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Special Education: Visual Impairment Course Titles and Descriptions for “core courses”

SPU 101: Early Intervention for Students with Disabilities

· This course is designed for perspective teachers of students with disabilities. This course will cover early intervention programming. Knowledge of preventing the full impact of a disability on a child, providing general curricula and instruction, universal design of instruction, disability specific instruction that meets the needs of the child’s addressing disability, cultural, and language diversity from birth to age 8, and the transition to preschool or school age programming will be addressed

SPU 201: Cognitive Development of Diverse Learners in a Standards Aligned System

· This course surveys the development and provision of special education services to student with disabilities. It is a blend of psychology and education, addressing both the theoretical and practical issues related to special education. The course provides students with the science of human development (typical and atypical), especially behaviors connected to learning, and shows the relationship to the experiences of students with disabilities. Students will explore how this knowledge of human development is applied to the provision of special education services for students with disabilities. Students will understand the experiences of culturally and linguistically diverse learners in the special education process.

SPU 202: Orientation and Mobility for Teachers of Students with Visual Impairments, including Deafblindness

· This course covers exploration of space in the home and school environment and the wider community according to individual needs of students with visual impairments. Practical experiences are provided in orientation and mobility training under conditions of simulated blindness. Experiences are structured to sequentially afford environmental situations of increasing complexity. Students will learn how to utilize functioning sense modalities in conjunction with specially designed mobility techniques for the purpose of teaching individuals how to move safely, effectively, and independently in the environment. 

SPU 204: Anatomy of the Eye and Related Assessment of Students with Visual Impairments

· This course provides lectures and demonstrations on anatomy and physiology of the eye. The course will cover structure and function of the eye, causes and implications of eye conditions, clinical assessment, functional vision assessment, environmental assessment, and stereotypical behavior assessment. This course will provide an introduction to learning media assessment. This course will cover the foundations of working with students with low vision. This course will discuss the relationship of visual impairment to other disabilities, neurological aspects of visual impairments, and educational implications. The course will provide opportunities for student use of low vision aids, activities with low vision simulation, and completion of a functional vision assessment, including environmental assessment, and stereotypical assessment.



SPU 221: Assessment for Students with Visual Impairments

· This course addresses the assessment of students with visual impairment, the interpretation and application of assessment results, and reporting procedures from the collection of assessment data. The course will cover clinical assessment, functional vision assessment, learning media assessment, environmental assessment, travel skills screening, stereotypical behavior assessment and other forms of assessment for students with visual impairment. The course will provide opportunities for the completion of a vision assessment, including functional vision assessment, and learning media assessment.

SPU 300: Reading, Writing, and Teaching Literary Braille, Nemeth Mathematics Code, and Other Braille Codes

· This course provides knowledge and skills in Nemeth Braille, grade 3 Braille, and extended experiences in reading and writing grade 2 Braille.  This course includes the use of slate and stylus in preparing drills, assignments, and in taking notes.  Advanced methods of teaching Braille are emphasized.  Braille music and foreign language Braille is introduced.  Other forms of computer Braille are introduced and used in assignments.

SPU 302: Adapting Materials and Methods of Instruction and Evaluation for Teaching Students with Visual Impairments

· This course provides strategies for teaching and adapting materials and instruction in content areas, communication skills (i.e., reading and writing Braille, reading and writing print with and without low vision devices, finger spelling), listening skills, use of technology, independent and daily living skills, habilitation, career/vocational concerns, physical education, transition from the educational setting, and leisure and recreation for students with visual impairments, including multiple disabilities and deafblindness.  The course provides a theoretical framework for the concept of teacher as lifelong learner, assessment strategies for learning medium and reading medium, writing IEP's, and research applications.

SPU 316: Literacy Development & Instruction in Core and Intervention Areas

· This course is an in depth study in the teaching of literacy for struggling readers and special education students. The course will present characteristics and factors contributing to struggling readers. Pre-referral guidelines of federal and state laws will be discussed, including RTI, scientifically research-based and evidence-based instruction, and on-going progress monitor of student performance. The sequence of language, reading, and writing skills will be described as these areas pose challenges for student with disabilities. An emphasis on instructional tools, guidelines for instruction, organizational and teaching strategies, remedial methods and techniques for the child with a disability in preschool through secondary education will be introduced in this course.

SPU 330: Teaching Students with Low Incidence Disabilities

· This course will address medical, physical, psychological and educational aspects of students with low incidence disabilities. The major focus of this course will be teaching students with moderate or severe retardation, severe behavior disorders, including any of the Autistic spectrum disorders. Included will be an examination of evidence based strategies relevant to the education, training, and habilitation of students with low incidence disabilities. Low incidence disabilities will be viewed across the life span, requiring persistent support.

SPU 390/391: Clinical Experience and Practicum: Visual Impairment

· This course provides for observation and participation in the performance of the duties of a teacher of students with visual impairments, including those with multiple disabilities in an itinerant, residential, or day school setting.  Practicum sessions provide for an opportunity to discuss problems, trends and issues, multi-cultural needs, interviewing techniques, scheduling, lifelong learner model for teachers and students, and organizational skills unique to the field. 
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Assessment 1: State Licensure Exam


Assessment Title: Praxis II Assessment 0282 Special Education Teaching Students with Visual Impairment


Description:

The Special Education: Teaching Students with Visual Impairments test is designed for prospective teachers of students with visual impairments and for prospective consultants to teachers of students with visual impairments. It assesses the knowledge and skills necessary for safe and effective practice at the time of entry into the profession.


The 120 multiple-choice questions focus on knowledge of basic facts and principles of special education as a discipline and on the application of that knowledge in working with students with visual impairments. The test content is appropriate for examinees who have completed bachelor’s degree programs relevant to the focus of the test. The questions relate to students in the preschool, elementary, and secondary school years.


The six content categories cover Principles and Education Rights for Students with Disabilities, Development and Characteristics of Students with Visual Impairments, Planning and Managing the Learning and Teaching Environment, Implementing Instruction, Assessment, & Professional Practice, Collaboration and Counseling. 

