropriate.



		c. Be organized in your thoughts and ideas. 



		d. Incorporate correlations with the assigned readings or topics.



		e. Stay on topic.  



		f. Provide evidence of critical, graduate-level thinking and thoughtfulness in your responses or interactions.  Avoid summarizing.



		g. Contribute to the learning community by being creative in your approaches to topics, being relevant in the presented viewpoints, and attempting to motivate the discussion.



		h. Be aware of grammar and sentence mechanics.  



		i. Use proper etiquette.  Remember that being respectful is critical.





 18-20 points 


· Are made in a timely fashion, giving others an opportunity to respond.


· Are thoughtful and analyze the content or question asked.


· Make connections to the course content and/or other experiences.


· Extend discussions already taking place or pose new possibilities or opinions not previously voiced.  


· Are from participants aware of the needs of the community, motivate group discussion, and present a creative approach to the topic.


15-17 points


· Are made in a timely fashion, giving others an opportunity to respond.


· Are thoughtful and analyze the content or question asked.


· Make connections to the course content and/or other experiences, but connections are unclear, not firmly established or are not obvious.


· Contain novel ideas, connections, and/or real-world application but lack depth, detail and/or explanation.


 12-14 points

· Are not made in a timely fashion.


· Are generally accurate, but the information delivered is limited.


· Make vague or incomplete connections between class content and posting by other students.


· Summarize what other students have posted and contain few novel ideas.


· Show marginal effort to become involved with group


11-below 


· Are not made in timely fashion, if at all.


· Are superficial, lacking in analysis or critique.


· Contribute few novel ideas, connections, or applications.


· May veer off topic.


· Show little effort to participate in learning community as it develops.
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[bookmark: _GoBack]TESOL Assessment #7 – Assessment Portfolio

A.  Description of the Assessment and Its Use in the Program

The Assessment Portfolio includes two different assignments completed in EDU 437: The Identification and Placement Simulation and the Program Comparison Guidelines Assignments.  Both of these assignments take into consideration assessment knowledge learned in the class prior to this EDU 436: Assessment of English Learners.  In EDU 437, candidate demonstrate their understanding of not only how to identify and place ELL students based on assessments like the WIDA E-APT and the WIDA ACCESS 2.0, but also how effective instructional programs are created.  This class is taken as part of five courses that lead to certification and is often taken directly after EDU 436.  Elements of TESOL Standards 4.a. and 4.b. are drawn from both the Identification and Placement Simulation Assignment and the Program Comparison Guidelines Assignment and are represented along with other assignment elements that are not used to demonstrate achievement of TESOL standards.  In the Identification and Placement Simulation Rubric, TESOL Standard 4.b. is present in several elements of the rubric including the Explanation of Identification Process, Identification Decision, and Placement Decision Areas of the Rubric. Candidates are to discuss the identification process in detail, explaining how they came to their decision in terms of prescribed identification criteria. They also explain their decisions to place a student based on specific program design.  In the Program Comparison Guidelines Assignment, TESOL Standard 4.a. is assessed in the Instructional Design portion of the rubric when candidates need to provide a synopsis of the design of an ESL program and how that program’s design takes into account ELL students assessment issues.  

B.  Description of How this Assessment Aligns with TESOL Standards:

The Assessment Portfolio strongly aligns with the following TESOL standards:

		Identification and Placement Simulation Assignment Categories

		TESOL Standard

		Evidence of Alignment

		Assessment Elements which Address Standards



		Explanation of Identification Process

		Standard 4.b.- Candidates know and use a variety of standards-based language proficiency instruments to show language growth and to inform their instruction.  They demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.

		Candidate provides thorough explanation of the identification process and the information gained from all related documentation (standards-based language proficiency instruments).

		Details 1 and 2



		Identification Decision

		Standard 4.b. – 

Candidates know and use a variety of standards-based language proficiency instruments to show language growth and to inform their instruction.  They demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.



		Candidate provides a thorough explanation of his/her identification decision and uses a variety of language-proficiency instruments, etc. to support this decision.

		Detail 3



		Placement Decisions

		Standard 4.b. – 

Candidates know and use a variety of standards-based language proficiency instruments to show language growth and to inform their instruction.  They demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.



		Candidate provides a thorough explanation of his/her placement decision, including type and level of program and uses of knowledge of local program design to support this decision.

		Detail 4



		Program Comparison Assignment Categories

		TESOL Standard

		Evidence of Alignment

		Assessment Elements which Address Standards



		Instructional Design

		Standard 4.a. –

Candidates demonstrate understanding of various assessment issues as they affect ELLs, such as accountability, bias, special education testing, language of proficiency, and accommodations in formal testing situations.



		Candidate provides a synopsis of the design of English learner instructional programming in each district demonstrating an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Detail 1.D. 









C.   Assessment Tools 



Part A of Assessment Portfolio: 

Identification and Placement Simulation Guidelines from EDU 437 Protocols and Practices for PA ESL Programs



Purpose:



The purpose of this assignment is to provide you with the opportunity to complete the identification process for a fictional English language learner and to demonstrate your understanding of identification criteria by making a determination for the student’s exemption or placement in a Language Instruction Educational Program (LIEP). You will be each assigned a case study. The list of assignments is located on D2L. The documentation of the case is also posted on D2L.

Details:



1. Introduction:



Provide a detailed overview of the English language learner on which your simulation is based (see page three for assigned ELL), including:

· Name

· Age

· Country of origin

· Native language

· Any other pertinent information



2. Examine the related documentation for each step of the identification process. For each step, discuss the following:



a. What did you learn about the student and his/her family from this document?

b. Based on the information gained from this document, how will you proceed with the identification process? In other words, will the identification process continue and, if so, what is the next step and why.



3. Determine whether the student should be identified as an English language learner and explain your decision in terms of the prescribed identification criteria.





4. If applicable, make a determination of the student’s program placement (e.g., the type and level of Language Instruction Educational Program) and explain your decision in terms of the specific program design.



5. Using a screen recorder, create a video an overview of your simulation. You should display your Identification and Placement Simulation on the screen while discussing each of the following points in your voice over:



a. A brief overview of the English language learner on which your simulation is based (include the points listed above)

b. A brief explanation of your identification process (e.g., which steps of the identification process you followed and which steps, if any, you skipped) and your resulting determination (e.g., whether the student should be identified as an English language learner).



c. A brief explanation of your placement decision (if applicable).



