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Professional Semester Pre-Observation (M.Ed.)



Student Name __________________________________________ 	Date(s)____________________

Location: ______________________________________________ 	Grade Level: _______________

Teacher Signature __________________________________________________

OBSERVATION PRE-K-K CLASSROOM

Physical Environment of Classroom:

Describe the set-up of the room. How were tables/desks arranged? Were there: storage areas, learning centers, bulletin boards, libraries/books, math/morning meeting area, etc.? Was student work displayed? Describe and draw a sketch of the room.

















Materials for Children to use:

What student materials did you see: art, blocks, math manipulatives, computers, dramatic play center, wiring center, science materials, library, etc.? Describe.









What did you learn from this observation?

Complete all answers on this form or on a separate paper electronically. Make sure the date and teacher signature are on the paper.

Professional Semester Pre-Observation (M.Ed.)

Student Name __________________________________________ 	Date(s)____________________

Location: ______________________________________________ 	Grade Level: _______________

Teacher Signature _________________________________________________________

OBSERVATION Grade 1-2 CLASSROOM

Lesson Observation:

Did students work in small groups or in large groups? How did the students interact with the teacher? How did students interact with each other? Did the children enjoy what they were working on? Describe your observations.







Lesson Strategies:

Did the teacher state the objective of the lesson? Did the teacher use a “hook” or motivating opening to the lesson? What strategies where used in the implementation of the lesson? Where students actively engaged? Did the teacher differentiate instruction for students? Did the teacher give clear, concise directions and explanation of subject content? What types of assessments were used? What type of lesson closure was there? Describe your observations.









Classroom Environment:

What type of behaviors did you observe in students during this lesson? How did the teacher manage the classroom? How did the teacher redirect students if they behaved inappropriately? How did the teacher acknowledge appropriate behavior? 

                                         

What did you learn from this observation?

Complete all answers on this form or on a separate paper electronically. Make sure the date and teacher signature are on the paper.

Professional Semester Pre-Observations (M.Ed.)

Student Name __________________________________________ 	Date(s)____________________

Location: ______________________________________________ 	Grade Level: _______________

Teacher Signature _________________________________________________________

OBSERVATION Grade 3-4 CLASSROOM

Lesson Observation:

Did students work in small groups or in large groups? How did the students interact with the teacher? How did students interact with each other? Did the children enjoy what they were working on? Describe your observations.







Lesson Strategies:

Did the teacher state the objective of the lesson? Did the teacher use a “hook” or motivating opening to the lesson? What strategies where used in the implementation of the lesson? Where students actively engaged? Did the teacher differentiate instruction for students? Did the teacher give clear, concise directions and explanation of subject content? What types of assessments were used? What type of lesson closure was there? Describe your observations.







Classroom Environment:

What type of behaviors did you observe in students during this lesson? How did the teacher manage the classroom? How did the teacher redirect students if they behaved inappropriately? How did the teacher acknowledge appropriate behavior? 



                                         

What did you learn from this observation?

Complete all answers on this form or on a separate paper electronically. Make sure  the date and teacher signature are on the paper.

Professional Semester Pre-Obs forms.docx


ASSESSMENT # 3: ASSESSMENT OF CANDIDATE TO PLAN and IMPLEMENT APPROPRIATE TEACHING AND LEARNING EXPERIENCES

Lesson Plan

1. Description of assessment 

Teacher candidates are introduced to planning in ELU 545 Managing and Planning during the Professional Semester. The Professional Semester is a block of five courses including methodology, assessment, and classroom management and planning.  Teacher candidates spend two – three days a week in a Pre-K-4 classroom. This is an opportunity for candidates to participate in the daily routine, including teaching experiences, of a Pre-K-4 classroom and making connections from course work to the classroom setting. Teacher candidates are assigned a grade level and a cooperating teacher within participating school districts. Teacher candidates are expected to complete all course assignments from the block of Professional Semester classes during this time. Teacher candidates demonstrate their ability to plan lessons using the Department of Elementary Education Lesson Plan format based on The Pennsylvania Department of Education Standard Aligned System lesson plan and aligned to NAEYC standards for effective instruction.  The first lesson plan teacher candidates submit acts as a baseline for planning. It is analyzed using the NAEYC aligned lesson plan rubric. Near the end of the field experience, the teacher candidate selects a lesson plan they have taught during the field placement to submit as their final lesson plan assessment and that they feel best represents proficiency in NAEYC standards 3, 4, & 5 as represented in the aligned rubric.  

2. Alignment of assessment with NAEYC standards

Assessment 3 addresses NAEYC standards 3, 4, & 5. Candidates must use documentation, assessment, technology and data collection along with effective teaching strategies and tools to promote positive outcomes for children that are developmentally appropriate. Candidates base these decisions upon content knowledge across disciplines to design, teach, and assess curriculum. 

3b. Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection 

3c. Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities 

4b. Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology 

4c. Using a broad repertoire of developmentally appropriate teaching/learning approaches

4d. Reflecting on own practice to promote positive outcomes for each child

5a. Understanding content knowledge and resources in academic disciplines 

5b. Knowing and using central concepts, inquiry tools, and structures of content areas or academic principles 

5c. Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child 

Supportive Skill 5: Identifying and using professional resources

Lesson Plan Rubric Alignment to NAEYC Standards

		NAEYC Standards

		Lesson Plan Categories



		3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

		Evaluation: Chooses assessment(s) to evaluate student learning that aligns with objectives and standards by establishing criteria for student performance of instructional objective(s) and explains how data will be collected



		3c: Understanding and practicing responsible assessment to promote positive outcomes for each child

		Reflection Response -  Report of Students’ Performance in Terms of Stated Objectives : Demonstrates understanding and practice of the data collection in assessment by reporting the students’ performance outcomes on the lesson plan



		4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

		Instructional Materials: Develops a list of materials and technology that support early learning strategies 



		4c. Using a broad repertoire of developmentally appropriate teaching/learning approaches



		Instructional Practices: Chooses developmentally appropriate approaches aligned to curriculum that show attention to processes that support how children learn



		4d: Reflecting on own practice to promote positive outcomes for each child

		Personal Reflection: Completes a reflection, in writing, that indicates the strengths and weaknesses of the lesson to  promote positive student outcomes



		5a: Understand content knowledge and resources in academic disciplines

		Subject Matter: Develops an understanding of subject matter with a description of content knowledge 



		5b: Knowing and using the central concepts, inquiry tools, and structure of content areas, including academic disciplines

		Performance Standard (s) & Objective(s): uses knowledge of core concepts and content structures to plan appropriate and measurable learning objectives aligned to standards from professional organizations in content area



		5c:Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child

		Implementation of Plan: Uses knowledge of early learning teaching/ learning standards to design and implement a developmentally appropriate lesson using quality resources.



		Supportive Skill 5: Identifying and using professional resources

		Resources







3. Description of assessment provided to student 

Lesson planning is an integral part of every teacher's day. Strategies such as practice, peer review, and collaboration are incorporated into the teacher candidate’s coursework to provide meaningful feedback on NAEYC aligned lesson planning. The first lesson plan acts as a baseline for planning and is submitted early in the semester for assessment. For the final assessment, the teacher candidate chooses a field-delivered NAEYC aligned lesson plan that he/she feels best represents proficiency in writing and implementing a NAEYC aligned lesson plan. The following rubric and guidelines are used throughout the process to consistently emphasize alignment to the NAEYC standards. 

KUTZTOWN UNIVERSITY

ELEMENTARY EDUCATION DEPARTMENT

PROFESSIONAL SEMESTER PROGRAM

LESSON PLAN GUIDELINES









Heading:

· Create a clear heading for each lesson plan and place it at the top of page one.

· The required information for the heading is:  student teacher’s name; date lesson is to be taught; cooperating teacher’s name; group size; allotted time; grade level; and the subject or topic of the lesson.

· Be sure to have the cooperating teacher initial the plan.



Standard:  (NAEYC Standard 5b)

· Type the standard(s) being addressed in the lesson.



I.  Performance Objectives (Learning Outcomes): (NAEYC Standard 5b)

· One or more objectives must be stated for each lesson.

· Objectives are stated as learning outcomes in behavioral terms that are clear and measurable.

· Objectives should reflect cognitive, psychomotor and/or affective goals as appropriate.

· Objectives should follow a three part format:  (1) identify who is to perform the desired behavior; (2) identify the actual behavior to be employed in demonstrating mastery of the objective; (3) identify the result, the product or the performance of the behavior that will be evaluated to determine whether the objective has been mastered.

· The five-part “Mager” objective with the three parts mentioned above plus (1b) the conditions under which the behavior should occur and (3b) the criteria for acceptable performance can be used as an alternative format for writing objectives.



II. Instructional Materials: (NAEYC Standard 4b)

· This section requires a list of all materials needed to implement the lesson.

· The list should include the quantity, source, and title of print and non-print materials.

· The list should include the quantity and source of any consumable materials or supplies.

· All handouts should be attached to lesson plan when it is submitted for evaluation.



III. Subject Matter: (NAEYC Standard 5a)

· An accurate and complete outline of WHAT is to be taught in the lesson is required in this section of the plan.  

· New content, including vocabulary, should be listed

· This material could be factual information, concepts, skills or values depending on the lesson.

· Prerequisite content and skills should be listed in this section of the plan.



IV. Implementation   (NAEYC Standard 5c & 4c)

· This section of the plan requires a complete explanation of HOW the lesson will be taught.  It should flow in a developmental, logical, and sequential manner.  Short phrases or narrative may be used for this section and it may be written in outline or bulleted format. 



A. Introduction – This sub-section should:  (1) establish the purpose or objective of the lesson or the students (anticipatory set); (2) connect this lesson to prior knowledge; (3) engage the learners and establish relevance i.e. motivate them.



B.  Development – This sub-section should include a detailed and sequential explanation of the developmentally appropriate methods (strategies and techniques) that will be employed to teach this lesson.  Such things as teacher modeling, ways to check for students’ understanding, and techniques to provide for guided practice should be considered. This section can also include an explanation of room arrangement, a listing of questions to be asked, and even expected student responses.

C.  Closure – This sub-section should include an explanation of the techniques(s) that will be used to summarize or review the lesson’s content and reference to the lesson’s purpose or objective that was presented at the beginning of the lesson.  An assignment, if appropriate, should be listed. (Note: assigning homework is not considered closure).

D. Accommodations - (NAEYC Standard 3c)

This sub-section should include well-planned and suitable accommodations where appropriate

E. Evaluation of Students - (NAEYC Standard 3b)

 This subsection should include a description of the 

measurable criteria and the specific assessment(s) that will be used for evaluating student 

performance of each objective. This section is completed BEFORE the lesson is taught.



V.  Reflective Response

	A.  Report of Students’ Performance in Terms of Stated Objectives (NAEYC Standard 3c)



		1.  This section is to be completed after the lesson is taught.

		2.  A report of how the students actually performed in assessment process will address

     the evaluation plan stated in Section IV–E (above).

3.  Leave blank space for this handwritten report.

	B.  Personal Reflection (Experience + Reflection = Growth) (NAEYC Standard 4d)



		1.  Teacher candidates will thoughtfully consider every lesson taught in light of how

      their latest performance as a teacher correlates with what they believe teaching and 

      learning to be.

		2.  Prior to teaching the lesson, the teacher candidate will list two or three questions to 

     consider for reflection on their teaching behavior.

3.  After each question, leave blank space for this reflection.  Questions such as the         

     following could be considered:

· What instructional/management strategies worked?  Which did not work and why?

· Was my closure effective?

· Was I able to pace my lesson to fit the allotted time?

· How could this lesson be improved?

4.  After the lesson is taught, the questions are answered with a handwritten reflection

     and self-evaluation.

VI. Resources – (NAEYC Standard 5a)

A complete list of resources, including electronic sources, should be included in this section.  Resources should be written in APA format



4. Rubric

Assessment #3 Lesson Plan

		Standard and Key Element

		Does Not Meet 

Expectations

		Meets 

Expectations

		Exceed

Expectations



		Performance Standard(s) and Objective(s)



Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines(5b)



		Candidate does not know or use knowledge of core concepts and content structures; no objectives and/or standards are provided or objectives and/or standards are general and do not align to standards from professional organizations in content area

		Candidate knows and uses knowledge of core concepts and content structures to plan appropriate and measurable learning objectives supported by skills and experiences aligned to standards from professional organizations in content area

		Candidate knows and uses knowledge of core concepts and content structures to plan appropriate measureable learning objectives supported by research-based skills and experiences aligned to standards from professional organizations in content area



		Instructional Materials



Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology(4b)



		Candidate has no list of materials and/or technology or materials listed do not support developmentally appropriate early learning strategies

		Candidate develops a list of materials and technology that support early learning strategies when implementing the lesson; generally includes sources and titles of printed materials/digital materials and/or quantity of materials needed

		Candidate develops a substantial list of materials and technology that support research-based early learning strategies when implementing the lesson; includes all sources and titles of printed materials/digital materials and/or quantity of materials needed



		Subject Matter

(Content including: prerequisite content and key vocabulary)



Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies. (5a)

		Candidate has not developed comprehensive understanding of subject matter; there is an absence of content, prerequisite content and key vocabulary with definitions

		Candidate develops an understanding of subject matter with a description of content knowledge (WHAT is to be taught) and states generally the prerequisite content and/or key vocabulary with definitions that are frequently accurate

		Candidate develops substantial understanding of subject matter with a full description of content knowledge (WHAT is to be taught) and states the prerequisite content and key vocabulary with definitions that are accurate



		Implementation Plan (Content to be Taught:  Introduction, Development, Closure)



Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.(5c)

		Candidate does not demonstrate knowledge of early learning standards in designing and implementing an appropriate lesson; experiences were not meaningful or challenging; resources were not appropriate

		Candidate uses knowledge of early learning teaching/ learning standards to design and implement an appropriate lesson through the creation of experiences that utilized appropriate resources

		Candidate uses knowledge of early learning teaching/ learning standards to design and implement a developmentally appropriate and challenging lesson through the creation of meaningful experiences for each child with the use of high-quality resources



		Instructional Practices

(including accommodations)



Using a broad repertoire of developmentally appropriate teaching/learning approaches (4c)





		Candidate chooses approaches that are not research-based or aligned to curriculum; approaches do not support the processes of how children learn and do not support learning experiences that promote social, emotional, and cognitive acquisitions for children

		Candidate chooses developmentally appropriate approaches aligned to curriculum that show attention to processes that support how children learn; approaches encourage learning experiences that promote social, emotional, and cognitive acquisitions for each child

		Candidate chooses developmentally appropriate research-based approaches to learning aligned to curriculum that exemplify processes that support how children learn; approaches clearly support learning experiences that promote social, emotional, and cognitive acquisitions for each child



		Evaluation of Students



Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. (3b)

		Candidate has no type of assessment(s) and does not  indicate how data will be collected or assessment lacks clarity, alignment with objectives and standards, and measurable criteria for student performance of instructional 

objective(s) through summative/formative forms of assessment (prior to teaching lesson) and is unclear how data will be collected

		Candidate chooses assessment(s) to evaluate student learning that aligns with objectives and standards by establishing criteria for student performance of instructional objective(s) through summative/formative forms of assessment (prior to teaching lesson) and may explain how data will be collected

		Candidate chooses appropriate assessment(s) to evaluate student learning that aligns with objectives and standards by establishing measurable criteria for student performance of instructional objective(s) through summative/formative forms of assessment (prior to teaching lesson) and thoroughly explains how data will be collected



		Reflection Response

A.  Report of Students’ Performance in Terms of Stated Objectives (completed after lesson is taught)



Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities. (3c)

		Candidate does not demonstrate an understanding and practice of data collection in assessment as there is no evidence of reporting the students’ performance outcomes 



		Candidate demonstrates substantial understanding and practice of the data collection in assessment by reporting the students’ performance outcomes on the lesson plan

		Candidate demonstrates thorough understanding and practice of the data collection in assessment by reporting the students’ performance outcomes on the lesson plan in detailed measurable terms



		Reflection Response

B.  Personal Reflection (completed after lesson is taught)



Reflecting on own practice to promote positive outcomes for each child. (4d)



		Candidate does not indicate the strengths and weaknesses of the lesson; Candidate does not take ownership for problems or find ways to promote positive student outcomes

		Candidate completes a reflection, in writing, that indicates the strengths and weaknesses of the lesson to better promote positive student outcomes

		Candidate completes a detailed reflection, in writing, that indicates the strengths and weaknesses of the lesson and indicates ways the lesson will be improved to better promote positive student outcomes



		Resources (if applicable) 

Supportive Skill 5:

Identifying and using professional resources

		Candidate does not identfy professional resouces. There is no  list of student and teacher resources in APA format

		Candidate identifies and uses resources. A partial list of student and teacher resources may/may not be inluded in APA format

		Candidate identifies and uses professional resources. A substainal list of student and teacher resources is included in APA format







5. Summary of data findings

One year of data shows that teacher candidates demonstrated growth from the first lesson plan to the final lesson plan. Teacher candidates demonstrated proficiency in writing objectives and aligning the outcomes to standards and assessment.  The teacher candidates showed strength in this area even in the first lesson plan, probably, because instructors had been practicing writing objectives prior to the writing of the first lesson plan. Teacher candidates also showed strength in identifying instructional materials to be used in the lesson such as the use of effective strategies and tools, including technology, to teach subject matter. Identifying appropriate subject matter poised a challenge to the teacher candidates in the first lesson plan and although the majority met the criteria in the final lesson plan one candidate did not. Subject matter is at times confusing to candidates. Teacher candidates are encouraged to research relevant content to teach not to pull content from just their own experiences, which can contribute to misconceptions being perpetuated. The Implementation section focuses on an introduction, development, and closure. Teacher Candidates are encouraged to provide enough detail so that the delivery of the lesson objectives is abundantly clear to the reader for implementation. The implementation area showed growth from the first plan to the final plan as all candidates met the criteria.  Chosen instructional practices were highly developmentally appropriate. Instructional practices were also strong. Candidates used varied approaches to learning and accommodated for student needs. This area showed much growth from the first plan. Candidates demonstrated their understanding of assessing students. This area had the lowest percentages at exceeds expectations. All the students met the criteria except one. As teacher candidates proceed in the program the evaluation of student learning will need to be monitored. Students take the Assessment course during this same time period in the program. Evidence of teacher candidates’ ability to assess will be seen during the development of the unit in student teaching. Teacher candidates showed little understanding of self-reflection in the baseline lesson plan. They showed improvement on the final lesson plan by reflecting on student performance and reporting the results of the data in measurable terms. Reflecting on one’s own teaching is imperative for excellence in teaching. On the final lesson plan, the majority of candidates demonstrated the ability to reflect on their planning and delivery strengths. In addition, teacher candidates were adequately reflecting on areas where improvement in planning and delivery was necessary. Candidates showed that the majority were able to articulate their strengths as well as areas for improvement during a lesson.  The area of self-reflection requires more mentoring by instructors as the percentage at exceeds expectations was the second lowest.  Teacher candidates had a good sense of what type of resources to use in developing their lesson plans. One teacher candidate did not meet criteria in the areas of subject matter, assessment, and self-reflection. All instructors in the block of courses have been working with this teacher candidate to develop understanding of the criteria not met. 

6. Interpretation of how data provides evidence for meeting standards

The data provided shows the majority of teacher candidates’ competencies in Standards 3, 4, & 5. Candidates demonstrated knowledge of building meaningful curriculum by developing clear measurable criteria for student performance of instructional objective(s) including standards (5b). 95% of candidates exceeded expectations of this standard, although one candidate did not meet the standard. Candidates consistently knew the tools, materials, and technology to use with early learners when planning instruction (4b). In fact, the majority of teacher candidates exceeded expectations. The majority of teacher candidates were able to demonstrate their content knowledge across disciplines (5a). The format of subject matter on the Department of Elementary Education Lesson Plan lesson plan format seems to be the issue. Clarifying the format of subject matter is an area to grow in student teaching. Understanding a broad repertoire of teaching approaches to accommodate all student needs was clearly met (4c). The observing, documenting, and assessing of early learners was demonstrated by most candidates, showing their abilities to use measurable assessments and collecting data that could then be reported (3b, c). Assessment requires monitoring, as it had the lowest percentage of candidates at exceeds expectations and one teacher candidate did not meet expectations. As stated above, the assessment course is taken by students at the same time as lesson planning. Further development is necessary as candidates enter student teaching, specifically in collecting data and using measurable assessments. The ability to reflect on one’s own teaching to provide positive outcomes, including their future professional development was met but one candidate did not meet expectations of this standard (4d). Aiding teacher candidates in self-reflection is an area like subject matter that needs to be developed in student teaching. The majority of candidates were able to use their knowledge to design and implement meaningful lessons that consistently flow in a developmental, logical, and sequential manner which leads to assessment (5c). 



7. Data summary table

		Lesson plan 

Spring 2018

		Does not meet expectations

		Meets Expectations

		Exceeds Expectations

		Average

(Max = 3)



		Pre-lesson plan

Post-lesson plan

		First            Final

N= 23    N=23

		First            Final

N= 23        N=23

		First           Final

N=23        N=23

		First

N=23

		Final

N=23



		[bookmark: _GoBack]Performance Obj. & Standard  Standard 5b

		N=2

9%               

		N=0

0%

		N=4

17 %             

		N=1

5 %

		N =17

74%               

		N=22

95%

		2.65

		2.96



		Instructional Materials

Standard 4b

		N=4

17%               

		N=0

0%

		N=14

61%             

		N=1

5%

		N=5 22%             

		N=22

95 %

		2.04

		2.96



		Subject Matter

Standard 5a

		N=13

56%

		N=1

5 %

		N=9

39%           

		N=6

26 %

		N=1

5%          

		N=16

69%

		1.48

		2.65



		Implementation 

Standard 5c

		N= 5        

22%                

		 N=0

 0%                          

		N=14

61%           

		N=6

26%

		N=4

17%          

		N=17

74%

		1.96

		2.74



		Instructional Practices

Standard 4c

		N=5

22%

		N=0

0%  

		N=14

61%              

		N=4

17%

		N=4

17%

		N=19

83%

		1.96

		2.83



		Evaluation of Students

Standard 3b

		N=7

30.5%

		N=1

5%

		N=9

39%

		N=7

30.5%

		N=7

30.5%

		N=15

64.5%

		2.00

		2.61



		Reflection Response (Report of Student Performance)

Standard 3c 

		N=23

100%

		N=0

0%

		N=0

0%

		N=6

26%

		N=0

0%

		N=17

74%

		1.00

		2.74



		Reflection Response (Personal Reflection)

Standard 4d

		N=23

100%

		N=1

5%

		N=0

0%

		N=6

26%

		N=0

0%

		N=16

69%

		1.00

		2.65



		Resources

Supportive Skill 5

		N=6

26%

		N=0

0%

		N=11

48% 

		N=4

17%

		N=6

26%

		N=19

83%

		2.00

		2.83
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ASSESSMENT # 7: ADDITIONAL ASSESSMENT

Early Childhood Environment Rating Scale Assessment

1. Description of assessment

The Early Childhood Environment Rating Scale (ECERS) is designed to assess the pre-service candidate’s ability to align developmentally appropriate instruction and assessment techniques that result in the meaningful analysis and reflection of student learning. Through the integration of best practices in the early childhood classroom, pre-service candidates are required to examine, using the ECERS Booklet, and present findings through an in-depth reflection on elementary classroom environments and influences and determine if they are developmentally appropriate.



