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Library and Learning Technologies 

Comprehensive Portfolio Development Guidelines

	

What is a Comprehensive Portfolio?

The comprehensive portfolio is viewed as both a product and process. As a product it demonstrates, through a purposeful collection of work, the knowledge and skills you have attained as a student in the Kutztown University Department of Library and Learning Technologies programs. As a process, the creation of the portfolio enables you to become a reflective learner and to continue on the path of lifelong learning.  The process includes a portfolio review by the department faculties, and is part of the assessment required for program graduation.



Comprehensive Portfolio Submission Guidelines

· Your portfolio must be submitted in an online, electronic format. You may use an online framework of your choosing to develop your portfolio. Suggested tools include Taskstream, Weebly, Google Sites, or another framework with which you are comfortable. 

· Your portfolio will include at least one artifact from each of the courses in your degree or certification sequence.

· Your portfolio must include a listing of the standards required by your program:

· ISTE Standards for Educators (Digital Classroom Masters – 30 credit program), 

· ISTE Standards for Coaches (Instructional Technology Certification – 24 credit program)

· AASL Standards for Initial Preparation of School Librarians (Library Science Masters with initial certification)

· ALA Core Competencies (Master of Library Science)

Each of these standards (and indicators) must be linked to at least one artifact in your portfolio. 

Please organize these standards and artifact links in a tabular format so it is clear to the faculty reviewing your work that you have at least one artifact (more is fine, and desired) for each standard.

· If you are completing both the Digital Classroom Masters and the Instructional Technology Certification you MUST use the Coaching Standards in your portfolio.

· A hyperlink to your portfolio, and any reader-level passwords, must be emailed to your advisor.

· Submit your portfolio to your program advisor no later than four weeks prior to the last day of classes in the semester in which you plan to graduate.



Artifact Summary

Each linked artifact in your portfolio should be accompanied by a summary. In this summary, explain how the artifact indicates mastery of the standard/outcome using the following as guidelines:

1. What standard(s)/outcome(s) are being met?

2. Identify several elements of the artifact and explain why/how they demonstrate mastery.



Artifact Reflection 

Your artifact reflections should consist of at least three paragraphs:

1. Describe the artifact and your experience preparing the artifact. You should include comments about the tools you used, if applicable, and whether you collaborated with others to create the artifact?

2. Describe the significance of the artifact. How does, will, or could the content of this artifact benefit your instructional audience or professional community? What new skills or strategies did you learn? 

3. Discuss how the artifact and your experiences creating it impact your future teaching, learning, and/or coaching practice. Please include sufficient detail in your discussion so your reviewers can understand clearly how this work can/will be used in your teaching/coaching endeavors. 

Portfolio Design

You have some flexibility and artistic license in the design of your portfolio, but please ensure your work is clearly and professionally presented, well organized and includes the following elements:

1. The first page of the portfolio must include:

a. Your Name

b. Student ID Number

c. Submission Date

d. Your Advisor’s name

e. A philosophy statement providing your vision of Instructional Technology, Librarianship, or Technology Coaching and its integration into the curriculum






2. The second page must include a table or matrix linking each of the standards and the artifacts you have included. A hyperlink from each standard to the page(s) in your portfolio that contains the artifact summary, artifact and reflection is highly recommended.



· This table is based on the ISTE Standards for Educators (Digital Classroom Masters)



3. The remaining pages of your portfolio must include your artifact summary, the artifact (or link to the artifact) and your reflection regarding that artifact. Use a one artifact per page format.

Where at all possible, please convert your artifacts to formats that are easily read from the web. For instance, rather than posting Word or Pages documents, post a PDF version of that document. If you are posting an audio or video recording, post it in a standard format such as MP3 or WAV for audio or MP4 or MOV for video. Don’t make it difficult for faculty to review your work. Avoid situations where a reader or presenter must install a non-standard plug-in to view your work.

4. The final page of your portfolio should include a “next steps” plan for your future professional growth and development.

5. A well-presented portfolio will be comprehensive and one that presents your best work. Plan and organize your portfolio such that it could be used in an interview or annual review situation.
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Assessment #2 Comprehensive Digital Portfolio



Section 1 Assessment Narrative:



a. Brief description of assessment and its use in the program



The comprehensive digital portfolio, viewed as both a product and process, is a digital collection of artifacts produced during the candidate’s enrollment in the Master of Library Science program, aligned to the American Association of School Librarians (AASL) standards.  All candidates in the Master of Library Science program at Kutztown University are required to submit a comprehensive portfolio four weeks before the completion of their program and application for graduation. The assessment of the comprehensive portfolio includes a portfolio review by all department faculties, and successful completion is required for program graduation.

As a product the candidate’s portfolio demonstrates the knowledge and skills the candidate has attained as a student in the Kutztown University Department of Library and Learning Technologies program. As a process, the creation of the portfolio requires the candidate to reflect on the experience of preparing the artifact, the significance of the artifact, and how the experience of creation has impacted, and will impact, their teaching and learning practices. Candidates are further required to provide direction for their future path of lifelong learning.



b. Description of how assessment aligns with standards (cited in Section III)



The comprehensive digital portfolio assessment aligns with AASL standard 2.2 by requiring candidates to demonstrate their use and creation of a variety of strategies to promote leisure reading and model personal enjoyment of reading in order to promote habits of creative expression and lifelong reading. For example, referencing an artifact from LLT 574, Educational Programming of the School Library Media Center, the candidate may reflect on the impact of the display they designed and created to inform their students of the school library’s latest fiction collection to promote leisure reading. 



The comprehensive digital portfolio assessment aligns with AASL standard 2.3 by asking candidates to demonstrate the ability to develop a collection of reading and information materials in print and digital formats that support the diverse developmental, cultural, social, and linguistic needs of P-12 students and their communities. For example, referencing an artifact from LLT 550, Collecting and Curating Print and Digital Resources, the candidate may reflect on the impact of a book talk they developed on children’s books suitable for English as a Second Language students. 



The comprehensive digital portfolio assessment aligns with AASL standard 3.1 by requiring candidates to model multiple strategies for students, other teachers, and administrators to locate, evaluate, and ethically use information for specific purposes. For example, referencing an artifact from LLT 510, Information Resources and Services, the candidate may reflect on the impact of the creation of a website evaluation tool they helped design with other librarians in the district to help students find reliable information online. 



The comprehensive digital portfolio assessment aligns with AASL standard 4.1 by requiring candidates to participate and collaborate as members of a social and intellectual network of learners.  For example, referencing an artifact from LLT 521, Technologies for the 21st Century Educator, the candidate may reflect on their experience in, and contribution to, an online discussion forum with other librarians and educators discussing new technologies to suggest and support within the school library media center, and the impact their discussion had on the group’s decisions. 



The comprehensive digital portfolio assessment aligns with AASL standard 5.2 by requiring candidates to practice the ethical principles of their profession, advocate for intellectual freedom and privacy, and promote and model digital citizenship and responsibility. For example, referencing an artifact from LLT 500, Foundations of Information Science, the candidate may reflect on the impact of their experience creating and displaying an infographic about potential copyright violation when using images and audio downloaded from the Internet.  



c. Brief analysis of findings



The candidates (n=5) all performed at the Exemplary or Acceptable Levels, with 80% performing at the Exemplary level for all five areas that were evaluated. 



Two candidates performed at the Acceptable level in one area: Category 4 - Candidates demonstrate the ability to establish connections with other libraries and to strengthen cooperation among library colleagues for resource sharing, networking, and facilitating access to information. Candidates participate and collaborate as members of a social and intellectual network of learners.  



d. Interpretation of data and how it provides evidence of meeting standards (indicated by specific SPA standards by number, title, and or standard wording)



According to the data analysis of the newly revised rubric (as seen on data table below), our candidates (n= 5) are exemplary in all areas, with the exception of their ability to participate in collaborative networks and intellectual communities of practice. Sixty percent of the candidates were exemplary in Category 4 and 40% were acceptable. The data suggests this is a challenge of available time, since most of our candidates are practicing teachers, often as solo teacher librarians and may be limited to collaboration within their buildings and districts. 



To remediate this problem, we are going to re-emphasize AASL standard 4.1 in our instruction by requiring candidates to participate and collaborate as members of a social and intellectual network of learners and encourage candidates to become involved in online communities of practice and to engage in social media based outlets with like-minded professionals. 



Section 2 Assessment Documentation:



e. Assessment tool itself, or rich description



What is a Comprehensive Portfolio?

The comprehensive portfolio is viewed as both a product and process. As a product it demonstrates, through a purposeful collection of work, the knowledge and skills you have attained as a student in the Kutztown University Department of Library and Learning Technologies programs. As a process, the creation of the portfolio enables you to become a reflective learner and to continue on the path of lifelong learning.  The process includes a portfolio review by the department faculties, and is part of the assessment required for program graduation.



Comprehensive Portfolio Submission Guidelines

1. Your portfolio must be submitted in an online, electronic format. You may use an online framework of your choosing to develop your portfolio. Suggested tools include Taskstream, Weebly, Google Sites, or another framework with which you are comfortable. 

2. Your portfolio will include at least one artifact from each of the courses in your degree or certification sequence.

3. Your portfolio must include a listing of the standards required by your program:

1. ISTE Standards for Educators (Digital Classroom Masters – 30 credit program), 

2. ISTE Standards for Coaches (Instructional Technology Certification – 24 credit program)

3. AASL Standards for Initial Preparation of School Librarians (Library Science Masters with initial certification)

4. ALA Core Competencies (Master of Library Science)


Each of these standards (and indicators) must be linked to at least one artifact in your portfolio. 



Please organize these standards and artifact links in a tabular format so it is clear to the faculty reviewing your work that you have at least one artifact (more is fine, and desired) for each standard.

1. If you are completing both the Digital Classroom Masters and the Instructional Technology Certification you MUST use the Coaching Standards in your portfolio.

5. A hyperlink to your portfolio, and any reader-level passwords, must be emailed to your advisor.

6. Submit your portfolio to your program advisor no later than four weeks prior to the last day of classes in the semester in which you plan to graduate.



Artifact Summary

Each linked artifact in your portfolio should be accompanied by a summary. In this summary, explain how the artifact indicates mastery of the standard/outcome using the following as guidelines:

1. What standard(s)/outcome(s) are being met?

1. Identify several elements of the artifact and explain why/how they demonstrate mastery.



Artifact Reflection 

Your artifact reflections should consist of at least three paragraphs:

1. Describe the artifact and your experience preparing the artifact. You should include comments about the tools you used, if applicable, and whether you collaborated with others to create the artifact?

1. Describe the significance of the artifact. How does, will, or could the content of this artifact benefit your instructional audience or professional community? What new skills or strategies did you learn? 

1. Discuss how the artifact and your experiences creating it impact your future teaching, learning, and/or coaching practice. Please include sufficient detail in your discussion so your reviewers can understand clearly how this work can/will be used in your teaching/coaching endeavors. 



Portfolio Design

You have some flexibility and artistic license in the design of your portfolio, but please ensure your work is clearly and professionally presented, well organized and includes the following elements:

1. The first page of the portfolio must include:

12. Your Name

12. Student ID Number

12. Submission Date

12. Your Advisor’s name

12. A philosophy statement providing your vision of Instructional Technology, Librarianship, or Technology Coaching and its integration into the curriculum






1. The second page must include a table or matrix linking each of the standards and the artifacts you have included. A hyperlink from each standard to the page(s) in your portfolio that contains the artifact summary, artifact and reflection is highly recommended.



1. The remaining pages of your portfolio must include your artifact summary, the artifact (or link to the artifact) and your reflection regarding that artifact. Use a one artifact per page format.

Where at all possible, please convert your artifacts to formats that are easily read from the web. For instance, rather than posting Word or Pages documents, post a PDF version of that document. If you are posting an audio or video recording, post it in a standard format such as MP3 or WAV for audio or MP4 or MOV for video. Don’t make it difficult for faculty to review your work. Avoid situations where a reader or presenter must install a non-standard plug-in to view your work.



1. The final page of your portfolio should include a “next steps” plan for your future professional growth and development.


1. A well-presented portfolio will be comprehensive and one that presents your best work. Plan and organize your portfolio such that it could be used in an interview or annual review situation.





f. SEE ATTACHED RUBRIC FOR COMPREHENSIVE DIGITAL PORTFOLIO





g. Comprehensive Portfolio Data Table 

		

		Average out of max 2 points

(N)

		Developing

		Acceptable

		Exemplary



		USA- ALA/AASL Standard 2.2 Candidates use a variety of strategies to promote leisure reading and model personal enjoyment of reading in order to promote habits of creative expression and lifelong reading.  

		2.0 (5)

		0

		0

		5



		USA- ALA/AASL Standard 2.2 Candidates demonstrate their ability to develop a collection of reading and information materials in print and digital formats that support the diverse developmental, cultural, social and linguistic needs of P-12 students and their communities.

		 2.0 (5)

		0

		0

		5



		USA- ALA/AASL Standard 3.1  Candidates identify and provide support for diverse student information needs. Candidates model multiple strategies for students, other teachers, and administration to locate, evaluate, and ethically use information for specific purposes. Candidates collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.

		2.0 (5)

		0

		0

		5



		USA- ALA/AASL Standard 4.1 Candidates demonstrate the ability to establish connections with other libraries and to strengthen cooperation among library colleagues for resource sharing, networking, and facilitating access to information. Candidates participate and collaborate as members of a social and intellectual network of learners.  

		 1.6 (5)

		0

		2

		3



		USA- ALA/AASL Standard 5.2 Candidates evaluate and select print, non-print, and digital resources using professional selection tools and evaluation criteria to develop and manage a quality collection designed to meet the diverse curricular, personal, and professional needs of students, teachers, and administrators. Candidates organize school library collections according to current library cataloging and classification principles and standards. 

		2.0 (5)

		0

		0

		5









Assessment 2_1 Comprehensive Portfolio Narrative


Collaborative Lesson Plan Data Table

		

		Average out of max 2 points

(N)

		Developing

		Acceptable

		Exemplary



		USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 

Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners 



Element: 1.3 Instructional partner Candidates model, share, and promote effective principles of teaching and learning as collaborative partners with other educators. Candidates acknowledge the importance of participating in curriculum development, of engaging in school improvement processes, and of offering professional development to other educators as it relates to library and information use. 



		2.0 (9)

		0

		0

		9



		USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 

Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based learning, enabling members of the learning community to become effective users and creators of ideas and information. Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think critically, gain and share knowledge. 

Element: 1.4 Integration of twenty-first century skills and learning standards Candidates advocate for twenty-first century literacy skills to support the learning needs of the school community. Candidates demonstrate how to collaborate with other teachers to plan and implement instruction of the AASL Standards for the 21st-Century Learner and state student curriculum standards. Candidates employ strategies to integrate multiple literacies with content curriculum. Candidates integrate the use of emerging technologies as a means for effective and creative teaching and to support P-12 students' conceptual understanding, critical thinking and creative processes. 



		 2.0 (9)

		0

		0

		9



		USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 

Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based learning, enabling members of the learning community to become effective users and creators of ideas and information. Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think critically, gain and share knowledge. 

Element: 1.1 Knowledge of learners and learning Candidates are knowledgeable of learning styles, stages of human growth and development, and cultural influences on learning. Candidates assess learner needs and design instruction that reflects educational best practice. Candidates support the learning of all students and other members of the learning community, including those with diverse learning styles, physical and intellectual abilities and needs. Candidates base twenty-first century skills instruction on student interests and learning needs and link it to the assessment of student achievement. 



		1.86 (9)

		0

		1

		8



		USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 

Standard: Standard 3: Information and Knowledge Candidates model and promote ethical, equitable access to and use of physical, digital, and virtual collections of resources. Candidates demonstrate knowledge of a variety of information sources and services that support the needs of the diverse learning community. Candidates demonstrate the use of a variety of research strategies to generate knowledge to improve practice. 

Element: 3.3 Information technology Candidates demonstrate their ability to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources. Candidates model and facilitate the effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research, learning, creating, and communicating in a digital society. 



		 2.0 (9)

		0

		0

		9



		Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based learning, enabling members of the learning community to become effective users and creators of ideas and information. Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think critically, gain and share knowledge. 

Element: 1.2 Effective and knowledgeable teacher Candidates implement the principles of effective teaching and learning that contribute to an active, inquiry-based approach to learning. Candidates make use of a variety of instructional strategies and assessment tools to design and develop digital-age learning experiences and assessments in partnership with classroom teachers and other educators. Candidates can document and communicate the impact of collaborative instruction on student achievement. 



		1.86 (9)

		0

		1

		8
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Assessment 3_3 Collaborative Lesson Plan Data Table




Assessment #7 Narrative 
 


Brief description of assessment and its use in the program 
Candidates create a budget for an existing school library media center or technology program.  
This assessment includes a professional cover sheet, a budget justification using real data and 
information gathered by the candidate about the school’s programs, future curriculum or 
technology needs, and existing budget conditions. 
  
This assignment is completed with information gathered from the field. Library science 
candidates use the Pennsylvania Guidelines for School Library Programs – Appendix B and C 
which specifically address budget targets for school library programs in Pennsylvania.  
Candidates must demonstrate how their budget aligns with professional guidelines and use the 
guidelines in their budget request justification. This is a comprehensive assignment; candidates 
must look at a current situation, evaluate it in terms of school and district goals, and make and 
support recommendations for budgetary allocations. 
 
Description of how assessment aligns with standards (cited in Section III) 
The rationale for the budget request highlights the role of the librarian as a partner in the 
development of curriculum and a vital participant in the professional development of fellow 
faculty and staff (1.3).  Changes must be demonstrated to align resources and services with the 
school's mission and/or existing strategic initiatives and to serve the needs of their diverse 
communities (5.4).  The candidate must complete a budget overview for the current year 
including budget categories.  They must research and collect real data to complete this budget 
(3.4).  Once they have collected the data, the must create a realistic budget for the coming year 
(5.3). After they have completed the budget, they must demonstrate effective advocacy for each 
change in the budget from the current year to the coming year, in terms of being able to provide 
programs, resources, and services. (4.4) 
 
Analysis of Findings 
The candidates (n=5) all performed at the Exemplary or Acceptable Levels, with 80% 
performing at the Exemplary level for all five areas that were evaluated. One candidate 
performed at the Acceptable level in two areas: Criterion 1 - Rationale: Role of the Librarian as 
Instructional Partner (Standard 1.3) and Criterion 3: The Current Budget Information Research 
(Standard 3.4).  Notes from the faculty evaluator indicate this candidate did not provide an 
exemplary articulation of the role of the librarian as instructional partner in their cover letter.  It 
was also indicated that the budget research collected by this candidate, while complete, was not 
robust.  As it was a single candidate who received the two Acceptable ratings, it is possible that 
the lower scores are reflective of something unique to that individual’s circumstances.  The 
budget information sheet will be updated to encourage richer data collection by the candidates.  
 