Your Identification and Placement Simulation should follow APA format and should adhere to the following guidelines:

· Double-spaced

· 12-point Times New Roman

· 1-inch margins

· Two (minimum) to three (maximum) pages

Due Dates:

· Upload your Identification and Placement Simulation to the D2L drop box by (due by 11:59 P.M. on Saturday, June 8)



Reminders and Due Dates:



1. Upload your Identification and Placement Simulation to the D2L drop box by 11:59

P.M. on Saturday, June 8

2. Post your Identification and Placement Simulation video overview to the Week 1 Discussion Board by 11:59 P.M. on Saturday, June 8

3. Reply to at least two of your classmates’ video overviews by 11:59 P.M. on Sunday,

June 9.

4. Make sure to reply to one video overview for each of the remaining cases (i.e., if you were assigned to Haya, you should reply to one video overview on Daniel and one video overview on Jin-Soo)



Identification and Placement Simulation Rubric



		Items Being Assessed

		Exemplary 3

		Superior 2

		Satisfactory 1

		Unsatisfactory

0



		Introduction





Not used to demonstrate achievement of TESOL standards

		Candidate provides a detailed overview of the English language

learner on which his/her simulation is based, including demographic and biographical information.

		Candidate provides an overview of the English language learner on which his/her simulation is based, including demographic information

		Candidate provides an overview of the English language learner on which his/her simulation is based but does not include all demographic information

		Candidate does not provide an overview

of the English language learner on which his/her simulation is based.



		Explanation of Identification Process



TESOL Standard 4.b.

		Candidate provides a thorough explanation of the identification

process and the information gained

from all related documentation n (standards- based language proficiency instruments).

		Candidate provides an explanation of the identification process and the information gained from the related documentation (standards-based language proficiency instruments).

		Candidate provides an explanation of the identification process but does not explain the information gained from the related documentation (standards-based language proficiency instruments).

		Candidate does not provide an explanation

of the identification process (standards-based language proficiency instruments).



		Identification Decision



TESOL Standard 4.b.

		Candidate provides a thorough explanation of his/her identification decision and uses a variety of language- proficiency instruments, etc. to support this decision.

		Candidate provides an explanation of the identification process using language- proficiency instruments to support this decision.

		Candidate provides an explanation of the identification process but does not explain the use of language-proficiency instruments, etc. to support this decision.

		Candidate does not provide an explanation

of the identification process using language- proficiency instruments, etc.



		

Placement Decision



TESOL Standard 4.b.

		Candidate provides a thorough explanation of his/her placement decision,

including type and level of program, and uses knowledge of local program design to support this

decision.

		Candidate provides an explanation of his/her placement decision, including type and level of program, and uses knowledge of local program design to support this decision.

		Candidate provides an explanation of his/her placement decision, including type and level of program, but does not use knowledge of local program design to support this decision.

		Candidate does not provide an explanation

of his/her placement decision.



		

Video Reflection



Not used to demonstrate achievement of TESOL standards

		Video reflection is exemplary in both the depth of thought and level of detail with regard to how the simulation addresses each of the required components.

		Video reflection is well- developed and explains how the simulation addresses each of the required components.

		Video reflection is included, but explanation of how the simulation addresses each of the required components could be developed in more depth.

		Video reflection is not included OR video reflection does not explain how the simulation addresses each of the required components.



		Mechanics

Not used to demonstrate achievement of TESOL standards

		Neat and organized with no spelling or grammatical errors.

		Neat and organized with few spelling and/or

grammatical errors.

		Somewhat organized, although can be difficult

to interpret OR has major issues related to spelling

and grammar.

		Lack of organization makes

it difficult to interpret AND has

major issues related to spelling and grammar.

















             















































Part B of Assessment Portfolio: 

Program Comparison Guidelines assigned in EDU 437 Protocols and Practices for PA ESL Programs



Purpose:

Through this assignment, you will demonstrate your knowledge and understanding of the essential components of an effective instructional program for English learners by evaluating the language instructional programs in two different school districts and making recommendations for improvement for each of the programs.



Details:



1. Describe each program in detail. Discuss each of the following:



a. How does the program address each of the essential components of effective instructional programs for English language learners (English as a second language instruction, standards-based content-area instruction, and primary language support)? In other words, what type of program(s) is in place?

*Refer to Table 5.4 in Wright text (page 114)



b. How many students does the program serve (if possible, break down enrollment at each level, e.g., elementary, middle, and high school)? What native languages are represented among the district’s English language learners?  What countries do the district’s English language learners originate from?



c. How is the program staffed? How many full-time teachers are employed? What do their schedules look like (e.g., how many students they teach at a time, how often they see each group of students, whether they travel between schools)? How many, if any, instructional aides do the district employ and how are they utilized (i.e. content-area support, English as a Second Language instruction)?



d. How often do students receive instruction (i.e. number of hours or days per week)? How are students grouped for instruction (e.g., grade level, English language proficiency level, mixed groupings)? How are grades assigned (i.e. pass/fail, letter grades) for both the language instructional program and content- area instruction? What additional supports or programs, if any, does the district provide for students (e.g., after-school tutoring, extracurricular activities)?

How are decisions about supports made (are assessment issues such as accountability, bias, special education testing, language proficiency, and





accommodations in formal testing situations considered)?



e. How does the district communicate with parents and families? How does the district involve parents and families in Candidates’ education? What additional supports or programs, if any, does the district provide for parents and families (e.g., adult literacy courses, housing assistance, counseling services)?



2. Make recommendations for improvement for each of the programs and explain the reasoning behind these recommendations (e.g., why the program needs to improve in these areas). Consider each of the essential components of effective instructional programs for English learners (English as a second language instruction, standards-based content-area instruction, and primary language support) when making your recommendations.

3. Using a screen recorder, create a video which provides your classmates with an overview of the programs you evaluated and your recommendations for improvement. You should display your program comparison on the screen while discussing each of the following points in your voiceover:



a. Summarize each program. How does the program address each of the essential components of effective instructional programs for English learners?



b. What recommendations did you make for each program and why? How will these recommendations improve the programs?