2. Alignment of assessment with NAEYC standards

The ECERS assessment addresses the NAEYC standards 1b, 3b, and 6d as documented on the ECERS rubric. Pre-Service candidates meet these standards through demonstrating competencies in using an effective assessment tool and documenting observations, using knowledge of influences on early learners within the environment based on best practices, and reflecting on how data meets the needs of early learners. 



1b: Knowing and understanding the multiple influences on early development and learning and specific analysis

3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.

6d: Integrating knowledgeable, reflective and critical perspective on early education.



ECERS Rubric Aligned to NAEYC Standards



		NAEYC Standards

		ECERS Criteria



		1b: Knowing and understanding the multiple influences on early development and learning and specific analysis

		Candidate uses knowledge and understanding of influences on early learners by making connections among the research, theory, and experience using the data to support the rating.



		3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.

		Candidate demonstrates use of documentation of findings, and appropriate use of the ECERS assessment tool: rates areas with documentation, directions followed, analyzes data, and distinguishes strengths and weakness.



		6d: Integrating knowledgeable, reflective and critical perspective on early education

		Candidate integrates knowledge, written reflection, and critical perspectives in their presentation of work by using details, organization, and professionalism 







					

3. Description of assessment provided to student

The ECERS assessment is designed to assess the pre-service candidate’s ability to critically examine developmentally appropriate learning environments using a thorough understanding of influences on early learners outlined in research, theory, and experience. Pre-service candidates use the ECERS scoring tool/book to gather accurate documentation on and rate learning environments, all while using the aforementioned research, theory, and experience, as well as data to support the rating in which they presented to each classroom. Pre-Service candidates must draw connections, outline strengths and weaknesses of each learning environment, and provide comments with each of their ratings on the ECERS scoring rubric. Once Pre-Service candidates have drawn their conclusions, examined their data from the ECERS tool and reviewed material of best practices in a learning environment, they must  reflect in a written paper discussing their findings, strengths, weaknesses, data and the theories and research that backs up their conclusions. 



4. Rubric

Assessment #7 ECERS

 

		

		Does Not Meet Expectations

		Meets Expectations

		Exceeds Expectations



		Completion of ECERS Knowing about and using observation, documentation, and other appropriate assessment tools and approaches  (3b)





		Candidate demonstrates major inaccuracies of documentation, findings, and use of assessment tool:

-areas and comments not completed 

-directions not followed 

-review of data does not distinguish strengths and weaknesses 

-significant errors throughout



 

		Candidate demonstrates use of accurate documentation of findings, and appropriate use of assessment tools:

-areas rated with comments 

-booklet directions followed using mostly objective language 

-review of data

-distinguishes strengths and weaknesses

		Candidate demonstrates use of completely accurate documentation of findings, and advanced use of assessment tool:

-all areas rated with comments 

-booklet directions followed using objective language 

-thoroughly reviews data 

-distinguishes strengths and weaknesses

-detailed and descriptive notes



		Delivery & Findings of Evidence on ECERS

Knowing and understanding the multiple influences on early development and learning and specific analysis (1b)



		Candidate did not use knowledge and understanding of influences on early learners and they did not make clear connections among the research, theory, and experience and no connection to data to support the rating.





		Candidate uses knowledge and understanding of influences on early learners by making connections among the research, theory, and experience using the data to support the rating.

		Candidate uses knowledge and understanding of influences on early learners by making detailed, clear connections among the research, theory, and experiences using specific analysis of data to support the rating.



		Quality of Reflection and Analysis of ECERS

Integrating knowledgeable, reflective and critical perspective on early education  (6d)

		Candidate demonstrates misunderstanding of knowledge, written reflection, and critical perspectives in their presentation of work by not using details, organization, and professionalism 







		Candidate integrates knowledge, written reflection, and critical perspectives in their presentation of work by using details, organization, and professionalism 



		Candidate integrates knowledge, written reflection, and critical perspectives in their submission of a reflective paper by using extensive details, organization, and professionalism 











5. Summary of data findings

Data from fall 2018 of EEU 505 demonstrates that candidates have strengths in all the categories assessed. This is evidenced by the Overall Rubric Summary for each category of the Kutztown University ECERS Rubric. Pre-service candidates were able to observe and reflect critically on the material presented to them using the ECERS observation tool at an exemplary level. All pre-service candidates did an exceptional job on their findings, demonstrating their knowledge of both appropriate practice and pedagogy. Pre-service candidates accurately drew connections and outlined strengths and weaknesses of the learning environment and provided comments with each of their ratings on the ECERS scoring rubric and then translated their findings into a scholarly and personal reflection comparing their findings to research, theories, theorists and best practices that they have been studying throughout the semester.  Their overall high success may be contributed to them attending a seminar prior to their observations. During this seminar, the tool was reviewed in depth and pre-service teachers were able to watch a video and practice using their ECERS Booklet and then discuss their findings with classmates and instructor. This was done so everyone had the same background information going into the assessment/observation but would be going into different classrooms of their choosing throughout two counties. Although all candidates met exemplary in all areas, one area of difficulty that the rubric did not address, that was problematic was finding times of availability of enough classrooms and schools that would let the teacher candidates complete their observations. The instructor of record has thought of contacting specific classrooms and coordinating a pre-set schedule so all Pre-Service Candidates use the same classrooms, although the instructor of record is concerned that this may skew results and their ability to use the ECERS tool, the learned best practices and what they are learning from the research by “pre-selecting” classrooms for them to all attend, which would be those practicing best practices. 

 

 

6. Interpretation of how data provides evidence for meeting standards

Pre-service candidates must have knowledge and understanding of family, community and best practices in learning environments prior to completing the assignment. Data demonstrates that pre-service candidates understand the benefits of assessment, in terms of using the data collected, analyzing the data, and using the results of analysis. They used the ECERS assessment, which was designed to assess the candidate’s ability to critically examine developmentally appropriate and best practices in learning environments using a thorough understanding of influences on early learners outlined in research, theory, and experience (3b). Pre-service candidates showed understanding of the influences on early development.  Theory and research provided a knowledge base of socioeconomic conditions, family structures, relationships, home language, and cultural values that was proven by a detailed, in-depth reflective review by their findings and previously done research. (1b). Pre-service candidates prepared as teachers must conduct themselves as members of the profession. They were able to use professional standards, best practices in learning environment and teaching related to the profession of education. They were reflective and critical thinkers, making knowledgeable decisions from a variety of sources in their presentations (6d). 



7. Data summary table

Fall’18      ECERS LEARNING ENVIRONMENT TOOL AND REFLECTION

	  Total number of students= 28	

		[bookmark: _GoBack]NAEYC Standard

		Does Not Meet Expectations

(=2)

		Meets Expectations

(=2)

		Exceeds Expectations

(=3)

		Average

(out of Max 3)



		Number of Students Fall 2018

		

		

		

		



		Completion of ECERS

 (3b)

		N=0

0%

		N=0

0%

		N=28

100%

		3.0





		Delivery & Findings of Evidence on ECERS 

(1b)

		N=0

0%

		N= 0

0%

		N=28

100%

		3.0





		Quality of Reflection and Analysis of ECERS

(6d)

		N=0

0%

		N=0

0%

		N=28

100%

		3.0
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M.Ed. Pre-K-4 PROFESSIONAL SEMESTER



At Kutztown University, the professional semester is the first extended, supervised experience teacher candidates have in the field.  Initially, the emphasis is placed on immersing them in the school and class routines and helping them assimilate the decisions a teacher must make each day.  Then emphasis is placed on "shadowing the teacher"--observing how he/she plans multiple lessons and co-teaching from the mentor teacher's plans.  At the same time, teacher candidates begin to work with small groups.  Gradually, the teacher candidate does the planning for these groups and finally plans and teaches lessons to the whole group. Teacher candidates are assigned to a classroom for eleven weeks on Wednesday, Thursday and four Fridays. Monday and Tuesday candidates attend classes on campus



The elementary education graduate faculty at Kutztown University views the fieldwork in the professional semester as crucial to the effective preparation of beginning teachers.  Thus, candidates are supervised by graduate faculty and mentor teachers who are viewed as partners in this preparation process and frequent contact is important. Each teacher candidate is assigned a university supervising graduate faculty member who visits the candidate on a regular basis. These "walk about" visits provide for informal feedback and communication among the mentor teacher, the teacher candidates, and the supervising faculty member. It is crucial that any concerns be shared with the supervising faculty as soon as possible in order to be proactive vs. reactive.



The teacher candidates have assignments that they must complete as course requirements.  These assignments are the full responsibility of the teacher candidates, but they need to consult with the mentor teacher and obtain their approval for formal lessons.  Teacher candidates must use the standard KU lesson plan format for the lessons they create. 



The mentor teacher and supervising faculty member completes an evaluation of a lesson observation and a final evaluation of the teacher candidate’s performance in the classroom. The teacher candidate completes a self-evaluation, which they share at their final conference. The assigned supervising faculty member conferences with the teacher candidate and completes an overall evaluation of the candidate and recommends for or against student teaching.



M.Ed Prek-4 Professional Semster.docx


ASSESSMENT # 2: CONTENT KNOWLEDGE EALY CHILDHOOD



Educational Philosophy Assessment



1. Description of assessment:

Understanding one’s personal philosophy of education acts as a guiding source for the educator. The Educational Philosophy assesses the teacher candidate’s knowledge and understanding of educational theories as they relate to the development of the child.  Through extensive research and critical reflection, candidates are required to write a paper discussing their beliefs about education rooted in experiences, theorists, theories, and research that supports their beliefs and addresses the multiple areas of children’s development and learning, thus their philosophy



2. Alignment of assessment with NAEYC standards

The Educational Philosophy assessment addresses the NAEYC standards 1a, 6d, and Supportive Skill 5 as documented on the Philosophy of Education rubric. Teacher candidates meet these standards through demonstrating competencies by writing an educational philosophy.  They demonstrate their knowledge of the development of the child by basing their beliefs in theory, research, and addressing the multiple domains of development (1a). The power of reflection within the philosophy is demonstrated in the presentation of clear, researched and organized knowledge of early education (6d).



1a: Knowing and understanding young child’s characteristics and needs, from birth through age 8. 

6d: Integrating knowledgeable, reflective and critical perspective on early education 

Supportive Skill 5: Identifying and using professional resources



Educational Philosophy Rubric Alignment to NAEYC Standards



		NAEYC Standards 

		Educational Philosophy 



		1a: Knowing and understanding young child’s characteristics and needs, from birth through age 8

		Candidate demonstrates knowledge and understanding of child development supported by theoretical perspectives of the six domains within the candidate’s educational philosophy



		6d: Integrating knowledgeable, reflective and critical perspective on early education 



		Candidate demonstrates knowledge, reflection and critical perspectives by identifying the benefits and other characteristics of  the theory/research required in the educational philosophy



		Supportive Skill 5: Identifying and using professional resources



		Candidate identifies and uses professional resources in APA format







				

3. Description of assessment provided to student

The Educational Philosophy assesses a thorough understanding of influences on early learners outlined in research, educational and developmental theory, and experiences. Teacher candidates use the educational philosophy to reflect and discuss what they view as their current philosophy of education and where they see themselves as a teacher, all while using the aforementioned research, theory, and experience. Once teacher candidates have done a cumulative reflection throughout the semester, using assignments, research and observations, they are to use this information to compose a written paper discussing their findings, experiences, theorists, theories and research that backs up their conclusions, thus their philosophy. The following six domains are to be addressed in the philosophy:

· Physical

· Cognitive

· Social

· Emotional

· Language

· Aesthetic

These should be supported by research and theoretical perspectives. Paper should be written in first person. The length of the paper should be no more than two pages. Cite your sources using APA at the end of your paper on a resource page



4. Rubric

Assessment #2



		Standard and Key Element

		Does Not Meet Expectations

		Meets Expectations

		Exceeds Expectations



		Educational Philosophy 

Knowing and understanding young child’s characteristics and needs, from birth through age 8. (1a)



		Candidate does not demonstrate knowledge and understanding of child development. Lacks theoretical perspectives of the six domains. 

		Candidate demonstrates knowledge and understanding of child development supported by theoretical perspectives of the six domains within the candidate’s educational philosophy.

		Candidate demonstrates substantial knowledge and understanding of child development supported by research that presents multiple theoretical perspectives of the six domains within the candidate’s educational philosophy.



		Professional Perspectives

Integrates knowledgeable, reflective, and critical perspectives on early education NAEYC Standard (6d)

		Candidate demonstrates a lack of understanding of knowledge, reflection and critical perspectives by not identifying the benefits and other characteristics of  the theory/research required in the  educational philosophy 

		Candidate demonstrates knowledge, reflection and critical perspectives by identifying the benefits and other characteristics of  the theory/research required in the educational philosophy

		Candidate demonstrates substantial knowledge, reflection and critical perspectives by clearly justifying the benefits  and other characteristics of  the theory/research required in the educational philosophy 



		Professional Resources

Supportive Skill 5: Identifying and using professional resources



		Candidate does not identify professional resources .There is no list of resources in APA format







		Candidate identifies and uses resources. A partial list of resources may/may not include APA format



		Candidate identifies and uses quality professional resources. A comprehensive list of resources is included in APA format







5. Summary of data findings

Data from fall 2018 of EEU 505 demonstrates that candidates have strengths in all the categories assessed. The Overall Rubric Summary for each category of the Kutztown University Educational Philosophy Rubric evidences this. The majority (26/27) of teacher candidates did an exceptional job on their philosophies, demonstrating their knowledge and understanding of child development supported by research, theory, and how it relates to the multiple domains of early learning. Teacher candidates composed scholarly and personal reflections comparing their findings to research, theories, theorists and best practices that they have been studying throughout the semester.  Their overall high success may be contributed to allowing students to submit their philosophies early, for professor feedback and then being able to revise their submissions prior to grading. The philosophy behind this was to help students learn material, APA format, and get them fully thinking about what a philosophy of education truly is.

  

6. Interpretation of how data provides evidence for meeting standards

The field of education is founded on knowledge of child development. Educators are expected to be familiar with current issues, theorists, theories and research in child development and education.  They must also be able to apply this knowledge in their practices. Candidates must build a strong background in early childhood theory and practice to analyze, reflect, and integrate this knowledge in early education experiences. The assessment data conclusively supports evidence that the candidates demonstrated exceptional comprehension of the development and characteristics of the young child (1a). The assessment data also supports evidence that candidates demonstrated their abilities to know, understand, and reflect upon critical perspectives of effective early learning through their study and research of theorists and theories. They were reflective and critical thinkers, making knowledgeable decisions from a variety of sources (6d). With support and guidance teacher candidates demonstrated their ability to use quality professional resources and use APA format. (Supportive Skill 5) The fall 2018 data supports strong evidence that the candidates are competent in meeting the standards for this assessment.

7. Data summary table

Fall’18      Philosophy of Education aligned with NAEYC

	  Total number of students= 28	



		NAEYC Standard

		Does Not Meet Expectations

		Meets Expectations

		Exceeds Expectations

		Average

Max = 3

N= 28



		[bookmark: _GoBack]Professional Perspectives

NAEYC Standard 6d

		N=0

0%

		N=1

3.6%

		N=27

96.4%

		2.96



		Educational Philosophy 

 NAEYC Standard 1a

		N=0

0%

		N= 1

3.6%

		N=27

96.4%

		2.96



		Professional Resources

Supportive Skill 5: 



		N=0

0%

		N=0

0%

		N=28

100%

		3.00
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ASSESSMENT # 6 ADDITIONAL ASSESSMENT



Family and Community Collaboration Partnerships



1. Description of assignment:

In EEU 415, Family and Community Collaboration Partnerships, the teacher candidates are studying the importance of establishing a strong connection between the classroom and the home.  They are also exploring the many elements of diversity that may influence student achievement and development.  This assignment requires teacher candidates to develop a presentation that includes research in one of the following areas: academic, language acquisition, family time, social concerns and behaviors with a target audience of classroom families. The purpose is to enhance the learning aptitude of the child and support parents in educating their child. 



2. Alignment of assessment to NAEYC Standards:

2a – Knowing about and understanding diverse family and community characteristics

2c – Involving families and communities in young children’s development and learning

3d-    Knowing about assessment partnerships with families and with professional colleagues to build effective learning environments.

4b - Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

4d – Reflecting on own practice to promote positive outcomes for each child.



Family and Community Collaboration Partnerships Rubric Alignment to NAEYC Standards



		NAEYC Standards

		Family & Community Collaboration Partnerships Criteria



		2a Knowing about and understanding diverse family and community characteristics



		Candidate demonstrates  decision making by using effective resources that support the needs of the families and the community; resources indicate a selection process based on  culture, language, ethnicity, special needs, family structures, socioeconomic , etc.



		2c  Involving families and communities in young children’s development and learning



		Candidate develops an appropriate family based presentation that focuses on enhancing the learning aptitude of the child  and supports the family in educating their children 





		3d Knowing about assessment partnerships with families and with professional colleagues to build effective learning environments.



		Candidate identifies areas of parental interest or needs to support and engage the family in the child’s education using a survey.



		4b Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology



		Candidate selects activities showing understanding of effective strategies to use with young children and includes how the strategies relate to student learning and are appropriate for grade level and student support; includes technology-based activities, inquiry, and hands-on activities  



		4d – Reflecting on own practice to promote positive outcomes for each child.



		Candidate reflects on their own practice evidenced by  rationales that indicate the selection process for each activity and teaching strategy and  supports the needs of the children







3. Directions provided to students:



The class will work to develop a parent survey of topics based on information from classes. The survey will be distributed to a partner school (Lisa Hunter ELC or PDS). The students will then work in small groups to research and develop a presentation/ workshop on the chosen topics from the survey. The students will be responsible to present the research to the participating parents. Presentations will be held on several evenings to accommodate the parent schedules. Students are required to attend their own presentation and at least two other presentations. Each student will be responsible for their work and be graded individually.





4. Rubric



Assessment # 6 Family and Community Collaboration Partnerships



		Standard and Key Element

		Does not meet expectations          

		Meets Expectations



               

		Exceptional





		Survey of Areas of parental interest

Knowing about assessment partnerships with families and with professional colleagues to build effective learning environments. (3d)

		Candidate does not identify areas of  possible parental interests or needs to support and engage the family in the child’s education

· Concerns given are not relevant or age appropriate 

		Candidate identifies areas of parental interest or needs to support and engage the family in  the child’s education

· Options are generally appropriate to the need of the family and child

		Candidate substantially identifies the areas of parental interests or needs to support and engage the family in the child’s education

· List is appropriate and relevant to the needs of the family and child



		Rationale for each activity and how it relates to the students

Reflecting on own practice to promote positive outcomes for each child (4d)

		Candidate does not reflect on their own practice as evidenced by  a lack of rationales or do not explain how the activities were selected 

· No evidence was given on how they support the needs of the children 

		Candidate reflects on their own practice as evidenced by  rationales that indicate appropriate selection process for each activity and teaching strategy 

· Evidence is given on how they support the needs of the children 

		Candidate reflects thoroughly on their own practice as evidenced by comprehensive  rationales that indicate a thoughtful selection process for each activity and teaching strategy 

· Specific evidence is given on how rationales support the needs of the children 



		Presentation  of learning activities or strategies 

Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology (4b)

		Candidate selects activities showing  no understanding of effective strategies to use with young children and did not include details for parents of how the strategies relate to student learning and are not appropriate for grade level and student support  

		Candidate selects activities showing understanding of effective strategies to use with young children and includes details for parents of how the strategies relate to student learning and are generally appropriate for grade level and student support  

· May include technology-based activities, inquiry, and hands-on activities  

		Candidate selects activities showing extensive understanding of effective strategies to use with young children and includes consistent details for parents of how the strategies relate to student learning and are appropriate for grade level and student support  

· Includes technology-based activities, higher order thinking, inquiry, and hands-on activities



		Relevancy of resources

Knowledge and understanding of diverse family and community characteristics (2a)



		Candidate demonstrates a lack of decision making by using ineffective resources that are not relevant and do not support the needs of the families and the community 

· A majority of the resources do not indicate a thoughtful selection process

		Candidate demonstrates  reflective decision making by using effective resources that support the needs of the families and the community

· Resources indicate an appropriate selection process based on  culture, language, ethnicity, special needs, family structures, socioeconomic , etc.

		Candidate demonstrates knowledgeable, reflective, and critical decision making by using highly effective resources that are relevant and support the needs of the families and the community  

· All resources indicate a thoughtful and diverse selection process based on culture, language, ethnicity, special needs, family structures, socioeconomic, etc.





		Presentation

Involving families and communities in young children’s development and learning (2c)

		Candidate does not develop  a presentation that focuses on enhancing the learning aptitude of the child  and/or  support the family in educating their children 

· Gives insufficient information in the presentation and does not help families utilize the information

		Candidate develops an appropriate family based presentation that focuses on enhancing the learning aptitude of the child  and supports the family in educating their children 

· Gives complete information in the presentation and is able to help families utilize the information

		Candidate develops a comprehensive family based presentation that focuses on enhancing the learning aptitude of the child  and supports the family in educating their children 

· Gives complete and detailed information  in the presentation, is able to modify approaches when indicated, and guides families in utilizing the information









Summary of data findings

One semester of data shows the fall 2019 candidates were highly successful in identifying areas of possible parent interest in order to create the parent survey. The surveys created focused on the relative educational needs for the families and the child. Each candidate met the exceptional rating for the parent survey creation and execution for the fall 2019 semester. In section two of the assessment rubric, candidates were able to successfully select activities and strategies that appropriately supported the needs of the child and their families. All candidates scored in the exceptional range for this area of the rubric with the exception of one candidate, who scored a “met expectations” rating. This candidate did include appropriate activities and information but did not provide specific evidence regarding how the activity specifically supported the child or the family. The data for criterion three, on the assessment rubric, indicates all candidates met with exceptional or met expectations ratings. Three candidates were able to present the information and help families utilize the information they were given. The remainder of the candidates were able to present the information in a complete and detailed way, provided modifications that were necessary to some families and guided families in utilizing the information. The data for the fourth criterion, on the rubric, indicates that all candidates were successful at meeting expectations of providing a selection of materials and information based on the needs of the families. Twenty-four of the twenty-five students were able to select resources that indicated a thoughtful and diverse selection process based on culture, language, ethnicity, special needs, family structures, and socio- economic standing. The final rubric criterion indicates that candidates were able to meet the expectations of presenting the information in an appropriate family based presentation that focused on the needs of the individual children and families. Twenty-one candidates met this criterion with an exceptional rating. These candidates were able to provide a detailed, comprehensive presentation that met the needs of the children and families and guided families in utilizing the information to meet the needs of their children.