Assessment Documentation: 
 
Description 
Candidates will develop a budget for the school library or technology program. Use the 
information from class lectures and discussion along with the budget resources such as: 
Pennsylvania Guidelines for School Library Programs – Appendix B and C 
and the budget information sheet (raw data is collected during fieldwork experience as part 
of a separate assignment). 
 
Part 1: Cover Sheet – Written in the format of a 4-5 paragraph formal letter from the librarian to 
the administration. This letter must include a rationale and a description of any changes in the 
proposed budget (as compared to budgets from previous years). 
 
Part 2: Budget – List each current budgetary amount, the requested amount for the coming year, 
and justification for the amount requested. This should be presented as a narrative with 
supporting numerical information organized in tables or spreadsheets. This overview must 
include: Current budget information (taken from the budget information sheet), the budget 
request, and the justification for changes including advocacy for the proposed budget.   
 







Rubric 
 
 
Core Assessment Rubric 
 


Exemplary (A) Acceptable (B) Not Met (C) 


Artifact Cover Sheet:  
Role of Librarian 


A persuasive argument is constructed 
that demonstrates a sophisticated 
understanding of the purpose of 
communicating rationale in regards to 
budgetary process.  
 
The role of the librarian in engaging in 
the development of curriculum and 
offering professional development to 
other educators is clearly articulated, 
including concrete examples. 


A logical argument is constructed that 
demonstrates understanding of the 
purpose of communicating rationale in 
regards to budgetary process.  
 
The role of the librarian in engaging in 
the development of curriculum and 
offering professional development to 
other educators is described. 


Fails to demonstrate an understanding 
of the purpose of the rationale in 
regards to the budgetary process 
and/or…  
 
Lacks a clear rationale or data to 
support the selection of the topic 
and/or…  
 
The role of the librarian in engaging in 
the development of curriculum and 
offering professional development to 
other educators is unclear. 


AASL 
Standard 


1.3 Instructional Partner 


Candidates model, share, and promote effective 
principles of teaching and learning as collaborative 
partners with other educators. Candidates acknowledge 
the importance of participating in curriculum 
development, of engaging in school  2010 ALA/AASL 
Standards for Initial Preparation of School Librarians 
Page 2 of 20  improvement processes, and of offering 
professional development to other educators as it 
relates to library and information use. 
 
Artifact Cover Sheet:  


Changes in Budget 
Changes in the budget are carefully 
aligned to specifically-stated strategic 
initiatives and goals.   
 
Requests for additional funds or 
reallocation of existing funds are 
grounded in concrete assessments of 
current library collections and 
programs. 


Changes in the budget reflect general 
strategic initiatives and goals.   
 
Requests for additional funds or 
reallocation of existing funds reference 
current library collections and 
programs. 


Changes in the budget are not tied to 
strategic initiatives and goals and/or…  
 
There is little or no evidence of 
assessment of current library 
collections and programs. 


AASL 
Standard 


5.4 Strategic Planning and 
Assessment. 


Candidates communicate and collaborate with 
students, teachers, administrators, and community 
members to develop a library program that aligns 
resources, services, and standards with the school's 
mission. Candidates make effective use of data and 
information to assess how the library program 
addresses the needs of their diverse communities. 
 
 
 
 
 


 
 
 


 
 
 


 
 
 







Core Assessment Rubric 
 


Exemplary (A) Acceptable (B) Not Met (C) 


Artifact Budget:  
Current Budget Information 


A thorough investigation of the current 
budget is evident.  
The information is assembled in a 
perspicuous format that precisely 
interprets the data. 
 


The current budget is summarized and 
explained. 
The information is presented in a 
logical format that adequately 
interprets the data. 
 
 


Fails to demonstrate an understanding 
of the current budget and/or…  
Lacks budget data. 
 
 


AASL 
Standard 


3.4  Research and knowledge creation 


Candidates use evidence-based, action research to 
collect data. Candidates interpret and use data to 
create and share new knowledge to improve practice in 
school libraries 


Artifact Budget:  
Budget Request 


The budget is formulated in alignment 
with best practices.  The data 
presented is correct. 
 


.The budget is organized. There are 
few (1-3) errors in the data.  


The budget is disorganized or 
incomprehensible and/or 
There are multiple errors in the data. 


AASL 
Standard 


5.3 Personnel, Funding, and Facilities 


Candidates apply best practices related to planning, 
budgeting, and evaluating human, information, and 
physical resources. Candidates organize library 
facilities to enhance the use of information resources 
and services and to ensure equitable access to all 
resources for all users. Candidates develop, implement, 
and evaluate policies and procedures that support 
teaching and learning in school libraries.  
Artifact Budget:  


Justification 
Justifications are persuasively 
communicated to potential 
stakeholders. The importance of the 
program is supported through 
convincing evidence. 
 


Justifications are explained to 
potential stakeholders.  The 
importance of the program is 
articulated. 


The budget is not justified and/or 
The importance of the program is not 
explained. 


AASL 
Standard 


4.4 Advocacy 


Candidates identify stakeholders within and outside the 
school community who impact the school library or 
technology program. Candidates develop a plan to 
advocate for school library and information programs, 
resources, and services.  
 







 
 
Candidate data derived from assessment 
 
 


Standard Average out 
of max 2 
points (N) 


Not Met Acceptable Exemplary 


USA -ALA/AASL Standard 1.3 
Instructional partner Candidates model, 
share, and promote effective principles of 
teaching and learning as collaborative 
partners with other educators. Candidates 
acknowledge the importance of 
participating in curriculum development, of 
engaging in school improvement processes, 
and of offering professional development to 
other educators as it relates to library and 
information use.  


1.8 (5) 0 1 4 


USA -ALA/AASL Standard 5.4 Strategic 
Planning and Assessment Candidates 
communicate and collaborate with students, 
teachers, administrators, and community 
members to develop a library program that 
aligns resources, services, and standards 
with the school's mission. Candidates make 
effective use of data and information to 
assess how the library program addresses 
the needs of their diverse communities.  


2.0 (5) 0 0 5 


USA -ALA/AASL Standard 3.4 Research 
and knowledge creation Candidates use 
evidence-based, action research to collect 
data. Candidates interpret and use data to 
create and share new knowledge to improve 
practice in school libraries. 


1.8 (5) 0 1 4 


USA -ALA/AASL Standard 5.3 Personnel, 
Funding, and Facilities Candidates apply 
best practices related to planning, 
budgeting, and evaluating human, 
information, and physical resources. 
Candidates organize library facilities to 
enhance the use of information resources 
and services and to ensure equitable access 
to all resources for all users. Candidates 
develop, implement, and evaluate policies 
and procedures that support teaching and 
learning in school libraries.  


2.0 (5) 0 0 5 


USA -ALA/AASL Standard 4.4 Advocacy 
Candidates identify stakeholders within and 


2.0 (5) 0 0 5 







outside the school community who impact 
the school library program. Candidates 
develop a plan to advocate for school 
library and information programs, 
resources, and services.  
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Evaluation Results


Requirement : Assessment #3: Collaborative Lesson Plan


AUTHOR: Elizabeth Davis


EVALUATED BY: Catherine Fuhrman ( evaluator's name is not
visible to author )


DATE EVALUATED: 11/25/2018 01:44:07 PM (EST)


DRF TEMPLATE: AASL - Masters in Library Science (MLS)


PROGRAM: AASL 2018 - Masters of Library Science (New)


EVALUATION METHOD : Using Rubric


FINAL SCORE


2.00 ( out of
2)


Detailed Results


( Rubric used : LLT Assessment 3: Collaborative Lesson Plan)


INSTRUCTIONAL PARTNER


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET


Grade level and
curriculum area are
included. Appropriate
scope and sequence are
noted establishing
collaboration with the
content area. 


Grade level and
curriculum area are
included. Scope and
sequence are noted or
inappropriate for topic
or grade level. 


Grade and curriculum
area are not included.
Scope and sequence are
not noted. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


This work has already been evaluated and released to the author. Use the tabs to the
top right to view the evaluation report and work.


!
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Text







Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners


Element: 1.3 Instructional partner Candidates model, share, and promote effective principles of teaching and
learning as collaborative partners with other educators. Candidates acknowledge the importance of participating in
curriculum development, of engaging in school improvement processes, and of offering professional development to
other educators as it relates to library and information use.


CRITERION SCORE :


2.00


INTEGRATION OF TWENTY-FIRST CENTURY SKILLS AND LEARNING STANDARDS.


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET


Identifies highly relevant
PA Common Standards
and AASL Standards for
the Twenty-First Century
Learner. 


Identifies appropriate PA
Common Core Standards
and AASL Standards for
the Twenty-First Century
Learner. 


PA Common Core
Standards and AASL
Standards for the
Twenty-First Century
Learner are
inappropriate. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners
and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based
learning, enabling members of the learning community to become effective users and creators of ideas and information.
Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think
critically, gain and share knowledge.


Element: 1.4 Integration of twenty-first century skills and learning standards Candidates advocate for twenty-first
century literacy skills to support the learning needs of the school community. Candidates demonstrate how to
collaborate with other teachers to plan and implement instruction of the AASL Standards for the 21st-Century Learner
and state student curriculum standards. Candidates employ strategies to integrate multiple literacies with content
curriculum. Candidates integrate the use of emerging technologies as a means for effective and creative teaching and
to support P-12 students' conceptual understanding, critical thinking and creative processes.
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CRITERION SCORE :


2.00


KNOWLEDGE OF LEARNERS AND LEARNING


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET


Objectives are clearly
stated, measurable, and
indicate evidence of
higher order thinking
skills. 


Objectives are vague,
not clearly measurable,
with evidence of mid-
range thinking skills. 


Objectives are not
appropriate, not
measurable, and
indicate lower thinking
skills. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners
and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based
learning, enabling members of the learning community to become effective users and creators of ideas and information.
Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think
critically, gain and share knowledge.


Element: 1.1 Knowledge of learners and learning Candidates are knowledgeable of learning styles, stages of human
growth and development, and cultural influences on learning. Candidates assess learner needs and design instruction
that reflects educational best practice. Candidates support the learning of all students and other members of the
learning community, including those with diverse learning styles, physical and intellectual abilities and needs.
Candidates base twenty-first century skills instruction on student interests and learning needs and link it to the
assessment of student achievement.


CRITERION SCORE :


2.00


INFORMATION TECHNOLOGY


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET
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A comprehensive list of
all materials, resources,
and equipment is
included with titles of all
resources, databases
specified, and links
provided for websites.
All hardware items are
listed. All resources are
appropriate for the
instruction. 


Some of the materials,
resources, and
equipment are not
specified or appropriate
for the lesson. 


Many of the materials,
resources, and
equipment are not
specified or appropriate
for the lesson. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


Standard: Standard 3: Information and Knowledge Candidates model and promote ethical, equitable access to and use
of physical, digital, and virtual collections of resources. Candidates demonstrate knowledge of a variety of information
sources and services that support the needs of the diverse learning community. Candidates demonstrate the use of a
variety of research strategies to generate knowledge to improve practice.


Element: 3.3 Information technology Candidates demonstrate their ability to design and adapt relevant learning
experiences that engage students in authentic learning through the use of digital tools and resources. Candidates
model and facilitate the effective use of current and emerging digital tools to locate, analyze, evaluate, and use
information resources to support research, learning, creating, and communicating in a digital society.


CRITERION SCORE :


2.00


EFFECTIVE AND KNOWLEDGEABLE TEACHER


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET


Includes a detailed
explanation of the
developmentally
appropriate methods
and strategies that will
be employed to teach
this lesson.
Differentiation,


Includes an explanation
with less detail of the
developmentally
appropriate methods
and strategies that will
be employed to teach
this lesson.
Differentiation,


Methods and strategies
are not outlined. Plan
shows little
understanding of the
need for modification
and differentiation.
Methods are not
developmentally
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modifications, and
implementations will be
clearly identified. 


modifications, and
implementations are
somewhat identified. 


appropriate. No
modifications or
differentiation are
outlined. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners
and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based
learning, enabling members of the learning community to become effective users and creators of ideas and information.
Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think
critically, gain and share knowledge.


Element: 1.2 Effective and knowledgeable teacher Candidates implement the principles of effective teaching and
learning that contribute to an active, inquiry-based approach to learning. Candidates make use of a variety of
instructional strategies and assessment tools to design and develop digital-age learning experiences and assessments
in partnership with classroom teachers and other educators. Candidates can document and communicate the impact of
collaborative instruction on student achievement.


CRITERION SCORE :


2.00


KNOWLEDGE OF LEARNERS


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET


An introduction states
the objective and leads
a discussion to
determine prior
knowledge of learners.
Students are engaged as
they gain content
knowledge. Instructions,
demonstrations, and
discussion are detailed
and pertinent to
students. Questioning
and discussion
techniques check for


An introduction
somewhat states the
objective leading to little
discussion or does not
determine prior
knowledge of learners.
Learners are little
engaged which does not
determine if they are
gaining content
knowledge. Instructions,
demonstrations, and
discussions are not
clear. Questioning and


An introduction does not
state the objective with
no connection to prior
knowledge. Learners are
not engaged.
Instructions,
demonstrations, and
discussions are not
evident. Questioning and
discussion techniques
are not employed.
Learner progress is not
evident. There are few
clearly defined
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student comprehension
and success of the
objectives. Flexibility is
evident to determine
learner progress and
redirection of content
delivery if necessary.
Instructions are detailed
and clearly stated. 


discussion techniques
are few with little
student interaction.
Learner progress is not
entirely evident.
Instructions are not
clearly defined. 


instructions. Learners
are confused. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners
and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based
learning, enabling members of the learning community to become effective users and creators of ideas and information.
Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think
critically, gain and share knowledge.


Element: 1.1 Knowledge of learners and learning Candidates are knowledgeable of learning styles, stages of human
growth and development, and cultural influences on learning. Candidates assess learner needs and design instruction
that reflects educational best practice. Candidates support the learning of all students and other members of the
learning community, including those with diverse learning styles, physical and intellectual abilities and needs.
Candidates base twenty-first century skills instruction on student interests and learning needs and link it to the
assessment of student achievement.


CRITERION SCORE :


2.00


EFFECTIVE AND KNOWLEDGEABLE TEACHER


2. EXEMPLARY 1. ACCEPTABLE 0. NOT MET


Assessment directly
relates to the stated
objectives reflecting the
lesson goal. Formative
and measurable
summative assessments
are employed.
Assessment design is


Assessment somewhat
relates to the objectives.
There is little formative
assessment. The
summative assessment
does not entirely
measure the objective.
Flexible or alternative


Assessment does not
relate to the objectives.
There is no formative
assessment. The
summative assessment
is not clearly
measurable. Flexible or
alternative assessment
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appropriate for the
instruction. Flexible
assessment is stated for
learners with special
needs. The assessment
tool(s) is/are included. 


assessment does not
entirely measure the
objective or is not
appropriate to special
needs students. 


is not available for
students with special
needs. The assessment
tool is not included. 


 Standards


USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010)


Standard: Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners
and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-based
learning, enabling members of the learning community to become effective users and creators of ideas and information.
Candidates design and implement instruction that engages students' interests and develops their ability to inquire, think
critically, gain and share knowledge.


Element: 1.2 Effective and knowledgeable teacher Candidates implement the principles of effective teaching and
learning that contribute to an active, inquiry-based approach to learning. Candidates make use of a variety of
instructional strategies and assessment tools to design and develop digital-age learning experiences and assessments
in partnership with classroom teachers and other educators. Candidates can document and communicate the impact of
collaborative instruction on student achievement.


CRITERION SCORE :


2.00
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Assessment 3_2 Collabortive Lesson Plan Rubric.pdf




		Core Assessment #6 Technology Plan 3.1, 3.4, 5.1, 5.3, 5.4,

Assignment Description:  Candidates will create a three-year technology plan including hardware and software appropriate for their chosen school library level. 

 

This assessment measures candidates’ knowledge and application of the process of developing a needs assessment, research of considered technologies, creating a budget, implementation, and evaluation of the new technologies.

 

Directions for Candidates: Technology Plan

School library media specialists must determine their technology needs and what technologies best address those needs. It is necessary to develop and plan systematically for technology purchases and implementation.

You will create a three-year plan which includes hardware and software.  Drawing on your knowledge gained through text readings, discussion, and assignments, consider the school curriculum, schedule, student needs, faculty needs, classes, current technology trends, library management needs, etc. Follow the technology planning steps outlined in the text.  Remember you will need to consult with your administrator and technology staff to be sure that your plans are in line with network capabilities.  i.e., a Destiny upgrade may need a server upgrade, or a new scanner must meet the specifications of your ILS. Your plan should be six to seven pages in length.  Your introduction should include the name and short description of your fictional school.  Include the location, grades, how many students, faculty, community type, and anything notable about the school.  Give some overall, general background on technology usage by you, your staff, and patrons. After the introductory material, you will divide your proposal into year one, year two, and year three.  Your plan should address the needs of your patrons, staff and what is needed for library management and the instructional program. You will include a bibliography of sources that you researched and consulted to determine the specific items considered.  The bibliography page is in addition to the suggested six to seven-page proposed plan. 

You must present a strong case to justify the items in your plan. Your strongest case will be made in terms as to how it affects student achievement.  It needs to be convincing for your administration to consider. 

Follow the planning steps outlined in the text.  For example, in step one you should take an inventory of your current technology.  How many of each item do you currently have, the condition, the age?  i.e., 25 laptops that are 5 years old, Microsoft Office Suite 2008 edition.  Include all other information discussed in the text.  Do the same for each step. 

In the concluding paragraph of your plan, outline in general, what you expect to explore for planning in the years to follow. 





		Core Assessment Rubric



		Exemplary (A)

		Acceptable (B)

		Not Met (C)



		

		

Inventory/Needs Assessment

		An inventory and thorough needs assessment is conducted and outlined with all possible avenues explored to determine patron, staff, current hardware, and software needs.

		An inventory and needs assessment is conducted however some, but not all of these avenues and possibilities to determine patron, staff, current hardware, and software needs are explored. 

		An inventory and needs assessment is not conducted to the extent that patron, staff, current hardware, and software needs are determined. 



		AASL Standard

		5.1 Collections

		

		

		



		Candidates evaluate and select print, non-print, and digital resources using professional selection tools and evaluation criteria to develop and manage a quality collection designed to meet the diverse curricular, personal, and professional needs of students, teachers, and administrators. Candidates organize school library collections according to current library cataloging and classification principles and standards. 

		

		

		



		

		Options Investigated to Incorporate New or Upgraded Technologies

		Technologies are systematically evaluated. Research is thorough and extensively conducted exploring all possible options and opportunities using a variety of resources to include patron and staff surveys, review of professional literature, online resources, databases, and vendor information. 

		Research is conducted however some, but not all possible options and opportunities that include patron and staff surveys, review of professional literature, online resources, databases, and vendor information are explored.  Evaluation and comparisons are not complete

		Little or no research is conducted with few options explored. There is no evidence of evaluation and comparisons.