Your program comparison should adhere to the following guidelines:



· Double-spaced

· 12-point Times New Roman

· 1-inch margins

· Three (minimum) to five (maximum) pages



Due Dates:



· Upload your Program Comparison to the D2L drop box by 11:59 P.M. June 15.



· Post your Program Comparison video overview to the Week 2 Discussion Board by

11:59 P.M. June 15.



· Comment on two of your classmates’ videos by 11:59 P.M. June 16.



Program Comparison Rubric



		Items Being Assessed

		Exemplary 3

		Superior 2

		Satisfactory 1

		Unsatisfactory 0



		Components of Effective Instructional Programs





Not Used to Demonstrate Achievement of TESOL

Standards

		Candidate provides a detailed and well- developed analysis which thoroughly examines how each program addresses the essential components of effective instructional programs for English learners (English as a second language instruction, standards-based content-area instruction, and primary language support).

		Candidate provides an analysis which examines how each program addresses the essential components of effective instructional programs for English learners (English as a second language instruction, standards-based content-area instruction, and primary language support).

		Candidate’s examination of how each program addresses the essential components of effective instructional programs (English as a second language instruction, standards- based content-area instruction, and primary language support) could be developed in more detail.

		Candidate does not examine how each program addresses the essential components of effective instructional programs (English as a second language, standards- based instruction, and primary language support).



		English Language Learner Population



Not Used to Demonstrate Achievement of TESOL

Standards

		Candidate provides a thorough synopsis of the English learner populations served by each district.

		Candidate provides a synopsis of the English learner populations served by each district.

		Candidate’s synopsis of the English learner populations served by each district could include more details.

		Candidate does not provide a synopsis of the English learner populations served by each district.



		Program Staffing



Not Used to Demonstrate Achievement of TESOL Standards

		Candidate provides a thorough synopsis of the staffing procedures of English learner instructional programming in each district.

		Candidate provides a synopsis of the staffing procedures of English learner instructional programming in each district.

		Candidate’s synopsis of the staffing procedures of English learner instructional programming in each district could include more details.

		Candidate does not provide a synopsis of the staffing procedures of English learner instructional programming in each district.











		Instructional Design





TESOL

Standard 4.a.

		Candidate provides a thorough synopsis of the design of English learner instructional programming in each district demonstrating an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate provides a synopsis of the design of English learner instructional programming in each district an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate’s synopsis of the design of English learner instructional programming in each district could include more details and a better understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate does not provide a synopsis of the design of English learner instructional programming in each district including an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.



		Parent and Family Outreach

Not Used to Demonstrate Achievement of TESOL

Standards

		Candidate provides a thorough synopsis of the parent and family outreach efforts in each district.

		Candidate provides a synopsis of the parent and family outreach efforts in each district.

		Candidate’s synopsis of the parent and family outreach efforts in each district could include more details.

		Candidate does not provide a synopsis of the parent and family outreach efforts in each district.



		Video Reflection





Not Used to Demonstrate Achievement of TESOL

Standards

		Video reflection is exemplary in both the depth of thought and level of detail with regard to the description of each program and the recommendations for improvement.

		Video reflection is well-developed and describes each program, as well as the recommendations for improvement.

		Video reflection is included, but description of each program OR recommendations for improvement could be developed in more depth.

		Video reflection is not included OR video reflection does describe each program AND the recommendations for improvement.



		Mechanics



Not Used to Demonstrate Achievement of Standards

		Neat and organized with no spelling or grammatical errors.

		Neat and organized with few spelling and/or grammatical errors.

		Somewhat organized, although can be difficult to interpret OR has major issues related to spelling and grammar.

		Lack of organization makes it difficult to interpret AND has major issues related to spelling and grammar.





D.  Assessment Portfolio Scoring Rubric (Using evidence from Portfolio elements from parts A and B above)

		Items Being Assessed

		Exemplary 3

		Superior 2

		Satisfactory 1

		Unsatisfactory

0



		Explanation of Identification Process



TESOL Standard 4.b.

		Candidate provides a thorough explanation of the identification

process and the information gained

from all related documentation (standards- based language proficiency instruments).

		Candidate provides an explanation of the identification process and the information gained from the related documentation (standards-based language proficiency instruments).

		Candidate provides an explanation of the identification process but does not explain the information gained from the related documentation (standards-based language proficiency instruments).

		Candidate does not provide an explanation

of the identification process (standards-based language proficiency instruments).



		Identification Decision



TESOL Standard 4.b.

		Candidate provides a thorough explanation of his/her identification decision and uses a variety of language- proficiency instruments, etc. to support this decision.

		Candidate provides an explanation of the identification process using language- proficiency instruments to support this decision.

		Candidate provides an explanation of the identification process but does not explain the use of language-proficiency instruments, etc. to support this decision.

		Candidate does not provide an explanation

of the identification process using language- proficiency instruments, etc.







		Placement Decision



TESOL Standard 4.b.

		Candidate provides a thorough explanation of his/her placement decision,

including type and level of program, and uses knowledge of local program design to support this

decision.

		Candidate provides an explanation of his/her placement decision, including type and level of program, and uses knowledge of local program design to support this decision.

		Candidate provides an explanation of his/her placement decision, including type and level of program, but does not use knowledge of local program design to support this decision.

		Candidate does not provide an explanation of his/her placement decision.



		 Instructional    Design





TESOL

Standard 4.a.

		Candidate provides a thorough synopsis of the design of English learner instructional programming in each district demonstrating an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate provides a synopsis of the design of English learner instructional programming in each district an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate’s synopsis of the design of English learner instructional programming in each district could include more details and a better understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

		Candidate does not provide a synopsis of the design of English learner instructional programming in each district including an understanding of various assessment issues such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.

















E. Brief Analysis of Data Findings

The assessment portfolio (which includes the Identification and Placement Simulation and the Program Comparison Guidelines Assignment) measures teacher candidates’ knowledge of assessment, both language proficiency assessment and issues of assessment for English Language Learners.  It does so by looking at the identification process (how ELL students are identified), how candidates make identification decisions (using various instruments), and how placement decisions are made (type and level of program and design).  It also addresses issues of assessment by describing and discussing how decisions about supports are made in an ELL program (taking into account bias, special education testing, etc.).