When and where this assessment is implemented in the program


The state certification examination is required for teacher candidates to gain teacher certification in Pennsylvania. They are encouraged to take the test prior to student teaching. Students receive all content for the test prior to their clinical experience. 

How this assessment was developed

The Council for Exceptional Children (CEC) worked closely with ETS to align the Praxis II assessments with the CEC Standards for the Preparation of Special Educators. CEC’s Professional Standards and Practice Standing Committee (PSPSC) recommended and approved Praxis II Assessment 0282 Special Education: Teaching Students with Visual Impairment as meeting the CEC standards. 

How this assessment is trustworthy (valid), consistent, and reliable


The Educational Testing Center worked closely with reviewers and professionals in the field to create a trustworthy (valid), consistent, and reliable test. The reviewers asked for the alignment of CEC Standards to the PRAXIS; KU does not have access to the test for aligning the specific questions to the CEC Standards, however, since ETS worked with CEC on the alignment the specific standard alignment grid should be at CEC headquarters, we do not have access to that. 

ETS updates the Praxis test on a regular basis to ensure they accurately measure the knowledge and skills that are required for licensure and reliable. 

Criteria for Success


To be licensed as a teacher of the visually impaired in the state of Pennsylvania students have to score a 163 on Teaching Students with Visual Impairments Test or meet a grade point average requirement. In Pennsylvania, the score requirement is lowered depending on the teacher candidates’ grade point average. Teacher candidates can pass the test with a score of159 if they have above a 3.5 grade point average. 


Data Analysis:  

Spring & Fall 2015 - 15 candidates completed the PRAXIS – 13 Passed (87%) 


Spring & Fall 2016 – 11 candidates completed the PRAXIS – 9 Passed (82%)

In Spring/Fall 2015 two candidates scored 159 and passed with the Pennsylvania GPA requirement and in Spring/Fall 2016 one candidate scored a 159 and passed with the Pennsylvania GPA requirement all other candidates passed by meeting the minimum score of a 163. 


Below is the average percentage of correct questions in each category among test takers at Kutztown University (institution), State, and National level. Itemized data by question is not provided to the program, therefore the PRAXIS Teaching Students w/Visual Impairments (0282) cannot be itemized in this report. Only percentage correct per category/test taker is given.


Category 1: Principles and Education Rights for Students with Disabilities


Category 2:  Development and Characteristics of Students with Visual Impairments


Category 3: Planning and Managing the Learning and Teaching Environment


Category 4: Implementing Instruction


Category 5: Assessment


Category 6: Professional Practice, Collaboration and Counseling

Spring & Fall 2015


		Test Category 

		Institution Avg. % Correct

		State Avg. % Correct

		National Avg. % Correct



		Principles and Education Rights for Students with Disabilities




		74.66

		81.60

		80.50



		Development and Characteristics of Students with Visual Impairments




		71.53

		75.09

		71.71



		Planning and Managing the Learning and Teaching Environment

		71.80

		74.73

		72.27



		Implementing Instruction

		69.15

		71.65

		71.69



		Assessment

		74.74

		76.26

		74.74



		Professional Practice, Collaboration and Counseling

		77.22

		76.58

		76.21





Spring 2016 & Fall 2016


		Test Category 

		Institution Avg. % Correct

		State Avg. % Correct

		National Avg. % Correct



		Principles and Education Rights for Students with Disabilities




		79.49

		78.11

		80.57



		Development and Characteristics of Students with Visual Impairments




		75.93

		74.91

		73.25



		Planning and Managing the Learning and Teaching Environment

		75.82

		73.98

		70.36



		Implementing Instruction

		75.00

		73.65

		73.75



		Assessment

		78.82

		75.72

		73.36



		Professional Practice, Collaboration and Counseling

		81.31

		78.67

		73.92





The data presented above suggest that our candidates develop the necessary entry-level skills required for successful practice upon completion of the program.  Our student scoring is within the state and national range of scores.  The results vary from year to year, but had over 80% passing over the two years shown. Teacher candidates average percentage correct right in each category tested are fairly evenly spread and close with state and national levels. During the 2016 year, teacher candidates at Kutztown University scored above the state level in all categories. Additionally, candidates scored above the National level in 5 out of 6 categories in 2016. In 2015, candidates scored lower in Principles and Education Rights for Students with Disabilities (category 1). To address this the program on visual impairments incorporated laws throughout various classes instead of just introduction to special education. In doing this, there was a 5% increase in scores within this category in one year.  
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Comprehensive Final Exam 

Complete each question below, some are short others are long.  Answers are to be thorough, yes this will take considerable time to complete 

I.  Answer each question 

____ 1.  In adapting material into Braille you should(CEC 1.0-1.2;2.2 B&VI1S1-3; 

ISCI3S1& 2; B&VI3 S1 & 2)

	 a)   determine if the material can be appropriately adapted

 	 b)   always use bright colors 

	 c)   use contracted braille for everything

 d)  use uncontracted braille for everything

____ 2.  Aural reading is (CEC 6.0, B&VI5K6)

	 a)  listening	b)  print

	 c)  braille          	d) tactual

____ 3.  Which of the following is not an expressive mode of communication? (CEC 

3.1; ISCI6K1 & 2)

	 a)  typing		b)  braille writing

	 c)  listening		d)  handwriting

____ 4.  Which of the following is a curriculum for reading in Braille? (CEC 3.0-3.3; 

ISCI3K1-K4; B&VI3K1)

	 a)  MAVIS		b)  PaTTAN

	 c) Dibels		d)  Patterns

____ 5.  Which of the following is NOT a visual curricular adaptation or curriculum for the visually impaired? (CEC 3.0-3.3;  ISCI3K1-K4; B&VI3K1) a)  MAVIS b)  PATTERNS c)  MAP d)  SAVI

____ 6.  Which of the following is a curricular adaptation for science? (CEC 3.0-3.3; 

ISCI3K1-K4; B&VI3K1)

	 a)  MAVIS		b)  SPECO

	 c)  MAP		d)  SAVI

7  What is the name or initials of the Pennsylvania organization that provides technical 

       and training assistance, they have 3 offices in PA. _________________ (CEC 7.0;  

ISCI4K5; ISCI6K2)

8.  We have IEP’s for children in school, but what do you call the plan that is written      

      during early intervention? ___________________________________ initials ____ (CEC 5.0; ISCI3K2&3)

9.  Define legal blindness –  (CEC 1.0; B&VI1K1) –

10/19.  Write the name that goes with the initials (CEC 6.0-6.5; ISCI6S12-S14; B& V6S5 & 6) 

     AFB, NFB, APH, CEC-DVIDB, AER, BANA, IFSP, IDEA, IEP, NLS

20/23.   Which organization provides “quota funds” for the purchase of materials for 

             students who are blind or visually impaired? ________________________

	Print the page from their website that addresses Quota Funds and attach.