6. Interpretation of how data provides evidence for meeting standards

The data provided shows strong evidence of teacher candidates’ competency in components of Standard 2 Building Family and Community Relationships. Candidates demonstrated their abilities in knowing about and understanding diverse family and community characteristics and involving families and communities in young children’s development and learning (2a, 2c). The data provided also indicates that candidates were able to show knowledge about assessment partnerships with families and with professional colleagues and were able to build effective learning environments through the analysis of surveys (3d). Candidates were able to demonstrate an understanding of effective strategies and tools for early education, including appropriate uses of technology and reflective practices to promote positive outcomes for each child as seen in their rationales (4b, 4d). The fall 2018 data supports strong evidence that the candidates are competent in meeting the standards for this assessment.



7. Data Table

		DATA FOR FALL 18 

(N=25)

		Does Not Meet Expectations 

(=1)

		Meets Expectations

(=2)

		Exceeds Expectations

(=3) 

		Average

(Out of Max 3)



		Survey of Areas of Parental Interest (3d)

		N = 0

0%

		N = 0 

0%

		N = 25 

100%

		3.00



		Rationale for each activity and how it relates to the students (4d)

		N = 0 

0%

		N = 1

4%

		N = 24 

96%

		2.96



		  Presentation of learning activities or strategies (4b)

		N = 0 

0%

		N = 3 

12%

		N = 22 

88%

		2.88



		Relevancy of resources (2a)

		N = 0 

0%

		N = 1 

4%

		N = 24 

96%

		2.96



		 Presentation (2c)

		N = 0 

0%

		N = 4 

16%

		N = 21 

84%

		2.84
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EEU 415 Family and Community Collaboration Partnerships



This course explores the relationships of the diverse people, organizations, and societies responsible for the education of young children.  Historical influences, effective teaching strategies and curriculum for working together with families, and successful partnership models are emphasized. Teacher candidates will gain knowledge and demonstrate an understanding of cultural and community diversity as a basis for instructional planning with ELL awareness and accommodations. Field experiences with parent programs and family agencies are required. 

 3 s.h.  3 c.h



EEU 504 Teaching Social Studies and Literacy in Pre-K-4



The content of this course is the integration of social studies and literacy with a focus on developmentally appropriate practices, standards, content, and pedagogy for Pre-K-4 the post baccalaureate program.  The course focuses on the integration of social studies content and literacy strategies to enhance student communication and thinking skills, which are essential to productive citizenship in the context of a global society. 3 s.h. 3 c.h.

 

	

EEU 505 –Child Development and Practice



Child development, theories of learning and developmentally appropriate practice in the field of early childhood education is the focus of this course. Emphasis is placed on knowledge of child development and appropriate practices for infants through age nine. 3 s.h.  3 c.h





EEU 507 Instructional Strategies of Science and Mathematics


A. This course is designed to prepare prospective teachers to teach mathematics and science for a wide variety of young learners.  It is designed to prepare teacher candidates to use an inquiry centered, hands-on, "minds-on" approach as they teach mathematics and science. The course is designed to build on content knowledge, pedagogical knowledge, assessment, and connections to other disciplines in the classroom.  Candidates will be instructed how to integrate learning theory, developmental theory and cognitive science. 3 s.h. 3 c.h.




EDU 504 - Literacy Curriculum and Instruction: PreK-3



This course provides an overview of the current research and best practices focusing on emergent to transitional readers (Pre-K to grade 3) within the balanced literacy framework. Components of effective literacy approaches, and decoding, comprehension and fluency strategies serve as the framework for the course. The course content addresses critical thinking, the reading-writing connection, and motivation as critical elements of effective literacy teaching. Digital literacy strategies will be infused into the content of the course. In addition, learners will explore cross disciplinary literacy expectations and will articulate the value of young readers’/writers’ ability to analyze and create high volume and range of print and non-print text. 3 s.h. 3 c.h.





EDU 523 Assessment: Issues and Concerns for Teachers in a Standards Aligned System   



Participants will focus on a variety of issues regarding the assessment and evaluation of students.  The course provides an opportunity for in-service teachers to study in-depth an issue of personal relevance in their teaching field.  A wide range of techniques to develop skills to address the many components of assessment will be explored.  In keeping with Kutztown’s model of “teacher as lifelong learner,” the course is structured to provide pedagogical foundations, demonstrate various strategies, and examine exemplary materials for use in professional teaching and classroom implementation. 3 c. h., 3 s. h





ELU 545 Managing and Planning in Classrooms



This course prepares teacher candidates to be effective educational leaders by learning, observing, and experiencing varied instructional models, classroom management, conflict resolution, anti-bullying techniques, planning, and professional behavior. Teacher candidates are presented with current learning theory including issues of child and adolescent development, diversity and exceptionality. This course includes an appropriate age level classroom experience where teacher candidates are given the opportunity to apply theories and strategies developed in their coursework.3 c.h., 3 s.h.  

	

SPU  500 - Cognitive Development of Diverse Learners in a Standards Aligned System

This course, designed for general education teachers in graduate programs, surveys the development and provision of special education services to individuals with disabilities in an inclusive environment. Additionally, the identification and characteristics of different types of disabilities will be discussed along with effective collaboration procedures and current classroom management procedures for pre-kindergarten to eighth grade students. 3 c.h., 3 s.h



SPU  514 - Standards-Aligned Instruction for Students with Disabilities in Inclusive Classrooms

This graduate course addresses the knowledge base and skills necessary for general educators to provide standards-aligned curriculum, assessment, and instruction and intervention for students with disabilities into their classrooms. Emphasis is placed on structuring inclusive classrooms and designing appropriate accommodations for elementary and secondary students with disabilities. 3 c.h., 3 s.h



EEU 596 – 597 Specialization in Teaching Pre-K-4 Clinical Experience Part I &II

EEU 596 and EEU 597 Specialization in Teaching Pre-K-4 Clinical Experience are segments of a program requirement which provide two field assignments in a Pre-K – 4 school setting comprising an entire semester. Teacher candidates will teach with a mentor in the school and meet weekly with their university supervisor in a concurrent fieldwork seminar. Content includes focusing on classroom issues, developing planning skills, organizing the classroom for instruction, seeking professional employment, developing classroom management skills, demonstrating professionalism, and relating previously learned material to the day-to-day teaching experience. Teacher candidates prepare for making the transition from graduate student to professional teacher. The field experiences and seminar provide an opportunity for candidates to synthesize their graduate learning experience. 6 c.h., 6 s.h

M. Ed. Pre-K-4 Description - Catalog.docx


KUTZTOWN UNIVERSITY

ELEMENTARY EDUCATION DEPARTMENT

MASTER OF ELEMENTARY EDUCATION with a SPECIALIZATION in TEACHING Pre-K-4 w/certification - 33 credits

Program Code:  GCOEMEDCK4			                    Effective Date:  January 20, 2015

Version Number: 2152 – Spring 2015

Name_____________________________________		Student ID ______________

		GPA 3.0 and clearances (Acts 24, 34 and 114, 151, completed FBI clearance from Identogo in PA) must be completed before applying to the program. Completion of graduate entrance requirements.



		GENERAL COURSES – 6 credits

		Semester Taken

		Grade



		+SPU 500 Cognitive Development of Diverse Learners in a Standards Aligned System (3)

		

		



		+SPU 514 Standards-Aligned Instruction for Students with Disabilities in Inclusive Classrooms (3)

		

		



		+These courses are taken on-line and/or summer/winter sessions 

		

		



		

		

		



		PROFESSIONAL SEMESTER – 15 credits 

		

		



		*EEU 504 Instructional Strategies of Language Arts & Social Studies ( 3) T 8-11

		

		



		*ELU 545  Managing and Planning in Classrooms (3)

T 12:30-3:30

		

		



		*EEU 507 Instructional Strategies of Science and Math (3)

M 2-5

		

		



		*EDU 504 Literacy Curriculum and Instruction PreK-3 (3)

M 10-1

		

		



		*EDU 523 Assessment: Issues and Concerns for Teachers in a Standards Aligned System (3) online

		

		



		

		

		



		SPECIALIZATION – 6 credits 

		

		



		+EEU 415 Family & Community Collaboration Partnerships (3)

		

		



		+EEU 505 Child Development and Practice (3) 



		

		



		+These courses are taken on-line and/or summer/winter sessions 

		

		



		CLINICAL EXPERIENCE – 6 credits final semester

		

		



		#EEU 595 Special. in Teach. Pre-K-4 Clinical Experience I  (3)

#EEU 596 Special. in Teach. Pre-K-4 Clinical Experience II (3)

		

		



		

		

		





*EEU 504, 507, ELU 545, EDU 504, 523 are taken as a block of courses on Monday and Tuesday for three hours each (two courses per day and one online). Observe in the field on Wednesday, Thursday, and some Fridays . 

Revised 3/11, 9/14
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ASSESSMENT # 4: ASSESSMENT OF STUDENT TEACHING

Student Teaching Final Evaluation Rubric

1. Description of assessment

Teacher candidates complete two 8-week student teaching placements as part of their final semester prior to graduation. Placements are made by the Clinical Experience Coordinator in levels Pre-Kindergarten through fourth grade in various settings: urban, suburban, and rural. Prior to student teaching, during the candidate’s first two courses in the program, candidates must do observations in a Pre-k or kindergarten, in a first or second, and in a third or fourth grade classrooms. A template is used to respond to the experiences in each grade setting along with personal reflections. During the Professional Semester in the spring, teacher candidates are assigned to a classroom for eleven weeks on Wednesday, Thursday and four Fridays. Monday and Tuesday candidates attend classes on campus. Candidates are supervised by graduate faculty and mentor teachers who are viewed as partners in this preparation process.   In the fall, student teacher candidates are assigned different grade levels and settings than in the Professional Semester. It is the goal of the Coordinator of Clinical Experience to place candidates at varied grade levels and settings. Candidates are assessed three times during each 8-week experience by the faculty supervisor and the mentor teacher using the college assessment tool. At the end of each placement, candidates are evaluated by their mentor teacher and faculty supervisor using the college’s Kutztown University Student Teacher Evaluation Rubric, which is a required evaluation by all education programs at Kutztown University. The instrument aligns with the Danielson Framework and the required Pennsylvania PDE 430 Evaluation form. The assessment is divided into four areas:  Planning and Preparation, Classroom Environment, Instruction, and Professionalism. The assessment aligns with the NAEYC Professional Preparation Standards. There are multiple data points within this assessment that measure the same key element for NAEYC Standards 1, 2, 3, 4, 5, and 6. This assessment provides a broad view of the candidate’s skills, knowledge, and application of the NAEYC Standards and is given at the end of each placement to provide evidence for the fidelity of our Prek-4 program.

2. Alignment of assessment with NAEYC standards

1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8.		1b: Knowing and understanding the multiple influences on early development and learning

1c Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children

2b: Supporting and engaging families and communities through respectful, reciprocal relationships

 3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children

3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities. 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children 

4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

4c: Using a broad repertoire of developmentally appropriate teaching /learning approaches

5a: Understanding content knowledge and resources in academic disciplines.

5b Knowing and using the central concepts, inquiry tools, and structure of content areas, including academic disciplines 

5c Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child

6a: Identifying and involving oneself with the early childhood field

6c: Engaging in continuous, collaborative learning to inform practice; using technology effectively with young children, with peers, and as a professional resource 

6d: Integrating knowledgeable, reflective, and critical perspectives on early education

Student Teaching Final Evaluation Rubric Alignment to NAEYC Standards						

		NAEYC Standards

		PLANNING and PREPARATION



		5b: Knowledge and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		1a. The teacher candidate displays solid knowledge of the important concepts in the discipline and how these relate to one another. The teacher candidate demonstrates accurate understanding of prerequisite relationships among topics.  The teacher candidate’s plans and practice reﬂect familiarity with a wide range of effective pedagogical approaches in the subject.



		· 1b: Knowing and understanding the multiple influences on early development and learning



		1b.The teacher candidate understands the active nature of student learning and attains information about levels of development for groups of students. The teacher candidate also purposefully acquires knowledge from several sources about groups of students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.



		· 3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children



		1c. Most outcomes represent rigorous and important learning in the discipline and are clear, are written in the form of student learning, and suggest viable methods of assessment. Outcomes reflect several different types of learning and opportunities for coordination, and they are differentiated, in whatever way is needed, for different groups of students



		5a: Understanding content knowledge and resources in academic disciplines.

		1d. The teacher candidate effectively uses resources and instructional technology consistent with students as knowledge constructors to empower students and create digital citizens.



		· 4c: Using a broad repertoire of developmentally appropriate teaching /learning approaches 



		1e. Most of the learning activities are aligned with the instructional outcomes and follow an organized progression suitable to groups of students. The learning activities have reasonable time allocations; they represent signiﬁcant cognitive challenge, with some differentiation for different groups of students and varied use of instructional groups



		3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

		1f. All the instructional outcomes may be assessed by the proposed assessment plan; assessment methodologies may have been adapted for groups of students. Assessment criteria and standards are clear. The teacher candidate has a well-developed strategy for using formative assessment and has designed particular approaches to be used.



		NAEYC Standards

		CLASSROOM ENVIRONMENT



		· 4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children



		2a. Teacher-student interactions are friendly and demonstrate general caring and respect. Such interactions are appropriate to the ages, cultures, and developmental levels of the students. Interactions among students are generally polite and respectful, and students’ exhibit respect for the teacher candidate. The teacher candidate responds successfully to disrespectful behavior among students. The net result of the interactions is polite, respectful, and businesslike, though students may be somewhat cautious about taking intellectual risks.



		· 1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children

		2b.The classroom culture is a place where learning is valued by all; high expectations for both learning and hard work are the norm for most students. Students understand their role as learners and consistently expend effort to learn. Classroom interactions support learning, hard work, and the precise use of language.



		4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		2c.There is little loss of instructional time due to effective classroom routines and procedures. The teacher candidate’s management of instructional groups and transitions, or handling of materials and supplies, or both, are consistently successful. With minimal guidance and prompting, students follow established classroom routines.



		4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		2d. Student behavior is generally appropriate. The teacher candidate monitors student behavior against established standards of conduct. Teacher response to student misbehavior is consistent, proportionate, and respectful to students and is effective.



		· 1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children



		2e.The classroom is safe, and students have equal access to learning activities; the teacher candidate ensures that the furniture arrangement is appropriate to the learning activities and uses physical resources, including technology, effectively.



		NAEYC Standards

		INTRUCTIONAL DELIVERY



		4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		3a. The teacher candidate clearly communicates instructional purpose of the lesson, including where it is situated within broader learning, and explains procedures and directions clearly. Teacher candidate’s explanation of content is well scaffolded, clear and accurate, and connects with students’ knowledge and experience. During the explanation of content, the teacher candidate invites student intellectual engagement. Teacher candidate’s spoken and written language is clear and correct and uses vocabulary appropriate to the students’ ages and interests.



		· 4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology



		3b. Although the teacher candidate may use some low-level questions, he or she asks the students questions designed to promote thinking and understanding. Teacher candidate creates a genuine discussion among students, providing adequate time for students to respond and stepping aside when appropriate. Teacher candidate successfully engages most students in the discussion, employing a range of strategies to ensure that most students are heard.



		· 5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.



		3c. The learning tasks and activities are aligned with the instructional outcomes and designed to challenge student thinking, the result being that most students display active intellectual engagement with important and challenging content and are supported in that engagement by teacher candidate scaffolding. The pacing of the lesson is appropriate, providing most students the time needed to be intellectually engaged.



		· 3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities.



		3d. Feedback is timely and specific on what students did well and what they need to do to improve. Assessment is used regularly by teacher candidate and/or students during the lesson through monitoring of learning progress. Students appear to be aware of the assessment criteria; some of them engage in self-assessment. Questions, prompts, assessments are used to diagnose evidence of learning.



		· 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8.



		3e. The teacher candidate demonstrates flexibility in   differentiation to meet the needs and interests of students including students with IEPs, English-language learners, and other individual students, accommodating student questions, needs, and interests with a variety of strategies.



		NAEYC Standards

		PROFESSIONALISM



		· 6d: Integrating knowledgeable, reflective, and critical perspectives on early education



		4a. The teacher candidate makes an appropriate assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes and can cite general references to support the judgment. The candidate regularly discusses teaching approaches and student learning outcomes with mentor teacher. The teacher candidate reflects on ways to build on successes and makes a few specific suggestions of what could be tried another time the lesson is taught.



		· 2b: Supporting and engaging families and communities through respectful, reciprocal relationships



		4b. The teacher candidate takes initiative in seeking opportunities to learn effective communication with families from the mentor and provides effective support.



		· 6c: Engaging in continuous, collaborative learning to inform practice; using technology effectively with young children, with peers, and as a professional resource.



		4c. The teacher candidate’s professional relationships are characterized by mutual support and cooperation; taking initiative in a culture of professional inquiry, school events and school/district projects.



		· 6a: Identifying and involving oneself with the early childhood field.



		4d. The teacher candidate displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public. The teacher candidate demonstrates full commitment to teaching and a willingness to take on responsibilities.







3. Description of assessment provided to student

At the end of each eight week field assignment, the mentor teacher and faculty supervisor completes the Kutztown University Student Teacher Evaluation Rubric. This tool acts as a source of specific feedback to share with the student teacher. The supervising faculty must have evidence that a student teacher has met the criteria on the form.  Therefore, it is the responsibility of the student teacher and supervising faculty member to collect evidence. Evidence collected by the student teacher be kept in the student teacher’s binder. A working copy form for evidence collection is in the Student Teacher Packet.  The supervisor will maintain their own copy as well.

4. Rubric

Assessment #4 Student Teacher Evaluation









































Kutztown University Student Teacher Evaluation Rubric



Planning and Preparation

		Component

		Not Met

		Acceptable

		Proficient

		In-service Distinguished

(not used for pre-service rating)



		1a: Demonstrating knowledge of content and pedagogy



NAEYC 5b

		In planning and practice, the teacher candidate makes content errors or does not correct errors made by students. The teacher candidate displays little understanding of prerequisite knowledge important to student learning of the content.  The teacher candidate displays little or no understanding of the range of pedagogical approaches suitable to student learning of the content.

		The teacher candidate is familiar with the important concepts in the discipline but displays a lack of awareness of how these concepts relate to one another. The teacher candidate indicates some awareness of prerequisite learning, although such knowledge may be inaccurate or incomplete.  The teacher candidate’s plans and practice reﬂect a limited range of pedagogical approaches to the discipline or to the students.

		The teacher candidate displays solid knowledge of the important concepts in the discipline and how these relate to one another. The teacher candidate demonstrates accurate understanding of prerequisite relationships among topics.  The teacher candidate’s plans and practice reﬂect familiarity with a wide range of effective pedagogical approaches in the subject.

		The teacher displays extensive knowledge of the important concepts in the discipline and how these relate both to one another and to other disciplines. The teacher demonstrates understanding of prerequisite relationships among topics and concepts and understands the link to necessary cognitive structures that ensure student understanding.  The teacher’s plans and practice reﬂect familiarity with a wide range of effective pedagogical approaches in the discipline and the ability to anticipate student misconceptions.



		1b: Demonstrating knowledge of students



NAEYC 1b

		The teacher candidate displays minimal understanding of how students learn—and little knowledge of their varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages—and does not indicate that such knowledge is valuable.

		The teacher candidate displays generally accurate knowledge of how students learn and of their varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages, yet may apply this knowledge not to individual students but to the class as a whole.

		The teacher candidate understands the active nature of student learning and attains information about levels of development for groups of students. The teacher candidate also purposefully acquires knowledge from several sources about groups of students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.

		The teacher understands the active nature of student learning and acquires information about levels of development for individual students. The teacher also systematically acquires knowledge from several sources about individual students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.



		1c: Setting instructional outcomes



NAEYC 3a

		The outcomes represent low expectations for students and lack of rigor, and not all of these outcomes reﬂect important learning in the discipline. They are stated as student activities, rather than as outcomes for learning. Outcomes reﬂect only one type of learning and only one discipline or strand and are suitable for only some students.

		Outcomes represent moderately high expectations and rigor. Some reﬂect important learning in the discipline and consist of a combination of outcomes and activities. Outcomes reﬂect several types of learning, but the teacher candidate has made no effort at coordination or integration. Outcomes, based on global assessments of student learning, are suitable for most of the students in the class.

		Most outcomes represent rigorous and important learning in the discipline and are clear, are written in the form of student learning, and suggest viable methods of assessment. Outcomes reﬂect several different types of learning and opportunities for coordination, and they are differentiated, in whatever way is needed, for different groups of students.

		All outcomes represent high-level learning in the discipline. They are clear, are written in the form of student learning, and permit viable methods of assessment. Outcomes reﬂect several different types of learning and, where appropriate, represent both coordination and integration. Outcomes are differentiated, in whatever way is needed, for individual students.



		1d: Effective use of resources, materials, and technology



NAEYC 5a

		The teacher candidate is unaware and makes poor use of resources and instructional technology to assist student learning.

		The teacher candidate uses resources and instructional technology primarily as a means of delivering instruction with low student active engagement.

		The teacher candidate effectively uses resources and instructional technology consistent with students as knowledge constructors to empower students and create digital citizens.

		The teacher’s knowledge of resources for classroom use and for extending one’s professional skill is extensive, including those available through the school or district, in the community, through professional organizations and universities, and on the Internet.



		1e Designing coherent instruction

 

NAEYC 4c

		Learning activities are poorly aligned with the instructional outcomes, do not follow an organized progression, are not designed to engage students in active intellectual activity, and have unrealistic time allocations. Instructional groups are not suitable to the activities and offer no variety.

		Some of the learning activities and materials are aligned with the instructional outcomes and represent moderate cognitive challenge, but with no differentiation for different students. Instructional groups partially support the activities, with some variety. The lesson or unit has a recognizable structure; but the progression of activities is uneven, with only some reasonable time allocations.

		Most of the learning activities are aligned with the instructional outcomes and follow an organized progression suitable to groups of students. The learning activities have reasonable time allocations; they represent signiﬁcant cognitive challenge, with some differentiation for different groups of students and varied use of instructional groups.