Data from this assessment assessing 19 students in summer 2019, found that candidates received over an 80% in the two standards tested.  No candidates received an unsatisfactory.  Standard 4.b. had a mean of a 2.76/3.0 overall;  Standard 4.a. had a mean of 2.84/3.0.  There were no scores from previous semesters taken into account as this is a new assessment.  

F.  An interpretation of Data Providing Evidence for Meeting Standards

Data from this assessment demonstrated that teacher candidates have a strong understanding of assessment, both language proficiency assessment (Standard 4.b.) and issues of assessment for English Language Learners (Standard 4.a.). Standard 4.b. measured three different areas of the Identification and Placement Simulation, explanation of the identification process, identification decision, and placement decision.  The first, explanation of the identification process, demonstrated that candidates could provide an “explanation of the identification process and the information gained from related documentation” by receiving a mean of 2.95/3.0; the second, identification decision, demonstrated that candidates provided “an explanation of the identification process using language-proficiency instruments to support the decision” by receiving a 3.0/3.0; and the third, placement decision, demonstrated that candidates provided “explanation of his/her placement decision, including level type of program, using knowledge of local program design to support this decision” receiving a 2.32/3.0.  While the overall TESOL Standard 4.b. mean was 2.76/3.0, candidates performed at a lower mean on placement decision making, placing candidates’ ability to “provide a thorough explanation of his/her placement decision, including type and level of program” at a superior level overall, but at an overall score of 77%.  More work needs to be done in this area including practicing how to make placement decisions more effectively – possibly discussing the need for reclassification as students progress based on assessment-based information. As this was a written report assignment, a clearer explanation of the requirements for the paper may also be in order.  As stated earlier, there were no scores from previous semesters to consider.

The second standard measured in this assessment was Standard 4.a. in the Program Comparison Guidelines Assignment.  This assessment measured candidates’ ability to “design learner instructional programming based on an understanding of various assessment issues faced by ELLs.”  Candidates for endorsement demonstrated evidence of this standard when they were asked to describe their assigned programs in detail based on the following questions: How often do students receive instruction? How are students grouped for instruction? How are grades assigned for both the language instructional program and content-are instruction? What additional supports or programs, if any, does the district provide students? How are decisions about supports made based on assessment?  Candidates’ mean score for this standard was 2.84/3.0, higher than the overall score for TESOL Standard 4.b.

As stated earlier there is no comparison to older data, as this was the first time for this assessment to be given.  We hope to see that this higher mean score overall will continue in future iterations of assessment.

Overall, candidates demonstrated evidence that they fulfilled the standards measured in this assessment with an overall mean score of 2.78/3.0  or 93%.  

G.  Assessment Results – Assessment #7

 Assessment Portfolio – Assessment #7

Summer 2019 –  19 students

Undergraduate N= 19								Total students – 19

		Assessment Category

		TESOL Standard

		Exemplary

3

		Superior

2

		Satisfactory

1

		Unsatisfactory

0

		Mean 



		Explanation of Identification Process

		4.b.

		18

		1

		0

		0

		2.95



		Identification Decision

		4.b.

		19

		0

		0

		0

		3.0



		Placement Decision

		4.b.

		11

		3

		5

		0

		2.32



		Instructional Design

		4.a.

		17

		1

		1

		0

		2.84





Bottom of Form

Overall TESOL Standard 4.a. Mean:  2.84

Overall TESOL Standard 4.b. Mean:  2.76 

Overall Portfolio Assignment Mean:   2.78
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First teaching License
Advanced Teaching
Other School Personnel
Non-licensure/non-certification degree
Unspecified

10.  Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.  Is this program offered at more than one site?

Yes
No

12.  If your answer is "yes" to above question, list the sites at which the program is offered

 
13.  Title of the state license for which candidates are prepared

English As A Second Language Program Specialist
14.  Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required or
Recognition with Probation
Response to National Recognition With Conditions

15.  Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.  State Licensure data requirement on program completers disaggregated by specialty area with sub-area scores:
CAEP requires programs to provide completer performance data on state licensure examinations for completers
who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?

Yes
No

SECTION I - CONTEXT

1.  Description of any state or institutional policies that may influence the application of TESOL standards.
(Response limited to 4,000 characters)

The Department of Secondary Education and the College of Education house the
English as a Second 
Language Program Specialist certification program at Kutztown University of
Pennsylvania. A local 
Board of Trustees governs Kutztown University, as it is one of the fourteen institutions
in the 
State System of Higher Education and, at the state level, the State System's Board of
Governors 



also governs the University.

The Pennsylvania Department of Education (PDE) certifies candidates to teach in
Pennsylvania. Title 22, Chapters 49.2 and 354 of the Pennsylvania code grant
statutory
authority to the State Board of Education to govern professional educator programs.
PDE's authority 
to promulgate the regulations is granted from the state board. Chapter 354 is the
regulatory 
document for the design and structure of the professional educator preparation
programs while 
Chapter 49 provides certification requirements.

All candidates for the ESL Program Specialist K-12 certification in the Commonwealth
of 
Pennsylvania must hold a valid Instructional I or II certification or be matriculated in a
teacher 
certification program, complete 60 hours of field experience and, through evaluation
of course 
grades, demonstrate competency in each of the following domains: Language;
Culture; Observing, 
Planning, Implementing, and Managing Instruction; Assessment; and Professionalism.
The Pennsylvania 
Department of Education does not currently require ESL Program Specialist K-12
certification 
candidates to pass a licensure assessment; however, the Department is considering
adoption of the 
English to Speakers of Other Languages Praxis 5361 examination as a future
certification 
requirement. The Pennsylvania Department of Education also requires program-
designed field experiences
in place of a formal student teaching experience for ESL Program Specialist K-12
certification candidates.

2.  Description of the field and clinical experiences required for the program, including the number of hours for early
field experiences and the number of hours/weeks for student teaching or internships. (Response limited to 8,000
characters)

Each ESL Program Specialist K-12 certification candidate completes 60 hours of field
experiences, 
which are embedded in courses across the program (see ESL Program Specialist
Certification Program 
Field Experience Checklist).