Print the page from the PaTTAN website that addresses Quota Funds and attach. (CEC 3.0 & 3.1; B&V6S5& 6; ISCI6S12-S14)

24/26.  Use the formula to answer the following questions

	O.D. + 2.50-1.25x155 Add 5.0 (CEC 3.0-3.3; B&VI6K3&4; 

B&VI4K3)

OD refers to ____________

+2.50 indicates the student has ____________________ vision

-1.25 in this position means the eye has ______________

      x155 indicates __________ of the astigmatism

      Add 5.0 means the glasses have _________________ with ______ diopters 

Short Answer 

1. Explain what the cones and rods are? What are they responsible for? (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

2. What does CHARGE stand for? Is it a form of deaf-blindness? (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

3.  Under I.D.E.A. 1997 and the 2004 reauthorization, Braille is to be addressed for all children with a visual impairment. (CEC 4.0-4.4; ISCI4K1- K5; B& VI k1-K3;  B&VI4S1-S5) 

	A) Give an example of a student with low vision who might need braille.

	B) Give an example of a student with low vision who might not need braille.

4. What is the ADA law? Explain it and include year it was enacted? (CEC 3.0; CEC 6.1)

5. What is “The Education of all Handicapped Children Act”? What is this Law NOW called?  (CEC 3.0; CEC 6.1)

6. Transcribe the following paragraph into braille and attach at the end of the test.  

	Mother went to visit her daughter.  When she arrived it was hot indoors, “that’s Arizona”, her daughter said.  Mom turned the air–conditioner on and when her daughter started to say something, mom said “that’s for the cool air”. (CEC 3.2 & 3.3;  B&VI5S4-S8; ISCI5S21)

7/8.  Transcribe the following Problems in Nemeth code (CEC 3.2 & 3.3;  B&VI5S4-S8; ISCI5S21)

a. 35 > 21    b. 15 X 10 = 150    c. ½ + ¾ = 1 ¼ 

9/10.  Slate and Stylus the following words in grade 1 Braille: apple, banana, milk, bread, juice, pudding (CEC 3.2 & 3.3;  B&VI5S4-S8; ISCI5S21)

11.  What are the principles of IDEA? (CEC 3.0; CEC 6.1)

12/13.  Discuss CVI (what is it, what are causes of it, etc.) (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

14. What is the Woodcock-Johnson Test? What does it measure? (CEC 4.0-4.4)

15/16.  Why is teaming important to provide services to a child with no vision in a typical third grade classroom? What are ways you could collaborate? (CEC 7.0-7.3; ISCI7K1-K4; B& VI7K1&2; ISCI7S2-S11)

17.  What is Stargarts Syndrome? What is an implication of learning? (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

18.  What is the difference between Leber’s Optic Atrophy and Leber’s Congenital 

Amaurosis. (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

19/20.  How are Retinitis Pigmentosa and Macular Degeneration different? (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

21/22.  Explain what strabismus is and what are treatments for it? Include types of 

strabismus. If Strabismus worsens it eventually can turn into what? (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

23.  List the areas of the Expanded Core Curriculum. CEC 3.0-3.3; B&VI4K3; B&VI4K1) 

24.    Explain an activity you would do with a student to introduce the Braille cell/Alphabet. What are three resources you would use? (ex: APH swing cell) (CEC 3.2 & 3.3;  B&VI5S4-S8; ISCI5S21)

25.  Explain the difference between formative and summative assessments. (CEC 4.0-4.1; ISCI4K1-K5; B&VIK1-K3; ISCI4S1-S4)

26.  What does enucleation mean? When might a child need this done? (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

27.  What is the role of the Orientation and Mobility specialist? What book would you use to find information about the role of the O&M? (CEC 6.0 & 6.2; B&V6K2)

Essay

1. According to your information on autism & blindness. (A) What “autism” behaviors might be seen as visual impairments and (B) How would you assess a student with autism and visual impairments. (CEC 1.0-1.2; ISCI1K1-K15; B&VIK1-K6)

2. (A) What is the difference between congenital and adventitious blindness? (B) Give an example of a congenital form of blindness and adventitious form of blindness. (CEC 3.0-3.3; B&VI4K3; B&VI4K1)

3. You have learned about diversity and visual impairment. (A) What are strategies you would use to work with a student who is blind and their family who recently moved from Spain? The family does not speak English and the 5 year old child has no vision. The family has taken the “caretaker role” and does not let the child do anything by themselves. The student has not been introduced to Braille. (B) Where would you start? Include who would collaborate with and where would you get information? (CEC 1.0-1.2; CEC 5.0&5.1; CEC 6.0-6.6; CEC 7.0-7.3; ISCI2K1-K10; B&VI2K2; ISCI2S1-S3 & S8; B&VI5K1-K11; ISCI7K1-K4; B&VI7K1&2; ISCI7S1-S11)

4. Sarah Roberts is a 14 year old Caucasian 8th grader who moved to your 

school district from Kansas City last year.  You have the following information from the teacher she worked with last year.  You will be working with Sarah this year. (CEC 1.0-1.2; CEC 2.0-2.3; CEC 4.0-4.4; ISCI1K1-K15; B&VIK1-K6; B&VI1s1-S3; ISCI2K1-K10; B&VI2K1&2; ISCI4K1-K5; B&VI4K1-K3; ISCI4S1-S9; B&VI4S1-S5)

		 OD 20/200 - Coloboma of the iris and optic nerve

		 OS NIL due to trauma (fell from parked car at age 2)

                              Blames mother for the loss of sight in the left eye because she left her in the car

		 OU 20/200 - distance

	 	 OU 20/100 near acuity 

		 Corrective spectacles will not help	

		 Peripheral field is 90 degrees right and 25 degrees left

		 Reads large print but struggles and wants to use technology. 