		AASL Standard

		3.4 Research and Knowledge Creation

		

		

		



		Candidates use evidence-based, action research to collect data. Candidates interpret and use data to create and share new knowledge to improve practice in school libraries.

		

		

		



		

		Budget

		Results of research indicates the best pricing options. Budget and proposed timelines are realistic with strong justifications.  Priorities are comprehensively outlined.

		Not all price options are explored. Budget and timeline are somewhat realistic with weak justifications. Priorities are not outlined for all items.

		Few or no price options are explored. Budget and timeline are not realistic.  Justifications are not proposed. Priorities are not outlined.



		AASL Standard

		5.3 Personnel, Funding, and Facilities

		

		

		



		Candidates apply best practices related to planning, budgeting, and evaluating human, information, and physical resources. Candidates organize library facilities to enhance the use of information resources and services to ensure equitable access to all resources for all users. Candidates develop, implement, and evaluate policies and procedures that support teaching and learning in school libraries. 

		

		

		



		

		Evaluation After Implementation

		A method of comprehensively evaluating the success of the plan with measurable data is proposed. Methods include objective observations, patron and staff surveys, collection of usage statistics, and any other data pertinent to the specific technologies. 

		The evaluation plan includes some, but not all of the methods of objective observations, patron and staff surveys, collection of usage statistics, and any other data pertinent to the specific technologies.

		The evaluation plan is not realistic and/or data is not collected to measure the success of the plan.



		AASL Standard

		5.4 Strategic Planning and Assessment

		

		

		



		Candidates communicate and collaborate with students, teachers, administrators, and community members to develop a library program that aligns resources, services, and standards with the school’s mission. Candidates make effective use of data and information to assess how the library program addresses the needs of their diverse communities. 

		

		

		



		

		Overall Plan

		The plan is comprehensive, coherent, realistic, and well-written with correct information and no grammatical errors.  

		The plan is missing some key elements, is not coherent throughout, and unrealistic in some areas. There are errors in information.  There are some grammatical errors.  

		The plan is incoherent, unrealistic, is missing major key elements, and is written poorly. 



		AASL Standard

		5.4 Strategic Planning and Assessment

		

		

		



		Candidates communicate and collaborate with students, teachers, administrators, and community members to develop a library program that aligns resources, services, and standards with the school’s mission. Candidates make effective use of data and information to assess how the library program addresses the needs of their diverse communities. 

		

		

		



		

		Bibliography

		Eight to ten relevant, high quality resources are written in correct MLA or APA style with no errors. 

		Six to seven relevant, high quality resources are written in correct MLA or APA style with no errors. 

		Fewer than six relevant, high quality resources are written in correct MLA or APA style with no errors.



		AASL Standard

		3.1 Efficient and Ethical Information-Seeking Behavior

		

		

		



		Candidates identify and provide support for diverse student information needs. Candidates model multiple strategies for students, other teachers, and administrators to locate, evaluate, and ethically use information for specific purposes. Candidates collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information. 

		

		

		













Assessment 6 Technology Plan Rubric




Assessment 1 - Pennsylvania Library Media Specialist Praxis Certification Exam 
Including Sub-scores 


 
Section 1 Assessment Narrative: 
 


a) Brief description of assessment and its use in the program 
 
The Library Science PRAXIS examination is required for all students who wish to 
work as Library Media Specialists in Public K-12 schools in Pennsylvania. The 
examination is typically taken towards the end of the student’s degree sequence and 
must be passed with an acceptable score for licensure to occur.  
 


b) Description of how assessment aligns with standards (cited in Section III) 
 
The candidate is an effective and knowledgeable teacher who demonstrates 
knowledge of learners and learning (1.2).  
 
The candidate understands physical, digital, and virtual collections of resources. The 
candidate demonstrates knowledge of a variety of information sources and services 
that support the needs of the diverse learning community. The candidate is able to 
employ a variety of research strategies to generate knowledge to improve practice 
(3.2). 
 
The candidate is committed to continuous learning and professional growth and 
lead professional development activities for other educators (4.2). 
 
The candidate is able to plan, develop, implement, and evaluate school library 
programs, resources, and services in support of the mission of the library program 
(5.1). 
 
 


c) Brief analysis of findings 
 
While the n is low (four Kutztown University students enrolled in the Library 
Science program and taking the PRASIX exam during this rating period), we are 
quite pleased with our students’ achievements as the average scores of our students 
either met or exceeded state and national standards. 
 


d) Interpretation of data and how it provides evidence of meeting standards (indicated 
by specific SPA standards by number, title, and or standard wording) 
 
The Praxis Content Knowledge Exam for the Library Media Specialist Certification 
measures candidates knowledge of five distinct areas: Program Administration, 
Collection Development, Information Access and Delivery, Learning and Teaching, 
and Professional Development (Leadership and Advocacy).   
 







Originally, our CAEP report reported that all students had passed the Praxis Content 
Knowledge Exam, however we failed to provide sub scores for each category of 
licensure test data and consequently, we were unable to determine candidate 
strengths and weaknesses. 
 
To correct the indicated deficiency, we collected the data for each candidate for each 
of the five content knowledge areas in the Praxis Content Knowledge Exam for the 
Library Media Specialist Certification. The data was then analyzed to determine 
each candidate’s strengths and weaknesses.  
 
After analysis of the newly collected data, the data suggests that our program is 
meeting its stated goals. All candidates who were enrolled in the library science 
graduate program (n=4) have met the state and national standard threshold and 
three exceeded the thresholds. Therefore, the data suggests that the program is 
aligning with national standards for preparation of Library Media Specialists.  
 
A fifth candidate, who was enrolled in an Art Education program, who also took the 
Praxis Content Knowledge Exam for the Library Media Specialist Certification 
(which PA allows) passed the exam, but with a lower score as compared to 
candidates enrolled in our program. 


 
Section 2 Assessment Documentation: 
 


e) Assessment tool itself, or rich description 
 
The Library Media Specialist PRAXIS examination (exam 5311) is a comprehensive, 
computer based examination that takes approximately two hours to complete. The 
120 selected-response questions cover program administration; collection 
development; information access and delivery; learning and teaching; and 
professional development, leadership, and advocacy. 
 
 


f) The rubric, or scoring guide 
 
Program Administration  21 Questions  18 percent of test 
Collection Development  26 Questions  21 percent of test 
Information Access and Delivery 26 Questions  21 percent of test 
Learning and Teaching  33 Questions  28 percent of test 
Prof. Development, Leadership… 14 Questions  12 percent of test 
 
 


g) Charts that provide candidate data derived from assessment – See next page, 
landscape formatting. 
 
 







5311 Library Media Specialist 


Date Range: SEP 2017 - AUG 2018 


Four Students Enrolled in the Graduate Library Science Program Taking Library Media Specialist PRAXIS During Rating Period 


SCORE Test Date Category 
1 Points 


Category 
1 Earned 


Category 
2 Points 


Category 
2 Earned 


Category 
3 Points 


Category 
3 Earned 


Category 
4 Points 


Category 
4 Earned 


Category 
5 Points 


Category 
5 Earned 


166 
 


03/05/2018 18 14 25 18 24 20 29 17 13 10 


177 
 


07/10/2018 20 16 23 14 23 17 30 24 14 10 


177 
 


11/11/2017 20 16 24 17 22 15 27 19 14 10 


179 
 


03/10/2018 18 14 25 21 24 20 29 23 13 12 
 


 


Non-Major Taking Library Media Specialist PRAXIS During Rating Period 


SCORE Test Date Category 
1 Points 


Category 
1 Earned 


Category 
2 Points 


Category 
2 Earned 


Category 
3 Points 


Category 
3 Earned 


Category 
4 Points 


Category 
4 Earned 


Category 
5 Points 


Category 
5 Earned 


161 
 


07/11/2018 20 12 23 13 23 12 30 18 14 10 


 


 


Average National Performance Range: 156 – 171 
Average State Performance Range: 159- 172  


Kutztown average includes the non-major. If this student were removed, the Kutztown average would be higher. See comments in response 
to deficiencies document. 


  







Category One Program Administration –  
National Average = 63.37 % 
Kutztown Graduate Average = 75 % -  
Average Category Possible Points 96 
Average Category Points Earned  72 


Category Two Collection Development –  
National Average = 61.7 % 
Kutztown Graduate Average = 69.17 % 
Average Category 2 Possible Points 120 
Average Category 2 Points Earned  83 


Category Three Information Access and Delivery –  


National Average = 62.06 % 


Kutztown Graduate Average = 72.41 % 


Average Category 3 Possible Points 116 


Average Category 3 Points Earned  84 


Category Four Learning and Teaching –  


National Average = 64.7 % 


Kutztown Graduate Average = 69.65 % 


Average Category 4 Possible Points 145 


Average Category 4 Points Earned  101 


Category Five Professional Development; Leadership; Advocacy –  


National Average = 63.5 % 


Kutztown Graduate Average = 76.47 % 


Average Category 5 Possible Points 68 


Average Category 5 Points Earned  52 


Overall Breakdown – of the four Kutztown graduate students who passed the PRAXIS, one fell within state and national averages and three 


exceeded state and national averages. 


 


  







Sub-Category Breakdown –  


Students Enrolled in the Graduate Library Science Program Taking Library Media Specialist PRAXIS During Rating Period 


SCORE Test Date Nat Avg Cat 
1  


Student Cat 
1  


Nat Avg Cat 
2  


Student Cat 
2  


Nat Avg Cat 
3  


Student Cat 
3  


Nat Avg Cat 
4  


Student Cat 
4  


Nat Avg Cat 
5  


Student Cat 
5  


166 
 


03/05/2018 63.37% 77.77% 61.70% 72.00% 62.06% 83.33% 64.70% 58.62% 63.50% 76.92% 


177 
 


07/10/2018 63.37% 80.00% 61.70% 60.86% 62.06% 73.91% 64.70% 80.00% 63.50% 71.42% 


177 
 


11/11/2017 63.37% 80.00% 61.70% 70.83% 62.06% 68.18% 64.70% 70.37% 63.50% 71.42% 


179 
 


03/10/2018 63.37% 77.77% 61.70% 84.00% 62.06% 83.33% 64.70% 79.31% 63.50% 92.30% 


 


Non-Major Taking Library Media Specialist PRAXIS During Rating Period 


SCORE Test Date Nat Avg Cat 
1  


Student Cat 
1  


Nat Avg Cat 
2  


Student Cat 
2  


Nat Avg Cat 
3  


Student Cat 
3  


Nat Avg Cat 
4  


Student Cat 
4  


Nat Avg Cat 
5  


Student Cat 
5  


161 
 


07/11/2018 63.37% 60.00% 61.70% 56.52% 62.06% 52.17% 64.70% 60.00% 63.50% 71.42% 
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LLT 520 – Resources for Children and Young Adults 


RP - Fall 2017 


 


 


 


 
 


Assessment rationale and alignment to standards 


 
It is important that candidates are aware of quality, award-winning literature; however, if students do not enjoy or relate to the materials, the books are likely to 


remain on the shelves. For that reason, candidates need to be able to identify high-quality, age-appropriate and appealing materials for children in the P-12 


community that represent many forms of diversity. Candidates must also explore ways to promote and engage youth with these materials. 


 
This required course focuses heavily on Standard 2: Literacy and Reading. The core assessment for the course asks the candidates to demonstrate that they are 


familiar with a range of literature (2.1), are capable of effectively promoting that literature (2.2), selecting and making connections between diverse titles (2.3) 


and modeling literacy strategies (2.4). In addition, this assessment also addresses Standard 1.4 by integrating multiple literacies and integrate emerging 


technologies to deliver instruction The core assignment is an integral part of the course and is completed at the end of the semester. There is a fieldwork (8 


hours) component in this course; the core assignment is completed after candidates spend time in the field observing the use of literature in classrooms and 


libraries. 


 
Description of Core Assignment 


 
Develop a Creative Book Talk designed to target a specific age range (Select PreK-2, 3-5, Middle School or High School). The target audience for the Book Talk 


must be clearly stated, and all the resources should be appropriate for that audience and demonstrate an understanding of learners at this stage of 


development. 


 
Select at least one title that has been recognized by an award or honor for excellence in literature for children or youth from the American Library Association or 


one of its divisions (Examples: Newbery, Printz, Sibert, Caldecott, Coretta Scott King, Pura Belpre, Geisel, etc.) Select two additional titles that, together with the 


original selection, form a logical text-set based on similarities in attributes such as theme, setting, or subject-matter. At least one of these titles must depict a 


diverse viewpoint from the other two titles by representing individuals from varied ethnic or racial backgrounds, sexual orientations or gender expressions, 


socio-economic statuses, or developmental, learning or behavioral differences. At least one title must be from a different genre or literary style or genre. For 


example, if two of the selected titles are science-fiction stories about space exploration, the third could be a non-fiction book about space exploration. 


 
Create a promotional video to deliver a Book Talk introducing these three titles to the target audience. This video should seek to model and generate 


enthusiasm for reading in general while also promoting the specific titles selected. The common themes between the titles should be discussed to illuminate 


ways for students to gain meaning from text. 







LLT 520 – Resources for Children and Young Adults 


RP - Fall 2017 


 


 


 


Part 1: Annotated Bibliography of Selected Titles -- Candidates will submit an annotated bibliography in correct APA style. The annotation must include a 


summary of the selected title, a description of how it represents diversity (if applicable), an explanation of how it relates to the selected theme of the book 


talk and a citation for at least one professional review of the title. 


 
Rationale for Selection: (2.1) 


Appropriate for Age Group: (1.1) 


Respect for Diversity: (2.3) 


 
Part 2: Presentation of Book Talk -- Candidates will create a brief video book talk presentation to promote their selected titles. This video should model and 


inspire enthusiasm for reading. 


 
Promotion (2.2) Engaging content 


 
Literacy Strategies (2.4) use of theme to tie books together 


 
Use of video (1.4) integration of 21st century skills/quality presentation 


 
 


Creative Book Report Rubric 


 
Target  


value: 2.00  
Acceptable  
value: 1.00  


Not Met  
value: 0.00  


Score/Level 


Rationale for 
Selection: 
Literature 


Candidate selects titles that exemplify the 
highest quality literature for a clearly defined 
target audience. Individual selections are 
supported through references to established 
professional review sources.  


Candidate selects titles that somewhat 
represent high quality literature for a stated 
target audience. Individual selections are 
supported through references to review 
sources.  


Candidate selects titles in which one or more 
of the titles are not high quality literature 
and/or the target audience is not defined 
and/or one or more of the titles are not 
appropriate. Review sources are not 
referenced.  


  


Standards  
USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 
Standard:  
Standard 2: Literacy and Reading Candidates promote reading for learning, personal growth, and enjoyment. Candidates are aware of major trends in 
children's and young adult literature and select reading materials in multiple formats to support reading for information, reading for pleasure, and 
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Target  


value: 2.00  
Acceptable  
value: 1.00  


Not Met  
value: 0.00  


Score/Level 


reading for lifelong learning. Candidates use a variety of strategies to reinforce classroom reading instruction to address the diverse needs and 
interests of all readers. 
Element:  
2.1 Literature Candidates are familiar with a wide range of children’s, young adult, and professional literature in multiple formats and languages to 
support reading for information, reading for pleasure, and reading for lifelong learning. 


Respect for 
Diversity 


Candidate selects titles in which one or more 
of the titles represent(s) developmental, 
cultural, social and/or linguistic diversity in an 
accurate and respectful manner.  


Candidate selects titles in which one title 
represents developmental, cultural, social 
and/or linguistic diversity in a respectful 
manner.  


Candidate selects titles in which no diversity 
is represented and/or the selected titles rely 
on outdated language and/or stereotypes.  


  


Standards  
USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 
Standard:  
Standard 2: Literacy and Reading Candidates promote reading for learning, personal growth, and enjoyment. Candidates are aware of major trends in 
children's and young adult literature and select reading materials in multiple formats to support reading for information, reading for pleasure, and 
reading for lifelong learning. Candidates use a variety of strategies to reinforce classroom reading instruction to address the diverse needs and 
interests of all readers. 
Element:  
2.3 Respect for diversity Candidates demonstrate the ability to develop a collection of reading and information materials in print and digital formats that 
support the diverse developmental, cultural, social, and linguistic needs of P-12 students and their communities. 


Promotion: 
Reading 
Promotion 


Candidate's promotion of the titles appear 
genuine and enthusiastic. A sincere 
enjoyment of reading is conveyed.  
 
Candidate uses a variety of strategies such 
as humor, suspense, playfulness, and open-
ended questions to engage students.  


Candidate's promotion of the titles is 
pleasant. The importance of reading is made 
clear.  
 
Candidate uses at least one strategy such as 
humor, suspense, playfulness and open-
ended questions.  


Candidate's promotion of the titles is 
uninspired.  
 
Candidate makes little effort to engage the 
audience.  


  


Standards  
USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 
Standard:  
Standard 2: Literacy and Reading Candidates promote reading for learning, personal growth, and enjoyment. Candidates are aware of major trends in 
children's and young adult literature and select reading materials in multiple formats to support reading for information, reading for pleasure, and 
reading for lifelong learning. Candidates use a variety of strategies to reinforce classroom reading instruction to address the diverse needs and 
interests of all readers. 
Element:  
2.2 Reading promotion Candidates use a variety of strategies to promote leisure reading and model personal enjoyment of reading in order to promote 
habits of creative expression and lifelong reading. 


Literacy 
Strategies 


Candidate discusses a common theme 
linking the three titles in a persuasive and 
engaging manner. The talk incorporates 
several reading strategies such as 


Candidate discusses a common theme 
linking the three titles in a logical manner. 
The talk incorporates at least one reading 
strategy such as summarization, discussing 


Candidate does not provide a common theme 
linking the three titles and/or no reading 
strategies are modeled.  
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Target  


value: 2.00  
Acceptable  
value: 1.00  


Not Met  
value: 0.00  


Score/Level 


summarization, discussing the story 
structure, generating and/or answering 
questions.  


the story structure, generating and/or 
answering questions.  


Standards  
USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 
Standard:  
Standard 2: Literacy and Reading Candidates promote reading for learning, personal growth, and enjoyment. Candidates are aware of major trends in 
children's and young adult literature and select reading materials in multiple formats to support reading for information, reading for pleasure, and 
reading for lifelong learning. Candidates use a variety of strategies to reinforce classroom reading instruction to address the diverse needs and 
interests of all readers. 
Element:  
2.4 Literacy strategies Candidates collaborate with classroom teachers to reinforce a wide variety of reading instructional strategies to ensure P-12 
students are able to create meaning from text. 


Effectiveness 
of Video: 
Integration of 
21st- 
Century 
Skills 


Candidate creates a video presentation that 
is seamlessly edited and uses moving 
images along with sound effects, voice-over, 
and/or a musical soundtrack. The video is 
made readily accessible for viewing.  


Candidate creates a video presentation in 
which the execution is competent and uses 
some combination of sound and visual 
images. The video is accessible with some 
limited effort on the part of the viewer.  