		The sequence of learning activities follows a coherent sequence, is aligned to instructional goals, and is designed to engage students in high-level cognitive activity. These are appropriately differentiated for individual learners. Instructional groups are varied appropriately, with some opportunity for student choice.



		1f: Designing student assessment 



NAEYC 3b

		Assessment procedures are not congruent with instructional outcomes and lack criteria by which student performance will be assessed. The teacher candidate has no plan to incorporate formative assessment in the lesson or unit.

		Assessment procedures are partially congruent with instructional outcomes. Assessment criteria and standards have been developed, but they are not clear. The teacher candidate’s approach to using formative assessment is rudimentary, including only some of the instructional outcomes.

		All the instructional outcomes may be assessed by the proposed assessment plan; assessment methodologies may have been adapted for groups of students. Assessment criteria and standards are clear. The teacher candidate has a well-developed strategy for using formative assessment and has designed particular approaches to be used.

		All the instructional outcomes may be assessed by the proposed assessment plan, with clear criteria for assessing student work. The plan contains evidence of student contribution to its development. Assessment methodologies have been adapted for individual students as the need has arisen. The approach to using formative assessment is well designed and includes student as well as teacher use of the assessment information.










The Classroom Environment

		Component

		Not Met

		Acceptable

		Proficient

		In-service Distinguished

(not used for preservice rating)



		2a: Creating an environment of respect and rapport



NAEYC 4a

		Patterns of classroom interactions, both between teacher candidate and students and among students, are mostly negative, inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental levels. Student interactions are characterized by sarcasm, put-downs, or conﬂict. The teacher candidate does not deal with disrespectful behavior.

		Patterns of classroom interactions, both between teacher candidate and students and among students, are generally appropriate but may reﬂect occasional inconsistencies, favoritism, and disregard for students’ ages, cultures, and developmental levels. Students rarely demonstrate disrespect for one another. The teacher candidate attempts to respond to disrespectful behavior, with uneven results. The net result of the interactions is neutral, conveying neither warmth nor conﬂict.

		Teacher-student interactions are friendly and demonstrate general caring and respect. Such interactions are appropriate to the ages, cultures, and developmental levels of the students. Interactions among students are generally polite and respectful, and students exhibit respect for the teacher candidate. The teacher candidate responds successfully to disrespectful behavior among students. The net result of the interactions is polite, respectful, and businesslike, though students may be somewhat cautious about taking intellectual risks.

		Classroom interactions between teacher and students and among students are highly respectful, reflecting genuine warmth, caring, and sensitivity to students as individuals. Students exhibit respect for the teacher and contribute to high levels of civility among all members of the class. The net result is an environment where all students feel valued and are comfortable taking intellectual risks.



		2b: Establishing a Culture for Learning 



NAEYC 1c

		The classroom culture is characterized by a lack of teacher candidate or student commitment to learning, and/or little or no investment of student energy in the task at hand. Hard work and the precise use of language are not expected or valued. Medium to low expectations for student achievement are the norm, with high expectations for learning reserved for only one or two students.

		The classroom culture is characterized by little commitment to learning by the teacher candidate or students. The teacher candidate appears to be only “going through the motions,” and students indicate that they are interested in the completion of a task rather than the quality of the work. The teacher candidate conveys that student success is the result of natural ability rather than hard work, and refers only in passing to the precise use of language. High expectations for learning are reserved for those students thought to have a natural aptitude for the subject.

		The classroom culture is a place where learning is valued by all; high expectations for both learning and hard work are the norm for most students. Students understand their role as learners and consistently expend effort to learn. Classroom interactions support learning, hard work, and the precise use of language.

		The classroom culture is a cognitively busy place, characterized by a shared belief in the importance of learning. The teacher conveys high expectations for learning for all students and insists on hard work; students assume responsibility for high quality by initiating improvements, making revisions, adding detail, and/or assisting peers in their precise use of language.



		2c: Managing classroom procedures



NAEYC 4a

		Much instructional time is lost due to inefficient classroom routines and procedures. There is little or no evidence of the teacher candidate’s managing instructional groups and transitions and/or handling of materials and supplies effectively. There is little evidence that students know or follow established routines.

		Some instructional time is lost due to partially effective classroom routines and procedures. The teacher candidate’s management of instructional groups and transitions, or handling of materials and supplies, or both, are inconsistent, leading to some disruption of learning. With regular guidance and prompting, students follow established routines.

		There is little loss of instructional time due to effective classroom routines and procedures. The teacher candidate’s management of instructional groups and transitions, or handling of materials and supplies, or both, are consistently successful. With minimal guidance and prompting, students follow established classroom routines.

		Instructional time is maximized due to efficient and seamless classroom routines and procedures. Students take initiative in the management of instructional groups and transitions, and/or the handling of materials and supplies. Routines are well understood and may be initiated by students.



		2d: Managing student behavior



NAEYC 4a

		There appear to be no established standards of conduct, or students challenge them. There is little or no teacher candidate monitoring of student behavior and response to students’ misbehavior is repressive or disrespectful of student dignity.

		Standards of conduct appear to have been established, but their implementation is inconsistent. The teacher candidate tries, with uneven results, to monitor student behavior and respond to student misbehavior.

		Student behavior is generally appropriate. The teacher candidate monitors student behavior against established standards of conduct. Teacher response to student misbehavior is consistent, proportionate, and respectful to students and is effective.

		Student behavior is entirely appropriate. Students take an active role in monitoring their own behavior and/or that of other students against standards of conduct. Teacher monitoring of student behavior is subtle and preventive. The teacher’s response to student misbehavior is sensitive to individual student needs and respects students’ dignity.



		2e: Organizing physical space



NAEYC 1c

		The classroom environment is unsafe, or learning is not accessible to many. There is poor alignment between the arrangement of furniture and resources, including computer technology, and the lesson activities.

		The classroom is safe, and essential learning is accessible to most students. The teacher candidate makes modest use of physical resources, including technology. The teacher candidate attempts to adjust the classroom furniture for a lesson or, if necessary, to adjust the lesson to the furniture, but with limited effectiveness.

		The classroom is safe, and students have equal access to learning activities; the teacher candidate ensures that the furniture arrangement is appropriate to the learning activities and uses physical resources, including technology, effectively.

		The classroom environment is safe, and learning is accessible to all students, including those with special needs. The teacher makes effective use of physical resources, including computer technology. The teacher ensures that the physical arrangement is appropriate to the learning activities. Students contribute to the use or adaptation of the physical environment to advance learning.










Instruction

		Component

		Not Met

		Acceptable

		Proficient

		In-service Distinguished

(not used for preservice rating)



		3a:Communication



NAEYC 4a

		The instructional purpose of the lesson is unclear to students, and the directions and procedures are confusing. The teacher candidate’s explanation of the content contains major errors. The teacher candidate’s spoken or written language contains errors of grammar or syntax. The teacher candidate’s vocabulary is inappropriate, vague, or used incorrectly, leaving students confused.

		The teacher candidate’s attempt to explain the instructional purpose has partial success, and/or directions and procedures must be clarified after initial student confusion. The teacher candidate’s explanation of the content may contain minor errors; some portions are clear; other portions are difficult to follow. The teacher candidate’s explanation consists of a monologue, with no invitation to the students for intellectual engagement. Teacher candidate’s spoken language is correct; however, his or her vocabulary is limited, or not fully appropriate to the students’ ages or backgrounds.

		The teacher candidate clearly communicates instructional purpose of the lesson, including where it is situated within broader learning, and explains procedures and directions clearly. Teacher candidate’s explanation of content is well scaffolded, clear and accurate, and connects with students’ knowledge and experience. During the explanation of content, the teacher candidate invites student intellectual engagement. Teacher candidate’s spoken and written language is clear and correct and uses vocabulary appropriate to the students’ ages and interests.

		The teacher links the instructional purpose of the lesson to student interests; the directions and procedures are clear and anticipate possible student misunderstanding. The teacher’s explanation of content is thorough and clear, developing conceptual understanding through artful scaffolding and connecting with students’ interests. Students contribute to extending the content and help explain concepts to their classmates. The teacher’s spoken and written language is expressive, and the teacher finds opportunities to extend students’ vocabularies.



		3b: Using questioning and discussion techniques



NAEYC 4b

		Teacher candidate’s questions are of low cognitive challenge, require single correct responses, and are asked in rapid succession. Interaction between teacher candidate and students is predominantly recitation style, with the teacher candidate mediating all questions and answers. A few students dominate the discussion

		Teacher candidate’s questions lead students through a single path of inquiry, with answers seemingly determined in advance. Alternatively, the teacher candidate attempts to frame some questions designed to promote student thinking and understanding, but only a few students are involved. Teacher candidate attempts to engage all students in the discussion and to encourage them to respond to one another, but with uneven results.

		Although the teacher candidate may use some low-level questions, he or she asks the students questions designed to promote thinking and understanding. Teacher candidate creates a genuine discussion among students, providing adequate time for students to respond and stepping aside when appropriate. Teacher candidate successfully engages most students in the discussion, employing a range of strategies to ensure that most students are heard.

		Teacher uses a variety or series of questions or prompts to challenge students cognitively, advance high-level thinking and discourse, and promote metacognition. Students formulate many questions, initiate topics, and make unsolicited contributions. Students themselves ensure that all voices are heard in the discussion.



		3c: Engaging students in learning



NAEYC 5c

		Learning tasks and activities, materials, resources, instructional groups and technology are poorly aligned with the instructional outcomes or require only rote responses. The pace of the lesson is too slow or too rushed. Few students are intellectually engaged or interested. 

		Learning tasks and activities are partially aligned with the instructional outcomes but require only minimal thinking by students, allowing most to be passive or merely compliant. The pacing of the lesson may not provide students the time needed to be intellectually engaged. 

		The learning tasks and activities are aligned with the instructional outcomes and designed to challenge student thinking, the result being that most students display active intellectual engagement with important and challenging content and are supported in that engagement by teacher candidate scaffolding. The pacing of the lesson is appropriate, providing most students the time needed to be intellectually engaged. 

		Virtually all students are intellectually engaged in challenging content through well-designed learning tasks and suitable scaffolding by the teacher and fully aligned with the instructional outcomes. In addition, there is evidence of some student initiation of inquiry and of student contribution to the exploration of important content. The pacing of the lesson provides students the time needed to intellectually engage with and reflect upon their learning and to consolidate their understanding. Students may have some choice in how they complete tasks and may serve as resources for one another.



		3d: Using Formative Assessment and Feedback in Instruction



NAEYC 3c

		Feedback is absent or of poor quality. There is little or no assessment or monitoring of student learning. Students do not appear to be aware of the assessment criteria and do not engage in self-assessment.

		Feedback to students is general or highlights errors without information for how to improve. Assessment is used sporadically by teacher candidate and/or students to support instruction through some monitoring of progress in learning. Students appear to be only partially aware of the assessment criteria used to evaluate their work, and few assess their own work. Questions, prompts, and assessments are rarely used to diagnose evidence of learning.

		Feedback is timely and specific on what students did well and what they need to do to improve. Assessment is used regularly by teacher candidate and/or students during the lesson through monitoring of learning progress. Students appear to be aware of the assessment criteria; some of them engage in self-assessment. Questions, prompts, assessments are used to diagnose evidence of learning.

		A variety of feedback, from both their teacher and their peers, is accurate, timely, specific, and helps students know what they did well and what they need to do to improve. Assessment is fully integrated into instruction through extensive use of formative assessment. Students appear to be aware of, and there is some evidence that they have contributed to, the assessment criteria. Students self-assess and monitor their progress. Questions, prompts, assessments are used regularly to diagnose evidence of learning by individual students.



		3e: Demonstrating flexibility and responsiveness



NAEYC 1a

		The teacher candidate adheres to the instruction plan in spite of evidence of poor student understanding or lack of interest. Teacher candidate ignores student questions; when students experience difficulty, the teacher candidate blames the students or their home environment. 





		The teacher candidate demonstrates some flexibility in accommodating student questions, needs, and interests.

		The teacher candidate demonstrates flexibility in   differentiation to meet the needs and interests of students including students with IEPs, English-language learners, and other individual students, accommodating student questions, needs, and interests with a variety of strategies. 

		Teacher seizes an opportunity to enhance learning, building on a spontaneous event or student interests, or successfully adjusts and differentiates instruction to address individual student misunderstandings. Teacher persists in seeking effective approaches for students who need help, using an extensive repertoire of instructional strategies and soliciting additional resources from the school or community. In addition to the characteristics of “proficient”: The teacher’s adjustments to the lesson are designed to assist individual students. Teacher seizes on a teachable moment to enhance a lesson. The teacher conveys to students that s/he won’t consider a lesson “finished” until every student understands and that s/he has a broad range of approaches to use. In reflecting on practice, the teacher can cite others in the school and beyond whom s/he has contacted for assistance in reaching some students. 










Professionalism

		Component

		Not Met

		Acceptable

		Proficient

		In-service Distinguished

(not used for preservice rating)



		4a:Reflecting on Teaching and student learning



NAEYC 6d

		The teacher candidate does not know whether a lesson was effective or achieved its instructional outcomes, or the teacher candidate profoundly misjudges the success of a lesson. The teacher candidate has no suggestions for how a lesson could be improved.

		The teacher candidate has a generally accurate impression of a lesson’s effectiveness and the extent to which instructional outcomes were met. The teacher candidate discusses teaching approaches, but not student learning outcomes with mentor teacher. The teacher candidate makes general suggestions about how a lesson could be improved.

		The teacher candidate makes an appropriate assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes and can cite general references to support the judgment. The candidate regularly discusses teaching approaches and student learning outcomes with mentor teacher. The teacher candidate reflects on ways to build on successes and makes a few specific suggestions of what could be tried another time the lesson is taught.

		The teacher makes a thoughtful and accurate assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes, citing many specific examples from the lesson and weighing the relative strengths of each. Drawing on an extensive repertoire of skills, the teacher offers specific alternative actions, complete with the probable success of different courses of action.



		4b:Ccommunication with Families 



NAEYC 2b

		Even with supervision, the teacher candidate has demonstrated ineffective or inappropriate skills for communication and involvement with families.  



		The teacher candidate accepts opportunities to learn effective communication with families from the mentor and provides limited support.

		The teacher candidate takes initiative in seeking opportunities to learn effective communication with families from the mentor and provides effective support.

		The teacher communicates frequently with families in a culturally sensitive manner, with students contributing to the communication. The teacher responds to family concerns with professional and cultural sensitivity. The teacher’s efforts to engage families in the instructional program are frequent and successful.



		4c: Participating in a Professional Community 



NAEYC 6c

		The teacher candidate’s relationships with colleagues are negative or self-serving. The teacher candidate avoids participation in a professional culture of inquiry, resisting opportunities to become involved. The teacher candidate avoids becoming involved in school events or school and district projects recommended by mentor teachers.  

		The teacher candidate’s professional relationships are cordial and fulfill school/district duties recommended by the mentor teachers; including involvement in a culture of inquiry, school events and/or school/district projects when asked. 

		The teacher candidate’s professional relationships are characterized by mutual support and cooperation; taking initiative in a culture of professional inquiry, school events and school/district projects.

		Professional relationships are characterized by mutual support, cooperation and initiative in assuming leadership in promoting a culture of inquiry and making substantial contributions to school/district projects. 



		4d: Showing Professionalism



NAEYC 6a 

		The teacher candidate interactions are characterized by questionable professionalism in dress, grooming, use of social media, communication, timeliness, commitment to teaching, ability to take on responsibilities.

		The teacher candidate interaction are characterized by honest, genuine but inconsistent professionalism in dress, grooming, use of social media, communication, timeliness, commitment to teaching, ability to take on responsibilities.

		The teacher candidate displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public. The teacher candidate demonstrates full commitment to teaching and a willingness to take on responsibilities.

		The teacher can be counted on to hold the highest standards of honesty, integrity, and confidentiality and takes a leadership role with colleagues. The teacher is highly proactive in serving students, seeking out resources when needed. The teacher makes a concerted effort to challenge negative attitudes or practices to ensure that all students, particularly those traditionally underserved, are honored in the school. The teacher takes a leadership role in team or departmental decision making and helps ensure that such decisions are based on the highest professional standards. The teacher complies fully with school and district regulations, taking a leadership role with colleagues.







5. Summary of data findings

Data from fall 2018 of first and second student teaching placements demonstrates that candidates have strengths in all four categories assessed. This is evidenced by the Overall Rubric Summary for each category of the Kutztown University Teacher Evaluation Rubric. The majority of student teachers who achieved acceptable or proficient ranged from 96% - 100%. There was one student teacher who consistently scored not met in specific areas. It should be noted that this specific student did not graduate. The majority of candidates showed growth from the first assignment of student teaching to the second assignment, specifically in Instruction and Professionalism when looking at proficient percentages. Percentages in Professionalism showed the most growth from the first assignment to the second assignment. Variables in data collected from the first and second assessment are: different grade level, different setting, different mentor teacher, and perhaps a different supervising faculty member. In category I, Planning and Preparation, the percentage of student teachers at proficient was slightly higher in the first placement than in the second placement except in one area - 1d Effective use of resource materials and technology. Two areas that showed a slide from the first placement to the second assignment were 1b Demonstrating knowledge of students and 1f Designing student assessments. However, these areas showed improvement from Assessment #3 – lesson plans. In category II, Classroom Environment, the most improved area was 2c Managing classroom procedures. 2a Creating an environment of respect and rapport had 100% of student teachers demonstrating proficiency in the first placement. The second placement two student teachers were at the acceptable level. Both these student teachers struggled with consistency in maintaining respect. In category III, Instruction, the most growth was seen in 3b Using questioning and discussion techniques and 3d Using formative assessment and feedback in instruction. Although in Planning, Category I, student teachers were not as clear about assessments to be used they were able to implement and use appropriate assessment in a lesson. In category IV, Professionalism, as stated previously, the most growth was evidenced in this section. 

6. Interpretation of how data provides evidence for meeting standards

The data provided on the Percentages by Aligned NAEYC Standards chart shows strong evidence of teacher candidates’ competency in Standard 6, Becoming a Professional. Professionalism was evident in ethical behaviors by candidates, self-reflection, knowledge of the community, attending professional development opportunities, and communication with school personal and families (6a, 6c, 6d). The most growth from placement one to placement two was seen in Standard 2, Building Family and Community Relationships. All candidates attended parent/teacher conferences; attended Meet the Parents Night, some attended after school programs, wrote newsletters, and corresponded directly with parents (2b).  Standard 3, Observing, Documenting, and Assessing to Support Young Children also shows growth from the first placement to the second placement. Candidates demonstrated competency in their ability to use assessments appropriate for young learners that promotes positive outcomes (3a, 3c).The area of assessment that needs more development is documentation of assessment (3b). In planning and preparing lessons, teacher candidates need to clearly define how they will assess and collect data. Standard 5, Using Content Knowledge to Build Meaningful Curriculum shows competency in content knowledge, resources, designing and implementing curriculum (5a, 5c). In planning of lessons, some teacher candidates do not always clearly define the content to be taught although in implementation were able to successfully teach the content (5b). Teacher candidates need to clearly define their solid knowledge of the important concepts in the discipline. Teacher candidates demonstrated an understanding of Standard 1, Promoting Child Development and Learning. Teacher candidates understood young children’s characteristics and needs and how to create a positive learning environment (1a, 1c). An area to grow is awareness of the multiple influences on learning for the young child, which applies to accommodating and differentiating learning on the lesson plan (1b). Standard 4, Using Developmentally Effective Approaches shows that some modifications need to be made. Communicating and creating positive relationships based on respect are areas to adapt as well as consistently monitoring student behaviors (4a). Candidates consistently improved in the area of management of the classroom and of the students from the first assignment to the second assignment and demonstrated their competencies with the standards. Using effective strategies and tools increased significantly from the first placement but is still an area to watch (4b). Teacher candidates did demonstrate competency in designing coherent instruction with appropriate teaching approaches (4c). 



7. Data summary table

Fall’18      Student Teaching: First Placement & Second Placement

	  Total number of student teachers first placement =17	second placement =16



		NAEYC Standard

		KU Student Teacher Evaluation Rubric

		Not Met

(=1)

		Acceptable

(=2)

		Proficient

(=3)

		Average

(Max = 3)



		

		Preparation & Planning

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 



		 5b: Knowledge and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		1a Demonstrating knowledge of content and pedagogy

		N=1

5.88%



		N=1

6.25%

		N=3

17.64%

		N=3

18.75%

		N=13

76.48%

		N=12

75%

		2.71

		2.69



		· 1b: Knowing and understanding the multiple influences on early development and learning

		1b. Demonstrating knowledge of students

		N=0

0%

		N=0

0%

		N=1

5.88%

		N=4

25%

		N=16

94.12%

		N=12

75%

		2.94

		2.75



		· 3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children

		1c Setting Instructional outcomes

		N=0

0%

		N=0

0%

		N= 1

5.88%

		N=1

6.25%

		N=16

94.12%

		N=15

93.75%

		2.94

		2.94



		5a: Understanding content knowledge and resources in academic disciplines.

		1d Effective use of resources, materials, and technology

		N=0

0%

		N=0

0%

		N=3

17.64%

		N=2

12.5%

		N=14

82.36%

		N=14

87.5%

		2.82

		2.88



		· 4c: Using a broad repertoire of developmentally appropriate teaching/ learning approaches 

		1e Designing coherent instruction

		N=1

5.88%

		N=1

6.25%

		N=1

5.88%

		N=2

12.5%

		N=15

88.24%

		N=13

81.25%

		2.82

		2.75



		· 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

		1f Designing student assessments

		N=0

0%

		N=1

6.25%

		N=2

11.76%

		N=3

18.75%

		N=15

88.24%

		N=12

75%

		2.88

		2.69



		



		Classroom Environment

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 



		· 4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		2a. Creating an environment of respect and rapport

		N=0

0%

		N=0

0%

		N=0

0%

		N=2

12.5%

		N=17

100%

		N=14

87.57%

		3.00

		2.88



		· 1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children

		2b Establishing a culture for learning

		N=0

0%

		N=0

0%

		N=1

5.88%

		N=3

18.75%

		N=16

94.12%

		N=13

81.25%

		2.94

		2.81



		· 4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		2c Managing classroom procedures

		N=0

0%

		N=0

0%

		N=6

35.29%

		N=3

18.75%

		N=11

64.71%

		N=13

81.25%

		2.65

		2.81



		· 4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		2d Managing student behavior

		N=0

0%

		N=0

0%

		N=6

35.29%

		N=5

31.25%

		N=11

64.71%

		N=11

68.75%

		2.65

		2.69



		· 1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children

		2e Organizing physical space

		N=0

0%

		N=0

0%

		N=1

5.88%

		N=3

18.75%

		N=16

94.12%

		N=13

81.25%

		2.94

		2.81



		· 

		Instruction

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 



		· 4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		3a Communication

		N=0

0%

		N=1

6.25%

		N=3

17.64%

		N=3

18.75%

		N=14

82.36%

		N=12

75%

		2.82

		2.69



		· 4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

		3b Using questioning and discussion techniques

		N=1

5.88%

		N=0

%

		N=6

35.29%

		N=4

25%

		N=10

58.83%

		N=12

75%

		2.53

		2.75



		· 5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.