		 Reevaluation due this year

		 Currently near of below grade level in all subjects 

			Reading grade 4.5	Language Arts area 4.8	Math 8.5	

		 Sarah lives with her mother, no siblings.  

		 Sarah does not like school

		 Not active in outside activities

		 She has no friends in the neighborhood

		 Her mother works, but is home evenings.

		 Low self-esteem, thinks her eyes look funny; long bangs to cover eyes

     Recommendations from last IEP and functional vision report:

		 large print

		 extended test time for all subjects 

		 reduced assignments and homework in math, spelling, and language arts 

		 limited participation in physical activities in PE due to vision.



After meeting with Sarah’s mother you discover she is concerned that Sarah has the wrong friends and believes that if she were active in a sport that would help her make friends (mom played field hockey in school).  She wants Sarah to participate in PE more.  She is also concern about her social sexuality. Sarah also wants to explore technology to help with eye fatigue. 

A. What assessments you will do with Sarah?  What would you be looking for During the FVA. Recommended assessments? 

       B)  How can you help Sarah related to PE and possible sport or recreational 

             activity?

       C)  What can you do to help Sarah related to personal/social sexuality?

       D)  Discuss what you would do to help with Sarah’s self-esteem.

       E)  Why might Sarah need O&M?

       F)  What else would you recommend to be included in her IEP? 

       G) What would you work on as the TVI?

       H) What types of technology would you explore for Sara? 



5. How would you use the multisensory approach to teach a science unit on the surface of the moon to a high school science class at a school for the blind for a student with English as a second language. Explain how you would use your 2 para educators in the room(3 brl and 2 print readers using optic devices)? (CEC 5.0-5.7; ISCI5K1-K3; B&VI5k1-K4; ISCI5S5-S21; B&VI5S1-S8; B&VI7S1&2)

(A) How would you introduce the activity to each of your students.

(B) How would you utilize your paraprofessionals during the lesson.

(C) What materials would you use?



6. You have a student in a multiple disabilities classroom named Mark. Mark was born prematurely with no useful vision. Currently Mark is 10 years old at a one year old cognitive level. He is able to identify items of interest to him specifically food/cup by touch and recognizes his name. He does not yet understand cause and effect. He loves music and being around children. 

(A) Write a goal, (B-C) 2 benchmarks, and (D-F) 3 activities you would do with mark during your vision time. Explain in Detail (CEC 5.0-5.7; ISCI5K2&k3; B&VI5k1-k11; B&VIS1-S8)



7. Describe (Using information from you Foundations book) how you would adapt material in Braille for a 5th grader in the following subjects below. Explain how you would create a literacy rich environment in Braille for a 5 year old in the home and at school. Give two specific ideas for home and two for school.  (CEC 5.0; CEC 2.2; B&VI2K1&2; B&VI2S2; ISCI5S1; ISCI5S0; ISCI5S13; B&VIS1-S8; CEC 5.0; B&VI5S1-S8)

5th Grader: A. math  B. Social Studies C. Reading D. Science

5 Year old: E. Explanation of literacy environment in the home, F. Explanation of literacy environment at school, G. Ideas for home/school, H. Ideas for home/school, I. Ideas for home/school, J. Ideas for home/school



8 A-E. What are five different types of technology you can utilize/explore for a 3rd grade student with low vision (20/400) for reading/writing & participating in the general classroom? Be specific on type of device, cost (rough estimate), and what it does. (CEC 5.0; 5.2 , B&VI5S1)

9. What are the effects of visual impairment on: (CEC 1.0-1.3, CEC2.0-2.3; ISCI1K1-K15, B&VIK1-K5; ISCIK1-K10; B&VI2K1-2; ISCI2S1-S16)

	 A) Development in infancy

	 B) Cognition and language

	 C) Motor and mobility

                D) Social adjustment and interaction

  E) Learning Environments 

                F) Self Advocacy



10. (A)Why is it important to stay current in practices, technology, and new interventions as a teacher of the visually impaired? (B) How will you further your knowledge on visual impairment? (C)Why is professional development important? (CEC 6.0-6.7; ISCI6K1-K14; B&VI6K1-K4; ISCI 6S1-S14 B&V6S1-6) 

11.  (A) What is your role when working with a student with visual impairments? What is the general educators role? (B&VI7K1, B&VI7K2, B&VI7S1&2, ISCI7K1-K4, ISCI7S1-S11, CEC 7.0-7.3)
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Math & Eng./Lang. Arts & Rdg.





Program Code:  UCOESPUEM									            Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  BIO 010 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 or HIS 026 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 105 or ENG 106 ♦ (suggested)

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ENG 100 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		



		     COURSE:  SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Math & Eng./Lang. Arts & Rdg.

Program Code  UCOESPUEM  Effective Date:  August 24, 2015   129 Credits Required



V.  CERTIFICATION COURSES (42 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level  ♦

		#

		

		

		



		ITC 321 Technology in Education. Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences  9 S.H.