Candidate creates a video; however, the 
video does not employ both sound and 
images and/or the video is difficult or 
impossible to access.  


  


Standards  
USA- ALA/AASL Standards for Initial Preparation of School Librarians (2010) 
Standard:  
Standard 1: Teaching for Learning Candidates are effective teachers who demonstrate knowledge of learners and learning and who model and 
promote collaborative planning, instruction in multiple literacies, and inquiry-based learning, enabling members of the learning community to become 
effective users and creators of ideas and information. Candidates design and implement instruction that engages students' interests and develops their 
ability to inquire, think critically, gain and share knowledge. 
Element:  
1.4 Integration of twenty-first century skills and learning standards Candidates advocate for twenty-first century literacy skills to support the learning 
needs of the school community. Candidates demonstrate how to collaborate with other teachers to plan and implement instruction of the AASL 
Standards for the 21st-Century Learner and state student curriculum standards. Candidates employ strategies to integrate multiple literacies with 
content curriculum. Candidates integrate the use of emerging technologies as a means for effective and creative teaching and to support P-12 students' 
conceptual understanding, critical thinking and creative processes. 
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Assessment 8 Creative Book Report Rubric.pdf


Assessment #3 Collaborative Lesson Plan



Section 1 Assessment Narrative:



a. Brief description of assessment and its use in the program


School Library Media Specialists need to demonstrate knowledge of diverse learners and how to engage these learners through various effective teaching methods and strategies. This is accomplished through librarian candidates’ collaborative lesson planning with classroom teachers and, if possible, other librarians. Candidates must be able to successfully design and implement inquiry-based learning experiences, enabling members of the learning community to become effective users and creators of ideas and information. Candidates are required to design and implement instruction relevant to students' interests to engage and develop students’ ability to inquire, think critically, gain and share knowledge. The lesson plan will be implemented during the candidates’ field experience, in collaboration with classroom teachers and/or cooperating librarians.


b. Description of how assessment aligns with standards (cited in Section III)



School Library Media Specialist candidates plan, design, and implement a collaborative and inquiry-based lesson. The lesson plan must include Professional Presentation (AASL 1.1, 1.2, 1.3, 1.4), knowledge of topic (3.3), instructional methods and engaging activities (3.3), clear speaking skills (1.1,1.2), evidence of planning (1.2,1.4), clearly written objectives (1.2), AASL standards (1.4), effective teaching strategies and integration of digital tools (1.1, 1.2,1.3, 1.4, 3.3), related assessment (1.1, 1.2), modifications and/or adaptations and closure (3.3). 



The Collaborative lesson plan assessment aligns with AASL standard 1.1 Knowledge of learners and learning and learning styles, stages of human growth and development, and cultural influences on learning by requiring candidates to write lesson plan objectives that are clearly stated, measurable, and indicate evidence of higher order thinking skills. 



The Collaborative lesson plan assessment further aligns with AASL standard 1.1 Knowledge of learners and learning by requiring candidates to prepare an introduction that states the lesson objective and leads a discussion to determine prior knowledge of learners. The assessment further requires candidates to provide detailed instructions, demonstrations, and discussions pertinent to students. Candidates must further demonstrate questioning and discussion techniques as a check for student comprehension and success of the objectives. Flexibility in instruction must be evident to determine learner engagement, progress and redirection of content delivery if necessary. 



The Collaborative lesson plan assessment aligns with AASL standard 1.2 Effective and knowledgeable teacher by requiring candidates to implement the principles of effective teaching and learning that contribute to an active, inquiry-based approach to learning. They are required to make use of a variety of instructional strategies and assessment tools to design and develop digital-age learning experiences and assessments in partnership with classroom teachers and other educators, including a

a detailed explanation of the developmentally appropriate methods and strategies that will be employed to teach the lesson. Differentiation, modifications, and implementations must be clearly identified. 



The Collaborative lesson plan assessment aligns with AASL standard 1.3 Instructional partner, by requiring candidates to model, share, and promote effective principles of teaching and learning as collaborative partners with other educators of the same grade level. To meet this standard, candidates are required to model a lesson for a specific grade level and curriculum area with appropriate scope and sequence. 



The Collaborative lesson plan assessment aligns with AASL standard 1.4 Integration of twenty-first century skills and learning standards by requiring that candidates demonstrate how to collaborate with other teachers to plan and implement instruction of the AASL Standards for the 21st-Century Learner and state student curriculum standards. Candidates must identify and integrate highly relevant PA Common Standards and AASL Standards for the Twenty-First Century Learner. 



The Collaborative lesson plan assessment aligns with AASL standard 3.3 Information technology by requiring that candidates demonstrate their ability to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources. Candidates must include a comprehensive list of all materials, hardware, resources, and equipment with titles of all resources, databases specified, and links provided for websites used in lesson. All resources must be appropriate for the instruction. 



c. Brief analysis of findings



Nine candidates completed the collaborative lesson plan assessment over the one-year period of new data collection in 2018. Of the nine who did successfully submit a completed assignment, seven were able to perform at the target (exemplary) level across all criteria. We attribute this to the fact that candidates are allowed to reflect, discuss, and revise their lesson plans with the clinical practice supervisor prior to lesson implementation in the library. We also attribute our candidates’ successful design and implementation of their lesson plans to the fact that many of our librarian candidates are practicing instructional teachers attempting to extend their certification to library science. 



Of the two candidates that did not perform at the exemplary level, one candidate performed at the Acceptable level with regard to AASL Standard 1.1 Knowledge of learners and learning and one candidate performed at the Acceptable level with regard to AASL Standard 1.2, Effective and knowledgeable teacher.



The candidate who performed at the Acceptable level with regard to 1.1 Knowledge of learners and learning, provided their students with objectives that were vague, not clearly measurable, with evidence of mid-range thinking skills. 



The candidate who performed at the Acceptable level with regard to 1.2, Effective and knowledgeable teacher, included an explanation with limited detail of the developmentally appropriate methods and strategies that will be employed to teach this lesson. 



d. Interpretation of data and how it provides evidence of meeting standards (indicated by specific SPA standards by number, title, and or standard wording)



With regard to candidates seeking initial certification and writing lesson objectives, which is traditionally a challenge for beginning teachers, candidates were asked to reflect on their objectives, assess if they included an active verb, and also clearly matched how the classroom student would be assessed. Candidates’ objectives that were not written as clearly as they should have been, or objectives that were not written with a student behavior required, or were not clearly aligned to lesson assessments were required to be revised. Given that some of our candidates (1/9) are still not meeting this standard in the exemplary category, going forward, we will require that candidate’s lesson objectives are clearly stated, measurable, and indicate evidence of higher order thinking skills before the candidate is permitted to proceed with lesson implementation. 



With regard to candidates seeking initial certification and being able to provide developmentally appropriate methods and strategies for teaching their lessons, candidates study and discuss lesson observations of practicing librarians’ and note the practicing librarians’ varied instructional methods. Several candidates noted that the addition of the Smartboard was an effective way to engage early readers by having the story read to them while watching the words highlighted on the projector. Few candidate teachers expressed differences with their supervisors’ approach to instruction, but some reported making suggestions to adopt newer technologies, such as blogging, to promote classroom collaboration with activities inside and outside of the library. The faculty took this as a positive sign, as it showed candidate’s initiative, their desire to move beyond traditional library teaching activities, and thus, acquaint their own students with 21st Century information literacy skills. We will further encourage candidates’ innovative thinking with regard to appropriate methods and strategies to teach in the school library media classroom. 



In discussing the outcomes of this assessment, it was determined that, with practice and opportunities for revision, our candidates are successfully implementing information and literacy skills lessons in the school library, under the supervision of PA certified school librarians. Within our program, we plan to increase knowledge of our candidate librarians’ knowledge and promotion of technology-enhanced teaching strategies to stay current and actively involved in the school environment by providing, for example, instructional technology professional development for teachers and implementing cutting-edge technologies in the library classroom. With the many technology-enhanced curriculum updates that we have currently implemented as part of our recent curriculum overhaul, we’ve provided exciting opportunities for our candidate librarians to begin leading the way in technology integration within their schools and districts. 



Section 2 Assessment Documentation:



e. Assessment tool itself, or rich description



Leading to this culminating assessment candidates comprehend and complete assignments with regard to curriculum, collaboration with classroom teachers, writing behavioral objectives, choosing appropriate AASL standards and PA for State Approval of Professional Educators Standards, writing sequential procedures including instructional strategies and differentiation, and formative and summative measurable assessments.  Candidates integrate information literacy and technology skills with content area learning. This assessment consists of candidates’ ability to research topics to teach, create a lesson plan, and present the lesson using a collaborative and inquiry-based approach. 





f. SEE ATTACHED RUBRIC FOR COLLABORATIVE LESSON PLAN SCORING



g. Charts that provide candidate data derived from assessment



   SEE ATTACHED COLLABORATIVE LESSON PLAN DATA TABLE

 



Assessment 3_1 Collaborative Lesson Plan Narrative.docx


Kutztown University – Department of Library & Learning Technologies


Option 3 MLS – Extension of Instructional Certification: Pennsylvania K-12 Library Science, 

PA Library Media Specialist

Master in Library Science (MLS) with Extension of Certification – 36 graduate credits



Name/ID__________________ Date accepted _________ Date of planned graduation___________


I. Required Foundation Courses – 36 credits   

		Course #

		Course Title

		Credits

		Semester 

		Grade



		LLT 500

		Foundations of Information Science

		3

		

		



		LLT 510

		Information Resources and Services

		3

		

		



		LLT 520

		Resources for Children and Young Adults

		3

		

		



		LLT 521

		Technologies for the 21st Century Educator

		3

		

		



		LLT 530

		Makerspaces and Technology Enhanced Programming

		3

		

		



		LLT 540

		Management of Information and Technology Centers

		3

		

		



		LLT 550

		Collecting and Curating Print and Digital Resources

		3

		

		



		LLT 560

		Organization of Information, Metadata and Library Technologies

		3

		

		



		LLT 574

		Educational Program of the School Library Media Center

		3

		

		



		LLT 575

		Methods of Research

		3

		

		



		LLT 585

		Digital Portfolios 

		3

		

		



		LLT 590

		Internship (90 hours) 

		3

		

		






II. Comprehensive Projects 

		Comprehensive Portfolio

		Portfolio Review (see Guidelines)

		P/F

		

		



		PRAXIS II 

		PRAXIS II must be taken and passed by end of program to be certified (5511 and 5311)

		

		

		





         The above listed courses meet the requirements of the Pennsylvania Department of Education to         


         obtain an MLS in Library Science and certification for K-12 Library Science, Library Media Specialist.


          ___________________________________________________________________________


          Advisor/ Chair






             Date


          ___________________________________________________________________________


          Student







             Date


          Program GCOELIB


 
Effective Fall 2017


 


MLS – Extension of Instructional Certification: Pennsylvania K-12 Library Science,  PA Library Media Specialist


Assessment 6: Technology Plan



Section 1 Assessment Narrative:



a) Brief description of assessment and its use in the program:


This assessment is completed during LLT 560: Organization of Information, Metadata and Library Technologies. This course is an overview of current and emerging technologies for libraries (i.e., library automation systems, Internet, electronic library resources, peripheral equipment and networking). LLT 560 is typically taken about halfway through the Master of Library Science program. Candidates will create a three-year technology plan. The plan will include developing a needs assessment, research into the available technologies in order to select technologies for consideration, creation of a budget, implementation, and evaluation of the new technologies.





b) Description of how assessment aligns with the standards.



The technology plan assessment aligns with AASL standard 3.1 as candidates identify and select relevant, high quality resources to support diverse students’ information needs to include in their technology plan.



The technology plan assessment aligns with AASL standard 3.4 as candidates use action research to collect data and use data to direct the selection of resources for use in libraries.



The technology plan assessment aligns with AASL standard 5.1 as candidates conduct an inventory and needs assessment to guide the selection of resources to meet patrons, staff, and current hardware and software needs.



The technology plan assessment aligns with AASL standard 5.3 as candidates use research results to develop budget and timelines to support teaching and learning in the school library.



The technology plan assessment aligns with AASL standard 5.4 as candidates communicate and collaborate with patrons and staff to develop a library program that addresses the needs of the diverse community.







c) Brief analysis of findings



Four candidates successfully completed the Technology Plan assignment over the one-year period of new data collection in 2018. The four candidates (n=4) who successfully submitted the assignment all performed at the Exemplary level across all criteria. 



d) Interpretation of data and how it provides evidence of meeting standards (indicated by specific SPA standards by number, title, and or standard wording).



According to the data analysis all four candidates are exemplary in all areas evaluated. Our candidates provided evidence that they are performing at a high level in AASL standards 3.1 – Efficient and Ethical Information-seeking Behavior, 3.4 – Research and Knowledge Creation, 5.1 - Collection, 5.3 – Personnel, Funding, and Facilities, and 5.4 – Strategic Planning and Assessment. In discussing the outcomes of this assessment, it was determined that the Technology Plan assessment is a strong, well-developed instrument for gathering data. However, we plan to continue to review the instrument as school library media centers continue to evolve.



 

Section 2 Assessment Documentation:





e) Assessment tool itself, or rich description

Description of Assessment tool:



Candidates will create a comprehensive, multi-year technology plan for a library media center. 



See Directions for Candidates: Technology Plan on the attached Rubric for Technology Plan Assessment.





f) Rubric – See attached Rubric for Technology Plan Assessment









g) Charts that provide candidate data derived from assessment



		

		Average out of max 2 points

(N)



		Exemplary

		Acceptable

		Not Met



		Standard 3.1

Efficient and Ethical Information-seeking Behavior

Candidates identify and provide support for diverse student information needs. Candidates model multiple strategies for students, other teachers, and

administrators to locate, evaluate, and ethically use information for specific purposes. Candidates collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.



		2.0 (4)

		4

		

		



		Standard 3.4

Research and Knowledge Creation

Candidates use evidence-based, action research to collect data. Candidates interpret and use data to create and share new knowledge to improve practice in school libraries.      



		2.0 (4)

		4

		

		



		Standard 5.1

Collections

Candidates evaluate and select print, non-print, and digital resources using professional selection tools and evaluation criteria to develop and manage a

quality collection designed to meet the diverse curricular, personal, and professional needs of students, teachers, and administrators. Candidates organize school library collections according to current library cataloging and classification principles and standards.



		2.0 (4)

		4

		

		



		Standard 5.3

Personnel, Funding, and Facilities

Candidates apply best practices related to planning, budgeting, and evaluating human, information, and physical resources. Candidates organize library facilities to enhance the use of information resources and services and to ensure equitable

access to all resources for all users. Candidates develop, implement, and evaluate

policies and procedures that support teaching and learning in school libraries. 



		2.0 (4)

		4

		

		



		Standard 5.4

Strategic Planning and Assessment

Candidates communicate and collaborate with students, teachers, administrators,

and community members to develop a library program that aligns resources, services, and standards with the school's mission. Candidates make effective use of data and information to assess how the library program addresses the needs of their diverse communities.



		2.0 (4)

		4
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Assessment 4 - Kutztown University Faculty Supervisor’s Assessment of Candidate’s Performance 
 


Section 1 Assessment Narrative: 
 


a) Brief description of assessment and its use in the program 
 
During a candidate’s field experience, whether it is performed during their clinical experience during their student 
teaching semester in pursuit of their initial certification or in an internship placement in a school library and media 
program in pursuit of their extension certificate, it is the responsibility of their Kutztown University Faculty Supervisor 
to observe the candidate’s performance through field observations, communications with the candidate’s K-12 
Cooperating/Teacher Mentor, and artifacts created or curated by the candidate.   
 


b) Description of how assessment aligns with standards (cited in Section III) 
 
The candidate’s Kutztown University Faculty Supervisor will look for evidence that the candidate has a command of the 
literature (2.1) and are familiar with a wide range of materials in youth in multiple formats and languages that support 
learning.   
 
The candidate should provide evidence that they are supporting access to information in multiple formats in ways that 
address physical, social and intellectual barriers to access through differentiated instruction, and careful selection of 
materials (3.2).  
 
The candidate should demonstrate a facility for traditional and emerging technologies through designing learning 
activities that use digital tools and resources to support communication, creativity and research in today’s society 
(3.3).   
 
The candidate should also demonstrate the ability to articulate the role of the school media library program's impact on 
student academic achievement within the context of current educational initiatives within the school or district, and the 
ways in which the library program can enhance school improvement efforts (4.3) 
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c) Brief analysis of findings 
 
The Kutztown University Library and Learning Technologies department faculties find that our candidates are 
achieving the stated internship and clinical experience goals. However, we recognize that both our written directions 
and guidance to our candidates, particularly for those participating in internships rather than the clinical experience, 
have been inconsistent and needs to be strengthen so all candidates clearly see and accomplish the competencies 
outlined in the attached rubric. 
 


d) Interpretation of data and how it provides evidence of meeting standards (indicated by specific SPA standards 
by number, title, and or standard wording) 
 
During this rating period, no graduate students participated in a clinical experience (i.e., student teaching in LLT 
598/599) so our data was derived from four students participating in LLT 590, our Library Internship course. 
 
As has been our past practice, all four candidates reported their work in a timestamped, journal-type format. While this 
format is fine for chronological recordkeeping, it tends to also be somewhat unfocused. Students participating in the 
LLT 590 or 598/599 courses in the future will be required to provide specific and clearly delineated evidence for each 
of the competencies noted in the rubric. 
 
Given the rather generalized format of journaling requirement, we are pleased to report that our candidates are 
accomplishing the objectives of the internship experience. Specifics are noted below: 
 
2.1 Literature – All of our candidate interns were involved in aiding students in the selection of materials within the 
library and one of the interns also worked outside the library in the classroom with teachers. One candidate intern 
orchestrated an active reading campaign in the library, replete with reading prizes and “leaderboard” pictures featuring 
student reading champions.  
 
3.2 Access to Information – Our four candidates scored in the acceptable (middle) category for this metric. While this is 
okay, we will redouble our emphasis on the differentiated instruction element of the rubric in our future guidance. 
While we believe that our candidates are all capable of, and likely did deliver differentiated instruction, the lack of ease 
in identifying this important detail in the journals further underscores the need for a requirement of clearly delineated 
evidence going forward. 
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3.3 Information Technology – We are pleased with candidate achievement in this area and believe that the 75% 
exemplary rating in this category is likely due to the strong linkage between the Library Science program and the 
Instructional Technology program within the same department. 
 
4.3 Leadership – Fifty percent of our candidates scored in the exemplary range for this category while the other fifty 
percent rated acceptable. One of the difficulties with the library profession is that librarians tend to be either grounded 
in a particular library or float between buildings to run the daily functions of the library. These “geographic” and 
functional constraints sometimes make it difficult for our student interns/librarians to be involved in outreach and 
external engagement campaigns. We will emphasis the importance of this outreach requirement in future guidance to 
our students. 
 