		3c Engaging students in learning

		N=0

0%

		N=0

0%

		N=3

17.64%

		N=2

12.5%

		N=14

82.36%

		N=14

87.5%

		2.82

		2.88



		· 3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities.

· 

		3d Using formative assessment and feedback in instruction

		N=0

0%

		N=1

6.25%

		N=4

23.53%

		N=0

0%

		N=13

76.47%

		N=15

93.75%

		2.76

		2.88



		· 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		3e Demonstrating flexibility and responsiveness

		N=0

0%

		N=0

0%

		N=4

23.53%

		N=3

18.75%

		N=13

76.47%

		N=13

81.25%

		2.76

		2.81



		· 

		Professionalism

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 

		1st 

		2nd 



		· 6d: Integrating knowledgeable, reflective, and critical perspectives on early education

· 

		4a Reflecting on teaching and student learning

		N=0

0%

		N=1

6.25%

		N=5

29.41%

		N=1

6.25%

		N=12

70.59%

		N=14

87.5%

		2.71

		2.81



		· 2b: Supporting and engaging families and communities through respectful, reciprocal relationships

		4b Communication with Families

		N=0

0%

		N=0

0%

		N=6

35.29%

		N=2

12.5%

		N=11

64.71%

		N=14

87.5%

		2.65

		2.88



		· 6c: Engaging in continuous, collaborative learning to inform practice; using technology effectively with young children, with peers, and as a professional resource

		4c Participating in a professional community

		N=0

0%

		N=0

0%

		N=2

11.76%

		N=2

12.5%

		N=15

88.24%

		N=14

87.5%

		2.88

		2.88



		· 6a: Identifying and involving oneself with the early childhood field.

· 

		4d Showing professionalism

		N=1

5.88%

		N=1

6.25%

		N=2

11.76%

		N=0

0%

		N=14

82.36%

		N=15

93.75%

		2.76

		2.88







[bookmark: _GoBack]Overall Rubric Summary for each Category by Percentage

		Categories on Rubric

		Not Met

		Acceptable

		Proficient

		Acceptable & Proficient 



		

		1st

		2nd

		1st

		2nd

		1st

		2nd

		1st

		2nd



		Planning & Preparation

		1.96%

		3.125%

		10.78%

		15.625%

		87.26%

		81.25%

		98.04%

		96.87.5%



		Classroom Environment

		0%

		0%

		16.468%

		20%

		83.532%

		80%

		100%

		100%



		Instruction

		1.18%

		2.5%

		23.526%

		15%

		75.29%

		82.5%

		98.82%

		97.5%



		Professionalism

		1.47%

		3.125%

		22.055%

		7.8125%

		76.475%

		89.0625%

		98.53%

		96.875







Percentages by Aligned NAEYC Standards

		NAEYC Standards

		Rubric

		Not Met                      

		Acceptable

		Proficient



		

		

		1st

		2nd

		1st

		2nd

		1st

		2nd 



		Standard 1. Promoting Child Development and Learning

		

		

		

		

		

		

		



		1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		3e

		0%

		0%

		23.53%

		18.75%

		76.47%

		81.25%



		1b: Knowing and understanding the multiple influences on early development and learning

		1b

		0%

		0%

		5.88%

		25%

		94.12%

		75%



		1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children

		2b

2e

		0%

0%

		0%

0%

		5.88%

5.88%

		18.75%

18.75%

		94.12%

94.12%

		81.25%

81.25%



		Overall Percentage for Standard 1

		

		

		

		10.29%

		20.31%

		89.71%

		79.69%



		Standard 2. Building Family and Community Relationships 

		

		

		

		

		

		

		



		2b: Supporting and engaging families and communities through respectful, reciprocal relationships

		4b

		0%

		0%

		35.29%

		12.5%

		64.71%

		87.5%



		Overall Percentage for  Standard 2

		

		

		

		35.29%

		12.5%

		64.71%

		87.5%



		Standard 3. Observing, Documenting, and Assessing to Support young Children and families

		

		

		

		

		

		

		



		3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children

		1c

		0%

		0%

		5.88%

		6.25%

		94.12%

		93.75%



		3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

		1f

		0%

		6.25%

		11.76%

		18.75%

		88.24%

		75%



		3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities

		3d

		0%

		6.25%

		23.53%

		0%

		76.47%

		93.75%



		Overall Percentage for Standard 3

		

		

		4.16%

		13.73%

		8.34%

		86.27%

		87.5%



		Standard 4. Using Developmentally Effective Approaches

		

		

		

		

		

		

		



		4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children

		2a

2c

2d

3a

		0%

0%

0%

0%

		0%

0%

0%

6.25%

		0%

35.29%

35.29%

17.64%

		12.5%

18.75%

31.25%

18.75%

		100%

64.71%

64.71%

82.36%

		87.57%

81.25%

68.71%

75%



		4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

		3b

		5.88%

		0%

		35.29%

		25%

		58.83%

		75%



		4c: Using a broad repertoire of developmentally appropriate teaching/ learning approaches 

		1e

		5.88%

		6.25%

		5.88%

		12.5%

		88.24%

		81.25%



		Overall Percentage for Standard 4

		

		1.96%

		2.08%

		21.57%

		19.79%

		76.47%

		78.18%



		Standard 5. Using Content Knowledge to Build Meaningful Curriculum

		

		

		

		

		

		

		



		5a: Understanding content knowledge and resources in academic disciplines.

		1d

		0%

		0%

		17.64%

		12.5%

		82.36%

		87.5%



		5b: Knowledge and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		1a

		5.88%



		6.25%

		17.64%

		18.75%

		76.48%

		75%



		5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.

		3c

		0%

		0%

		17.64%

		12.5%

		82.36%

		87.5%



		Overall Percentage for Standard 5

		

		1.96%

		2.08%

		17.64%

		14.58%

		80.4%

		83.34%



		Standard 6. Becoming a Professional

		

		

		

		

		

		

		



		6a: Identifying and involving oneself with the early   childhood field.

		4d

		5.88%

		6.25%

		11.76%

		0%

		82.36%

		93.75%



		6c: Engaging in continuous, collaborative learning to inform practice; using technology effectively with young children, with peers, and as a professional resource

		4c

		0%

		0%

		11.76%

		12.5%

		88.24%

		87.5%



		· 6d: Integrating knowledgeable, reflective, and critical perspectives on early education

		4a

		0%

		6.25%

		29.41%

		6.25%

		70.59%

		87.5%



		· Overall Percentage for the Standard 6

		

		1.96%

		4.16%

		17.65%

		6.25%

		80.39%

		89.59%
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EEU 415 Family and Community Collaboration Partnerships



This course explores the relationships of the diverse people, organizations, and societies responsible for the education of young children.  Historical influences, effective teaching strategies and curriculum for working together with families, and successful partnership models are emphasized. Teacher candidates will gain knowledge and demonstrate an understanding of cultural and community diversity as a basis for instructional planning with ELL awareness and accommodations. Field experiences with parent programs and family agencies are required. 

 3 s.h.  3 c.h



EEU 504 Teaching Social Studies and Literacy in Pre-K-4



The content of this course is the integration of social studies and literacy with a focus on developmentally appropriate practices, standards, content, and pedagogy for Pre-K-4 the post baccalaureate program.  The course focuses on the integration of social studies content and literacy strategies to enhance student communication and thinking skills, which are essential to productive citizenship in the context of a global society. 3 s.h. 3 c.h.

 

	

EEU 505 –Child Development and Practice



Child development, theories of learning and developmentally appropriate practice in the field of early childhood education is the focus of this course. Emphasis is placed on knowledge of child development and appropriate practices for infants through age nine. 3 s.h.  3 c.h





EEU 507 Instructional Strategies of Science and Mathematics


A. This course is designed to prepare prospective teachers to teach mathematics and science for a wide variety of young learners.  It is designed to prepare teacher candidates to use an inquiry centered, hands-on, "minds-on" approach as they teach mathematics and science. The course is designed to build on content knowledge, pedagogical knowledge, assessment, and connections to other disciplines in the classroom.  Candidates will be instructed how to integrate learning theory, developmental theory and cognitive science. 3 s.h. 3 c.h.




EDU 504 - Literacy Curriculum and Instruction: PreK-3



This course provides an overview of the current research and best practices focusing on emergent to transitional readers (Pre-K to grade 3) within the balanced literacy framework. Components of effective literacy approaches, and decoding, comprehension and fluency strategies serve as the framework for the course. The course content addresses critical thinking, the reading-writing connection, and motivation as critical elements of effective literacy teaching. Digital literacy strategies will be infused into the content of the course. In addition, learners will explore cross disciplinary literacy expectations and will articulate the value of young readers’/writers’ ability to analyze and create high volume and range of print and non-print text. 3 s.h. 3 c.h.





EDU 523 Assessment: Issues and Concerns for Teachers in a Standards Aligned System   



Participants will focus on a variety of issues regarding the assessment and evaluation of students.  The course provides an opportunity for in-service teachers to study in-depth an issue of personal relevance in their teaching field.  A wide range of techniques to develop skills to address the many components of assessment will be explored.  In keeping with Kutztown’s model of “teacher as lifelong learner,” the course is structured to provide pedagogical foundations, demonstrate various strategies, and examine exemplary materials for use in professional teaching and classroom implementation. 3 c. h., 3 s. h





ELU 545 Managing and Planning in Classrooms



This course prepares teacher candidates to be effective educational leaders by learning, observing, and experiencing varied instructional models, classroom management, conflict resolution, anti-bullying techniques, planning, and professional behavior. Teacher candidates are presented with current learning theory including issues of child and adolescent development, diversity and exceptionality. This course includes an appropriate age level classroom experience where teacher candidates are given the opportunity to apply theories and strategies developed in their coursework.3 c.h., 3 s.h.  

	

SPU  500 - Cognitive Development of Diverse Learners in a Standards Aligned System

This course, designed for general education teachers in graduate programs, surveys the development and provision of special education services to individuals with disabilities in an inclusive environment. Additionally, the identification and characteristics of different types of disabilities will be discussed along with effective collaboration procedures and current classroom management procedures for pre-kindergarten to eighth grade students. 3 c.h., 3 s.h



SPU  514 - Standards-Aligned Instruction for Students with Disabilities in Inclusive Classrooms

This graduate course addresses the knowledge base and skills necessary for general educators to provide standards-aligned curriculum, assessment, and instruction and intervention for students with disabilities into their classrooms. Emphasis is placed on structuring inclusive classrooms and designing appropriate accommodations for elementary and secondary students with disabilities. 3 c.h., 3 s.h



EEU 596 – 597 Specialization in Teaching Pre-K-4 Clinical Experience Part I &II

EEU 596 and EEU 597 Specialization in Teaching Pre-K-4 Clinical Experience are segments of a program requirement which provide two field assignments in a Pre-K – 4 school setting comprising an entire semester. Teacher candidates will teach with a mentor in the school and meet weekly with their university supervisor in a concurrent fieldwork seminar. Content includes focusing on classroom issues, developing planning skills, organizing the classroom for instruction, seeking professional employment, developing classroom management skills, demonstrating professionalism, and relating previously learned material to the day-to-day teaching experience. Teacher candidates prepare for making the transition from graduate student to professional teacher. The field experiences and seminar provide an opportunity for candidates to synthesize their graduate learning experience. 6 c.h., 6 s.h

Course Descriptions for M. Ed. Pre-K-4.docx


M. Ed. Pre-K-4 Program - Professional Semester Format

		15-16 weeks

		Monday 

		Tuesday

		Wednesday

		Thursday

		Friday



		3 hours AM

		EDU 504

		EEU 504

		School visitation

		School visitation 

		No Class

Four observation dates to be announced



		Lunch

		

		

		for observation

		for observation

		



		3 hours PM

		EEU 507

		ELU 545

		in Pre-K-4 classroom

		in Pre-K-4 classroom 

		No Class

Four observation dates to be announced



		

		

		EDU 523 online

		

		

		







EEU 505 & EEU 415 taken during the fall term online.

EEU 504, 507, ELU 545, EDU 504, 523 are taken as a block of courses in the spring on Monday and Tuesday for three hours each (one course online). Observe in the field on Wednesday and Thursday and some Friday’s (dates to be announced). 

Two SPU courses taken in the summer online. 



Clinical Experience final semester.





















10/13, 5/14
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Kutztown University of Pennsylvania

NAEYC SPA Report

M.Ed. ASSESSMENT #1 CONTENT KNOWLEDGE

State Licensure Test: Pennsylvania Educator Certification Test (PECT)





1.  Description of Assessment

The Pennsylvania Department of Education developed the PECT teacher certification tests for prospective Pennsylvania educators. Candidates in the Commonwealth of Pennsylvania must take and pass their PECT test in order to become certified to teach in Pennsylvania public schools. This test replaced the Praxis II test as the required state test for PreK-4 certification. The PECT test is a computer-based test. The test includes three modules, each with its own set of qualifying/passing scores. The test design is as follows:



Description of Assessment: PECT PreK-4 Test Design

		Format

		Computer-based test (CBT)
Three modules



		Number of Questions

		· Module 1: 36 selected-response items

· Module 2: 45 selected-response items

· Module 3: 45 selected-response items



		Time

		· Module 1: 45 minutes

· Module 2: 75 minutes

· Module 3: 90 minutes

Examinees will also have 15 minutes for a computer-based testing tutorial.

Examinees who take all three modules during a single test session will also have a 15-minute break between each module.



		Reference Materials Provided 
for this Test

		· A glossary of common acronyms used in this field will be available for use during all modules. 

· A standard on-screen calculator will be available for use during Module 3.





http://www.pa.nesinc.com/CONTENT/HTML_FRAG/STUDYGUIDE/Study_Guide_006007008_obj.htm



Description of Assessment: Approximate Percentage of Test Questions

		Module 1: Subarea

		Approximate Percentage



		I. Child Development, Learning, and Assessment

		60%



		II. Collaboration and Professionalism

		40%



		Module 2: Subarea

		



		I. Language and Literacy Development

		66%



		II. Social Studies, Arts, and Humanities

		34%



		Module 3: Subarea

		



		Mathematics, Science, and Health

		100%





https://www.pa.nesinc.com/CONTENT/HTML_FRAG/STUDYGUIDE/Study_Guide_006007008_obj.htm



2.  Alignment of Assessment

The PECT is aligned with the following NAEYC Standards and key elements:

1a. Knowing and understanding young children’s characteristics and needs, from birth through age 8.

1c. Using developmental knowledge to create healthy, respectful supportive and challenging learning environments.

2a. Knowing about and understanding diverse family and community characteristics

3a. Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children.

5a. Understanding content knowledge and resources in academic disciplines.

6b. Knowing about and upholding ethical standards and other earl childhood professional guidelines.

This state licensure test is required to become a certified teacher in the Commonwealth of Pennsylvania. Candidates prepare for the test through their NAEYC-aligned PreK-4 coursework and field experiences. In addition, test preparation supports within our institution and websites such as www.pa.nesinc.com are available to students in order to properly prepare. The three modules reflect alignment with NAEYC Standards as detailed in PreK-4 PECT Alignment with NAEYC Standards.

Alignment of Assessment: PreK-4 PECT Alignment with NAEYC Standards



		Module 1



		

		



		Subarea: Child Development

Objective

		NAEYC Key Elements



		001

		Understand the foundations and principles of child development and learning.

		1a. Knowing and understanding young children’s characteristics and needs, from birth through age 8.



		002

		Understand various types of assessment and evaluation and the use of assessment to ensure children’s continuous development and achievement of defined standards and goals.

		3a. Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children.



		003

		Understand strategies for meeting the needs of English Language Learners and student with disabilities in an inclusive PreK-4 setting.

		[bookmark: _Hlk976489]1a. Knowing and understanding young children’s characteristics and needs, from birth through age 8.



		Subarea: Collaboration and Professionalism 

Objective

		NAEYC Key Elements



		004

		Understand family and community relationships and collaboration with families, colleagues, and other professionals.

		2a. Knowing about and understanding diverse family and community characteristics



		005

		Understand the legal, ethical, and professional roles and responsibilities of the PreK-4 teacher.

		    6b. Knowing about and upholding ethical standards and other early childhood professional guidelines.





















		Module 2





		Subarea: Language and Literacy

Objective

		NAEYC Key Elements



		006

		Understand foundations of research-based, standards-based literacy instruction, and understand assessment, instruction, and intervention for PreK-4 students in language development.

		5a. Understanding content knowledge and resources in academic disciplines.



		007

		Understand assessment, instruction, and intervention for PreK-4 students in emergent literacy and beginning reading, including development of phonemic awareness and phonics skills.

		3a. Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children.



		008

		Understand assessment, instruction, and intervention for PreK-4 students in reading fluency, vocabulary development, and reading comprehension.

		3a. Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children.



		009

		Understand assessment, instruction, and intervention for PreK-4 students in academic language and in listening, speaking, and writing skills.

		3a. Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children.



		Subarea: Social Studies, Arts, and Humanities

Objective

		NAEYC Key Elements



		0010

		Understand the developmental foundations of social studies learning, fundamental concepts and processes related to social studies; and assessment, instruction, and intervention for PreK-4 in social studies.

		5a. Understanding content knowledge and resources in academic disciplines.



		0011

		Understand the developmental foundation of learning in the arts and humanities, fundamental concepts and process related to arts and humanities; and assessment, instruction, and intervention for PreK-4 students in arts and humanities.

		5a. Understanding content knowledge and resources in academic disciplines.



		Module 3



		Subarea: Mathematics, Science, and Health

Objective

		NAEYC Key Elements



		0012

		Understand the developmental foundations of mathematical learning and problem solving and assessment, instruction, and intervention for PreK-4 students in mathematics.

		5a. Understanding content knowledge and resources in academic disciplines.



		0013

		Understand the developmental foundations of science learning fundamental concepts and processes related to sciences; assessment, instruction, and intervention for PreK-4 students in science.

		5a. Understanding content knowledge and resources in academic disciplines.



		0014

		Understand the developmental foundations of learning in motor development and health; fundamental concepts and processes related to motor development and heath; and assessment, instruction, and intervention for PreK-4 students in motor development and health.

		5a. Understanding content knowledge and resources in academic disciplines.



		

		

		



		













3. Analysis of Data Finding

Determined by the Pennsylvania Department of Education, the PECT three modules’ pass rates are determined using the GPA deviation chart. The GPA deviation chart considers candidates coursework achievements and factors that into the PECT modules’ passing scores. The passing scores based on GPA can be found on the GPA Deviation Chart.

Analysis of Data Finding: GPA Deviation Chart

		

		3.26-3.5

		3.51-3.75

		3.76-4.0



		PreK-4 Module 1

		182

		175

		168



		PreK-4 Module 2

		180

		174

		167



		PrK-4 Module 3

		180

		174

		167









Kutztown University’s data from the M.Ed. Fall 2018 PECT scores reveal strong pass rates. PECT scores with GPA deviation for all three modules fell into the 96% pass rate. This exceeds the 80% target pass rate. It is also noteworthy that all Takers’ pass rates exceeded the 80% target in all modules, except for one candidate. The one candidate that did not pass also did not complete the program. The GPA deviation pass rates can be found on the M.Ed. PECT Pass Rates with GPA Deviation.

Analysis of Data Findings: M.Ed. PECT Pass Rates with GPA Deviation

		[bookmark: _Hlk982573]

		Fail

		Pass

		Grand Total

		Percent Passed



		PreK-4 Module 1

		1

		24

		25

		96%



		PreK-4 Module 2

		1

		23

		24

		96%



		PreK-4 Module 3

		1

		22

		23

		96%



		Grand Total

		3

		69

		72

		96%























Data from the M.Ed. Fall 2018 PECT scores WITHOUT GPA deviation still achieved a grand total of 79%, which is 1% away from the 80% pass rate. In addition, pass rates in Modules 1 and 2 both came close to achieving the 80% pass rate with Module 1 at 84% and Module 2 at 79%. Module 3 was the lowest score with 74%. The module pass rates without GPA deviation can be found on the M.Ed. PECT Pass Rates without GPA Deviation.

Analysis of Data Findings: M.Ed. PECT Pass Rates without GPA Deviation

		

		Fail

		Pass

		Grand Total

		Pass Rate Percentage



		PreK-4 Module 1

		4

		21

		25

		84%



		PreK-4 Module 2

		5

		19

		24

		79%



		PreK-4 Module 3

		6

		17

		23

		74%



		Grand Total

		15

		57

		72

		79%







Data by Subarea

Note – Examinee Level Data are available for the subareas of each module on the Pearson website (reported below), however objectives level data is not available. Institutional summary data by test objectives is available, however these data would include both program and non-program candidates and so are not included in this report.

		Module

		Subarea

		Average Subarea % Correct-Kutztown (N)

		Average Subarea % Correct-

State



		Module 1



		I. Child Development, Learning, and Assessment

		71.8 (25)

		81.3



		Module 1



		II. Collaboration and Professionalism

		76.3 (25)

		76.9



		Module 2



		I. Language and Literacy Development

		72.5 (24)

		75.7



		Module 2



		II. Social Studies, Arts, and Humanities

		80.67 (24)

		79.2



		Module 3

		[bookmark: _GoBack]I. Mathematics, Science, and Health

		78.82 (23)

		79.0








4.Summary of Data Findings

When interpreting the M.Ed. PECT Pass Rates, Module 1 exhibited the highest pass rate with 96% (GPA Deviation) and 84% (No GPA Deviation). Conversely, Module 3 exhibited the lowest pass rate with 74% (No GPA Deviation). One difficulty in the analysis and interpretation of the PECT data is that the scores are reported in module scores verses using each of the objectives. With analysis by objective, the program would be afforded better data to inform program improvements. Module 3, the lowest pass rate, focuses on Math, Science, and Health objectives. Using this limited data, professors teaching the Math/Science course are committed to collecting assessment data through their coursework to provide deeper analysis to better inform curricular changes that would benefit our candidates. Due to the high stake’s nature of the PECT, it is imperative that our program continues to monitor our candidates’ progress in all three modules, as we work to utilize assessment data to make informed decisions that benefit our future educators. In terms of subareas our candidates are very close to the state level outcomes. We are slightly higher in the area of Social Studies, Arts, and Humanities and slightly lower in the other areas. 