In EDU 428 - Cultural Diversity of English Learners, candidates complete two field
experiences. 
Candidates conduct a descriptive qualitative case study on an English learner (see
TESOL Assessment 
1) and attend, summarize, and analyze a cultural diversity event within their
community. Candidates 
in EDU 434 - Instructional Methodology for English Learners, complete four field



experiences: three 
SIOP® lesson plans (see TESOL Assessment 3) and a classroom observation (5 hours)
and interview (1 
hour) with a certified ESL teacher.

In EDU 435 - Language Acquisition and English Linguistics, candidates complete two
field 
experiences: a Cognitive Academic Language Proficiency (CALP) and Vocabulary
Development lesson, 
which is taught to their peers, and attend, summarize, and analyze a linguistic
diversity event 
within their community. Candidates in EDU 436 - Assessment of English Learners,
complete four field 
experiences: a WIDA® workshop in which students practice the administration and
scoring of the 
W-APT and WIDA ACCESS assessments (materials provided to Kutztown University's
Rohrbach Library by 
the WIDA Consortium); the creation and modification of a traditional assessment; the
creation and 
modification of a project-based assessment; and a teacher work sample (see TESOL
Assessment 5).

Finally, candidates in EDU 437 - Protocols and Practices for PA ESL Programs,
complete five field 
experiences: a program brochure which is used to inform parents about the ESL
program in their 
school or district; a program comparison which examines and compares the ESL
programs at two 
schools or districts; a professional development proposal which enhances content-area
teachers' 
understanding of instructional and assessment practices for ELLs; a parent partnership
proposal which outlines the
candidate's plan for communication with and involvement of parents of English
language learners in their children's education; and a Philosophy of Education (see
TESOL 
Assessment 6). Beginning fall 2017, the Department of Secondary Education will
adopt an electronic submission format for all field experience assignments.

3.  Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information may be
provided as an attachment from the college catalog or as a student advisement sheet.) 

ESL_Program_Specialist_Grid_Sheet.docx
See the Attachment panel.

4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be
attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.

5.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate)
being addressed in this report. Data must also be reported separately for programs offered at multiple sites.
Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.



Program:
English as a Second Language Program Specialist K-12 Certification

Academic Year
# of Candidates
Enrolled in the

Program
# of Program
Completers(2)

2016-2017 9 2
2017-2018 14 7
2018-2019 25 10

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.

6.  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program.

Faculty Member Name Dr. Amber Pabon
Highest Degree, Field, &
University(3)

PhD, Urban Education City University New York, Graduate Center New York, New
York

Assignment: Indicate the role
of the faculty member(4) Secondary Education Faculty; ESL

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Pabon, A. (2017). In hindsight and now again: Black male teachers' recollections
and reflections on the suffering of Black male youth. Race, Ethnicity & Education.
20(6), 766-780. Woodson, A. & Pabon, A. (2016). "I'm none of the above":
Exploring themes of heteropatriarchy in the life histories of Black male educators.
Equity & Excellence in Education. 49(1), 57-71. Pabon, A. (2016). Waiting for Black
Superman: A look at a problematic assumption about Black male teachers. Urban
Education. 51(8).

Teaching or other professional
experience in P-12 schools(9)

2005-2008- Literacy Staff Developer, New York City Department of Education; 2001-
2008 - Social Studies & Literacy Teacher, New York City Department of Education;
Summer 2011 Literacy Staff Developer, Harlem Children's Zone Summer Bridge
Program, Fordham University; English Education professor with outreach to schools
in Allentown and Reading, PA areas.

Faculty Member Name Dr. Tricia Walsh-Coates
Highest Degree, Field, &
University(3) PhD., American History - Lehigh University

Assignment: Indicate the role
of the faculty member(4) Secondary Education Faculty; ESL Culture and Diversity

Faculty Rank(5) Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Scholarship: Presenter, Playing a Man's Game: Margaret Sanger, Modern Feminism,
and the Move towards a New Sexual Consciousness in the Early Twentieth Century,
The Organization of American Historians National Conference, Houston, 2011.
Publications: A European Education: Margaret Sanger and the Trans- Atlantic
Development of a Birth Control Ideology, published in The Journal of History and
Social Sciences, December 2010. Margaret Sanger and the Origin of the Birth
Control Movement, 1910-1930: The Concept of Women?s Sexual Autonomy, New
York: Mellen Press, 2008."

Teaching or other professional
experience in P-12 schools(9)

High School History and Government Teacher - 12 years of service Secondary
Education PA Certification: - Social Studies



Faculty Member Name Dr. Christine Nunez Coleman
Highest Degree, Field, &
University(3) PhD. Spanish, Temple University

Assignment: Indicate the role
of the faculty member(4) Department Chair, Modern Language Studies; Spanish Faculty

Faculty Rank(5) Associate Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Faculty Advisor: Organization for Latino Awareness (KU student organization)
NEH/ALA grant: "Latino Americans: 500 Years of History" (2015-2016 programming
related to contributions, cultural perspectives and practices of Latinos to American
society.) "Enhancing Intercultural Awareness through Community-Based Language
Learning Curricula", presented at Mountain Interstate Foreign Language
Conference, Charleston, South Carolina, October 15-17, 2015.

Teaching or other professional
experience in P-12 schools(9) Sponsored workshops for area language teachers and teacher candidates.

Faculty Member Name Dr. Brenda Muzeta
Highest Degree, Field, &
University(3) PhD, Teacher Education, University of Massachusetts, Amherst

Assignment: Indicate the role
of the faculty member(4) Secondary Education Faculty; ESL

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Published an article titled "Teaching Between Languages: Five Principles of the
Multilingual Classroom" in MATSOL - a professional association of educators of
English language learners in Massachusetts (summer 2018). Completed dissertation
research on the experiences of students from linguistically and culturally diverse
backgrounds (spring 2018). Member of the American Anthropological Association
(AAA) as well as the American Educational Research Association (AERA). Serves on
the ESL External Advisory Board and Honors Council at Kutztown University; Advises
students in the ESL program, as well as undergraduate students in the Department
of Secondary Education. Invited to speak at the International Honor Society -
Kutztown University chapter of Kappa Delta Pi (fall 2018).