Overall, we are confident in the work our interns and candidates teachers are doing, and we recognize that having a 
more structured and stringent documentation and observation framework will allow Kutztown Library Science faculty 
to better monitor and improve our processes going forward.  


 
Section 2 Assessment Documentation: 


 
e) Assessment tool itself, or rich description 


 
Candidates seeking certification are required to spend a minimum of 90 hours in a single field placement.  This is in 
addition to 30 hours of fieldwork candidates complete during their required coursework.  If candidates are seeking 
their initial certification, these 90 hours are satisfied during their Clinical Experience (LLT 598/599).  If candidates are 
seeking an extension of an existing teaching certificate, they complete these hours during a formal internship (LLT 
590).  Candidates pursing an extension of their teaching certification are placed in a K-12 school setting under the 
supervision of the library media specialist or, when necessary, a member of the school administration such as the 
principal. 
 
The Kutztown University Faculty Supervisor measures the candidate’s performance using a variety of tools including 
field observations, communications with the candidate’s K-12 Cooperating/Teacher Mentor, and artifacts created or 
curated by the candidate.   
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f) The rubric, or scoring guide 
 
 


Internship Assessment Rubric Exemplary (2) Acceptable (1) Not Met(0) 


 


Artifact  Internship Documents: 
Providing Reference 


Services  


Candidate identifies locates, evaluates 


and uses high-quality media and 


information both inside and outside 


the formal library collection that is 


appropriate for the user. Candidate 


demonstrates enthusiasm for 


responding to reference questions. 


Candidate motivates users to read, 


listen and view library resources. 


Candidate identifies locates, evaluates 


and uses media and information inside 


the formal library collection that is 


appropriate for the user. Candidate 


demonstrates efficiency for 


responding to reference questions. 


Candidate encourages users to read, 


listen and view library resources. 


Candidate fails to locate, evaluate, 


and/or use media and information 


and/or information is not appropriate 


for the user and/or candidate does not 


effectively respond to reference 


questions and/or candidate does not 


encourage users to read, listen and/or 


view library resources. 


AASL Standard 2.1 Literature 


Candidates are familiar with a wide range of 


children’s, young adult, and professional 


literature in multiple formats and languages to 


support reading for information, reading for 


pleasure, and reading for lifelong learning. 
 


Artifact Internship Documents:  
Providing Library 


Instruction 


Candidate provides differentiated 


instruction and orientation to all library 


users. Candidate teaches library skills 


and guides users to locate, select, 


evaluate and use media that are highly 


accessible to the individuals seeking 


assistance. 
 


 


Candidate provides instruction and 


orientation that is effective for most 


library users. Candidate teaches 


library skills and guides users to 


locate, select, evaluate and use media 


that are accessible to the individuals 


seeking assistance. 
 


Candidate does not provide any 


differentiated instruction and 


orientation  
 
And/or when the Candidate teaches 


library skills and guides users to 


locate, select, evaluate and use media, 


the resources are not accessible to the 


individual(s) seeking assistance. 
 


AASL Standard 3.2 Access to Information 


Candidates support flexible, open access for 


library services. Candidates demonstrate their 


ability to develop solutions for addressing 


physical, social and intellectual barriers to 


equitable access to resources and services. 


Candidates facilitate access to information in 


print, non-print, and digital formats. 


Candidates model and communicate the legal 


and ethical codes of the profession.  
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Artifact Internship Documents: 


Using and instructing 


others in the use of digital 


tools and technology 


Candidate creates audiovisual and 


digital resources that demonstrate an 


established facility with new and 


emerging technologies.  Candidate 


exudes confidence and competence 


when assisting library users in the use 


of and creation of audiovisual media 


and digital tools. Candidate 


convincingly articulates the importance 


of competent and ethical uses of 


technology in terms of library services. 


Candidate demonstrates the ability to 


evaluate common and emerging 


technologies based on specification and 


cost. 


Candidate creates audiovisual and 


digital resources that demonstrate a 


familiarity with recent 


technologies.  Candidate assists 


library users in the use of and 


creation of audiovisual media and 


digital tools. Candidate articulates the 


importance of competent and ethical 


uses of technology in terms of library 


services. Candidate demonstrates the 


ability to evaluate technology based 


on specification and cost. 


Candidate does not create audiovisual 


and digital resources that demonstrate 


a familiarity with recent technologies.   


 


And/or the candidate does not assist 


library users in the use of or creation 


of audiovisual media and digital tools.  


 


And/or the candidate does not 


articulate the importance of competent 


and ethical uses of technology in terms 


of library services.  


 


And/or the candidate fails to 


demonstrate the ability to evaluate 


technology based on specification and 


cost. 


AASL Standard 3.3 Information 


Technology 


Candidates demonstrate their ability to design 


and adapt relevant learning experiences that 


engage students in authentic learning through 


the use of digital tools and resources. 


Candidates model and facilitate the effective 


use of current and emerging digital tools to 


locate, analyze, evaluate, and use information 


resources to support research, learning, 


creating, and communicating in a digital 


society.  


 


Artifact Internship Documents:  


Promotion of and 


Interpretation of the School 


Library Media Program 


Candidate informs users of established 


policies and procedures in an effective 


way. The candidate creates engaging 


materials and activities that promote 


the library and inform users and the 


school community about library 


services and accomplishments. 


Candidate informs users of 


established policies and procedures. 


The candidate creates materials and 


activities that promote the library and 


inform users and the school 


community about library services and 


accomplishments. 


Candidate does not inform users of 


established policies and procedures.  
 
And/or the candidate does not create 


materials and activities that promote 


the library or inform users and the 


school community about library 


services and accomplishments. 


AASL Standard 4.3 Leadership 


Candidates are able to articulate the role and 


relationship of the school library program's 


impact on student academic achievement 


within the context of current educational 


initiatives. Utilizing evidence-based practice 


and information from education and library 


research, candidates communicate ways in 


which the library program can enhance school 


improvement efforts. 


 


  







Thursday, February 28, 2019 


 


g) Charts that provide candidate data derived from assessment 
 


Candidate Intern 1 
Standard Exemplary (2) Acceptable (1) Not Met(0) 


2.1 Literature X   


3.2 Access to Information  X  


3.3 Information Technology  X  


4.3 Leadership  X  


 


Candidate Intern 2 
Standard Exemplary (2) Acceptable (1) Not Met(0) 


2.1 Literature X   


3.2 Access to Information  X  


3.3 Information Technology X   


4.3 Leadership  X  


 


Candidate Intern 3 
Standard Exemplary (2) Acceptable (1) Not Met(0) 


2.1 Literature X   


3.2 Access to Information  X  


3.3 Information Technology X   


4.3 Leadership X   







Thursday, February 28, 2019 


Candidate Intern 4 
Standard Exemplary (2) Acceptable (1) Not Met(0) 


2.1 Literature  X  


3.2 Access to Information  X  


3.3 Information Technology X   


4.3 Leadership X   


 


 


Overall 
Standard Average Out Of Max Two Points Exemplary (2) Acceptable (1) Not Met(0) 


2.1 Literature 


 


Candidates are familiar with a wide 


range of children’s, young adult, and 


professional literature in multiple 


formats and languages to support 


reading for information, reading for 


pleasure, and reading for lifelong 


learning. 


 


1.75 (N = 4) 3 1  


3.2 Access to Information 


 


Candidates support flexible, open 


access for library services. 


Candidates demonstrate their ability 


to develop solutions for addressing 


physical, social and intellectual 


barriers to equitable access to 


resources and services. Candidates 


facilitate access to information in 


print, non-print, and digital formats. 


Candidates model and communicate 


the legal and ethical codes of the 


profession.  


 


1.0 (N = 4)  4  







Thursday, February 28, 2019 


3.3 Information Technology 


 


Candidates demonstrate their ability 


to design and adapt relevant learning 


experiences that engage students in 


authentic learning through the use of 


digital tools and resources. 


Candidates model and facilitate the 


effective use of current and emerging 


digital tools to locate, analyze, 


evaluate, and use information 


resources to support research, 


learning, creating, and 


communicating in a digital society. 


 


1.75 (N = 4) 3 1  


4.3 Leadership 


 


Candidates are able to articulate the 


role and relationship of the school 


library program's impact on student 


academic achievement within the 


context of current educational 


initiatives. Utilizing evidence-based 


practice and information from 


education and library research, 


candidates communicate ways in 


which the library program can 


enhance school improvement efforts. 


 


 


1.4 (N = 4) 1 3  


 





Assessment_4 - Kutztown University Faculty Supervisor’s Assessment of Candidate’s Performance.pdf




LLT Assessment 2: Comprehensive
Portfolio


All Standards: - Collapse + Expand


Exemplary
value: 2.00


Acceptable
value: 1.00


Developing
value: 0.00


Score/Level


Candidates use a
variety of
strategies to
promote leisure
reading and model
personal
enjoyment of
reading in order to
promote habits of
creative
expression and
lifelong reading.


Submitted artifacts
provide evidence that
candidates use a
variety of strategies to
promote leisure
reading and model
personal enjoyment of
reading in order to
promote creative
expression and lifelong
reading.


Submitted artifacts
provide evidence
candidates use
strategies to promote
leisure reading or
model personal
enjoyment of reading
in order to promote
creative expression
and lifelong reading


Submitted artifact
provides little or no
evidence that
candidates promote
leisure reading or
model personal
enjoyment of reading
in order to promote
creative expression
and lifelong reading.


 


Standards


USA- ALA/AASL Standards for Initial Preparation of School
Librarians (2010)


Standard:
Standard 2: Literacy and Reading Candidates promote reading for
learning, personal growth, and enjoyment. Candidates are aware of
major trends in children's and young adult literature and select
reading materials in multiple formats to support reading for
information, reading for pleasure, and reading for lifelong learning.
Candidates use a variety of strategies to reinforce classroom
reading instruction to address the diverse needs and interests of all
readers.


Element:
2.2 Reading promotion Candidates use a variety of strategies to
promote leisure reading and model personal enjoyment of
reading in order to promote habits of creative expression and
lifelong reading.


Candidates
demonstrate their
ability to develop
a collection of
reading and
information
materials in print
and digital formats
that support the
diverse
developmental,
cultural, social and
linguistic needs of
P-12 students and
their communities.


Submitted artifacts
provide
evidence that
candidates are
able to develop a
collection of high-
quality and high-
interest literature in
print and digital
formats that reflect
the diverse
developmental,
cultural, social, and
linguistic need of P-12
students and their


Submitted artifacts
provide evidence that
candidates are able to
develop a collection
of reading resources
that promotes
reading for enjoyment
and meets the diverse
information needs
and interests of all
readers.


Submitted artifacts
provide little or no
evidence candidates
are able to develop a
collection that meets
the needs of all
readers.
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Exemplary
value: 2.00


Acceptable
value: 1.00


Developing
value: 0.00


Score/Level


communities.


Standards


USA- ALA/AASL Standards for Initial Preparation of School
Librarians (2010)


Standard:
Standard 2: Literacy and Reading Candidates promote reading for
learning, personal growth, and enjoyment. Candidates are aware of
major trends in children's and young adult literature and select
reading materials in multiple formats to support reading for
information, reading for pleasure, and reading for lifelong learning.
Candidates use a variety of strategies to reinforce classroom
reading instruction to address the diverse needs and interests of all
readers.


Element:
2.3 Respect for diversity Candidates demonstrate the ability to
develop a collection of reading and information materials in print
and digital formats that support the diverse developmental,
cultural, social, and linguistic needs of P-12 students and their
communities.


Candidates
identify and
provide support
for diverse
student
information needs.
Candidates model
multiple strategies
for students, other
teachers, and
administration to
locate, evaluate,
and ethically use
information for
specific purposes.
Candidates
collaborate with
students, other
teachers, and
administrators to
efficiently access,
interpret, and
communicate
information.


Submitted artifacts
provide evidence that
candidates are able to
model and promote
efficient and ethical
information seeking
behaviors through
design and delivery of
authentic and relevant
learning experiences
for P-12 students,
teachers, and
administrators in
professional learning
communities.


Submitted artifacts
provide evidence that
candidates are able to
collaborate with
other educators to
design and deliver
instruction that
enhances P-12
students’ ability to
ethically and
efficiently access,
evaluate and use
information.


Submitted artifacts
provide little or no
evidence that
candidates are able to
design services or
instruction that
supports equitable
access to information
in an efficient and
ethical manner by
P-12 students and
other members of
their school
community.


 


Standards


USA- ALA/AASL Standards for Initial Preparation of School
Librarians (2010)


Standard:
Standard 3: Information and Knowledge Candidates model and
promote ethical, equitable access to and use of physical, digital, and
virtual collections of resources. Candidates demonstrate knowledge
of a variety of information sources and services that support the
needs of the diverse learning community. Candidates demonstrate
the use of a variety of research strategies to generate knowledge to
improve practice.


Element:
3.1 Efficient and ethical information-seeking behavior
Candidates identify and provide support for diverse student
information needs. Candidates model multiple strategies for
students, other teachers, and administrators to locate, evaluate,
and ethically use information for specific purposes. Candidates
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Exemplary
value: 2.00


Acceptable
value: 1.00


Developing
value: 0.00


Score/Level


collaborate with students, other teachers, and administrators to
efficiently access, interpret, and communicate information.


Candidates
demonstrate the
ability to establish
connections with
other libraries and
to strengthen
cooperation
among library
colleagues for
resource sharing,
networking, and
facilitating access
to information.
Candidates
participate and
collaborate as
members of a
social and
intellectual
network of
learners.


.Submitted artifacts
provide evidence that
candidates are able to
model and promote
efficient and ethical
information seeking
behaviors through
design and delivery of
authentic and relevant
learning experiences
for P-12 students,
teachers, and
administrators in
professional learning
communities.


Submitted artifacts
provide evidence that
candidates are able to
collaborate with
other educators to
design and deliver
instruction that
enhances P-12
students’ ability to
ethically and
efficiently access,
evaluate and use
information.


Submitted artifacts
provide little or no
evidence that
candidates are able to
design services or
instruction that
supports equitable
access to information
in an efficient and
ethical manner by
P-12 students and
other members of
their school
community.


 


Standards


USA- ALA/AASL Standards for Initial Preparation of School
Librarians (2010)


Standard:
Standard 4: Advocacy and Leadership Candidates advocate for
dynamic school library programs and positive learning environments
that focus on student learning and achievement by collaborating and
connecting with teachers, administrators, librarians, and the
community. Candidates are committed to continuous learning and
professional growth and lead professional development activities for
other educators. Candidates provide leadership by articulating ways
in which school libraries contribute to student achievement.


Element:
4.1. Networking with the library community Candidates
demonstrate the ability to establish connections with other
libraries and to strengthen cooperation among library colleagues
for resource sharing, networking, and facilitating access to
information. Candidates participate and collaborate as members
of a social and intellectual network of learners.


Candidates
evaluate and
select print, non-
print, and digital
resources using
professional
selection tools and
evaluation criteria
to develop and
manage a quality
collection
designed to meet
the diverse
curricular,
personal, and


Submitted artifacts
provide evidence that
candidates are able to
provide access to
print, non-print, and
digital collections that
support and enhance
instruction and reflect
the needs and
interests of their
diverse P-12 students,
school and community.
Candidates are able to
base professional and
program decisions on


Submitted artifacts
provide evidence that
candidates are able to
base professional and
program decisions on
current standards and
the ethical codes and
principles of
education and
information
professions.


Submitted artifacts
provide little or no
evidence that
candidates are able to
manage resources,
services and
programming in
support of diverse
needs of P-12
students.
Little or no evidence
that candidates are
acknowledge and
understand the
ethical principles and
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Exemplary
value: 2.00


Acceptable
value: 1.00


Developing
value: 0.00


Score/Level


professional needs
of students,
teachers, and
administrators.
Candidates
organize school
library collections
according to
current library
cataloging and
classification
principles and
standards.


current standards and
the ethical codes and
principles of education
and information
professions.


standards of their
profession


Standards


USA- ALA/AASL Standards for Initial Preparation of School
Librarians (2010)


Standard:
Standard 5: Program Management and Administration Candidates
plan, develop, implement, and evaluate school library programs,
resources, and services in support of the mission of the library
program within the school according to the ethics and principles of
library science, education, management, and administration.


Element:
5.2 Professional Ethics Candidates practice the ethical principles
of their profession, advocate for intellectual freedom and
privacy, and promote and model digital citizenship and
responsibility. Candidates educate the school community on the
ethical use of information and ideas.
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Assessment 2_3 Comprehensive Portfolio Rubric.pdf


Kutztown University – Department of Library & Learning Technologies


Option 2– Initial Pennsylvania K-12 Library Science Certification, Library Media Specialist
Initial Certification with Master in Library Science (MLS) – 54 graduate credits


Name/ID__________________ Date accepted _________ Date of planned graduation___________


I. Professional Education Courses -12 credits

		Course #

		Course Title

		Credits

		Semester 

		Grade



		SPU 500

		Cognitive Development

		3

		

		



		SPU 514

		Effective Instructional Strategies OR LLT 517 Integrating Assistive Technology into the K-12 Curriculum

		3

		

		



		SPU 516

		Literacy Development and Instruction in Core and Intervention

		3

		

		



		EDU 434

		Instructional Methods, Materials, and Assessments for ELL/ESL

		3

		

		





II. Required Foundation Courses – 30 credits   

		Course 

		Course Title

		Credits

		Semester 

		Grade



		LLT 500

		Foundations of Information Science

		3

		

		



		LLT 510

		Information Resources and Services

		3

		

		



		LLT 520

		Resources for Children and Young Adults

		3

		

		



		LLT 521

		Technologies for the 21st Century Educator

		3

		

		



		LLT 540

		Management of Information and Technology Centers

		3

		

		



		LLT 550

		Collecting and Curating Print and Digital Resources

		3

		

		



		LLT 560

		Organization of Information, Metadata and Library Technologies

		3

		

		



		LLT 574

		Educational Program of the Library Media Center

		3

		

		



		LLT 585

		Digital Portfolios 

		3

		

		



		LLT 575

		Methods of Research 

		3

		

		





III. Clinical Experience and Practicum -12 credit

		LLT 598

		Clinical Experience and Practicum

		6

		

		



		LLT 599

		Clinical Experience and Practicum

		6

		

		





		The clinical experience is a full-time, day, semester-long experience. It involves two seven-week placements in area school districts. All coursework must be completed prior to the clinical experience.



		The courses above, in addition to the Comprehensive Projects listed below, meet the requirements of the Pennsylvania Department of Education to obtain certification for K-12 Library Science. 





IV. Comprehensive Projects


		Comprehensive Portfolio

		Portfolio Review (see Guidelines)

		P/F

		

		



		ETS & PRAXIS II

EXAMS

		Core Knowledge ETS and PRAXIS II must be passed (by end of program to be certified)

		

		

		





___________________________________________________________________________


Advisor/Chair

Date



Student        

Date

___________________________________________________________________________


Program GCOELIB 






Effective August 15, 2017











MLS plus Initial Certification gridsheet


Assessment 5: Reflective Paper



Section 1 Assessment Narrative:



a) Brief description of assessment and its use in the program



Until Spring 2019, we used two assessments, one for candidates in initial certification track (Student Teachers’ Reflections of Teaching Experience) and another for candidates in an extension of certification track (Kutztown University Department of Library and Learning Technologies Checklist of Activities and Experience for Interns – Section III B: Give instruction in the use of resources) . For the current reporting period, we only had candidates in the extension of certification track. Internship journals were also used to determine the experiences of the candidates teaching in the library. 