		

		

		

		



		a.   BIO 010 Introduction to Biology (lab)

		#

		

		

		



		b.  CHM 020 Introduction to Chemistry (lab)

		3

		

		

		



		c.  PHY 020 Introduction to Physics (lab)

		3

		

		

		



		d.  BIO 130 Envir. Issues OR BIO 140 Bio and Society

		3

		

		

		



		3.  Mathematics 15 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra (prereq. For MAT 122)

		3

		

		

		



		 e.  MAT 122 Applied Calculus

		3

		

		

		



		 f.   MAT 140 Applied Stat Methods

		3

		

		

		



		 g.  Choose ONE of the following courses (for 3 credits)  

		

		

		

		



		      MAT 106 Trigonometry

		3

		

		

		



		      MAT 115 Pre-Calculus

		3

		

		

		



		      MAT 123 Discrete Mathematics

		3

		

		

		



		4. English/Language Arts & Reading 6 S.H.

		

		

		

		



		1. ENG 105 or ENG 106 ♦

		#

		

		

		



		1. ENG 023, 024 or 025 ♦

		#

		

		

		



		1. ENG 100 Principles of Literacy Analysis

		#

		

		

		



		1. COM 010 Fundamentals of Oral Communication ♦

		#

		

		

		



		1. ELU 221 Lit. for Upper Elem. & Mid. Level Learners ♦

		3

		

		

		



		1. ENG 230 (WICT) Adv. Comp OR ENG 334 Intro. to Linguistics

		3

		

		

		



		5. Social Studies - 9 S.H.  (Choose one from each line)

		

		

		

		



		 a.      American History – HIS 025 or HIS  026

		#

		

		

		



		 b.      Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



		 c.       World History – HIS 014 or HIS 015

		3

		

		

		



		 d.       Economics – ECO 010, ECO 011 or ECO 012

		3

		

		

		









































VI.  SPECIALIZATION  (18  credits)                                                 RC   CR  GR  CAC

		1. Visual Impairment 18 S.H. 

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		SPU 200 Reading, Writing & Tchg. Library Braille ♦

		3

		

		

		



		SPU 202 Orient. & Mobility for Tchrs. of Stu. with VI ♦

		3

		

		

		



		SPU 204 Anat./Eye & Related Assess. Students w/ VI ♦

		3

		

		

		



		SPU 221 Assessment for Stud. w/ Visual Impairments ♦

		3

		

		

		



		SPU 300 Reading, Writing & Tchg. Literary Braille ♦

		3

		

		

		



		SPU 302 Adapting Materials & Methods of Instr. & Eval. ♦

		3

		

		

		







VII.  CLINICAL COMPONENT (21 credits)                                   RC   CR   GR  CAC

		A. Professional Semester 9 S.H.

		

		

		

		



		       ELU 342 Teaching Writing at the Mid. Level ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 347 Teach. & Assess. Math Mid. Level Learners ♦

		3

		

		

		



		       SPU 330 Teaching Students w/ Low Incidence                                      Disabilities ♦

		#

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 390/391 Clinical Experience VI I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦ 

		6

		

		

		







*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Mathematics & Science





Program Code:  UCOESPUES								            	            Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course 

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  CHM 020 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 or HIS 026 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 100 ♦ (suggested)

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ECO 010, ECO 011, or ECO 012 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦  

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		



		     COURSE:  SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Mathematics & Science

Program Code  UCOESPUES   Effective Date:  August 24, 2015   132 Credits Required



V.  CERTIFICATION COURSES (45 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level  ♦

		#

		

		

		



		ITC 321 Technology in Education. Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences  18 S.H.

		

		

		

		



		a.   CHM 020 Introduction to Chemistry (lab)

		#

		

		

		



		b.   BIO 010 OR BIO 104

		3/4

		

		

		



		c.   AST 020 Introductory Astronomy (lab)

		3

		

		

		



		d.  GEG 204 Meteorology

		3

		

		

		



		e.   GEL 020 Introduction to Geology (lab)

		3

		

		

		



		f.    PHY 020 Introduction to Physics (lab)

		3

		

		

		



		g.   BIO 130 Environmental Issues:  Global Perspectives

		3

		

		

		



		3.  Mathematics 15 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra (prereq. For MAT 122)

		3

		

		

		



		 e.  MAT 122 Applied Calculus

		3

		

		

		



		 f.  MAT 140 Applied Stat Methods

		3

		

		

		



		 g.  Choose ONE of the following courses (for 3 credits)

		

		

		

		



		      MAT 106 Trigonometry

		3

		

		

		



		      MAT 115 Pre-Calculus

		3

		

		

		



		      MAT 123 Discrete Math

		3

		

		

		



		4. English/Language Arts & Reading  3 S.H.

		

		

		

		



		a. ENG 100 Literary Analysis  ♦

		#

		

		

		



		b. ENG 023, 024 or 025 ♦

		#

		

		

		



		c. COM 010 Fundamentals of Oral Communication ♦

		#

		

		

		



		d. ELU 221 Lit. for Upper Elem. & Mid. Level Learners ♦

		3

		

		

		





















































                                                                                                             RC   CR   GR  CAC

		5. Social Studies - 6 S.H.  (Choose one from each line)

		

		

		

		



		a. American History – HIS 025 or HIS 026

		#

		

		

		



		b. Economics – ECO 010, ECO 011 or ECO 012

		#

		

		

		



		c. World History – HIS 014 or HIS 015

		3

		

		

		



		d. Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		







VI.  SPECIALIZATION  (18  credits)                                                 RC   CR  GR  CAC

		1. Visual Impairment 18 S.H. 



		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		SPU 200 Reading, Writing & Tchg. Library Braille ♦

		3

		

		

		



		SPU 202 Orient. & Mobility for Tchrs. of Stu. with VI ♦

		3

		

		

		



		SPU 204 Anat./Eye & Related Assess. Students w/ VI ♦

		3

		

		

		



		SPU 221 Assessment for Stud. w/ Visual Impairments ♦

		3

		

		

		



		SPU 300 Reading, Writing & Tchg. Literary Braille ♦

		3

		

		

		



		SPU 302 Adapting Materials & Methods of Instr. & Eval. ♦

		3

		

		

		







VII.  CLINICAL COMPONENT ( 21 credits)                                     RC   CR   GR  CAC

		A. Professional Semester 9 S.H.

		

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 347 Teach. & Assess. Math Mid. Level Learners ♦

		3

		

		

		



		       ELU 349 Teach. & Assess. Sci. for Mid. Level Learners ♦

		3

		

		

		



		       SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 390/391 Clinical Experience VI I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		





*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Math & Social Studies





Program Code:  UCOESPUMS							                     	            Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course 

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  BIO 010 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025  (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG100 ♦ (suggested)

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ECO 010, ECO 011 or ECO 012 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		



		     COURSE:  SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



B.S. in Visual Impairment Birth-21 - Elementary Education 4-8 Mathematics & Social Studies

Program Code  UCOESPUMS   Effective Date:  August 24, 2015   132 Credits Required



V.  CERTIFICATION COURSES (45 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level ♦

		#

		

		

		



		ITC 321 Technology in Education. Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences 9 S.H.