5. Interpretation of how data provides evidence for meeting standards

In conclusion, PECT scores with GPA deviation in Modules 1, 2, and 3 indicate that candidates met standards 1a, 2a, 3a, 5a, and 6b. Specifically, teacher candidates understand the foundations of childhood development and use of various types of assessment to support the continuous developmental growth of the early learner (1a, 3a). The data also indicates competency in understanding relationships and collaboration with families and communities and knowing the responsibilities of the ethical Prek-4 teacher (2a, 6b). Module 2 and 3 scores indicate candidates’ understanding of content knowledge being tested and use of assessment within the content areas (3a, 5a). However, in an effort to continually improve the program, analysis of the Module 3 data without GPA deviation, suggests a need for continued attention to program modifications focused in the specific areas of content knowledge – math, science, and health (5a).  

Assessment 1 - PECT


ASSESSMENT # 5: ASSESSMENT OF CANDIDATE EFFECT ON STUDENT LEARNING

Long Range Planning Unit and Data Analysis

1. Description of assessment

Prior to student teaching, during the Professional Semester in ELU 545 Managing and Planning, teacher candidates create a unit on a topic and grade level of choice, which acts as the scaffolding for the unit they will create during their clinical experience. In ELU 545 candidates develop all sections of the unit but do not teach the unit or assess it. Therefore there is no data collection. Teacher candidates design an interdisciplinary unit in Specialization in Teaching Pre K-4 Clinical Experience EEU 596 for the grade level they teach. In EEU 596, candidates develop the unit, pre-assess, teach it, assess students, collect data, and do a data analysis to see how effective their planning and teaching is on student learning. A pre-test is administered by candidates prior to teaching the unit and the scores are then compared to the final test scores followed by a data analysis of results. Candidates do two types of assessment: performance based, which requires assessment of an authentic task using a scoring guide, and a summative test. Candidates, with aid from their mentor teacher, determine the target, acceptable, and unacceptable scores prior to the administration of assessments.  Through data analysis, candidates determine the effect their teaching has on students by examining pre-test and post-test items, as well as examining results of the performance-based assessment. A remediation plan is developed for any student who scores unacceptable on either assessment.  The candidates’ completed unit and data analysis are reviewed and graded by the supervising faculty using the assessment tool on Taskstream. The supervisor compiles all student teachers’ assessment findings and overall unit scores and submits these to the Coordinator of Elementary Education Student Teaching. The coordinator enters results on Excel and develops a report.

2. Alignment of assessment with NAEYC standards

Assessment 5 addresses the NAEYC standards  3, 4, & 5 in the Long Range Planning Unit. Candidates must use their knowledge of what influences the best conditions for learning within an appropriate time frame. Candidates must understand content knowledge and use this knowledge to plan, implement, and assess over a period of time. Candidates must use effective tools and strategies to build strong curriculum and use documentation and assessment to discover how they effect student learning and accommodate for all learners. 

3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

3c: Understanding and practicing responsible assessment to promote positive outcomes for each child

4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

4d: Reflecting on own practice to promote positive outcomes for each child

5a: Understand content knowledge and resources in academic disciplines

5b: Knowing and using the central concepts, inquiry tools, and structure of content areas, including academic disciplines

5c:Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child

Supportive Skill 3: Written and verbal skills

Supportive Skill 5: Identifying and using professional resources



Long Range Planning Unit Rubric Alignment to NAEYC Standards



		NAEYC Standards

		Long Range Planning Unit Categories



		3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection

		Candidate designs and implements assessments tools that align to objectives and standards and uses technology to document and analyze data. 

(Performance Based Assessment, Summative Assessment, & Analysis of Data)





		3c: Understanding and practicing responsible assessment to promote positive outcomes for each child 

		Candidate demonstrates understanding and responsible assessment by designing a remediation plan that meets the results of data anylsis and is developmentally appropriate for positive student outcomes to occur

 (Remediation)



		4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology

		Candidate develops a developmentally appropriate concept map with integration of technology and effective developmentally appropriate  strategies 

(Concept Map)



		4d: Reflecting on own practice to promote positive outcomes for each child

		Candidate uses reflective practice to create an appropriate timeline for implementing a unit that supports an early learning environment 

 (Timeline)



		5a: Understand content knowledge and resources in academic disciplines

		Candidate demonstrates an understanding of content knowledge and resources in academic disciplines by choosing developmentally appropriate standards and quality resouces and their relationship to the unit’s content.

(Rationale)



		5b: Knowing and using the central concepts, inquiry tools, and structure of content areas, including academic disciplines

		 Candidate applies knowledge of the KU lesson plan format to design sequential lesson plans that apply the central concepts and include appropriate inquiry tools. They demonstrate organization of content knowledge and  integrate cross disciplinary skills and develop learning progressions

 (Lesson Plan Format)



		5c:Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child

		Candidate uses their own knowledge of instructional design to align standards, objectives, and measurable assessments along with appropriate resources to create, implement, and evaluate a developmentally meaningful early childhood unit 

(Lesson Plan Development)



		Supportive Skill 3: Written and verbal skills

		Written Language



		Supportive Skill 5: Identifying and using professional resources

		Resources







3. Description of assessment provided to student

KUTZTOWN UNIVERSITY

STUDENT TEACHING

		GUIDELINES FOR LONG RANGE PLANNING







A unit is an integrated, multi-disciplinary instructional plan. Writing a unit is an exercise in long range planning and organization of instruction. Consideration must be given to the factual and conceptual content; instructional objectives; instructional materials; instructional strategies; and evaluation of the objectives. Following discussion with your cooperating teacher, you will select a theme for your unit. Next, you will do background research on your theme. You will develop a concept map to explore topics to be taught in the theme. You will brainstorm ideas, strategies, activities, etc. that will be used as part of the topic, and add them to the map. Along with the map, you will need to make a time line. The time line should indicate the date you plan to start teaching the unit, the dates and times for teaching each topic and the date you plan to finish teaching the unit. As the scope and sequence of the unit evolve, the remaining steps in the process tend to fall into place.

Once you understand the factual and conceptual information on which your unit will be based and have determined your time line, utilize your concept map to help you choose specifically what it is that you want your students to gain from your instruction and write objectives. The brainstorming you did on the map will help you in the selection of creative and instructional strategies and materials that will enable your students to meet the stated objectives.

Your unit plan must show long range planning and must contain the following:

	(1) COVER PAGE: The cover page should include the title of your unit (creativity is encouraged); the intended grade level; your name, school and cooperating teacher.

	(2) RATIONALE: This section will consist of an explanation of how the unit is relevant to the lives of the students, to the district curriculum, and to any national standards that might apply (e.g. Core Standards, NCTM, NCSS, etc.) This section should answer the question: "Why am I teaching this?" The intended grade level and list of the disciplines that will be addressed should be included.

	(3) TIME LINE: The time line should serve as an indicator of the time necessary to teach the unit. A time line can take any shape or design but should demonstrate the long range planning that has gone into the unit. It will consist of the starting and ending dates of the unit and the topics to be taught, along with the dates and times of teaching.

	(4) CONCEPT MAP: The concept map acts as a way to brainstorm ideas and organize those ideas around a specific theme. The concept map can take any shape or design but should indicate the following: theme, topics, content, literature (text set) technology, integrated disciplines, and possible tools, strategies, activities, etc. In writing your unit, you may choose to use all your ideas from the map, some of your ideas, and/or add additional ideas. The map should be neat, legible, and concise. The computer program Inspiration would be an excellent resource tool to use in developing the map.

	(5) LESSON PLANS: A total of five to seven lesson plans are required. For each lesson taught in this unit, a complete KU format lesson plan must be written.  Include the time needed to complete the teaching of the lesson and any associated activities.  A variety of instructional approaches, use of media and technology, use of children's literature as part of a text set, use of creative and authentic strategies, and use of multiple disciplines is necessary.  Accommodations for diverse learners and any necessary remediation are to be included. Assessments must be measurable. Any worksheets, handouts, learning centers, etc. that are used in a lesson should directly follow the lesson plan.  Additional items such as bulletin boards, text sets, extra resources, etc. that have been created to enhance the lessons should be placed in an Appendix at the end of the unit.

	(6) EVALUATION: Summative evaluation is to be accomplished through a unit test plus one type of performance-based assessment.  A pre-test must be administered prior to the start of the unit. An item analysis of the pre-test will aid in collecting data from the pre-test to guide teaching of the unit.  The pre-test and unit test must be appropriate for the grade level, meet the standards, objectives, and content, and use at least three different types of questions.  A scoring key for the unit test should be provided.  The choice of performance-based assessment task must be appropriate to the age of the students, standards, objectives, and to the unit content. A rubric (scoring guide) is required for the performance-based assessment.  (A Portfolio may be substituted for the test to accommodate Pre-K- K levels and teacher candidates doing writing units. A variety of samples/assessments should be included. A rubric should be included listing criteria for scoring.)  Complete all components of the Data Analysis Sheets.  Use the Performance-based Assessment Planning Worksheet, Data Summary and Analysis Sheet and the Summative Assessment Planning Worksheet, Data Summary and Analysis Sheet to indicate how many students met the target level, acceptable level, and unacceptable level for each assessment.  Analyze error patterns. Also state what remediation procedures and/or strategies will be used for those students with an unacceptable level. Submit both forms (2 summary sheets).

	(7) RESOURCES: Use the APA bibliographic format (see sample below) to prepare the references.  Teacher references include all books, articles, etc. used by the teacher (you) to prepare this unit.  Student references refer to all print resources that will be available to the students during this unit.  Non-print items such as artifacts, maps, pictures, posters, videos, web sites, web quests, computer programs, etc. should be included in this listing.  It is important to use only current resources in preparation of a unit.

SAMPLE APA FORMAT	

Print resources - book:

Carle, E. (1996). The art of Eric Carle. New York: Philomel Books.

Print resources - periodical

Connors, S. P. (2015) Expanding students’ analytical frameworks through the study of graphic novels. Journal of Children’s Literature, 41, 5-15.

Journal Article Internet with DOI assigned

Albers, P. (2008). Theorizing visual representation in children’s literature. Journal of Literacy Research, 

	40, 163-200. doi:10.1080/10862960802411901

(If no DOI is available use online URL - ex.  Retrieved from http://jlr.sagepub.com/

Non-print resources:

Van Nuys, D. (Producer). (2006, October13) Understanding autism [Show 54]. Shrink Rap Radio. Podcast 	retrieved from http://www.shrinkrapradio.com/ 

(FYI:  First names are abbreviated. Capitalization: First word of a title and proper nouns. )

All of the sections listed above are required. Significant deductions will be made if any sections are omitted. Standard English is expected and care should be taken to proofread the unit before it is submitted. Again, significant deductions will be made for errors in structure and mechanics. It is expected that you will integrate technology (PowerPoint, I-Pad, laptop computers, document cameras, Prezi, videos, SMARTboard, electronic media, etc.). You will need three copies of the unit: one for the cooperating teacher, one for the supervisor, and one for yourself.   







PERFORMANCE BASED ASSESSMENT

Planning Worksheet, Data Summary and Data Analysis Sheet



Teacher Candidate ______________________ Course/Section ________________________

Cooperating Teacher/Grade Level _______________________ Total Students ____________      

Supervisor _______________________	      Semester/Year ________________________ 

Unit Topic _______________________



1. List (bulleted) the content and/or process standards you’ll be assessing with your authentic assessment. 



2. Design performance based task and accompanying rubric, aligned to these content standards. Check the district objectives (based on the district’s curriculum framework).



3. Prior to administering the authentic task, set your proficiency levels. 

For instance, what will constitute “Target”, “Acceptable” and “Unacceptable”? Please list proficiency levels below. Attach a copy of the task and rubric. 

· Target =

· Acceptable =

· Unacceptable =



4. Administer the Performance-based Assessment and assess its results. Record the results below.



Authentic Task

		

		Target

		Acceptable

		Unacceptable

		Total



		Number of students

		

		

		

		



		

% of students

		%



		%



		%



		%









5. Given the authentic task data, please analyze the following:

· Student Strengths:



· Areas of student struggle:



· Error patterns:



6. After reviewing the data, please describe your remediation plan for students who demonstrated an unacceptable level of achievement? If all students achieved at the acceptable level or above, please write a hypothetical remediation plan in which you both anticipate what skills/concepts students MIGHT have difficulties accomplishing/understanding and how you’d go about remediating. This might include re-teaching (with different methodology of course!), adapting the materials, adapting/revising the assessment, etc.







SUMMATIVE ASSESSMENT

Planning Worksheet, Data Summary, and Data Analysis Sheet 



Teacher Candidate ______________________ Course/Section ________________________

Cooperating Teacher/Grade Level _______________________ Total Students ____________      

Supervisor _______________________	      Semester/Year ________________________ 

Unit Topic _______________________



7. List (bulleted) the content and/or process standards you’ll be assessing. 



8. Design a pre-test/preliminary post-test that are both aligned to these content standards. Check the district objectives (based on the district’s curriculum framework).



9. Describe how you think your pre-test is aligned to your proposed unit standards and objectives. If not aligned, what do you need to change for your post-test?





10. Prior to administering the pre-test, set your proficiency levels. 

For instance, what will constitute “Target,” “Acceptable,” and “Unacceptable”? These levels should remain consistent on your post-test. Please list proficiency levels below. (Ex: Target will = 90% - 100%; Acceptable = 70% - 90%; Unacceptable = Below 70%).

· Target =

· Acceptable =

· Unacceptable =



11. Administer the Pre-Test and assess its results. Record your results below.



Pre-test

		

		Target

		Acceptable

		Unacceptable

		Total



		Number of students

		

		

		

		



		

% of students

		%



		%



		%



		%









12. Given the pre-test data, please analyze the following:

· Student Strengths:



· Areas of student struggle:



· Error patterns:



13. How does your analysis of student struggle and error patterns influence the planning, implementation and assessment of your unit? 

For example, based on student strengths, who may need extra challenge in your planned accommodations? How might you do this? Based on areas of struggle, who may need adaptations/modifications in your planned accommodations? How might you do this? Based on error patterns, what might you need to emphasize in your lessons?



14. Re-design your post-test/summative assessment, if necessary. 

15. After teaching your planned unit, administer the post-test. 

16. Collect the post-test data. Record it below:



Post-Test

		

		Target

		Acceptable

		Unacceptable

		Total



		Number of students

		

		

		

		



		

% of students

		%



		%



		%



		%









17. Given the post-test data, please analyze the following:

· Student Strengths:



· Areas of student struggle:



· Error patterns:



18. How does your post-test data compare to your pre-test data? 

19. Can you make a case that your instruction has had an effect on student learning? Why or why not?



20. After reviewing the data, please describe your remediation plan for students who demonstrated an unacceptable level of achievement? If all students achieved at the acceptable level or above, please write a hypothetical remediation plan in which you both anticipate what skills/concepts students MIGHT have difficulties accomplishing/understanding and how you’d go about remediating. This might include re-teaching (with different methodology of course!), adapting the materials, adapting/revising the assessment, etc.



4. Rubric

Assessment # 5 Unit

		Standard and Key Element

		Does Not Meet Expectations



		Meets Expectations



		Exceeds Expectations





		Rationale

Understand content knowledge and resources in academic disciplines

(5a)









		Candidate did not demonstrate an understandingof content knowledge and resources in academic disciplines by  choosing developmentally inappropriate standards and resouces and lacks justification of their relationship to the unit’s content.



		Candidate demonstrates an adequate understandingof content knowledge and resources in academic disciplines by choosing developmentally appropriate standards and quality resouces and justifying their relationship to the unit’s content.







		Candidate demonstrates substantial understandingof content knowledge and resources in academic disciplines by choosing developmentally appropriate standards and a variety of quality resouces and thoroughly justifying their relationship to the unit’s content.



		Timeline

Reflecting on own practice to promote positive outcomes for each child (4d)





		Candidate did not use reflective practice to create a developmentally, socially, and culturally  appropriate timeline for implementing a unit and/or does not support an early childhood learning environment 





		Candidate uses reflective practice to create a developmentally, socially, and culturally  appropriate timeline for implementing a unit that supports an early learning environment with sequence of content lessons, times, starting and ending dates





		Candidate uses reflective practice to create a developmentally, socially, and culturally  appropriate timeline for implementing a unit that supports an early learning environment with detailed sequence of content lessons as well as, times, starting and ending dates



		Concept Map 

Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology (4b)



		Candidate did not develop a concept map with all components that focuses on effective, developmentally appropriate strategies, tools, content, and tecnology.

		Candidate develops a developmentally appropriate concept map that indicates: the theme, topics, and content, with integration of technology and disciplines that incorpoate common place tools and effective developmentally appropriate strategies

		Candidate develops a developmentally appropriate reaserach based concept map that indicates: the theme, topics,and content with integration of technology and varied disciplines that  incorporate interactive tools and devlopmentally approrpiate strategies that reflect best practices



		Lesson Plan Format

Know and using the central concepts, inquiry tools, and structure of content areas, including academic disciplines, (5b)

		Candidate  attempts  to use their  own knowledge to design 5-7 lesson plans but does not demonstrate understanding of the central concepts and inquiry tools. They do not organize content knowledge, interdisciplinary skills and/or develop meaningful learning progressions





		Candidate applies knowledge of the KU lesson plan format to design 5-7 sequential lesson plans that apply the central concepts and include appropriate inquiry tools. They demonstrate organization of content knowledge and  integrate cross disciplinary skills and develop learning progressions



		Candidate applies knowledge of the KU lesson plan format to design 5-7 sequential lesson plans that go beyond the central concepts and includes a multiple range of inquiry tools. They demonstrate organization of content knowledge and integrate a variety of cross disciplinary thinking skills and develop scaffolded learning progressions



		Lesson Plan Development

Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child (5c)

		Candidate  uses their own knowledge of instructional design but fails to  align standards, objectives, and/or assessments along with resources to create, implement, and/or evaluate an early childhood unit and does not incorporate: varied teaching strategies, active learning, use of technolgy, and/or  accommodations 



		Candidate uses their own knowledge of instructional design to align standards, objectives, and measurable assessments along with appropriate resources to create, implement, and evaluate a developmentally meaningful early childhood unit that includes: varied teaching strategies, active learning, use of technolgy, accommodations, and appropriate assessment techniques

		Candidate uses their own knowledge of instructional design to align standards, objectives, and measurable assessments along with quality resources, beyond the teachers manuals, to create, implement, and evaluate a challenging, developmentally meaningful early childhood unit that includes: highly effective varied and creative teaching strategies, active learning, integration of technolgy, specific accommodations, and creatively appropritae assessment techniques



		Performance –Based Assessment

Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection (3b)

		Candidate does not demostrate an adequate knowledge to design, and/or implement a developmentally appropriate performance-based assessment. The rubric criterion does not allign to objectives and standards. 







		Candidate designs, and implements a developmentally appropriate performance-based assessment; uses a measurable rubric with criteria that aligns to objectives and standards of the lesson and incorporates technology 



		Candidate designs, and implements an innovative developmentally critical performance-based assessment; uses a “student-friendly” measurable rubric with criteria that totally aligns to objectives and standards of the lesson and incorporates technology 



		Summative Assessment

(Test/Portfolio)

Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection (3b)

		Candidate does not demostrate an adequate knowledge to design, and/or implement a developmentally appropriate summative assessment tool. The pre-test and test or portfolio may missing or do not align to the objectives and standards of the unit and types questions are limited.









		Candidate designs and implements a developmentally appropriate summative assessment tool; includes a pre-test and test or portfolio that aligns to objectives and standards of the unit and includes a variety of unit based questions.  Technology was appropriately incorporated.



		Candidate designs and implements a developmentally appropriate summative assessment tool; includes a pre-test and test or portfolio that fully aligns to objectives and standards of the unit and requires the students to use critical thinking to answer a variety of content rich unit based questions.  Technology was appropriately incorporated.



		Remediation

Understanding and practicing responsible assessment to promote positive outcomes for each child (3c)

		Candidate did not demonstrate understanding and responsible assessment either by not designing a remediation plan or one that does not align with results of data anylsis and does not promote positive student outcomes

		Candidate demonstrates understanding and responsible assessment by designing a remediation plan that meets the results of data anylsis and is developmentally appropriate for positive student outcomes to occur

		Candidate demonstrates understanding and responsible assessment by designing a remediation plan that is responsive with the results of data anylsis and is developmenetally appropriate and differentiated to assure positive student outcomes to occur



		Analysis of Data

Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection (3b)

		Candidate  did not use technology to document administration of unit  assessment tools (performance-based, pretest, test/ portfolio) and anylze data. The analysis sheet may not identify the following: alignment to objectives, strengths, needs, and error patterns of students 

		Candidate  uses technology to document administration of unit  assessment tools (performance-based, pretest, test/ portfolio) and anylze data. The analysis sheet identifies the following: alignment of the assesments to the objectives, meaningful analysis of data, and analysis of strengths, needs, and error patterns of students to design an  appropriate remediation plan.

		Candidate  uses technology to document administration of unit assessment tools (performance-based, pretest, test/ portfolio) and  anylze data collected. The analysis sheet thoroughly identifies the following: alignment of the assesments to the objectives, accurate and relevant analysis of data, and detailed analysis of strengths, needs, and error patterns of students to design an accurate  remediation plan. 



		Resources

Supportive Skill 5

Identifying and using professional resources





		Candidate did not identify and use professional resources. APA format is not followed.  An incomplete list of student and teachers references is listed and 

		Candidate identifies and uses professional resources in APA format that include a  list of student and teacher references and  non-print resources 

		Candidate identifies and uses professional resources in APA format that include an extensive list of student and teacher references and  non-print resources 



		Written Language

Supportive Skill 3

Written and verbal skills



		Candidate did not use correct written skills including spelling, grammar and writing conventions

		Candidate  used correct written skills including spelling, grammar and writing conventions

		Candidate consistently used correct written skills including spelling, grammar and writing conventions







5. Summary of data findings

One year of data from the Kutztown University teacher candidates in student teaching demonstrates that overall planning of the unit by candidates was very strong. All areas were above 90% at exceeds and meets expectations levels except in the area of performance based assessment that showed 88.23% of the candidates achieving at exceeds and meets expectations level. The effectiveness of teacher candidates on student learning as demonstrated by the performance-based and summative evaluations shows that over half of the students in classrooms met the target level for the performance-based assessment and over half met the target for the summative assessment, established by the student teacher.  Over a quarter of the students reached the acceptable level on the performance-based assessment and almost a quarter were acceptable on the summative assessment established by the student teacher in both assessments.  8% of the students were considered unacceptable in the performance-based assessment and 18% were considered unacceptable in the summative assessment. 

· The pre-test indicates almost three-quarters of the students were at an unacceptable level.

· Combined target and acceptable levels for the performance-based assessment of student learning was 92%.

· Combined target and acceptable levels for the summative assessment of student learning was 82%.