  We recognized that using two tools to measure a single metric was problematic. Furthermore, we recognized that these tools did not adequately assess the candidates’ effect on student learning because the assignment instructions did not explicitly instruct the candidates to self-assess their impact on student learning. Recognizing that we needed a single assessment tool, we developed a new Assessment 5 – Reflective Paper assignment. The assignment has been designed to provide candidates with rich written directions and clear guidance in order to produce data that will provide evidence of the candidates’ impact on student learning.



In coordination with their K-12 Cooperating Teacher/Mentor, candidates complete the reflective paper (beginning Spring 2019) during their field experience. The assignment includes a description of the context of their library class and a lesson or unit plan. The lesson/unit plan, which will include will include standards, objectives, activities, assignments, and assessments) will be approved by the K-12 Cooperating Teacher/Mentor and taught by the candidate in the library. The lesson/unit plan will include a pre-assessment to measure student prior knowledge before the lesson and a post-assessment to measure student learning after the lesson.  The results from the pre-assessment and post-assessment will be compiled.  An assessment analysis will be submitted in chart and narrative form (approximately 2-3 pages). After the lesson the teacher candidates will write a reflective paper discussing the lesson’s impact on student learning, including possible solutions for lack of student understanding of the lesson (if applicable). Samples of student work will be included to show if learning objectives have been met.



The overall assignment includes the following five components:



· Description of Context

· Standards-aligned Lesson Plan 

· Pre-assessment and Post-assessment based on Student Learning Outcomes

· Assessment Analysis

· Reflective Paper





b) Description of how assessment aligns with the standards



The lesson plan strongly aligns with the following ALA/AASL Standards for Initial Preparation of School Librarians (2010).



		Lesson Plan Project 



		ALA/AASL Standards for Initial Preparation



		Description of Context



		Standard 1: 1.1 



		Lesson Plan

		Standard 1: 1.1, 1.2

Standard 3: 3.3



		Pre-assessment and Post-assessment and Analysis

		Standard 1: 1.2







The candidate reflection paper on the effect on student learning aligns with standard 1.1 by requiring candidates to assess the learners’ needs (Description of Context) and designing a lesson or unit plan that is based on best practices and supports the learning of all students. The candidates will evaluate their own impact on student learning after designing and presenting the lesson/unit.



The candidate reflection paper aligns with standard 1.2 by requiring the candidates to design and deliver a lesson/unit that implements the principles of effective teaching and learning that contribute to active, inquiry-based learning. The candidates will design and implement a pre-assessment and a post-assessment to determine the impact of the lesson/unit on student learning. 



The candidate reflection paper aligns with standard 3.3 by requiring the candidates to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources. The candidates will model effective use of current digital tools to locate, analyze, evaluate, and use information resources. The lesson/unit plan will provide an opportunity for the students to use digital tools effectively to support research, learning, creating, and communicating.





c) Brief analysis of findings – While we do have data for Spring 2018 and Fall 2018, we agree with the reviewers’ assessment that we did not effectively capture the candidates’ self-assessment of their impact on student learning. This was not the fault of the candidates, rather it was due to the lack of rich written direction and guidance that we provided to our candidates. To resolve this problem, we revised instruction and the rubric by which the candidates are evaluated. Of the four candidates (N=4) two are full-time school librarians. One is a part-time school librarian. One is a full-time classroom teacher. We discovered that while all four candidates are effective and knowledgeable teachers they were not documenting their impact on student learning.



d) Interpretation of the data – Our data collection during this reporting period was derived from an existing tool, the Kutztown University Department of Library and Learning Technologies Checklist of Activities and Experience for Interns – Section III B: Give instruction in the use of resources. The internship journals were also used to determine the experiences of the candidates in teaching in the library. 



We recognize that our existing assessment tool for this metric is weak and does not adequately assess the candidates’ effect on student learning because the rubric does not include self-assessment of candidate’s impact on student learning. However, it did capture some useful data including the candidates’ participation in teaching related to AASL Standard 1.1 - Knowledge of learners and learning Standard, 1.2 – Effective and Knowledgeable Teacher, 1.3 -  Instructional partner, and 1.4 - Integration of twenty-first century skills and learning standards. To correct this deficiency as recognized in the CAEP conditions, we created a new assessment tool which is in place and will be used moving forward. Data will be gathered using the new assessment beginning Spring 2019. 



Section 2 Assessment Documentation:

e) Assessment tool itself, or rich description

In coordination with their cooperating teachers, teacher candidates complete this assignment during their field experience. The assignment includes a description of the context of their library class and a lesson or unit plan. The lesson/unit plan, which will include will include standards, objectives, activities, assignments, and assessments will be approved by the cooperating teacher and taught by the teacher candidate in the library. The lesson/unit plan will include a pre-assessment to measure student prior knowledge before the lesson and a post-assessment to measure student learning after the lesson.  The results from the pre-assessment and post-assessment will be compiled.  An assessment analysis will be submitted in chart and narrative form (approximately 2-3 pages). After the lesson the teacher candidates will write a reflective paper discussing the lesson’s impact on student learning, including possible solutions for lack of student understanding of the lesson (if applicable). Samples of student work will be included to show if learning objectives have been met.









The overall assignment includes the following five components:



· Description of Context

· Standards-aligned Lesson Plan 

· Pre-assessment and Post-assessment based on Student Learning Outcomes

· Assessment Analysis

· Reflective Paper



Assignment Summary



1. Identify a unit topic with your cooperating teacher.  The lesson can be taught in one day (if possible) but may extend beyond the scope of one day.

2. Prepare a Teacher Work Sample Report by:

· Describing the teaching context for the class you will be teaching in your library by completing the worksheet 

· Identifying ALA/AASL and PDE standards (if applicable), learning goals and objectives based on the Lesson Plan format

· Creating assessments designed to measure student performance before (pre-assessment), during (formative assessment), and after (post-assessment) the lesson

· Report student learning using the results from the pre- and post-assessments

· Reflecting upon and evaluating your teaching, analyzing what caused students to learn

3. Finalize the preparation of your TWS Report using the guidelines below.

4. Submit a hard copy of your TWS Report to your student teaching supervisor and post an electronic version to Taskstream by the due date assigned.



The Teacher Work Sample should include the following information:



1. Description of the Context (Worksheet)

Research as much information as you can on the information found in each of the bulleted items/factors listed on the worksheet.  Then write an explanation predicting how you think the bulleted factors listed may affect your planning, teaching, and student learning with regard to your lesson/unit.  Write about any supports and challenges that you address in the bulleted lists that may affect instruction and student learning.  Use the information you have researched for the bulleted items below to generate your predictions and their effect on your unit.



This section must include the following information:

• Number of students

• Grade level of students

• Other student characteristics (see worksheet)

• Other conditions that affect learning environment such as space and materials (specify)



Candidates must include the worksheet below with a narrative description of the context.







Component 1 Worksheet

Description of Context 

Intern _________________________________________________



Term/Year _____________________________________________



Supervising Teacher ______________________________________



School/System___________________________________________



Subject(s):____________________________ Minutes for Teaching: _____



Number of Students: _____ Grade Level ______ Ages: __________



Put number of students in class who match description:



Males _____ Females _____ 



White _____ Hispanic ______  African-American _____ Native American _____ Asian _____

Other ______ 



ELL ______  Students with IEP _____ Academically Gifted _____  Free/reduced lunch _____



Describe any other characteristics of the students or the working environment that may influence teaching and learning in a narrative and elaborate on any of the items above.  



_____________________________________________________________________________



_____________________________________________________________________________



_____________________________________________________________________________



_____________________________________________________________________________



_______________________________________________________________________________________________________________________



2. Rationale for Lesson and Lesson Plan



In no more than 200 words, the teacher candidate should explain why the lesson was selected and how it is relevant to the students to be taught based on context of the learning environment. Lesson/unit plans identify state standards and objectives to be taught and descriptions of activities to promote whole-class, small-group, and individual work. Keep in mind a learning objective/outcome states more specifically what students should be able to do in observable and measurable terms.  The lesson plan should include objectives, procedures and strategies, and other relevant items as listed on the Lesson Plan Format.



3. Pre- and Post-Assessment (2-3 pages)



Clearly explain in 2-3 pages how you will evaluate or score pre- and post-assessments, including criteria you will use to determine if the students’ performance meets the learning goals. Furthermore, briefly discuss your plan for formative assessment that will help you determine student progress during the unit. Describe the assessments you plan to use to check on student progress and comment on the importance of collecting that particular evidence. Although formative assessment may change as you are teaching the lesson, your task here is to predict at what points in your teaching it will be important to assess students’ progress toward learning goals.



Pre-assessment and post-assessments need to be developed by the teacher candidate intended to specifically measure the goals of the lesson. The tests must be measurable and quantifiable so that they yield a number such as number of items correct, percent correct, or a number on a rating scale.



Both the pre-assessment and post-assessment must measure the goal(s) of the unit.  The post-assessment is not required to be the same test as the pre-assessment but it could be.  For example, a test could have the same type and number of items on the pre-assessment and post-assessment, but different actual items.  A prompt for an essay could be different on the pre-assessment and post-assessment, yet still measure the same skill.  Multiple choice items could measure the same objective but be different items. 



The pre- and post-assessment must include the following:



1. Goal(s)/Objective(s)

2. Test items (if appropriate)

3. Directions for administering

4. Directions for scoring

5. Materials – They must be included or explicitly described

6. Standards addressed

7. Student work samples representing various levels of achievement

 

4. Assessment Analysis (2-3 pages)



Analyze your assessment data, including pre/post assessments and formative assessments to determine students’ progress related to the lesson/unit learning goals. Use visual representations and narrative to communicate the performance of the whole class, subgroups, and individual students.  Suggested length is 2-3 pages with charts and student samples.



Guidelines:

In this section, you will analyze data to explain progress and achievement toward learning goals demonstrated by your whole class, subgroups of students, and two individual students.



• Whole class: To analyze the progress of your whole class, create a table that shows pre- and post-assessment data on every student. Then, create a graphic summary that shows the extent to which your students made progress on one learning goal (from pre- to post).  Summarize what the graph and table tell you about your students' learning in this unit (i.e., the number of students met the criterion).



• Subgroups: Select a group characteristic (e.g., gender, performance level, socio-economic status, language proficiency) to analyze in terms of one learning goal. Provide a rationale for your selection of this characteristic to form subgroups (e.g., girls vs. boys; high- vs. middle- vs. low-performers). Create a graphic representation that compares pre- and post-assessment results for the subgroups on this learning goal. Summarize what these data show about student learning.



• Individuals: Select two students that demonstrated different levels of performance. Explain why it is important to understand the learning of these particular students. Use pre- and post-assessment data with examples of the students’ work to draw conclusions about the extent to which these students attained the learning goals. Graphic representations are not necessary for this subsection. Examples of your two students’ work should be scanned and uploaded to this element.



5. Reflective Essay Discussing Impact on Student Learning (3-5 pages)



Reflect on your performance as a teacher in guiding the instructional process of this unit and link your performance to student learning results. Evaluate your performance relative to the criteria questions listed below.  Conclude by identifying future actions for improved practice and professional growth.   Please be specific in your answers.



· Using your data and your experience teaching this lesson, what will you do differently in planning the next time you teach this content?  

· Using your data and your experience teaching this lesson, what will you do differently in teaching the next time you teach this content

· Using your data and your experience teaching this lesson, what will you do differently in assessment the next time you teach this content?

· How did this paper positively impact your thinking concerning teaching and learning?



f) Rubric – 



Assessment 5 – Reflective Paper 



		

		Exemplary                

		Acceptable 

		Not Met



		Artifact 

		Description of Context 

		Candidate assesses learner needs and designs instruction that reflects educational best practice. Instruction supports the learning of all students including those with diverse learning styles, physical and intellectual abilities and needs. Instruction is designed to develop twenty-first century skills based on student interests and learning needs, linked to the assessment of student achievement.

		Candidate assesses learner need and designs instruction that reflects educational best practice. Instruction supports the learning of most students. Instruction is designed to develop twenty-first century skills. 

		Candidate does not design instruction based on the needs of the learners.



		AASL Standard

		1.1  Knowledge of Learners and Learning

		

		

		



		Candidates are knowledgeable of learning styles, stages of human growth and development, and cultural influences on learning. Candidates assess learner needs and design instruction that reflects educational best practice. Candidates support the learing of all students and other members of the learning community, including those with diverse learning styles, physical and intellectual abilities and needs. Candidates base twenty-first century skills instruction on student interests and learning needs and link it to the assessment of student achievement.

		

		

		



		Artifact

		Lesson/Unit Plan

Pre-assessment and Post-assessment and Analysis

		Candidate designs and delivers instruction that implements the principles of effective teaching and learning that contribute to active, inquiry-based learning. Candidate uses a variety of instructional strategies and assessment tools to design, develop, and implement digital-age learning experiences and assessment.



		Candidate designs and delivers instruction that implements the principles of effective teaching and learning that contributes to active, inquiry-based learning. Candidate uses limited instructional strategies and assessment tools to design, develop, and implement digital-age learning experiences and assessment.

		Candidate designs and delivers instruction that disregards the principles of effective teaching and learning. Instruction does not engage learners in active, inquiry-based learning. 



		AASL Standard

		1.2 Effective and Knowledgeable Teacher

		

		

		



		Candidates implement the principles of effective teaching and learning that contribute to an active, inquiry-based approach to learning. Candidates make use of a variety of instructional strategies and assessment tools to design and develop digital-age learning experiences and assessments in partnership with classroom teachers and other educators. Candidates can document and communicate the impact of collaborative instruction on student achievement.



		

		

		



		Artifact

		Lesson/Unit Plan

		Candidate designs and adapts relevant learning experiences that engage students in authentic learning through the use of digital tools and resources. Candidate models and facilitates the effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research, learning, creating, and communicating.

		Candidate designs and adapts learning experiences that engage students in learning through the use of digital tools and resources. Candidate models the effective use of current and emerging digital tools for two of the following:

to locate, analyze, evaluate and use information resources to support research, learning, creating, and communicating.

		Candidates designs learning experience that do not engage students in authentic learning.



		AASL Standard

		3.3 Information Technology

		

		

		



		Candidates demonstrate their ability to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources. Candidates model and facilitate the effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research, learning, creating, and communicating in a digital society.

		

		

		







 





g) Charts that provide candidate data derived from assessment – Based on Kutztown University Department of Library and Learning Technologies Check list of Activities and Experience for Interns – Section III B: Give instruction in the use of resources. The internship journals were also used to determine the experiences of the candidates in teaching in the library



		

		Average out of max 2 points (N)

		Exemplary

		Acceptable

		Not Met



		B1 Providing library orientation sessions for users



AASL Standard 1.1 Knowledge of Learners and Learning

Candidates are knowledgeable of learning styles, stages of human growth and development, and cultural influences on learning. Candidates assess learner needs

and design instruction that reflects educational best practice. Candidates support

the learning of all students and other members of the learning community,

including those with diverse learning styles, physical and intellectual abilities and

needs. Candidates base twenty-first century skills instruction on student interests

and learning needs and link it to the assessment of student achievement. 



		2.0 (4)

		4

		

		



		B3 Teaching library skills



AASL Standard 1.2 Effective and Knowledgeable Teacher

Candidates implement the principles of effective teaching and learning that contribute to an active, inquiry-based approach to learning. Candidates make use

of a variety of instructional strategies and assessment tools to design and develop

digital-age learning experiences and assessments in partnership with classroom teachers and other educators. Candidates can document and communicate the

impact of collaborative instruction on student achievement.



		2.0 (4)

		4

		

		



		B4 Guiding patrons in the location, selection, evaluation, and use of media



AASL Standard 1.4 Integration of Twenty-first Century Skills and Learning Standards

Candidates advocate for twenty-first century literacy skills to support the learning

needs of the school community. Candidates demonstrate how to collaborate with other teachers to plan and implement instruction of the AASL Standards for the

21st-Century Learner and state student curriculum standards. Candidates employ strategies to integrate multiple literacies with content curriculum. Candidates

integrate the use of emerging technologies as a means for effective and creative teaching and to support P-12 students' conceptual understanding, critical thinking and creative processes.



		2.0 (4)

		4

		

		



		B5 Providing motivation in reading, listening, and viewing activities



AASL Standard 1.3 Instructional Partner

Candidates model, share, and promote effective principles of teaching and

learning as collaborative partners with other educators. Candidates acknowledge

the importance of participating in curriculum development, of engaging in school improvement processes, and of offering professional development to other educators as it relates to library and information use.



		2.0 (4)

		4

		

		













Assessment 5 Reflective Paper




Assessment #8 Narrative: 
Brief description of assessment and its use in the program: 
Candidates need to be aware of quality, award-winning literature. Candidates also need to be 
able to identify age-appropriate and appealing materials for children in the P-12 community that 
represent many forms of diversity. Beyond the selection of quality literature, candidates must 
also explore ways to promote and engage youth with these materials. 
 
Description of how assessment aligns with standards (cited in Section III): 
This required course focuses heavily on Standard 2: Literacy and Reading. The core assessment 
for the course asks the candidates to demonstrate that they are familiar with a range of literature 
(2.1), are capable of effectively promoting that literature (2.2), selecting and making connections 
between diverse titles (2.3) and modeling literacy strategies (2.4). In addition, this assessment 
also addresses Standard 1.4 by integrating multiple literacies and integrate emerging 
technologies to deliver instruction The core assignment is an integral part of the course and is 
completed at the end of the semester. There is a fieldwork (8 hours) component in this course; 
the core assignment is completed after candidates spend time in the field observing the use of 
literature in classrooms and libraries. 
 
Analysis of Findings 
The candidates (n=9) all performed at the Exemplary or Acceptable Levels, with 78% of the 
candidates performing at the Exemplary level for all five areas that were evaluated.  
 
Two candidates performed at the Acceptable level in Criterion 1: Rationale for Selection of 
Literature.  Comments from the faculty evaluator indicate the candidates selected appropriate 
literature of good quality, but selections did not rise to the level of Exemplary by fostering 
unique or unexpected connections in terms of the unifying theme that are evidenced in 
exemplary work. To address this issue, we will provide more examples to demonstrate effective 
use of themes or unifying ideas as a way to develop small literature collections. The second 
candidate performed at the Acceptable level in Criterion 5: Effectiveness of Video - Integration 
of 21st Century Skills. Notes from the faculty evaluator indicated that the candidate filmed 
themselves from an awkward angle and did not use any editing tools.  To address this issue, we 
will emphasize the resources available to help candidates develop more video-production savvy 
such as the makerspace on campus and online tutorial videos. 
 