		

		

		

		



		a.   BIO 010/011 Introduction to Biology

		#

		

		

		



		b.  CHM 020 Introduction to Chemistry (lab)

		3

		

		

		



		c.  PHY 020 Introduction to Physics (lab)

		3

		

		

		



		d.  BIO 130 Envir. Issues OR BIO 140 Bio and Society

		3

		

		

		



		3.  Mathematics 15 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra (prereq. for MAT 122)

		3

		

		

		



		   e.  MAT 122 Applied Calculus

		3

		

		

		



		 f.   MAT 140 Applied Stat. Methods

		3

		

		

		



		   g.  Choose ONE of the following courses (for 3 credits)

		

		

		

		



		      MAT 106 Trigonometry

		3

		

		

		



		      MAT 115 Pre-Calculus

		3

		

		

		



		      MAT 123 Discrete Math

		3

		

		

		



		4. English/Language Arts & Reading  3 S.H.

		

		

		

		



		a. ENG 100 Literary Analysis  ♦

		#

		

		

		



		b. ENG 023, 024, or 025 ♦

		3

		

		

		



		c. COM 010 Fundamentals of Oral Communication  ♦

		3

		

		

		



		d. ELU 221 Lit. for Upper Elem. & Mid. Level Learners ♦

		3

		

		

		



		5. a. Social Studies 15 S.H. (Choose one from each line)  

		

		

		

		



		   American History – HIS 025

		#

		

		

		



		   Economics – ECO 010, ECO 011 or ECO 012

		#

		

		

		



		   American History – HIS 026

		3

		

		

		



		   World History – HIS 014 

		3

		

		

		



		   World History – HIS 015

		3

		

		

		



		   Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



		   Constitutional History of the US – HIS 310

		3

		

		

		















   





















                                      

VI.  SPECIALIZATION  (18  credits)                                                 RC   CR  GR  CAC

		1. Visual Impairment 18 S.H. 

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		SPU 200 Reading, Writing & Tchg. Library Braille ♦

		3

		

		

		



		SPU 202 Orient. & Mobility for Tchrs. of Stu. with VI ♦

		3

		

		

		



		SPU 204 Anat./Eye & Related Assess. Students w/ VI ♦

		3

		

		

		



		SPU 221 Assessment for Stud. w/ Visual Impairments ♦

		3

		

		

		



		SPU 300 Reading, Writing & Tchg. Literary Braille ♦

		3

		

		

		



		SPU 302 Adapting Materials & Methods of Instr. & Eval. ♦

		3

		

		

		







VII.  CLINICAL COMPONENT (21 credits)                                      RC   CR   GR  CAC

		A. Professional Semester 9 S.H.

		

		

		

		



		       ELU 344 Teach. & Assess. Soc. Stud. For Mid. Level     Learners ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 347 Teach. & Assess. Math Mid. Level Learners ♦

		3

		

		

		



		       SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 390/391 Clinical Experience VI I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners♦

		6

		

		

		









*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Visual Impairment Birth-21– Elementary Education 4-8 Science & Eng./Lang. Arts & Rdg.





Program Code:  UCOESPUSE								                              Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course

		

		

		



			COURSE:  HEA 102 ♦ (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  CHM 020 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 or HIS 026 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 105 or ENG 106 ♦ (suggested)

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ENG 100 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		



		     COURSE:  SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours





B.S. in Visual Impairment – Elementary Education 4-8 Science & Eng./Lang. Arts & Rdg.

Program Code  UCOESPUSE   Effective Date:  August 24, 2015   129 Credits Required



V.  CERTIFICATION COURSES (42 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid.Level  ♦

		#

		

		

		



		ITC 321 Technology in Education. Instruction  ♦

		#

		

		

		



		EDU 326 Intro. To Middle level Educ.  ♦

		3

		

		

		



		2.  Natural Sciences 18  S.H.

		

		

		

		



		a.   CHM 020 Introduction to Chemistry (lab)

		#

		

		

		



		b.  BIO 010 OR BIO 104 

		3/4

		

		

		



		c.   AST 020 Introductory Astronomy (lab)

		3

		

		

		



		d.  GEG 204 Meteorology

		3

		

		

		



		e.  GEL 020 Introduction to Geology (lab)

		3

		

		

		



		f.   PHY 020 Introduction to Physics (lab)

		3

		

		

		



		g.   BIO 130 Environmental Issues:  Global Perspectives

		3

		

		

		



		3.  Mathematics  6 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra OR MAT 115 Pre-Calculus

		3

		

		

		



		4. English/Language Arts & Reading 6 S.H.

		

		

		

		



		a. ENG 105 or ENG 106 ♦

		#

		

		

		



		b. ENG 023, 024, or 025 ♦

		#

		

		

		



		c. ENG 100 Principles of Literacy Analysis

		#

		

		

		



		d. COM 010 Fundamentals of Oral Communication ♦ 

		#

		

		

		



		e. ENG 230 (WICT) Adv. Comp OR ENG 334 Intro. to Linguistics

		3

		

		

		



		f. ELU 221 Lit. for Upper Elem. & Mid. Level Learners ♦

		3

		

		

		



		5. Social Studies  9 S.H. (Choose one from each line)

		

		

		

		



		a.       American History – HIS 025 or HIS  026

		#

		

		

		



		b.       Economics – ECO 010, ECO 011 or ECO 012

		3

		

		

		



		c.       World History – HIS 014 or HIS 015

		3

		

		

		



		d.       Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



















































VI.  SPECIALIZATION  (18  credits)                                                 RC   CR  GR  CAC

		1. Visual Impairment 18 S.H. 

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		SPU 200 Reading, Writing & Tchg. Library Braille ♦