Teaching or other professional
experience in P-12 schools(9)

Supervised students during their clinical assignments in two school districts in
Reading and Allentown, Pennsylvania. Other teaching experiences include working
with teachers who serve English language learners in public schools in the state of
Massachusetts. I also have several years of experience teaching beginner,
intermediate, and advanced levels of French to various student age-groups: high
schools students, middle school students as well as elementary school in both
domestic (U.S.) and various international contexts.

    (3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (4) e.g., faculty, clinical supervisor, department chair, administrator
    (5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as systematic inquiry into the areas related to teaching, learning, and the education of teachers
and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.
    (8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS)
indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the TESOL standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1.  Please provide following assessment information (Response limited to 250 characters each field)
Type and Number of Assessment Name of

Assessment (10)
Type or Form of Assessment

(11) When the Assessment Is Administered (12)

Assessment #1: Licensure assessment or other content-based assessment (required) Case Study Case Study Candidates complete the Case Study in EDU 428 -
Culture and Diversity of English Learners

Assessment #2: Assessment of content knowledge in English as a second language
(required) Course Grades

Grades from required ESL
Program Specialist

certification program courses
Course grades are evaluated at the end of the semester

in which candidates complete coursework

Assessment #3: Assessment of candidate ability to plan instruction (required) SIOP Lesson
Plans Project Candidates complete the SIOP Lesson Plans in EDU 434

- Instructional Methodology for English Learners

Assessment #4: Assessment of student teaching (required)
KU Adapted

Danielson Final
Evaluation Form

Evaluation Form
Candidates' supervisors and mentors complete the

evaluation form at the end of each student teaching
placement (SEU 390/391 or EDU 592)

Assessment #5: Assessment of candidate effect on student learning (required) Teacher Work
Sample Project Candidates complete Teacher Work Sample in EDU 346 -

Assessment of English Learners
Assessment #6: Assessment that demonstrates candidates have a philosophy of teaching
that reflects candidates’ understanding of and commitment to the critical issues related to
culturally and linguistically diverse students.(required)

Philosophy of
Education Essay Candidates complete the Philosophy of Education in EDU

437 - Protocols and Practices for PA ESL Programs

Assessment #7: Additional assessment that addresses TESOL standards (optional) Assessment
Portfolio Portfolio (Two Assignments) Candidates complete the Assessment Portfolio in EDU

437 - Protocols and Practices for PA ESL Programs
Assessment #8: Additional assessment that addresses TESOL standards (optional)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each TESOL standard on the chart below, identify the assessment(s) in Section II that address the standard. One
assessment may apply to multiple TESOL standards.

1.  Domain 1. Language
Candidates know, understand, and use the major theories and research related to the structure and acquisition of
language to help English language learners’ (ELLs’) develop language and literacy and achieve in the content
areas.
Issues of language structure and language acquisition development are interrelated. The divisions of the
standards into 1.a. language as a system, and 1.b. language acquisition and development do not prescribe an
order.

 #1#2#3#4#5#6#7#8
Standard 1.a. Language as a System-Candidates demonstrate understanding of language as a
system, including phonology, morphology, syntax, pragmatics and semantics, and support ELLs as
they acquire English language and literacy in order to achieve in the content areas.
Standard 1.b. Language Acquisition and Development-Candidates understand and apply theories and
research in language acquisition and development to support their ELLs’ English language and literacy
learning and content-area achievement.

2.  Domain 2. Culture
Candidates know, understand, and use major concepts, principles, theories, and research related to the nature
and role of culture and cultural groups to construct supportive learning environments for ELLs.

 #1#2#3#4#5#6#7#8
Standard 2. Culture as It Affects Student Learning-Candidates know, understand, and use major
theories and research related to the nature and role of culture in their instruction. They demonstrate
understanding of how cultural groups and individual cultural identities affect language learning and
school achievement.

3.  Domain 3. Planning, Implementing, and Managing Instruction
Candidates know, understand, and use evidence-based practices and strategies related to planning,
implementing, and managing standards-based ESL and content instruction. Candidates are knowledgeable about
program models and skilled in teaching strategies for developing and integrating language skills. They integrate



technology as well as choose and adapt classroom resources appropriate for their ELLs.

 #1#2#3#4#5#6#7#8
Standard 3.a. Planning for Standards-Based ESL and Content Instruction-Candidates know,
understand, and apply concepts, research, and best practices to plan classroom instruction in a
supportive learning environment for ELLs. They plan for multilevel classrooms with learners from
diverse backgrounds using standards-based ESL and content curriculum.

Standard 3.b. Implementing and Managing Standards-Based ESL and Content Instruction-Candidates
know, manage, and implement a variety of standards-based teaching strategies and techniques for
developing and integrating English listening, speaking, reading, and writing. Candidates support ELLs’
access to the core curriculum by teaching language through academic content.
Standard 3.c. Using Resources and Technology Effectively in ESL and Content Instruction-Candidates
are familiar with a wide range of standards-based materials, resources, and technologies, and choose,
adapt, and use them in effective ESL and content teaching4.  Domain 4. Assessment
Candidates demonstrate understanding of issues and concepts of assessment and use standards-based
procedures with ELLs.

 #1#2#3#4#5#6#7#8
Standard 4.a. Issues of Assessment for English Language Learners-Candidates demonstrate
understanding of various assessment issues as they affect ELLs, such as accountability, bias, special
education testing, language proficiency, and accommodations in formal testing situations.
Standard 4.b. Language Proficiency Assessment-Candidates know and can use a variety of standards-
based language proficiency instruments to show language growth and to inform their instruction. They
demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.
Standard 4.c. Classroom-Based Assessment for ESL-Candidates know and can use a variety of
performance-based assessment tools and techniques to inform instruction for in the classroom.

5.  Domain 5. Professionalism
Candidates keep current with new instructional techniques, research results, advances in the ESL field, and
education policy issues and demonstrate knowledge of the history of ESL teaching. They use such information to
reflect on and improve their instruction and assessment practices. Candidates work collaboratively with school
staff and the community to improve the learning environment, provide support, and advocate for ELLs and their
families.