Assessment Documentation: 
Description 
Candidates develop a Creative Book Talk designed to target a specific age range (Select PreK-2, 
3-5, Middle School or High School). The target audience for the Book Talk must be clearly 
stated, and all the resources should be appropriate for that audience and demonstrate an 
understanding of learners at this stage of development. Candidates must select at least one title 







that has been recognized by an award or honor for excellence in literature for children or youth 
from the American Library Association or one of its divisions (Examples: Newbery, Printz, 
Sibert, Caldecott, Coretta Scott King, Pura Belpre, Geisel, etc.) Additionally, candidates must 
select two titles that, together with the original selection, form a logical text-set based on 
similarities in attributes such as theme, setting, or subject-matter. At least one of these titles must 
depict a diverse viewpoint different from the other two titles by representing individuals from 
varied ethnic or racial backgrounds, sexual orientations or gender expressions, socio-economic 
statuses, or developmental, learning or behavioral differences. At least one title must be from a 
different genre or literary style or genre. For example, if two of the selected titles are science-
fiction stories about space exploration, the third could be a non-fiction book about space 
exploration. Candidates must create a promotional video to deliver a Book Talk introducing 
these three titles to the target audience. This video should seek to model and generate enthusiasm 
for reading in general while also promoting the specific titles selected. The common themes 
between the titles should be discussed to illuminate ways for students to gain meaning from text. 
 
Rubric – See Attached 
 
Candidate data derived from assessment 
 


Standard Average out 
of max 2 
points (N) 


Not Met Acceptable Exemplary 


USA -ALA/AASL Standard 2.1 Literature 
Candidates are familiar with a wide range of 
children’s, young adult, and professional 
literature in multiple formats and languages 
to support reading for information, reading 
for pleasure, and reading for lifelong 
learning.  
 


1.78 (9) 0 2 7 


USA -ALA/AASL Standard 2.3 Respect for 
diversity Candidates demonstrate the ability 
to develop a collection of reading and 
information materials in print and digital 
formats that support the diverse 
developmental, cultural, social, and 
linguistic needs of P-12 students and their 
communities. 


2.0 (9) 0 0 9 


USA -ALA/AASL Standard 2.2 Reading 
promotion Candidates use a variety of 
strategies to promote leisure reading and 
model personal enjoyment of reading in 
order to promote habits of creative 
expression and lifelong reading. 


2.0 (9) 0 0 9 







USA -ALA/AASL Standard 2.4 Literacy 
strategies Candidates collaborate with 
classroom teachers to reinforce a wide 
variety of reading instructional strategies to 
ensure P-12 students are able to create 
meaning from text.  


2.0 (9) 0 0 9 


USA -ALA/AASL Standard 1.4 Integration 
of twenty-first century skills and learning 
standards Candidates advocate for twenty-
first century literacy skills to support the 
learning needs of the school community. 
Candidates demonstrate how to collaborate 
with other teachers to plan and implement 
instruction of the AASL Standards for the 
21st-Century Learner and state student 
curriculum standards. Candidates employ 
strategies to integrate multiple literacies 
with content curriculum. Candidates 
integrate the use of emerging technologies 
as a means for effective and creative 
teaching and to support P-12 students' 
conceptual understanding, critical thinking 
and creative processes.  
 


1.89 (9) 0 1 8 


 
 
 
 


 
 


 





Assessment 8 Creative Book Report Narrative .pdf



Phone: Ext.
(610)683-4902  
E-mail:
rperkins@kutztown.edu

  5. CAEP Coordinator's Information:

Name:
Dr. Carissa Pokorny Golden
Phone: Ext.
(610)683-4333  
E-mail:
pokorny@kutztown.edu

  6. Name of institution's program

Master of Library Science
  7. CAEP Category

School Library Media Specialist

  8. Grade levels(1) for which candidates are being prepared

K-12

    (1) e.g. K-6, K-12, 7-12
  9. Program Type

Other School Personnel
Non-licensure/non-certification degree
Unspecified

  10. Degree or award level

Master's (AASL/ALA only recognizes programs at the master's level.)
  11. Is this program offered at more than one site?

Yes
No

  12. If your answer is "yes" to above question, list the sites at which the program is offered

 
  13. Title of the state license for which candidates are prepared

School Library Media Specialist Certification Commonwealth of Pennsylvania
  14. Program report status:

Initial Review
Response to one of the following decisions: Further Development Required or
Recognition with Probation
Response to National Recognition with Conditions

  15. Is your Educator Preparation Program (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

  16. State Licensure data requirement on program completers disaggregated by specialty area with sub-area
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for completers



who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?

Yes
No

SECTION I - CONTEXT

  1. Description of any state or institutional policies that may influence the application of ALA/AASL standards.
(Response limited to 4,000 characters)

Section I not requested for re-submission - Response to Conditions.
  2. Description of the field and clinical experiences required for the program, including the number of hours for

early field experiences and the number of hours/weeks for student teaching or internships. (Response limited to
8,000 characters)

During the assessment window, there were no candidates at the graduate level who
completed field experience to gain their initial certification (student teaching- 14 wks).

Several candidates on the graduate level did complete a field experience (90 hrs) as
part of the extension of certification program. 

  3. Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information may be
provided as an attachment from the college catalog or as a student advisement sheet.) 

MLS plus Initial Certification
gridsheet

MLS – Extension of Instructional Certification: Pennsylvania K-12 Library Science, PA
Library Media Specialist

See the Attachment panel.

  4. This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must
be attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.

  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate)
being addressed in this report. Data must also be reported separately for programs offered at multiple sites.
Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

Program:
Master of Library Science plus Initial Certification, Pennsylvania Library Media Specialist

Master of Library Science plus Extension of Instructional Certification, Pennsylvania Library Media Specialist

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2017-2018 33 2
2016-2017 22 6
2015-2016 30 4

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.

  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program. (Please refer to the footnotes for clarification)

Faculty Member Name Prof. Roseanne Perkins
Highest Degree, Field, & Master of Science, Library and Information Science, Graduate School of Library and



University(3) Information Science, Simmons College

Assignment: Indicate the role
of the faculty member(4) Faculty, Graduate Program Coordinator for the Library Science Programs

Faculty Rank(5) Instructor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Teaching or other professional
experience in P-12 schools(9)

Faculty Member Name Dr. Michelle Sims
Highest Degree, Field, &
University(3) Ph.D. Education: Instructional Design for Online Learning, Capella University

Assignment: Indicate the role
of the faculty member(4) Faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Bestwick, A. and Sims, M. (2017). City Planning: Play, Inquiry-based Learning, and
STEAM. Presented at National Council for the Social Studies Conference in San
Francisco, CA, November 17, 2017. Sims, M. (2017). STEAM Petting Zoo: Engaging
Students with Gizmos and Gadgets. To be presented at Eastern Pennsylvania
Council of Teachers of Mathematics, Whitehall, PA, November 4, 2017. Harmer, A.,
and Sims, M. (2017). STEAM Petting Zoo: Developing the 4Cs (Critical Thinking,
Communication, Collaboration, and Creativity. Presented at Kutztown University as
part of Dean Teitelbaum's College of Education Scholarship Brown Bag Series,
March 21, 2017.

Teaching or other professional
experience in P-12 schools(9) PreK-4 Teaching Certification Clinical Supervision of Student Teachers

Faculty Member Name Dr. Andrea Harmer
Highest Degree, Field, &
University(3) Ed.D Educational Technology, Lehigh University

Assignment: Indicate the role
of the faculty member(4) Department Chair and Faculty

Faculty Rank(5) Full Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Andrea J. Harmer, "Educational Potential for Increased Understanding of Complex
Scientific Concepts using Augmented Reality," Future of Educational Technology
Conference (FETC), Orlando, January 23-26, 2018. Presentation. Martin Harmer,
Andrea Harmer, Chris Marvel and Amanda Krause, Tenth Anniversary of Grain
Boundary Complexions, Sosman Lecture, Invited. American Ceramic Society
Conference, Pittsburgh, PA, October 2017. Andrea J. Harmer, Nano in a Nutshell, A
Young Student's Guide to Tool, Applications, and Careers in Nanotechnology (2016).
Bloomington, IN: Authorhouse.

Teaching or other professional
experience in P-12 schools(9) K-12 Library Media Specialist Certification Clinical Supervision of Student Teachers

Faculty Member Name Prof. William Jefferson
Highest Degree, Field, &



University(3) Master of Library Science, Clarion University

Assignment: Indicate the role
of the faculty member(4) Faculty, Graduate Program Coordinator for the Instructional Technology Programs

Faculty Rank(5) Associate Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

"Marketing a Library Science Program - Personalization with Purpose." Roseanne
Perkins, William Jefferson and Jennifer Umberger. Accepted for publication in
Pennsylvania Libraries: Research & Practice, February 2018. "A University
Professor's Sabbatical Experience in the K-12 Classroom." William Jefferson.
Accepted for publication in the Teaching Professor, February 2018. "Pairing Two
Academic Programs to Strengthen Both." William Jefferson and Roseanne Perkins.
Accepted for publication in Academic Leader, March 2018.

Teaching or other professional
experience in P-12 schools(9) K-12 Library Media Specialist Certification Clinical Supervision of Student Teachers

Faculty Member Name Dr. Catherine Fuhrman
Highest Degree, Field, &
University(3)

University of Delaware, Newark, DE Ed.D. Educational Leadership, Curriculum,
Technology and Higher Education Concentration

Assignment: Indicate the role
of the faculty member(4) Faculty

Faculty Rank(5) Instructor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

President-Elect of the Pennsylvania School Librarians Association (2019) Hempfield
School District 1994 - Present Middle School Librarian 1994-2007 Library
Department Supervisor 1999 - Present AASL Beyond Words Grant Jury Committee -
Current PSLA Outstanding School Library Media Program - 2017 Lilead Fellow
2015/16 PSLA Outstanding School Library Individual School - 2010 Immaculata
Dissertation Committee for individual Ed.D. candidates - 2019, 2014

Teaching or other professional
experience in P-12 schools(9) K-12 Library Media Specialist Certification

    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) CAEP defines scholarship as a systematic inquiry into the areas related to teaching, learning, and the education of teachers and
other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, teaching in a PDS)
indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ALA/AASL standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

  Please provide following assessment information (Response limited to 250 characters each field)
Type or Form of When the Assessment Is



Type and Number of Assessment Name of Assessment (10) Assessment (11) Administered (12)
Assessment #1: Licensure assessment, or other content-based
assessment (required) Pennsylvania Library Media Specialist Praxis Certification Exam including Subscores

State Licensure
Exam Prior to Certification

Assessment #2: Assessment of content knowledge in the field
of school librarianship (required)

Comprehensive Digital Portfolio
Rubric While completing LLT

585

Assessment #3: Assessment of candidate ability to plan to
meet program needs (required) Collaborative Lesson Plan Rubric While completing LLT

574
Assessment #4: Assessment of practicum or internship
(required) Kutztown University Faculty Supervisor's Assessment of Candidate's Performance Rubric While completing LLT

598/599 or LLT 590

Assessment #5: Candidate effect on student learning
(required)

Spring 2018-Fall 2018 Student Teacher's Reflections of Teaching Experience (Initial cert)
and KU LLT Checklist of Experience for Interns (Extension of cert)

Spring 2019 Reflective Paper - Candidate's self-assessment of impact on student learning
Rubric While completing LLT

598/599 or LLT 590

Assessment #6: Additional assessment that addresses
ALA/AASL standards (required; see note in Section IV) Library Media Center Technology Plan Rubric While completing LLT

560
Assessment #7: Additional assessment that addresses
ALA/AASL standards (optional) Library Media Center Budget Plan Rubric While completing LLT

540
Assessment #8: Additional assessment that addresses
ALA/AASL standards (optional) Creative Book Report Rubric While completing LLT

520

    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

     For each ALA/AASL standard on the chart below, identify the assessment(s) in Section II that address the standard. One
assessment may apply to multiple ALA/AASL standards.

  Standard 1: Teaching for Learning. Candidates are effective teachers who demonstrate knowledge of learners
and learning and who model and promote collaborative planning, instruction in multiple literacies, and inquiry-
based learning, enabling members of the learning community to become effective users and creators of ideas and
information. Candidates design and implement instruction that engages students' interests and develops their
ability to inquire, think critically, gain and share knowledge.

 #1 #2 #3 #4 #5 #6 #7 #8
1.1 Knowledge of learners and learning.
1.2 Effective and knowledgeable teacher
1.3 Instructional partner.
1.4 Integration of twenty-first century skills and learning standards

  Standard 2: Literacy and Reading. Candidates promote reading for learning, personal growth, and enjoyment.
Candidates are aware of major trends in children's and young adult literature and select reading materials in
multiple formats to support reading for information, reading for pleasure, and reading for lifelong learning.
Candidates use a variety of strategies to reinforce classroom reading instruction to address the diverse needs
and interests of all readers. 

 #1 #2 #3 #4 #5 #6 #7 #8
2.1 Literature 
2.2 Reading promotion 
2.3 Respect for diversity 
2.4 Literacy strategies

  Standard 3: Information and Knowledge. Candidates model and promote ethical, equitable access to and use of
physical, digital, and virtual collections of resources. Candidates demonstrate knowledge of a variety of
information sources and services that support the needs of the diverse learning community. Candidates
demonstrate the use of a variety of research strategies to generate knowledge to improve practice.

 #1 #2 #3 #4 #5 #6 #7 #8
3.1 Efficient and ethical information-seeking behavior
3.2 Access to information
3.3 Information technology
3.4 Research and knowledge creation

  Standard 4: Advocacy and Leadership. Candidates advocate for dynamic school library programs and positive
learning environments that focus on student learning and achievement by collaborating and connecting with
teachers, administrators, librarians, and the community. Candidates are committed to continuous learning and
professional growth and lead professional development activities for other educators. Candidates provide
leadership by articulating ways in which school libraries contribute to student achievement.

 #1 #2 #3 #4 #5 #6 #7 #8
4.1. Networking with the library community
4.2 Professional development
4.3 Leadership



4.4 Advocacy
  Standard 5: Program Management and Administration. Candidates plan, develop, implement, and evaluate school

library programs, resources, and services in support of the mission of the library program within the school
according to the ethics and principles of library science, education, management, and administration.

 #1 #2 #3 #4 #5 #6 #7 #8
5.1 Collections
5.2 Professional ethics
5.3 Personnel, funding, and facilities
5.4 Strategic planning and assessment

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a
whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required
of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA standards. This means
that the concepts in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the same
depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. The data
should be presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 elements [each
relating to specific SPA standard(s)], then the data chart should report the data on each of the elements rather that reporting
a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate.
Assessments have been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the
case, assessments that combine content and professional knowledge may be considered "content knowledge" assessments for
the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards
by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by
number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each, however in some cases
assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment
4 that includes the two-page narrative (items a – d above), the assessment itself (item e above), the scoring guide (item f
above), and the data chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible. 

Please name files as directed in the guidelines for preparing a SPA Program Report found on the CAEP web site at:
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur

  1. State licensure tests or professional examinations of content knowledge. ALA/AASL standards addressed in
this entry could include any or all of standards 1-5. If your state does not require licensure tests or professional
examinations in the content area, data from another assessment must be presented to document candidate
attainment of content knowledge (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1 - Pennsylvania Library Media Specialist Praxis Certification Exam including Subscores.pdf
See the Attachment panel.

  2. Assessment of content knowledge in the field of school librarianship. ALA/AASL standards addressed in this
assessment could include any or all of standards 1-5. Examples of assessments include comprehensive



examinations, GPAs or grades, portfolio tasks,16 comprehensive projects, or collaborative instruction (including
staff development). (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 2_2 Portfolio Development Guidelines Spring
2018.docx

Assessment 2_3 Comprehensive Portfolio
Rubric.pdf

Assessment 2_1 Comprehensive Portfolio Narrative  
See the Attachment panel.

    (13) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio
is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a
whole. In this instance, the portfolio would be considered a single assessment. However, in many programs a portfolio is a collection
of candidate work—and the artifacts included

  3. Assessment that demonstrates candidates can effectively plan to meet the needs of the school librarianship
program. ALA/AASL standards that could be addressed in this assessment include any or all of standards 1-5.
Examples of assessments include comprehensive planning activities (grants, website development, budget,
collection development, program evaluation). (Answer Required)

Provide assessment information as outlined in the directions for Section IV. 

Assessment 3_1 Collaborative Lesson Plan Narrative.docx Assessment 3_2 Collabortive Lesson Plan Rubric.pdf
Assessment 3_3 Collaborative Lesson Plan Data Table  

See the Attachment panel.

  4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in
practice. ALA/AASL standards that could be addressed in this assessment include any or all of standards 1-5. The
assessment instrument used in the internship or other clinical experiences (practicum, field experience, etc.)
should be submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment_4 - Kutztown University Faculty Supervisor’s Assessment of Candidate’s Performance.pdf
See the Attachment panel.

  5. Assessment that demonstrates candidate effects on the creation of supportive learning environments for
student learning. ALA/AASL standards that could be addressed in this assessment include any or all of standards
1-4. Examples of assessments include those based on student work samples, portfolio tasks, and collaborative
instruction. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 5 Reflective Paper
See the Attachment panel.

  6. Additional assessment that addresses ALA/AASL standards. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

Assessment 6 Technology Plan Assessment 6 Technology Plan Rubric
See the Attachment panel.

  7. Additional assessment that addresses ALA/AASL standards. (Optional) 

Provide assessment information as outlined in the directions for Section IV

Assessment 7 Budget Assignment Narrative and Rubric.pdf
See the Attachment panel.



  8. Additional assessment that addresses ALA/AASL standards. (Optional) 

Provide assessment information as outlined in the directions for Section IV

Assessment 8 Creative Book Report Narrative .pdf Assessment 8 Creative Book Report Rubric.pdf
See the Attachment panel.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

  Evidence must be presented in this section that assessment results have been analyzed and have been or will be
used to improve candidate performance and strengthen the program. This description should not link
improvements to individual assessments but, rather, it should summarize principal findings from the evidence,
the faculty’s interpretation of those findings, and changes made in (or planned for) the program as a result.
Describe the steps program faculty has taken to use information from assessments for improvement of both
candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Content Knowledge

While we haven't focused solely on Praxis results in our Response to Conditions
report, the fact that our candidates are generally performing at or above state and
national standards suggests that our program is providing the required foundational
content knowledge for success in this profession. However, after careful scrutiny of
the CAEP reviewers conditions, the department faculty as a whole recognized that we
needed to improve consistency with regard to our assignment documentation and our
assessment tools (rubrics strongly aligned to AASL standards) to ensure we are
communicating program expectations to candidates consistently, which in turn affects
their performance. Thus, we rewrote directions, improved rubrics by strongly aligning
to AASL standards, improved departmental communications, and emphasized the use
of Taskstream for the purpose of data collection and analysis. 