6. Interpretation of how data provides evidence for meeting standards

· Data demonstrates that teacher candidates understand the benefits of assessment, in terms of using the data collected, analyzing the data, and using the results of analysis to remediate and impact students in the classroom to produce positive outcomes (3b, 3c). Candidates were successful at creating and implementing assessments.  Data analysis can be a challenge for novice teachers; candidates demonstrated their ability to succeed in this area. Of the two teacher candidates who did not meet expectations in performance based assessment, one did not include an assessment and the other did not have an appropriate assessment. This same candidate did not meet expectations for remediation and analysis of data. Both teacher candidates met expectations for the summative assessment.  Teacher candidates’ demonstrated knowledge of the content aligned to standards and were able to integrate other subject areas into lessons using varied resources which impacted student learning (5a). All of the candidates were able to reflectively create a timeline that supported the content to be taught and the early learning environment producing positive outcomes for students (4d). The majority of candidates utilized effective strategies, tools, and technology to impact student learning (4b). Teacher candidates were able to design appropriate lessons using central concepts and inquiry tools across subject areas with meaningful developmental learning progressions using the required format (5b). The majority of teacher candidates aligned objectives, standards, resources and assessment to implement developmentally effective lessons within the unit (5c). The one candidate who was not successful in meeting standard 5b and 5c was due to lack of detail in planning, as well as objectives, content, and assessment not being aligned.  Teacher candidates met both supportive skills (resources & written language). The one candidate who did not meet the resources area was because the individual failed to include any resources. The four candidates who met but were not proficient were due to not using the APA format accurately.

Results of the performance-based assessment and summative assessment along with data analysis used with students indicate that there was a positive effect on student learning by candidates but more is necessary. Students were more successful in the performance based assessment. All teacher candidates who had students achieve at an unacceptable level on either assessment developed and implemented remediation plans for the students at the unacceptable level.  In addition, some of the children who received unacceptable assessments were special needs students in inclusionary classrooms and/or students in language acquisition classrooms (“non-traditional test takers” as stated by one student teacher). Some candidates adapted tests for specific needs of students. However, the percentages indicate that best practices, such as differentiated instruction need to be implemented more fully into classroom teaching and college instructors need to make this an important part of course instruction. Candidates definitely effected student learning as indicated by the pre-test data compared to post test data and the performance-based data shows that only 8% of students were unsuccessful. 

In looking at the data analysis for the student work sample, it has come to supervisors’ attention that although candidates had significant effect on student learning, as indicated by the compilation of all candidates’ data, a more precise and effective way to evidence effect on learning would be to look at each candidate’s data separately and assesses it. Creating a criterion with a specific percentage required by candidates to demonstrate impact on student learning would be more accurate.  To this end, an additional criterion will be added to the rubric for fall 2019.



7. Data summary table



		Long Range Planning Unit and Data Analysis



		Does not meet expectations

[bookmark: _GoBack](= 1)

		Meets Expectations

(= 2)

		Exceeds Expectations

(= 3)

		Average 

(Max = 3)



		Fall ‘18

Total Number = 17

		

		

		

		



		Rationale

Standard 5a

		N=1

5.88%

		N=5

29.42%

		N=11

64.70%

		2.59



		Timeline

Standard 4d

		N=0

0%

		N=1

5.88%

		N=16 

  94.12%

		2.94



		Concept Map

Standard 4b

		N=1

5.88%

		N=2

11.77%

		N=14

82.35%

		2.76



		Lesson Plan

Standard 5b

		N=1

5.88%

		N=5

29.42%

		N=11

64.70%

		2.59



		Lesson Plan Development

Standard 5c

		N=1

5.88%

		N=3

17.65%

		N=13

76.47%

		2.71



		Performance-Based Assess.

Standard 3b

		N=2

11.77%

		N=1

5.88%

		N=14

82.35%

		2.71



		Summative Assessment

Standard 3b 

		N=0

0%

		N=5

29.42%

		N=12

70.58%

		2.71



		Remediation

Standard 3c

		N=1

5.88%

		N=2

11.77%

		N=14

83.35%

		2.76



		Analysis of Data

Standard 3b

		N=1

5.88%

		N=0

0%

		N=16

94.12%

		2.88



		Resources

Supportive Skill 5

		N=1

5.88%

		N=4

23.54%

		N=12

70.58%

		2.65



		Written Language

Supportive Skill 3 

		N=0

0%

		N=2

11.77%

		N=15

88.23%

		2.88









Student Work Sample 

Assessment: Did student teachers have an effect on student learning? The data below shows the compilation of all student data collected from the teacher candidates’ unit assessments and compiled by the elementary education student teaching coordinator. This includes the performance based assessment and pre-test and post test.

Target: Teacher candidate’s data analysis shows significant student growth 

Acceptable: Teacher candidate’s data analysis shows some student growth 

Unacceptable: Teacher candidate’s data analysis shows no student growth 

The term student used in the data boxes below and above refers to the PK- 4 students in the classroom who were assessed.

Performance-based Assessment Long-Range Planning: results of student achievement 

		Assessment

		T

		A

		U

		Total 



		# of students 

		229

		94

		28

		351



		% of students 

		65%

		 27%

		8%

		100%







Pre-Test Long Range Planning: results of student achievement 

		Assessment

		T

		A

		U

		Total 



		# of students 

		42

		51

		241

		334



		% of students 

		13%

		15%

		72%

		100%







Summative Assessment Long-Range Planning: results of student achievement 

		Assessment

		T

		A

		U

		Total 



		# of students 

		209

		78

		64

		351



		% of students 

		60%

		22%

		18%

		100%
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    (1) e.g. Birth to Grade 3, P-3
9.  Program Type

First Teaching License
Non-licensure/non-certification degree

10.  Degree or award level

Baccalaureate
Post Baccalaureate
Master's

11.  Is this program offered at more than one site?

Yes
No

12.  If your answer is "yes" to above question, list the sites at which the program is offered

 
13.  Title of the state license for which candidates are prepared

Pennsylvania
14.  Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required or
Recognition with Probation
Response to National Recognition With Conditions

15.  Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.  State Licensure data requirement on program completers disaggregated by specialty area with sub-area scores:
CAEP requires programs to provide completer performance data on state licensure examinations for completers
who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?

Yes
No

SECTION I - CONTEXT

1.  Description of any state or institutional policies that may influence the application of NAEYC standards.
(Response limited to 4,000 characters)

Kutztown University of Pennsylvania, a member of the State System of Higher
Education, is actively dedicated to excellence in learning and to the success of its
diverse community of students. The University prepares its students to meet lifelong
intellectual, ethical, social, and career challenges and responsibilities by providing
quality programs that engage them in critical, analytical, and aesthetic inquiry.
Further, Kutztown University of Pennsylvania is committed to continuous
improvement, partnerships, and collaborations that encourage the development of
citizens who contribute to a global society. 
The mission of the College of Education at Kutztown University is to prepare
professional school personnel of the highest quality. The core of basic preparation
includes a strong academic knowledge base that fosters practical application. To
accomplish its mission, the College offers a broad range of comprehensive degree
programs at the Bachelor and Master levels as well as programs leading to teacher
certification. 



In 2009, The Pennsylvania Department of Education (PDE) developed new framework
for Post-Baccalaureate students. The guidelines recommended developing programs
that resulted in a higher degree, such as a master degree. Programs were to be
accelerated, flexible and integrate course work focused on pedagogy and human
development. In 2008, PDE changed the certification programs in the state from
Elementary Education to Pre-K- Grade 4 and 4-8. This also affected our post-
baccalaureate students. It was decided by the College of Education to create new
master programs to accommodate post-baccalaureate students. In 2011, The
Elementary Education Department Graduate Faculty developed the Master of
Elementary Education with a Specialization in Teaching Pre-K-4 with certification
(M.Ed. Pre-K-4). The first cohort of candidates began in 2013.
Master of Elementary Education with a Specialization in Teaching Pre-K-4 with
certification Program: The state of Pennsylvania defines Early Childhood as birth to
age 8 and awards initial license as: Pre-K (prekindergarten) -4 (fourth). The M. Ed.
Pre-K-4 Program prepares candidates to qualify for PA teacher initial certification and
to teach children from prekindergarten through 4th grade. The M.Ed. Pre-K-4 Program
is comprised of 33 credits: 6 credits in child development and family/community
partnerships; 6 credits in special education; 15 credits in methods, assessment, and
management and planning which comprises the Professional Semester; 6 credits
Clinical Experience. Prior to clinical experience candidates spend 150 hours in field
experiences. 

Department of Elementary Education Mission Statement: The Department's mission is
to develop and certify entry level self-sustaining, classroom teachers whose level of
competence will be contemporary in pedagogy, technologically advanced, and
performance based through field experiences. 

Description of State/Institutional Policies: The Elementary Education Program resides
in the College of Education at Kutztown University of Pennsylvania. A Board of
Trustees governs Kutztown University locally. As one of fourteen institutions in the
State System of Higher Education, the State System's Board of Governors also
governs the university. Teacher candidates are certified in the Commonwealth of
Pennsylvania under the direction of the Pennsylvania Department of Education (PDE).
Title 22, Chapters 49 and 354 of the Pennsylvania code grant statutory authority to
the State Board of Education to govern professional educator programs. PDE's
authority to promulgate the regulations is granted from the State Board. Chapter 354
is the regulatory document for the design and structure of professional educator
preparation programs, while Chapter 49 provides the certification requirements.
Chapter 354 specifically addresses program design, applicants and candidates, and
faculty. After this legislation was enacted, Kutztown University's College of Education u

2.  Description of the field and clinical experiences required for the program, including the number of hours for early
field experiences and the number of hours/weeks for student teaching or internships. NOTE: Description of the
field and clinical experiences required for the program should explain how the program ensures high quality field
experiences. Quality field experiences support candidates to understand and apply the competencies reflected in
the NAEYC standards as they observe, implement and receive constructive feedback in real world early learning
settings. Programs are encouraged to consider the “indicators of strength” listed in the Supporting Explanation of
Standard 7 when writing this narrative.

(Response limited to 8,000 characters)

Field experiences in early childhood classrooms are completed in a variety of diverse
settings including local Montessori Schools, Berks County Head Start programs and



various child care centers, and private/public elementary schools. Candidates may
also complete some field experiences at their place of employment, if appropriate.
Candidates are required by PDE to complete a minimum of 190 hours of field
experiences prior to student teaching - 40 hours of observation and exploration and
150 hours of pre-student teaching; and a minimum 12 week full-time supervised
student teaching experience. The majority of the 190 hours occur during the
professional semester. Ten hours of observation or more occur prior to the
professional semester as part of course work or through pre-observations. During the
candidate's first two courses in the program, candidates must do pre-observations in a
Pre-k or K, in a 1st or 2nd, and in a 3rd or 4th grade classrooms. A template is used
to respond to the experiences in each grade setting along with personal reflections. In
the professional semester, candidates take a set of courses with a field experience
component to complete the 40 hours and additional 150 hours required. During the
Professional Semester in the spring, teacher candidates are assigned to a classroom
for eleven weeks on Wednesday, Thursday and four Fridays. Candidates are mainly
engaged in observation, small group work, and individual instruction for the first three
to five weeks. Then candidates begin pre-student teaching. Monday and Tuesday
candidates attend classes on campus. Candidates are supervised by graduate faculty
and mentor teachers who are viewed as partners in this preparation process. Teacher
candidates complete two 8-week student teaching placements, which is more than the
state requires, as part of their final semester prior to graduation. Placements are
made by the Clinical Experience Coordinator in levels pre-kindergarten through fourth
grade in various settings: urban, suburban, and rural. Student teaching in the
program includes two placements in prekindergarten through 4th grade settings.
Candidates are assigned different grade levels and settings than in the Professional
Semester. It is the goal of the Coordinator of Clinical Experience to place candidates at
varied grade levels and settings.

3.  Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information may be
provided as an attachment from the college catalog or as a student advisement sheet.) 

M. Ed. Pre-K-4 Description - Catalog.docx Course Descriptions for M. Ed. Pre-K-4.docx
M.Ed Prek-4 Professional Semster.docx Professional Semester Pre-Obs forms.docx

See the Attachment panel.

4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be
attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.

M.Ed. Pre-k-4 Grid 9-14.docx M.Ed. PRE-K-4 program format.docx
See the Attachment panel.

5.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate)
being addressed in this report. Data must also be reported separately for programs offered at multiple sites.
Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

Program:
Master of Elementary Education with a Specialization in Teaching Pre-K-4 with certification

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2017-2018 47 18



2016-2017 38 13
2015-2016 32 9

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.

6.  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program.

Faculty Member Name Dr. Christopher Weiler
Highest Degree, Field, &
University(3) Ed. D., Educational Administration - Temple University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4. 4-8, supervision, & graduate faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Weiler, C.S. (in press). Standards. In Mertens, S.B., Caskey, M.,M., Flowers, N.
(Eds.). The Encyclopedia of Middle Grades Education, 2nd Ed. Charlotte, NC:
Information Age Publishing. (Invitational/Editorial) Weiler, C.S. & Bestwick, A. (in
press). Preparing them for the profession: Use of lesson plan study to improve pre-
service teachers critical thinking and instructional design. Submitted in 2015 to
Pennsylvania Teacher Educator. (Peer Review) Mackey, H.J., Daniels-Lane, A,
Rosenbaun, J., Weiler, C. S. & Puri, D. (2016). Technology vs. respect. In Shapiro,
J.P. & Stefkovich, J.A. (Eds.). Ethical leadership and decision making in education:
Applying theoretical perspectives to complex dilemmas, 4th Ed. New York:
Routledge. (Invitational/Editorial) Weiler, C.S. (2016, January). Join the crowd:
Building a PLN. AMLE Magazine, 3 (5), 43-44. (Editorial) Member of KU Institutional
Climate Committee; Local Union (APSCUF) Rep. for Dept. of El. Ed., Member of KU
Children s Literature Conference Committee

Teaching or other professional
experience in P-12 schools(9)

Sixteen years as a middle level teacher in 2 separate school districts. PA teaching K-
8 and Elementary Principal Certification Clinical supervision in grades K-8

Faculty Member Name Dr. Darlene Schoenly
Highest Degree, Field, &
University(3) Ed. D., Curriculum & Instruction - Penn State University, PA

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4, 4-8, & graduate faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Scholarship of Teaching, with a focus on Best Practices in Writing and Reading
Instruction, Differentiated Instruction, and Engaged Learning Contribution to the
field includes participating on college committees, completing Writing Specialist
Certificate from Penn State University, and conducting literacy workshops for charter
and private schools (gratis).

Teaching or other professional
experience in P-12 schools(9)

Teacher- Gr. 1, 3, PA Language Arts coordinator-Gr. K-8, PA Curriculum Supervisor
& Director of Curriculum K-12, PA Elementary Principal K-6, PA Assistant
Superintendent K-12 PA Certifications: Elementary K-8, PA Elementary Principal K-6,
PA Secondary Principal 7-12, PA Reading Specialist K-12, PA Assistant
Superintendent K-12, PA Conducting ongoing professional development for inservice
teachers in two districts in Pennsylvania. Supervising for the Masters pre-4 program
in the pre student teaching clinical experience



Faculty Member Name Dr. Jennefer Gehringer
Highest Degree, Field, &
University(3) Ed.D. in Literacy, Widener University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4 and Graduate faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Completed doctoral dissertation on the story narratives of children, presented at the
Study of Play conference at Rutgers University, accepted article in NAEYC
publication, Teaching Young Children with two current students, Fall 2016. Search
committee for the College of Education Dean, Advisor to NAEYC student group on
campus, served on University Senate

Teaching or other professional
experience in P-12 schools(9)

12 years kindergarten teacher/Campus Lab School 10 years public school teaching
experience (K-5) PA-certificate elementary/early childhood

Faculty Member Name Dr. Krista Varano
Highest Degree, Field, &
University(3) Ed.D., Immaculata University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4, 4-8, supervision, & gradaute faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Varano, K.G., Conely, J., Devine, J., Tener, N. (2018). Building Community
Partnerships to Shape #FutureReady Students. Presented at Pennsylvania
Department of Education SAS Conference, Hershey, PA. (December 2018) Varano,
K.G., Hand, S. (2018). Preparing Pre-service and In-service Teachers to be
#FutureReady. Presented at STEMATHON, Lancaster, PA (October 2018) Varano,
K.G., Gabriele, A. (2017). K-12/University Partnerships. Administrator Magazine
(Winter 2018 - peer reviewed) Currently Pursing: English as a Second Language
Minor/Endorsement Certificate Service: University General Education Assessment
Reviewer, University Undergraduate Exceptions Committee, College of Education
SPA writer Department of Elementary Education Professional Semester Coordinator,
Accepted as NAEYC Reviewer

Teaching or other professional
experience in P-12 schools(9)

15 years teaching experience (K-8). Elementary Teaching Positions, PA Middle
School Teaching Position, VA Current PA Level II K-6 Teaching Certification Current
Substitute Teacher, Source4Teachers (University Breaks and Summers) Supervisor
Clinical Experience and Professional Semester Field Work

Faculty Member Name Dr. Kristen Bazley
Highest Degree, Field, &
University(3) Ed.D., Child and Youth Studies - Nova Southeastern University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4 & Graduate faculty

Faculty Rank(5) Associate Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Clute International Conference on Education, Juried, April 8-12 2018, Washington
DC, Teaching Beyond the Blackboard-Tutoring Students in Bush Alaska. Co-
Presenters: Undergraduate Students: Samantha Wiik, Kylie Wilson, Kathleen
Lapszynski, Brianna Graziano, Leann Heredia Bazley, K. (2015). Teaching Diversity
through Children's Literature. Dubuque, IA: Kendall Hunt Publishing. Bazley, K.
(2015) Focus on Elementary: Expanding Cultural Awareness Through Online
Elementary Tutoring, Childhood Education, 91:3, 212-214,

Teaching or other professional



experience in P-12 schools(9) 7 years teaching experience (grades K-3) K-6 teaching certification, and in service
teachings.

Faculty Member Name Dr. Michele White
Highest Degree, Field, &
University(3)

Ed.D., Educational Leadership-Curriculum, Instruction, and Staff Development,
Widener University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4, 4-8, supervision, & graduate faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Completed doctoral course work and dissertation research and publication entitled
"Investigating pre-service teachers' decisions to pursue early childhood and middle
level certifications" in ProQuest Dissertations and Theses (2014); peer-reviewed
article published entitled "Examining pre-service teacher's decisions to choose
middle level education career path" in Betwixt and Between: Education for Young
Adolescents (2015); peer-reviewed article published entitled "How pre-service
teachers chose to become early childhood and middle level teachers" in
Pennsylvania Educator (2015); completed a yearlong research study in examining
the responses of first grade students to STEM-focused lessons (2016) Service-2
university committees (Senate Enrollment Management Committee-Co-Chair; Middle
States Review); 1 College of Education committee (Recruitment and Retention
Committee); Other contributions- acceptance in to Cohort 2 for the YMHFA-IHE
Initiative operated through the McDowell Institute at

Teaching or other professional
experience in P-12 schools(9)

Teaching Experience-14 years total: 4 years in sixth grade; 2 years in fifth grade; 2
years in fourth grade; 2 years in first grade; 2 years Instructional Support/math and
reading support K-5; 2 years assistant principal PA certificate (K-8) clinical
supervision; professional semester supervision

Faculty Member Name Dr. Patricia Lutz
Highest Degree, Field, &
University(3) Ph.D., Human Development & Educational Leadership - Marywood University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4, 4-8, and graduate faculty

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Research and Presentation in the areas of middle level pedagogy; specifically in
mathematics and assessment. Have presented at the last 3 national conferences
and have worked on research committees within the National Professors of Middle
Level Educators and AERA Middle Level SIG. Currently serve on the University
Senate research committee, as co-chair on department professional semester
committee, and as chair of the department graduate committee.

Teaching or other professional
experience in P-12 schools(9)

19 years teaching experience (grades 6-8) PA certificate (K-8) & Secondary
Mathematics Supervisory certificate in Curriculum and Instruction.

Faculty Member Name Dr. Teresa Sychterz
Highest Degree, Field, &
University(3)

Ph. D., Curriculum & Instruction: Language & Literacy, Specialization: Children's
Literature - The Pennsylvania State University

Assignment: Indicate the role
of the faculty member(4) Elementary Education: Prek-4, 4-8, supervision, & graduate faculty

Faculty Rank(5) Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and

Publication: Yenika-Agbaw, V. & Sychterz, T. (2015). Adolescents rewrite their
worlds: Using literature to illustrate writing forms. The Rowman & Littlefield
Publishing Group: Lanham, MD. Grant: The Anne M. and Philip H. Glatfelter, III



Service(7):List up to 3 major
contributions in the past 3
years(8)

Family Foundation fall 2018. KU Children's Literature Conference to pay for
speakers. $11,500 granted for school children presentations. KU Children's
Literature Conference Committee, member 1998-Present, Coordinator of Conference
and Co-chair, 2003-Present

Teaching or other professional
experience in P-12 schools(9)

23 years teaching experience (preschool-grade 2) substitute teacher ( preschool-8)
PA Certified Instructional II, Elementary Education K-8 Kutztown 1974;
Administrative I, Elementary Principal, Scranton 1991 Clinical Supervision 1998 -
present, Prek-4, 4-8. M.Ed.; Field supervision of initial field experience for
methodology courses 1998-2006, 2013-Present John Paul II Special Education
School, spring 2012- present co-taught pottery classes at Clay on Main, Oley, PA

Faculty Member Name Dr. Margaret (Angel) Bestwick
Highest Degree, Field, &
University(3)

Ed.D. in Educational Leadership: Educational Technology, Wilkes University, Wilkes-
Barre, PA.