 #1#2#3#4#5#6#7#8
Standard 5.a. ESL Research and History-Candidates demonstrate knowledge of history, research,
educational public policy, and current practice in the field of ESL teaching and apply this knowledge to
inform teaching and learning.
Standard 5.b. Professional Development, Partnerships, and Advocacy-Candidates take advantage of
professional growth opportunities and demonstrate the ability to build partnerships with colleagues
and students’ families, serve as community resources, and advocate for ELLs.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a whole, the
assessments must demonstrate candidate mastery of the SPA standards. The key assessments and data reported should be required of all
candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA standards. This means that the concepts in
the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the same depth, breadth, and specificity as in
the SPA standards. Data tables should also be aligned with the SPA standards. The data should be presented, in general, at the same level it
is collected. For example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart should
report the data on each of the elements rather that reporting a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments have
been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case, assessments
that combine content and professional knowledge may be considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title,
and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or
standard wording; 



and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases assessment
instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4 that
includes the two-page narrative (items a – d above), the assessment itself (item e above), the scoring guide (item f above, and the data
chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a limit of 20
attachments for the entire report so it is crucial that you combine files as much as possible. 

Please name files as directed in the Guidelines for Preparing a CAEP Program Report found on the CAEP website at the following URL:
http://caepnet.org/accreditation/caep-accreditation/program-review-options/caep-program-review-national-recognition

1.  State licensure tests or professional examinations of content knowledge. TESOL standards addressed in this
entry could include all five of the standards’ domains. If your state does not require licensure tests or
professional examinations in the content area, data from another assessment must be presented to document
candidate attainment of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

2.  Assessment of content knowledge in TESOL. TESOL standards addressed in this assessment could include all of
the TESOL standards except Standards 5.b and 5.c. Examples of assessments include examinations, grades,
analysis of oral and/or language examinations, reflections, case studies, research papers, cross-cultural
experiences, role plays, essays, and portfolio tasks13. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

EDU 428 - Dr. Walsh-Coates.docx EDU 428 - Language Event Assignment Guidelines.docx
EDU 428 - Rubric for Language Event

Assignment.docx
EDU 428 - Rubric for Discussion Board Posts - CULTURE & DIVERSITY OF

ELL.pdf.docx
EDU 434 - Dr. Muzeta.pdf EDU 434 - Classroom Observation Assignment and Rubric.pdf

EDU 435 - Presentation Assignment.docx EDU 435 - Rubric for Presentation.docx
EDU 435 - Rubric for Discussion Board.docx EDU 436 - Dr. Pabon.docx

EDU 436 - Discussion Board Rubric.doc EDU 437 - Dr. Muzeta.pdf
EDU 437 - Program Comparison Rubric.docx EDU 437 - Identification and Placement Simulation Assignment.docx

TESOL Assessment 2 - 2020.docx  
See the Attachment panel.

    (13) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio
is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a
whole. In this instance, the portfolio would be considered a single assessment. However, in many programs a portfolio is a collection
of candidate work—and the artifacts included

3.  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning
experiences. TESOL standards that could be addressed in this assessment include all of the TESOL standards
except Standard 4.a. Examples of assessments include the evaluation of candidates’ abilities to develop lesson or
unit plans, individualized educational plans, needs assessments, practicum evaluation, follow-up studies of
graduates, and intervention plans. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice.
TESOL standards that could be addressed in this assessment include all of the TESOL standards except Standard
4.a. The assessment instrument used in student teaching, an internship, or other clinical experiences should be
submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

5.  Assessment that demonstrates candidate effects on student learning. TESOL standards that could be addressed in
this assessment include all of the TESOL standards except Standards 4.a, 5.b and 5.c. Examples of assessments



include those based on lesson/unit plans, analysis of audio/video tape, analysis of language proficiency tests,
portfolio tasks, case studies, and follow-up studies. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

6.  Assessment that demonstrates candidates have a philosophy of teaching that reflects candidates’ understanding
of and commitment to the critical issues related to culturally and linguistically diverse students. All of the TESOL
standards could be addressed in this assessment, especially Standards 5a, 5b, and 5c. Examples of assessments
include evaluations of field experiences, reflections, case studies, and portfolio tasks. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

7.  Additional assessment that addresses TESOL standards. Examples of assessments include evaluations of field
experiences, case studies, portfolio tasks, licensure tests not reported in #1, test and/or software evaluation,
adaptation of texts, item analysis, research papers, analysis of audio/video tapes, analysis of language, language
proficiency tests, reflections, and follow-up studies. (Optional)

Provide assessment information as outlined in the directions for Section IV

TESOL Assessment 7 - 2020.docx
See the Attachment panel.

8.  Additional assessment that addresses TESOL standards. Examples of assessments include evaluations of field
experiences, case studies, portfolio tasks, licensure tests not reported in #1, test and/or software evaluation,
adaptation of texts, item analysis, research papers, analysis of audio/video tapes, analysis of language, language
proficiency tests, reflections, and follow-up studies. (Optional)

Provide assessment information as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.  Evidence must be presented in this section that assessment results have been analyzed and have been or will be
used to improve candidate performance and strengthen the program. This description should not link
improvements to individual assessments but, rather, it should summarize principal findings from the evidence,
the faculty's interpretation of those findings, and changes made in (or planned for) the program as a result.
Describe the steps program faculty has taken to use information from assessments for improvement of both
candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Overview of Use of Assessment Results To Improve Program

A. Analysis of assessment results has led to continuous and ongoing revision of the
English as a Second Language Program Specialist certification program. As a result of
our response to the Pennsylvania Department of Education's Annual 2017 Proposed
Teacher Shortage Area Report (English as a Second Language K-12 was identified as
the number one shortage area) to revise our ESL program, which was implemented in
the 2017-2018 school year, our ESL program grew from 14 candidates and 7
completers in 2017-2018 to 25 candidates and 10 completers in 2018-2019. 