After our careful analysis and interpretation of the data since our initial review, the
evidence showed that while our candidates' Praxis scores are excellent, we
acknowledge that improving both candidate performance and the program itself is an
ongoing process. Based on the evidence with regard to Content Knowledge, moving
forward we will recommend that our candidates complete the Praxis Examination in
the final semester of the program, after they have completed all core course work and
assessments. We will also encourage candidates to take the practice test for the Praxis
prior to taking the exam. This planned change should improve candidates' subscores
across all categories in the Praxis (licensing) exam. 

Professional and Pedagogical Knowledge, Skill and Dispositions

Through our work in completing this overall program assessment, the evidence again
confirmed our need to constantly update our curriculum and instruction to improve our
candidates' performance to reflect the dynamic and evolving nature of the library
media profession. This need was primarily evident when analyzing candidates'
instruction and its impact on student learning, especially instruction that facilitated
access to information in multiple formats for diverse student populations. 



Moving forward, our plan is to ensure that all candidates document their efforts to
provide differentiated instruction to diverse learners in multiple ways, and through
multiple formats, including using emerging technologies, before they instruct in the
classroom. To accomplish this goal, we are redoubling our efforts in this area,
particularly for candidates who are practicing teachers and are extending their
instructional certification by interning in a library media center setting. 

Furthermore, because school librarianship can be an insular field of practice, and the
evidence shows a lack of necessary networking as a school/professional partner, we
will emphasize and require candidate participation in professional organizations, online
collaborative activities, and face-to-face communities of practice with like-minded
professionals. These planned changes should improve candidates' performance on
instruction for diverse student populations and improve their performance as
professionals in the field. These planned changes, especially with regard to
networking, should also improve our programs' visibility in the library media
profession. 

Impact on Student Learning

While it is clear that our candidates are performing effectively in their student teaching
and internship experiences in the field, the evidence shows that the reflection on those
activities, especially with regard to their impact on student learning, has been less
substantial. Moving forward, our candidates will be expected to develop thoughtful
reflections on their teaching activities with a particular emphasis on improving their
teaching and the achievement of their students. Candidates will be required to
perform pre-assessments and a post-assessments during their instruction to
document the impact on their students' learning. 

In addition to the newly designed Assessment 5, the Reflective Paper, the department
faculties will focus extra attention on instructional methods courses that involve lesson
planning and lesson delivery to ensure we are providing additional and adequate
opportunities for candidates to improve and assess their impact on student learning.
These planned changes should improve candidates' performance with regard to impact
on student learning and improve the field experience and MLS program overall. 

Summary

The faculties of the Kutztown University Department of Library and Learning
Technologies recognize this overall CAEP assessment exercise has illuminated areas in
our program where minor improvements and major changes were warranted. We
have addressed the conditions set forth by CAEP and implemented the necessary
changes to strengthen and improve the effectiveness of our program. The changes we
have implemented have made the program not only stronger, but more clearly aligned
to AASL standards and, as a result, our candidates' feedback has been positive and
their performance as educators improved. In addition, our program reputation has
improved, as indicated by our frequent requests for our MLS graduates across PA and
surrounding Northeast and Mid-Atlantic states.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY
  For Revised Reports: Describe what changes or additions have been made to address the standards that were not

met in the original submission. Provide new responses to questions and/or new documents to verify the changes
described in this section. Specific instructions for preparing a Revised Report are available on the CAEP website
at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Response to Conditions Report
are available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-
policies-and-procedur 

(Response limited to 24,000 characters.)

Response to CAEP Report Conditions

This document provides an overview of Kutztown University's College of Education
MLS Graduate Program to prepare Pennsylvania School Library Media Specialists. For
each assessment 1-8, this document reports the CAEP Conditions, the Response to
CAEP Conditions and the Effects of the Response for National Recognition. The original
reviewers reported that the Kutztown University Master of Library Science program is
engaged in thoughtful, purposeful analysis of program courses, and assessments with
a goal of continued program improvement. They further reported that the program
has provided examples of data collection and analysis to inform program change and
improvement, and demonstrates that assessment data are systematically and
comprehensively reviewed by faculty. 

The conditions set forth by CAEP after our last review are outlined in this document,
along with a careful and systematic response to the conditions, and the response
effect on the candidates' improved learning experiences, and confirm our further
commitment to the goal of continued program improvement. 

Overall, in response to the conditions by the CAEP reviewers, we have included the
Master of Library Science program of study that outlines the courses (with titles) and
the experiences required for candidates (Initial or Extension of PA Certification) to
complete the program. See Section I.

Furthermore, we want to re-emphasize that ALL eight assessments are completed by
ALL candidates in the program, although the length of time required for Assessment
#4: Assessment of practicum or internship varies based on the candidates'
certification pursuit of either Initial Certification or Extension of an existing
instructional certification to include library media certification. 

Additionally, we have ensured that all references to Assessments Section II mirror the
names of assessments in Section IV.

Additionally, we have provided all instructions to students for each assessment
(assignment directions). See Section IV.

And finally, we have revised all assessments and rubrics as noted each standard to
ensure that assessments and rubrics align and that rubrics further reflect a qualitative
difference in candidate performance at each level. See Section IV.



Please see below for specific Conditions, Response to Conditions, and Effect of
Response for each Assessment 1-8.
 

Assessment 1: Praxis, including Subscores

Assessment 1 Conditions: 

Overall, the report did not provide conclusive evidence of candidate content
knowledge. Subscores for licensure test data were not provided.
The Praxis Content Knowledge Exam for the Library Media Specialist Certification
measures candidates (n=4) knowledge of five distinct areas: Program Administration,
Collection Development, Information Access and Delivery, Learning and Teaching, and
Professional Development (Leadership and Advocacy). Originally, our CAEP report
reported that all students had passed the Praxis Content Knowledge Exam, however
we failed to provide sub scores for each category of licensure test data and
consequently, we were unable to determine candidate strengths and weaknesses. 

Assessment 1 Response to Conditions:

To correct the indicated deficiency, we collected the data for each candidate for each
of the five content knowledge areas in the Praxis Content Knowledge Exam for the
Library Media Specialist Certification. The data was then analyzed to determine each
candidate's strengths and weaknesses. After analysis of the newly collected data, the
data suggests that our program is meeting its stated goals. All candidates who were
enrolled in the library science graduate program (n=4) have met the state and
national standard threshold and three exceeded the thresholds. Therefore, the data
suggests that the program is aligning with national standards for preparation of
Library Media Specialists. A fifth candidate, who was enrolled in an Art Education
program, also took the Praxis Content Knowledge Exam for the Library Media
Specialist Certification (which PA allows) passed the exam, but with a lower score as
compared to candidates enrolled in our program. 

Assessment 1 Effect of Response:

From the four candidates who were enrolled in our program, we determined that two
were below the national average, one in Collection Development and one in the
Learning and Teaching category. This is not necessarily indicative of a problem, but
we will continue to monitor the data to see if we can determine a pattern. And if a
pattern emerges, we will address this and revisit the curriculum to strengthen the
areas of Collection Development and Learning and Teaching. However, in the future to
improve overall performance, we will recommend that all candidates take the Praxis
Exam in the final semester of their graduate program. 

Assessment 2: Comprehensive Digital Portfolio

Assessment 2 Conditions:



The comprehensive portfolio for Assessment 2 was insufficiently documented by not
providing candidates' guidelines for the portfolio and by using pass or fail indicators of
candidate performance.

Assessment 2 Response to Conditions:

In the original report, we failed to attach the Comprehensive Digital Portfolio
Guidelines, which we provide to all candidates. We have provided the Comprehensive
Digital Portfolio Guidelines in this report (see Section IV, Assessment 2_2 Portfolio
Development Guidelines). The Comprehensive Digital Portfolio is developed while
completing LLT 585, the Digital Portfolios course. The Comprehensive Digital Portfolio
is required of all students who are completing the MLS program and is due four weeks
before their intended graduation date. 

We recognized and subsequently, determined that we were deficient in the evaluation
of Assessment 2 because our evaluation was simply pass or fail. Since our
determination of our deficiency with regard to evaluation of Assessment 2, we have
designed a new rubric with five categories aligned to AASL standards (2.2,
2.3.3.1,4.1,5.2) for successful candidate performance (see Section IV, Assessment 2
Rubric): 

. Use a variety of strategies to promote leisure reading and model personal enjoyment
of reading to create habits of creative expression and life long learning
. Demonstrate ability to develop a collection of reading and information materials in
print and digital formats that support the diverse, developmental, cultural, social and
linguistic needs of p-12 students and their communities 
. Identify and provide support for diverse student information needs. Collaborate and
model multiple strategies for students, teachers, and administration to locate,
evaluate, and ethically use information. 
. Ability to establish connections with other libraries and to strengthen cooperation
among library colleagues for resource sharing, networking, and facilitating access to
information
. Evaluate and select print, non-print, and digital resources using professional
selection tools and evaluation tools to manage a quality collection according to current
cataloging and classification principles. 

In addition, we implemented a new procedure that includes all faculty members in a
collaborative, committee-based review of each candidate's digital portfolio. 

According to the data analysis of the newly revised rubric (as seen on data table in
Section IV, Assessment 2, narrative), our students (n= 5) are exemplary in all areas,
with the exception of their ability to participate in collaborative networks and
intellectual communities of practice. Sixty percent of the students were exemplary in
Category 4 and 40% were acceptable. The data suggests this is a challenge of
available time, since most of our students are practicing teachers, often as solo
teacher librarians and may be limited to collaboration within their buildings and
districts. 



To remediate this problem, we are going to emphasize this standard in our instruction
and encourage students to become involved in online communities of practice and to
engage in social media based outlets with like-minded professionals. 

Assessment 2 Effect of Response:

The new rubric places more responsibility on each candidate to provide an honest
reflective description of each artifact that includes the experience of creating the
artifact, the significance of the artifact and how the experience will impact their future
profession as a certified library media specialist.

Assessment 3: Collaborative Lesson Plan

Assessment 3 Conditions:

Several of the assessments and rubrics submitted by the program need further
revision in order to make them effective for the collection of standards-based data.
The program should consider re-submitting this section of the report once it has
collected data using revised assessments and rubrics.

Assessment 3 Response to Conditions:

As a result of the condition stated for Assessment 3, a new rubric was created with
more robust differentiation between categories and stronger alignment to standards.
New data was collected using the new rubric. See Section IV, Assessment 3, New
Collaborative Lesson Plan Rubric. 

Assessment 3 Effect of Response:

As a result of using the new Collaborative Lesson Plan Rubric, which requires more
robust differentiation between categories and stronger alignment to standards, we
have seen improved candidates' understanding of the AASL standards and candidates'
reflection and revision on lesson plan requirements. Moving forward, we will require
that candidate's lesson objectives are clearly stated, measurable, and indicate
evidence of higher order thinking skills before the candidate is permitted to proceed
with lesson implementation. We will further encourage candidates' innovative thinking
with regard to appropriate methods and strategies to teach in the school library media
classroom, particularly with diverse students populations. 

Assessment 4: Kutztown University Field Supervisor's Assessment of Candidate's
Performance during Fieldwork

Assessment 4 Conditions: 

Provides partial evidence of candidate effects on student learning. Rubric issues with



alignment and description of performance indicators limit this evidence. At this time,
the program has not provided sufficient evidence of candidate impact on P-12 student
learning. Previous naming of assessment #4 was inconsistent: PDE 430 state-wide
evaluation and PDE430 Student teaching clinical experience state wide evaluation.

Assessment 4 Response to Conditions:

A new consistent name was given to Assessment 4, Kutztown University Faculty
Supervisor Assessment of Candidate's Performance. 

As a result of the condition stated for Assessment 4, providing sufficient evidence of
candidate impact on student learning, a new rubric was created with stronger
alignment to the AASL standards, specifically:

. The candidate's Kutztown University Faculty Supervisor will look for evidence that
the candidate has a command of the literature (2.1) and is familiar with a wide range
of materials in youth in multiple formats and languages that support learning. 
�
. The candidate should provide evidence that they are supporting access to
information in multiple formats in ways that address physical, social and intellectual
barriers to access through differentiated instruction, and careful selection of materials
(3.2).
�
. The candidate should model and facilitate the effective use of current and emerging
technologies by designing learning activities that use digital tools and resources to
support communication, creativity and research in today's digital society (3.3).

. The candidate should also demonstrate leadership ability by articulating the role of
the school media library program's impact on student academic achievement within
the context of current educational initiatives in the school or district, and further
communicate the ways in which the library program can enhance school improvement
efforts (4.3) 
�
Assessment 4 Effect of Response:

New data was collected using the new rubric. See Section IV, Assessment 4, Kutztown
University Faculty Supervisor Assessment of Candidate's Performance Rubric. 

The revised rubric required candidates to provide sufficient evidence for each of the
four competencies noted in the rubric. More specifically, the new rubric required that
candidates provided strong evidence of differentiated instruction and strategies to
deliver instruction in multiple formats in ways that address physical, social and
intellectual barriers to access through differentiated instruction, and careful selection
of materials. Candidates were acceptable in providing evidence of differentiated
instruction and information in multiple formats in their selection of materials (Standard
3.2), however we would like to see more candidates in the exemplary category with
regard to Standard 3.2. �

As a result, during instruction, and in our guidance during candidates' performance



before and during fieldwork, the faculty plans to redoubled our emphasis on providing
differentiated instruction for candidates' student population and facilitating access to
information in varied formats.

Assessment 5: Formerly Student Teacher's Reflections of Teaching Experience (for
Initial Certification), and KU Department of LLT Checklist of Activities and Experience
for Interns (for Extension of Certification). For the current reporting period, data
collected Sp 2018 & Fall 2018, we only had candidates in the Extension of Certification
program, therefore we used the LLT Checklist. We recognized that using two tools was
problematic, thus moving forward we will be using a single assessment called the
Reflective Paper, data collection starting Sp 2019. 

Assessment 5: Conditions: 

Provides partial evidence of candidate effects on student learning. Rubric issues with
alignment and description of performance indicators limit this evidence. At this time,
the program has not provided sufficient evidence of candidate impact on P-12 student
learning. Previous naming of Assessment #5 was inconsistent: (1) Clinical student
teaching & field observations, and (2) Student teacher's observations and reflections
of teaching experience.

Assessment 5: Response to Conditions: 

A new consistent name was given to the newly adopted Assessment 5, Reflective
Paper. All initial and extension of certification candidates will now complete this new
assessment. The description of the Reflective Paper performance indicators are now
aligned with the Reflective Paper rubric. However, the adoption of this assessment tool
for measuring candidates' impact on their students' learning was only recently
adopted in Spring 2019. In this report (Section IV), we reported data from the
previous Extension of Certification checklist assessment used in 2018, which we have
since replace with the new assessment, the Reflective Paper. 

Assessment 5: Effect of Response:

Our analysis of the data tells us that while the teachers are performing, they were not
specifically documenting their impact on the students' achievement. Moving forward,
the new Reflective Paper recommends and requires candidates to perform a pre-
assessment and post-assessment of their students' knowledge to measure the impact
of their instruction on their students learning. The reflective paper further requires
candidates to discuss the lesson's impact on student learning, including possible
solutions for lack of student understanding of the lesson. See Section IV, Assessment
5.
The addition of the Reflective Paper assignment provides strong evidence of
candidates' impact on their students' learning. 

Assessment 6: Technology Plan



Assessment 6: Conditions: Provides partial evidence of candidates' knowledge. Rubric
and alignment issues should be addressed in order to fully document candidate
knowledge.

Assessment 6: Response to Conditions:

In response to the condition, a new rubric to assess the Technology Plan was designed
and developed that more closely aligned with the candidates' knowledge of technology
for the library media center. 

Assessment 6: Effect of Response:

The for candidates who were assessed with the newly developed rubric, all performed
at the exemplary level. The Technology Plan assessment is a strong, well-developed
instrument for gathering data and, based on the analysis and interpretation of the
data, we are confident of our candidates' knowledge in this area. However, we plan to
continue to review the instrument as school library media centers continue to evolve.

Assessment 7: Budget Plan

Assessment 7: Conditions: Provides partial evidence of candidates' knowledge. Rubric
and alignment issues should be addressed in order to fully document candidate
knowledge.

Assessment 7: Response to Conditions: 

In response to the condition, a new rubric to assess the Budget Plan was designed and
developed that more closely aligned with the standards and candidates' knowledge of
realistic budget requests and advocacy for the requests for the library media center. 

Assessment 7: Effect of Response:

All candidates performed at the exemplary and/or acceptable levels.
The same candidate performed at the acceptable level in two categories, the role of
the librarian as instructional partner, and the current budget information research.
Based on the analysis and interpretation of the data, we are confident of our
candidates' knowledge in this area. However, we plan to update the budget collection
information sheet (part of the assignment in the field) to encourage richer data
collection by candidates. 

Assessment 8: Creative Book Report

Assessment 8: Conditions: 



There were no specific conditions reported for Assessment 8. However, since we were
re-aligning all of our previous rubrics, we also addressed any standard alignment
issues with the creative book report assignment and rubric. The assignment directions
for the Creative Book Report were also aligned to the standards. 

Assessment 8: Response to Conditions:

In response to the condition, a new rubric to assess the Creative Book Report was
designed and developed that more closely aligned with the standards to measure
candidates' knowledge of diverse students and their needs and interests in literature.
The assignment also required that students pay closer attention to this aspect when
selecting, promoting, and making connections between diverse resources in a variety
of formats. 

Assessment 8: Effect of Response:

All candidates performed at the Exemplary or Acceptable levels with 78% of the
candidates performing at the Exemplary level for all five areas that were evaluated.
We will further stress the needs for understanding the diverse needs of candidates'
students throughout our program and facilitating access to information in multiple
formats. 

In summary, the original reviewers reported that the "Kutztown University Master of
Library Science program is engaged in thoughtful, purposeful analysis of program
courses, and assessments with a goal of continued program improvement." 

Since the initial review, we have carefully scrutinized the CAEP reviewers' conditions
for accreditation of our MLS program. We have carefully and systematically responded
to the reviewers' conditions, and analyzed the effect of these responses. Using this
process has helped the faculty in the Masters of Library Science program improve all
areas of instruction and ensure librarian/teacher candidates are applying the
knowledge they have gained in the program to their classroom instruction. The
changes we implemented over the past evaluation period have been very beneficial
including emphasis on candidates' ability to differentiate instruction for diverse
learners, facilitate access to information in multiple formats, and network with experts
beyond their own classrooms and individual schools. 

As faculty, we learned a tremendous amount about strong alignment to the AASL
standards and the effect on our candidates' improved knowledge, learning
experiences, and instructional practices. Additionally, the library science faculty have
been able to identify areas for further growth, such as the opportunities for candidates
to learn more about emerging technologies and new teaching methods through our
newly redesigned, and newly realigned curriculum. We confirm our commitment to the
goal of dynamic program improvement as the profession of the library media specialist
evolves.



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