Assignment: Indicate the role
of the faculty member(4) Faculty, Clinical Supervisor

Faculty Rank(5) Assistant Professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Publication: Bestwick, A. & Weiler, C. (2016). Preparing Them for the Profession:
Use of Lesson Plan Study to Improve Pre-Service Teachers' Critical Thinking and
Instructional Design. Pennsylvania Teacher Educator. Hamburg, PA: Pennsylvania
Association of Colleges and Teacher Educators. Leadership: Accepted as a Clinical
Practice Fellow to participate in a national Clinical Practice Fellows Symposium in
Atlanta, GA, 2/16/19-2/18/19. Selected through peer-reviewed application process.
Service: Member of the Advisory Board for the National Council for the Social
Studies journal, Social Studies and the Young Learner; Member of KU Children's
Literature Conference Committee; Member COE Scholars Committee

Teaching or other professional
experience in P-12 schools(9)

9 years teaching grades 3-5; 6 years Elementary Science Coordinator; 5 years
Computer Lab Aide K-5 Current licensure includes PA teaching K-8 Clinical
supervision in grades K-8;

Faculty Member Name Carol E. Watson
Highest Degree, Field, &
University(3) PhD, Curriculum & Instruction Virginia Tech

Assignment: Indicate the role
of the faculty member(4) Faculty. Clinical supervisor

Faculty Rank(5) Associate professor
Tenure Track YES

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Watson, C. E. (2016). Campus to field transition: 2016 update. Presentation at the
annual conference of the Association for Middle Level Education, Austin, TX.
Watson, C. E., Roman, E., & Machowski, L. (2016). 7th grade visit: Classroom to
campus collaboration. Presentation at the annual conference of the Pennsylvania
Association for Middle Level Education, State College, PA. Watson, C. E. (2015).
Pokes, toboggans, and masher: Challenging the rule of 'proper English'. Interactive
workshop at the annual international conference of the National Association for
Multicultural Education, New Orleans, LA. Service: PA Association for Middle Level
Education: State Executive Board of Directors - 2years, Eastern Region Board of
Directors - 5 years, Student Teacher Recognition Chair - 5 years; PA-Professors of
Middle Level Education (Secretary, VP) - 6 years

Teaching or other professional
experience in P-12 schools(9)

6 years clinical experience supervisor in grades K-8 in a broad range of school
districts for the past 5 years; Schools To Watch team evaluation visits, PASCD STEM
Workshop, Downingtown, PA 2017

Faculty Member Name Diane King



Highest Degree, Field, &
University(3)

"Ph. D., Special Education - Lehigh University"

Assignment: Indicate the role
of the faculty member(4) Special Education

Faculty Rank(5) Associate Professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

"Editorial Board - Reading & Writing Quarterly -Co-designed 2010 Summer Study
Abroad Program to University of Azuay (Cuenca Ecuador)- presentation at 2009
International Association of Special Education (Alicante Spain)

Teaching or other professional
experience in P-12 schools(9)

8 years teaching experience (handicapped pre-school and adults) -4 years
supervisor of special education - PA certificate (SpEd supervisor) - NJ certificate

Faculty Member Name Dr. Debra Lynch
Highest Degree, Field, &
University(3) Ph. D., Special Education-University of Virginia"

Assignment: Indicate the role
of the faculty member(4) Special Education

Faculty Rank(5) Professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

"Chairperson, College of Education Curriculum Committee (5 years) -Chairperson of
University Promotion Committee -Served on KU general education reform
committee"

Teaching or other professional
experience in P-12 schools(9)

9 years teaching in P12 schools certification in Orthopedically Handicapped and
Mental Retardation and Learning Disabilities from Missouri"

    (3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (4) e.g., faculty, clinical supervisor, department chair, administrator
    (5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as systematic inquiry into the areas related to teaching, learning, and the education of teachers
and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.
    (8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS)
indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NAEYC standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1.  Please provide following assessment information (Response limited to 250 characters each field)
Type and Number of Assessment Name of Assessment (10) Type or Form of Assessment

(11)
When the Assessment Is

Administered (12)

Assessment #1: Licensure assessment, or other content-based assessment (required) PECT TEST State Licensure Test Prior to State Licensure



Early Childhood Education
Assessment #2: Content knowledge in early childhood education (required) Educational Philosophy Scholarly Paper

Required Course
EEU505

Child Development and Practice

Assessment #3: Candidate ability to plan implement appropriate teaching and learning
experiences (required) Lesson Plan Lesson Plan

Required Course
ELU 545 

Managing and Planning

Assessment #4: Student teaching or internship (required) Student Teaching Final Evaluation Rating Scale/Evaluation
Required Course

EEU 596/597
Clinical Experience

Assessment #5: Candidate effect on student leaning (required) Long Range Planning Curriculum Unit Cumulative Project with Data
Analysis

Required Course
EEU 596/597

Clinical Experience

Assessment #6: Additional assessment that addresses NAEYC standards (required) Family and Community Collaboration
Partnerships Project

Survey/Research/
Presentation Workshop

Required Course
EEU 415

Family and Community
Collaboration

Assessment #7: Additional assessment that addresses NAEYC standards (optional) Early Childhood Environmental Rating Scale
(ECERS)

Survey/Project with Scholarly
Paper

Required Course
EEU505

Child Development and Practice
Assessment #8: Additional assessment that addresses NAEYC standards (optional)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each NAEYC standard on the chart below, identify the assessment(s) in Section II that address the standard. One assessment may
apply to multiple NAEYC standards.

1.  Standard 1: Candidates prepared in early childhood degree programs are grounded in a child development knowledge base.
They use their understanding of young children's characteristics and needs, and of multiple interacting influences on children's
development and learning, to create environments that are healthy, respectful, supportive, and challenging for each child.

 #1#2#3#4#5#6#7#8
1a: Knowing and understanding young children's characteristics and needs, from birth through age 8.
1b: Knowing and understanding the multiple influences on early development and learning
1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning
environments for young children.

2.  Standard 2: Candidates prepared in early childhood degree programs understand that successful early childhood education
depends upon partnerships with children’s families and communities. They know about, understand, and value the importance
and complex characteristics of children’s families and communities. They use this understanding to create respectful, reciprocal
relationships that support and empower families, and to involve all families in their children’s development and learning.

 #1#2#3#4#5#6#7#8
2a: Knowing about and understanding diverse family and community characteristics
2b: Supporting and engaging families and communities through respectful, reciprocal relationships
2c: Involving families and communities in young children’s development and learning.

3.  Standard 3: Candidates prepared in early childhood degree programs understand that child observation, documentation, and
other forms of assessment are central to the practice of all early childhood professionals. They know about and understand the
goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other
effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively
influence the development of every child.

 #1#2#3#4#5#6#7#8
3a: Understanding the goals, benefits, and uses of assessment – including its use in development of
appropriate goals, curriculum, and teaching strategies for young children
3b: Knowing about and using observation, documentation, and other appropriate assessment tools
and approaches, including the use of technology in documentation, assessment and data collection.
3c: Understanding and practicing responsible assessment to promote positive outcomes for each
child, including the use of assistive technology for children with disabilities.
3d: Knowing about assessment partnerships with families and with professional colleagues to build
effective learning environments.

4.  Standard 4: Candidates prepared in early childhood degree programs understand that teaching and learning with young
children is a complex enterprise, and its details vary depending on children’s ages, characteristics, and the settings within
which teaching and learning occur. They understand and use positive relationships and supportive interactions as the
foundation for their work with young children and families. Candidates know, understand, and use a wide array of
developmentally appropriate approaches, instructional strategies, and tools to connect with children and families and positively
influence each child’s development and learning.

 #1#2#3#4#5#6#7#8
4a: Understanding positive relationships and supportive interactions as the foundation of their work



with young children
4b: Knowing and understanding effective strategies and tools for early education, including
appropriate uses of technology
4c: Using a broad repertoire of developmentally appropriate teaching /learning approaches
4d: Reflecting on own practice to promote positive outcomes for each child.

5.  Standard 5: Candidates prepared in early childhood degree programs use their knowledge of academic disciplines to design,
implement, and evaluate experiences that promote positive development and learning for each and every young child.
Candidates understand the importance of developmental domains and academic (or content) disciplines in early childhood
curriculum. They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and
can identify resources to deepen their understanding. Candidates use their own knowledge and other resources to design,
implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning
outcomes for every young child.

 #1#2#3#4#5#6#7#8
5a: Understanding content knowledge and resources in academic disciplines: language and literacy;
the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical
activity, physical education, health and safety; and social studies.
5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or
academic disciplines
5c: Using own knowledge, appropriate early learning standards, and other resources to design,
implement, and evaluate developmentally meaningful and challenging curriculum for each child.

6.  Standard 6: Candidates prepared in early childhood degree programs identify and conduct themselves as members of the
early childhood profession. They know and use ethical guidelines and other professional standards related to early childhood
practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective and critical perspectives on
their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for
sound educational practices and policies.

 #1#2#3#4#5#6#7#8
6a: Identifying and involving oneself with the early childhood field
6b: Knowing about and upholding ethical standards and other early childhood professional guidelines
6c: Engaging in continuous, collaborative learning to inform practice; using technology effectively with
young children, with peers, and as a professional resource.
6d: Integrating knowledgeable, reflective, and critical perspectives on early education
6e: Engaging in informed advocacy for young children and the early childhood profession.

7.  Standard 7: FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Field experiences and clinical practice are planned and sequenced so that candidates develop the knowledge, skills and
professional dispositions necessary to promote the development and learning of young children across the entire
developmental period of early childhood – in at least two of the three early childhood age groups (birth – age 3, 3 through 5, 5
through 8 years) and in the variety of settings that offer early education (early school grades, child care centers and homes,
Head Start programs). 

7a. Opportunities to observe and practice in at least two of the three early childhood age groups (birth – age 3, 3-5, 5-8) 
7b. Opportunities to observe and practice in at least two of the three main types of early education settings (early school
grades, child care centers and homes, Head Start programs)

Information should be provided in Section I (Context), question 2, to address this standard.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a
whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required
of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA standards. This means
that the concepts in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the same
depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. The data
should be presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 elements [each
relating to specific SPA standard(s)], then the data chart should report the data on each of the elements rather that reporting
a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate.
Assessments have been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the
case, assessments that combine content and professional knowledge may be considered "content knowledge" assessments for
the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 



(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards
by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provide evidence for meeting standards, indicating the specific SPA standards by
number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases
assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment
#4 that includes the two-page narrative (items a – d above), the assessment itself (item e above), the scoring guide (item f
above, and the data chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible. 

1.  State licensure tests or professional examinations of content knowledge. NAEYC standards addressed in this
entry could include Standards 1-6. If your state does not require licensure tests or professional examinations in
the content area, data from another assessment must be presented to document candidate attainment of content
knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1 - PECT
See the Attachment panel.

2.  Assessment of content knowledge(13) in early childhood education. NAEYC standards addressed in this entry
could include but are not limited to Standards 1, 2, and 5. Examples of assessments include comprehensive
examinations, GPAs or grades(14), and portfolio tasks(15). (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 2 2019
See the Attachment panel.

    (13) Content knowledge in early childhood professional preparation includes knowledge of child development and learning
(characteristics and influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social
studies, the visual and performing arts, and movement/physical education; as well as knowledge about children's learning and
development in these areas.
    (14) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and
describe how they align with the specialty standards.
    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is
considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole.
In this instance, the portfolio would be considered a single assessment. However, in many programs a portfolio is a collection of
candidate work—and the artifacts included

3.  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning
experiences. NAEYC standards that could be addressed in this assessment include but are not limited to Standard
4. Assessments might emphasize features such as (a) adaptations to individual, developmental, cultural and
linguistic differences; (b) knowledgeable and developmentally appropriate application of subject matter
knowledge; (c) use of effective and appropriate teaching strategies for young children; and (d) attention to
effects on children’s learning. These assessments are often included in a candidate's portfolios or in student
teaching evaluations. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 3 SPA REPORT 2019.docx
See the Attachment panel.

4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice.
NAEYC standards that could be addressed in this assessment include Standards 1-6. An assessment instrument



used in student teaching or an internship should be submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 4 SPA REPORT 2019.docx
See the Attachment panel.

5.  Assessment that demonstrates candidate effects on student learning. NAEYC standards that could be addressed
in this assessment include but are not limited to Standards 1, 3, and 4. Examples of assessments include those
based on samples of children’s work, portfolio tasks, case studies, follow-up studies, and employer surveys. They
might include follow-up studies of graduates of the ECE program, as they relate to the NAEYC standards and as
they document graduates' effectiveness in professional positions where they have an impact on young children's
development and learning. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 5 SPA REPORT 2019.docx
See the Attachment panel.

6.  Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 - 6 could
be addressed by this assessment. Examples of assessments include evaluations of field experiences, case
studies, portfolio projects, and follow-up studies. Assessments might be candidate projects that demonstrate
candidate's (a) ability to observe and assess young children through case studies or similar projects; (b)
understanding of the role of families in young children's development and learning, and how they support this
role as teachers of young children; and (c) understanding of the early childhood profession and candidates’
future role as advocates and reflective, continuous learners. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

Assessment 6 SPA REPORT 2019.docx
See the Attachment panel.

7.  Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 - 6 could
be addressed by this assessment. Examples of assessments include evaluations of field experiences, case
studies, portfolio projects, and follow-up studies. Assessments might be candidate projects that demonstrate
candidate's (a) ability to observe and assess young children through case studies or similar projects; (b)
understanding of the role of families in young children's development and learning, and how they support this
role as teachers of young children; and (c) understanding of the early childhood profession and candidates’
future role as advocates and reflective, continuous learners. (Optional) 

Provide assessment information as outlined in the directions for Section IV

Assessment 7 SPA REPORT 2019.docx
See the Attachment panel.

8.  Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 - 6 could
be addressed by this assessment. Examples of assessments include evaluations of field experiences, case
studies, portfolio projects, and follow-up studies. Assessments might be candidate projects that demonstrate
candidate's (a) ability to observe and assess young children through case studies or similar projects; (b)
understanding of the role of families in young children’s development and learning, and how they support this
role as teachers of young children; and (c) understanding of the early childhood profession and candidates'
future role as advocates and reflective, continuous learners. (Optional)

Provide assessment information as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.  Evidence must be presented in this section that assessment results have been analyzed and have been or will be
used to improve candidate performance and strengthen the program. This description should not link
improvements to individual assessments but, rather, it should summarize principal findings from the evidence,
the faculty's interpretation of those findings, and changes made in (or planned for) the program as a result.



Describe the steps program faculty has taken to use information from assessments for improvement of both
candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

The Master in Elementary Education with a Specialization in Teaching Pre-K-4 (M. Ed.
Pre-K-4) with certification is an accelerated master program for post-baccalaureate
students who desire to get their first teaching license in early childhood education Pre-
kindergarten to fourth grade. The program is designed as a cohort to be completed in
a year. The first cohort began in 2013 with five candidates and our current cohort has
31. 

Results of Findings Leading to Improvement
The data collected and analyzed from the seven key assessments provided the faculty
with important information and based on findings, the following recommendations or
improvements will be made

Content Knowledge:
In the area of content knowledge, it is recognized that the first two courses (EEU 415
Family & Community Collaboration Partnerships and EEU 505 Child Development &
Practice) taken by candidates provide them with the knowledge and understanding of
child development and relationships with family and community. Results of data
demonstrate that candidates are strong in the content knowledge offered in the
courses. Assessment 1 - PECT, the state licensure test, indicates a need for continued
attention to program modification focused in the area of content knowledge,
specifically math, health, and science. Content knowledge was demonstrated in the
lesson plan (Assessment #3), unit (Assessment # 5), and student teaching
(Assessment #4). The area of need that arose on the lesson plan assessment dealt
not with knowing subject matter but rather the correct format of writing content on
the lesson plan. Evidence from Assessment #4 indicates this was clearly resolved in
student teaching. On Assessment 4 - Student Teaching Final Evaluation, an area of
need that did surface related to the content knowledge and resources necessary to
differentiate learning and accommodate to student needs. Recognizing this need,
additional instruction on differentiated instruction has been added to ELU 545
Managing and Planning in the Classroom. This is part of the syllabus but more
emphasis is necessary. A class will be devoted to differentiation and accommodations
followed by teacher candidates selecting a process such as Cubing, Tic-Tac-Toe,
Tiered Learning, etc. and developing the instrument based on their unit topic for one
of their lessons. This is currently in place for spring 2019. Student teachers also
attend a professional development day in their second assignment of student
teaching. Two sessions offered this spring are on Differentiating Instruction and The
Changing Demographic - ESL certification. 

Pedagogical Knowledge and Skills:
In EEU 415 Family & Community Collaboration Partnerships, candidates were clearly
competent in identifying resources and appropriate strategies to use with young
learners. Utilizing effective teaching strategies and tools, including technology, was
evidenced in the family project, lesson plan, and unit. The Student Teaching Final
Evaluation shows that teacher candidates met the criteria but it was lower at the
proficient rating. Many school districts do not have technology available and/or use



publisher's programs that require candidates to teach using scripts and specific
strategies and tools. Although candidates are encouraged to supplement the
publisher's program it is not always possible. 

Lesson planning, in the initial assessment, during ELU 545 Managing and Planning
indicated a need to develop measurable assessments and data collection. This area
was met on the unit assessment. The Student Teaching Final Evaluation indicates that
teacher candidates met the criteria by using measurable assessments and collection of
data, although those achieving a proficient level were not as strong. Supervising
faculty needs to monitor and reinforce the documentation and collection of data on
daily lesson plans. Teacher candidates collected and analyzed data successfully as part
of their first two courses (EEU 415 Family & Community Collaboration Partnerships
and EEU 505 Child Development & Practice). The PECT test data indicates that teacher
candidates had a good sense of assessment.

The Student Teaching Final Evaluation indicates modifications are needed in
developing positive relationships and supportive interaction when it comes to
managing student behavior. Classroom management is always a challenge for student
teachers. Faculty will need to focus on developing skills in management, specifically
stating expectations - communicating specific behaviors desired and monitoring
student behaviors. During the management and planning course in Professional
Semester the instructor will also focus on the areas of need.

Effect on Student Learning:
Teacher candidates demonstrated a positive effect on student learning as indicated by
the unit data specifically the performance based assessment, pre-test, and post test.
In looking at the data analysis for the student work sample, it has come to
supervisors' attention that although candidates had significant effect on student
learning, as indicated by the compilation of all candidates' data, a more precise and
effective way to evidence effect on learning would be to look at each candidate's data
separately and assesses it. Creating a criterion with a specific percentage required for
candidates to demonstrate impact on student learning would be more accurate. To
this end, an additional criterion will be added to the rubric for fall 2019.

All areas identified in this report are in process of remediation or are being monitored
for improvement. The areas identified in Content Knowledge are in process. The
Pedagogical Knowledge and Skills, specifically in EEU 596-597 Clinical Experience
needs to monitor documentation and data collection in daily lesson plans. This will be
addressed with faculty in Professional Semester and Student Teaching meetings to try
and rectify assessment issues through a concentrated effort by all faculty. Classroom
management, specifically areas identified as needs, will be addressed in ELU 545 in
spring 2019. Clinical Experience supervisors receive all the data reports from the
elementary education student teaching coordinator regarding the results of
candidates' needs and strengths from the previous semester. This data will give
supervisors the necessary information to target specific areas such as classroom
management, specifically communicating expectations for student behavior. Effects of
student learning were positive. As noted above, an area to improve the data collection
process will occur for fall 2019.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.  For Revised Reports: Describe what changes or additions have been made to address the standards that were not
met in the original submission. Provide new responses to questions and/or new documents to verify the changes
described in this section. Specific instructions for preparing a Revised Report are available on the CAEP website
at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Response to Conditions Report
are available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-
policies-and-procedur 

(Response limited to 24,000 characters.)

The M. Ed. Pre-K-4 program was a new program at the college when the initial
submission of data occurred. We finalized our assessments in 2015, which meant data
collection began with winter 2016. Some assessments in the report had 2 collections
of data where Assessments 3, 4, and 5 had one. The data for the assessments
occurred in spring 2016 and fall 2017 due to it being a yearlong program and courses
were only taught once in a yearly cycle. Access to three years of data was not
possible. We are submitting one year of data for this report as required.

Assessment #1 PECT is the state licensure test. We are unable to make changes to
this test. We realigned the NAEYC standards to the test. Our pass rates have improved
a great deal especially with the GPA deviation which fell into the 96% range. There
was concern over our pass rates with the initial report. 

All SPA assessments were revised and all rubrics were rewritten since the first
program evaluation reported that "[a]ssessments, including rubrics and analysis, do
not consistently reflect an understanding of the meaning, scope, and intent of
standards so that alignment with standards is not accurate. Rubrics components do
not reflect what candidates are actually expected to do for most assessments." The
assessments selected and rubrics were presented to the graduate faculty and as a
whole were revised and edited for the entire spring semester at working meetings. It
is determined by our graduate faculty that we have met the requirements asked of us.

"Partnerships with children's families and communities are not evident in the program
report." This specific statement meant a whole new assessment and rubric needed to
be developed for EEU 415 Family and Community Collaboration Partnerships course.
We feel we have fully met this challenge by the new assessment. In EEU 415, the
teacher candidates study the importance of establishing a strong connection between
the classroom and the home. The class develops a parent survey of topics based on
information from classes. The survey is distributed to a partner school. The students
work in small groups to research and develop a presentation/ workshop on the chosen
topics from the survey. The students are responsible to present the research to the
participating parents. Presentations are held on several evenings to accommodate the
parent schedules. Students are required to attend their own presentation and at least
two other presentations. Each student is responsible for their work and is graded
individually. This current assessment engages teacher candidates, families, and



partner schools in the community through respectful, reciprocal relationships (2b). It
also, involves assessment through a survey, in partnership with families and
professional colleagues to support family members in educating their child (3d). Both
of these standards were noted as in need in the initial report.

The initial report questioned our assessments "engagement, implementation, and
involvement." Meeting this suggestion has occurred through Assessment # 6 as
mentioned above. Assessment # 4 - The Student Teaching Final Evaluation is all about
engagement, implementation, and involvement as candidates are actually in a
classroom demonstrating their ability to teach and reflect upon their teaching.
Assessment # 5 - The Long Range Planning Unit definitely involves candidates in
planning, using content knowledge, assessing and documenting data, employing
strategies, tools, technology, and teaching their unit to learners. The initial report
questioned "implementation of practice." Implementation would have had to occur to
collect data on the impact of student learning. The description of the assessment
clearly states that candidates are teaching the unit, "Candidates develop the unit, pre-
assess, teach it, assess students, collect data, and do a data analysis to see how
effective their planning and teaching is on student learning." Assessment # 7 - ECERS
certainly involves candidates through assessment and reflection. Assessment # 3 -
The Lesson Plan was highlighted as not meeting 5b and 5c. Candidates do teach the
lesson plan they submit as their final lesson plan. This is clearly stated in the
description of the assessment, "the teacher candidate selects a lesson plan they have
taught during the field placement to submit as their final lesson plan assessment."
This has not changed since the initial review. They are using knowledge of central
concepts and content structures to plan a lesson (5b). They are using their knowledge
of early learning standards to design, implement, and evaluate a developmentally
appropriate lesson using quality resources (5c). The design, implementation, and
reflection on student performance and their performance are all part of teaching a
lesson using the KU Elementary Education Lesson Plan format. 

In the area of reflection (6d), the initial repot indicated that Assessment #7 - ECERS
did not "reflect a clear and accurate understanding and meaning" of the standard. This
was definitely acknowledged and addressed by having candidates integrate
knowledge, written reflection and critical perspectives by completing a scholarly
reflection on their use and findings of the ECERS (6d). 

We feel we have met the considerations and suggestions that were given in the initial
evaluation of the SPA report through the above evidence.

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