B. Evidence of content knowledge and professional and pedagogical knowledge, skill,
and dispositions

Candidates in the English as a Second Language Program Specialist certification
program at Kutztown University demonstrate strength in their content knowledge as
well as their professional and pedagogical knowledge, skill, and dispositions, as
evidenced by new data from Assessment #2 for the 2018-2019 academic year, data



show that candidates had overall mean scores of an "A-" or higher, surpassing the
minimum of a "C" grade in all five of the required courses. Moreover, in four of the
five required courses (EDU 428, EDU 435, EDU 436, and EDU 437), candidates had
individual scores of a "B" or higher. In the fifth course (EDU 434), eleven of the twelve
candidates earned "A's" while the third completer earned a "B-." Additionally, as
requested by our last reviewer we have added all syllabi from each of the five courses
leading to specialist certification. Course activities/assignment rubrics are attached to
Assessment #2 demonstrating that EDU 436, Assessment of English Language
Learners allows for mastery of Standard 4.a. Candidates demonstrate understanding
of various assessment issues as they affect ELLs, such as accountability, bias, special
education testing, language proficiency, and accommodations in formal testing
situations. As stated in the syllabus course objectives for EDU 436, candidates will
demonstrate understanding of a variety of assessment tools to measure English
language learners proficiency and will also apply appropriate assessment practices.
These objectives are evident in a final paper that utilizes resources from their own
school districts or states. 

New data from new Assessment #7 - Assessment Portfolio, demonstrates more clearly
the importance of Standard 4: Assessment in our ESL Specialist Program by utilizing a
portfolio consisting of two separate assignments completed in EDU 437 (the course
following EDU 436 Assessment) that focus on both Standard 4a (Program Comparison
Assignment) and Standard 4b (Identification and Placement Simulation). Both of these
assignments demonstrate candidates' mastery of assessment from EDU 436. Data
from the new portfolio assessment that included 19 students in summer 2019 found
that candidates received over an 80% in the two standards tested. No candidates
received an unsatisfactory. Standard 4.b. had a mean of a 2.76/3.0 overall; Standard
4.a. had a mean of 2.84/3.0. Since these were new assessments no scores from
previous semesters taken into account. 

C. Conclusion
The revised English as a Second Language Program Specialist certification program
provides more intense and specialized coursework in each of the five Pennsylvania
Department of Education content areas and TESOL domains. Evidence from the most
recent applications Assessment #2 and #7 demonstrate strength in candidates'
content knowledge, professional and pedagogical knowledge,
skill, and dispositions, and student learning. Improvements to the program have
demonstrably increased candidates' opportunities to learn and apply knowledge of
linguistics and the process of language acquisition; culture as it affects student
learning; the planning, implementation, and management of English as a Second
Language and content-area instruction; the development and use of classroom-based
and language proficiency assessments; and the cultivation of professional relationships
with colleagues, students, and families. Recently, our faculty in the College of
Education chose to focus their efforts on providing more ESL training to all of our
candidates, not just those in the ESL Program Specialist Certification program. We
requested and received a new tenure-track faculty position to strengthen the ESL
program in all of our undergraduate programs: Elementary Education, Library and
Learning Technologies, Secondary Education, and Special Education. Our new tenure-
track hire continues to work with our ESL External Advisory Board, comprised of local
ESL teachers in the field and the professors that teach ESL here at Kutztown



University, to continue to strengthen our ESL certification program and our
undergraduate students, so that all of our graduates will feel better prepared to teach
ESL students in rural, suburban, and urban schools, not only in Pennsylvania, but
abroad. Our continued work with that Advisory Board has led to changes in our
current TESOL Assessments (to Assessment #1), as well as the planning of a regional
ESL Conference in May 2020. 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.  For Revised Reports: Describe what changes or additions have been made to address the standards that were not
met in the original submission. Provide new responses to questions and/or new documents to verify the changes
described in this section. Specific instructions for preparing a Revised Report are available on the CAEP website
at: CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-process 

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Response to Conditions Report
are available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-
process 

(Response limited to 24,000 characters.)

The following conditions cited in the original recognition report and our responses to
questions and/or new documents are verified below:

1. Provide activities and scoring guides used to assign grades for Assessment 2.
Assessment #2 includes all syllabi for each class in our ESL Program Specialist
Certification Program. Each syllabi is labeled by class and professor (EDU 428 - Dr.
Walsh-Coates, EDU 434 - Dr. Muzeta; EDU 435 - Dr. Nunez; EDU 436 - Dr. Pabon;
and EDU 437 - Dr. Muzeta). Guidelines and rubrics for each activity/assignment listed
in that syllabi (as given by each professor) is included as an attachment as well. 

2. Select or create assessments for Standards 4a and 4b so that these standards are
not based solely on course grades.
Assessment #7 - Assessment Portfolio was created based on two assignments
completed in EDU 437. TESOL Standard 4.a. can be found in the Program Comparison
Assignment Rubric. Standard 4a is also aligned in Assessment #2 as demonstrated by
the assignment activities/exercises in EDU 436 (administration, scoring, and
interpreting of results of the WIDA W-APT and WIDA ACCESS 2.0, etc.). The new
Assessment #7 was placed in EDU 437 to demonstrate candidates' understanding of
various assessment issues as they affect ELLs learned in EDU 436. Assessment #7 as
includes TESOL Standard 4.b. in the Identification and Placement Simulation
Assignment. In this assignment, candidates demonstrate their knowledge of and use
of a variety of standards-based language proficiency instruments to show language
growth and to inform their instruction. They also demonstrate their understanding of
the uses for identification, placement, and reclassification of ELLs as per the standard. 

3. Provide one additional data set for revised Assessment 2.
Additional data on Assessment #2 - Assessment of Content Knowledge - Course
Grades is included along with additional data on how course grades are collected
through several ESL-based assignments and activities. New data from Assessment #2



demonstrates that for the 2018-2019 academic year, candidates had overall mean
scores of an "A-" or higher for all five courses, surpassing the minimum of a "C" grade
in all five of the required courses. Moreover, in four of the five required courses (EDU
428, EDU 435, EDU 436, and EDU 437), candidates had individual scores of a "B" or
higher. In the fifth course (EDU 434), eleven of the twelve candidates earned "A's"
while the third candidate earned a "B-." Standard 4.a. had a mean of 2.84/3.0. 

4. Provide one additional data set for assessment(s) added to meet Standards 4a and
4b.
New data on the new Assessment #7 - Assessment Portfolio is included in this report.
Data collected from the new assessment, which included data from two separate
assignments in EDU 437 (19 candidates overall), found that candidates received over
an 80% in the two standards tested. No candidates received an unsatisfactory.
Standard 4.b. had a mean of a 2.76/3.0 overall.

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