		3

		

		

		



		SPU 202 Orient. & Mobility for Tchrs. of Stu. with VI ♦

		3

		

		

		



		SPU 204 Anat./Eye & Related Assess. Students w/ VI ♦

		3

		

		

		



		SPU 221 Assessment for Stud. w/ Visual Impairments ♦

		3

		

		

		



		SPU 300 Reading, Writing & Tchg. Literary Braille ♦

		3

		

		

		



		SPU 302 Adapting Materials & Methods of Instr. & Eval. ♦

		3

		

		

		







VII.  CLINICAL COMPONENT (21 credits)                                     RC   CR   GR  CAC

		A. Professional Semester 9 S.H.

		

		

		

		



		       ELU 342 Teaching Writing at the Mid. Level ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 349 Teach. & Assess. Sci. for Mid. Level Learners ♦

		3

		

		

		



		       SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 390/391 Clinical Experience VI I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		







*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

 B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Science & Social Studies





Program Code:  UCOESPUSS									            Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course 

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Science: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right)

		

		

		

		



			COURSE:  CHM 020 (suggested)

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  HIS 025 (suggested)

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG 100 ♦ (suggested) 

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  ECO 010, ECO 011 or ECO 012 (suggested)

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV. COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



			COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



		     12 Credits required by major but fulfilling General Education requirements (suggested courses below)

		

		

		

		



		     COURSE:  ELU 212 Teaching Diverse Learners  ♦

		3

		

		

		



		     COURSE:  SPU 101 Early Intervention & Transition ♦

		3

		

		

		



		     COURSE:  SPU 316 Literacy Dev. Core & Intervent. ♦

		3

		

		

		



		     COURSE:  SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation hours



                         B.S. in Visual Impairment Birth-21 – Elementary Education 4-8 Science & Social Studies

Program Code  UCOESPUSS   Effective Date:  August 24, 2015   132 Credits Required



V.  CERTIFICATION COURSES (45 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  3 S.H. 

		

		

		

		



		ELU 212 Teaching Diverse Learners at Mid. Level  ♦

		#

		

		

		



		ITC 321 Instructional Technology in Ed. ♦

		#

		

		

		



		EDU 326 Intro. To Middle Level Educ. ♦

		3

		

		

		



		2.  Natural Sciences  18 S.H.

		

		

		

		



		a.   CHM 020 Introduction to Chemistry (lab)

		#

		

		

		



		b.  BIO 010 OR BIO 104 

		3/4

		

		

		



		c.  AST 020 Introductory Astronomy (lab)

		3

		

		

		



		d.  GEG 204 Meteorology

		3

		

		

		



		e.   GEL 020 Introduction to Geology (lab)

		3

		

		

		



		f.    PHY 020 Introduction to Physics (lab)

		3

		

		

		



		g.    BIO 130 Environmental Issues:  Global Perspectives

		3

		

		

		



		3.  Mathematics  6 S.H.

		

		

		

		



		 a.  MAT 103 Fundamentals of Math I ♦

		#

		

		

		



		 b. MAT 104 Fundamentals of Math II ♦

		#

		

		

		



		 c.  MAT 040 Geometry

		3

		

		

		



		 d.  MAT 105 College Algebra OR MAT 115Pre-Calculus

		3

		

		

		



		4. English/Language Arts & Reading  3 S.H.

		

		

		

		



		a. ENG 100 Literary Analysis  ♦

		#

		

		

		



		b. ENG 023, 024 or 025 ♦

		#

		

		

		



		c. COM 010 Fundamentals of Oral Communication ♦

		#

		

		

		



		d. ELU 221 Lit. for Upper Elem. & Mid. Level Learners ♦

		3

		

		

		



		5. a. Social Studies 15 S.H.  (Choose one from each line)

		

		

		

		



		     American History – HIS 025 

		#

		

		

		



		     Economics – ECO 010, ECO 011 or ECO 012

		#

		

		

		



		     American History – HIS 026

		3

		

		

		



		     World History – HIS 014 

		3

		

		

		



		     World History – HIS 015

		3

		

		

		



		     Geography – GEG 010, GEG 020, or GEG 101

		3

		

		

		



		     Constitutional History of the US – HIS 310

		3

		

		

		

















































VI.  SPECIALIZATION  (18  credits)                                                 RC   CR  GR  CAC

		1. Visual Impairment 18 S.H.  

         

		

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		#

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		#

		

		

		



		SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		SPU 200 Reading, Writing & Tchg. Library Braille ♦

		3

		

		

		



		SPU 202 Orient. & Mobility for Tchrs. of Stu. with VI ♦

		3

		

		

		



		SPU 204 Anat./Eye & Related Assess. Students w/ VI ♦

		3

		

		

		



		SPU 221 Assessment for Stud. w/ Visual Impairments ♦

		3

		

		

		



		SPU 300 Reading, Writing & Tchg. Literary Braille ♦

		3

		

		

		



		SPU 302 Adapting Materials & Methods of Instr. & Eval. ♦

		3

		

		

		





                                                                                                        

VII.  CLINICAL COMPONENT ( 21 credits)                                      RC   CR  GR   CAC

		A. Professional Semester 9 S.H.

		

		

		

		



		       ELU 344Teach. & Assess. Soc. Stud. Mid. Level Learn. ♦

		3

		

		

		



		       ELU 346 Middle Level Cognitive Development ♦

		3

		

		

		



		       ELU 349 Teach. & Assess. Sci. for Mid. Level Learners ♦

		3

		

		

		



		       SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		#

		

		

		



		B.  Clinical Experience 12 S.H.                                                           

		

		

		

		



		      SPU 390/391 Clinical Experience VI I & II ♦

		6

		

		

		



		      ELU 392/393  Clinical Experience I & II with Mid. Lev. Learners ♦

		6

		

		

		







*- Student is receiving credit for course as a Specialization requirement.

♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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STUDENT:							STUDENT ID NUMBER:

		College of Education

B.S. in Visual Impairment Birth-21 – Elementary  Education PreK-4





Program Code:  UCOESPUVE									            Effective Date:  August 25, 2014

Version Number:  2158 – Fall 2015

GENERAL EDUCATION



I.  UNIVERSITY CORE (12 credits)	RC	CR	GR		

		A.	Oral Communication: COM 010 or above

		

		

		



			COURSE:  COM 010 ♦ (suggested)

		3

		

		



		B.	Written Communication:  ENG 023, 024 or 025

		

		

		



			COURSE:  ENG 023, 024 or 025 ♦ (suggested)

		3

		

		



		C.	Mathematics:  MAT 017 or above

		

		

		



			COURSE:  MAT 103 ♦ (suggested)

		3

		

		



		D.	 Wellness: any 3-credit HEA course 

		

		

		



			COURSE:  HEA 102 (suggested)

		3

		

		







II.  UNIVERSITY DISTRIBUTION  (15 credits) 	RC	CR	GR	CAC	

		A. Natural Sciences: Any lab or non-lab course with prefix  AST, BIO, CHM, ENV, GEL,  MAR, NSE or PHY; or certain GEG courses (see note at right) 

		

		

		

		



			COURSE:  BIO 010 (suggested)  

		3

		

		

		



		B.	Social Science:  Any course with prefix  ANT, CRJ, ECO, GEG (see note at right), HIS, INT, MCS, POL, PSY, SOC, SSE or SWK

		

		

		

		



			COURSE:  PSY 011 (suggested) 

		3

		

		

		



		C.	Humanities:  Any course with prefix ENG, HUM, PAG, PHI, WRI, WGS, or Modern Language

		

		

		

		



			COURSE:  ENG LIT ♦ (suggested)  

		3

		

		

		



		D.	Arts:  Any course prefix ARC, ARH, ART, CDE, CDH, CFT,  DAN, FAR, FAS, MUP, MUS, or THE

		

		

		

		



			COURSE:

		3

		

		

		



		E.	Free Elective:  Any course carrying university credit

		

		

		

		



			COURSE:  GEG or ECO (suggested)  

		3

		

		

		






III.   COMPETENCIES ACROSS THE CURRICULUM 	RC	CR	GR	CAC

		A. Writing Intensive (WI) (9 credits)

		

		

		

		



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



			COURSE: 

		3

		

		

		WI



		B.	Quantitative Literacy (QL) (3 credits) OR

	Computer-Intensive (CP) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		C.	Visual Literacy (VL) (3 credits) OR

	Communication-Intensive (CM) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		



		D.	Cultural Diversity (CD) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CD



		E.	Critical Thinking (CT) (3 credits)

		

		

		

		



			COURSE:

		3

		

		

		CT







A Competency Across the Curriculum (CAC) course is not a separate course, but rather an overlay that is “double counted” as fulfilling both the CAC requirements and another requirement in either General Education (except for the University Core), the major, or the minor.  



	RC	= Minimum required number of credits

	CR	= Credits earned (fill in number of credits)

	GR	= Grade earned (fill in letter grade)

	CAC	= Competency Across the Curriculum (fill in designation)	





NOTE: GEG courses with a lab and 040, 322, and 323 may be used in II.A. and GEG courses 040, 204, 274, 305, 322, 323, 324, 347, 380, and 394 may NOT be used in II.B.









IV.  COLLEGE DISTRIBUTION  (21 credits) 	RC	CR	GR	CAC	

			COURSE:  SPU 201 Cognitive Development ♦ 

		3

		

		

		



			COURSE:  ITC 321 Instructional Technology in Ed. ♦

		3

		

		

		



		     COURSE:  MAT 104 ♦ (suggested)

		3

		

		

		



			12 Credits required by major but fulfilling General Education Requirements (suggested courses below)

		

		

		

		



		     COURSE:  PSY 110 Child Psychology  

		3

		

		

		



		    COURSE:  Diversity  -  See other side for eligible courses

		3

		

		

		



		    COURSE:  Physical science with/wo lab – any course with prefix AST, CHM, ENV, GEL, MAR, PHY or GEG 204, 323, 324

		3

		

		

		



		    COURSE:  HIS 025 or HIS 026 American History

		3

		

		

		







♦ -These courses require a grade of “C” or better.




TEACHER CANDIDACY REQUIREMENTS

Requirements must be met upon reaching 48 credit hours

		Required Basic Skills Assessments

· Required Grade Point Average

· C or better in ENG 023, 024 or 025

· C or better in any ENG literature course

· C or better in two mathematics courses

· Completion of program specific observation

	       hours

B.S. in Visual Impairment Birth-21 – Elementary Education – PreK-4

Program Code  UCOESPUVE   Effective Date:  August 24, 2015  120 Credits Required





V.  CERTIFICATION COURSES (18 credits) 	RC	CR	GR	CAC

		1.	Professional Courses  18 S.H. 

		

		

		

		



		ITC 321  Instructional Technology in Education ♦

		#

		

		

		



		ARU 236 The Arts and PreK-4 Education ♦

		3

		

		

		



		EEU 130 Early Child Dev.: Theories and Practice  ♦

		3

		

		

		



		EEU 205 Teaching Science in Early Childhood ♦

		3

		

		

		



		EEU 209 Math Foundations for PreK-1 ♦	

		3

		

		

		



		EEU 211 Family Collaboration and Diversity  ♦

		3

		

		

		



		EEU 300 Early Literacy Dev. & Acquisition PreK-1 ♦

		3

		

		

		





 

Diversity Course Requirement Listing: 			              ANT 010     ANT 130    ANT 215    ANT 226   ANT 290

COM 213

CRJ 230      CRJ 231

HIS 150

INT 010

POL 030

PSY 215    PSY 240  

SOC 010     SOC 110    SOC 120    SOC 140   SOC 230

COM 213

(Please note:  ANT 130, ANT 290, PSY 215, PSY 240 and SOC 110 have pre-requisites.)



	





























































VI.  SPECIALIZATION  (27  credits)                                                 RC   CR  GR  CAC

		1. Visual Impairment 27 S.H.

         

		

		

		

		



		SPU 201 Cognitive Dev. Diverse Learners ♦

		#

		

		

		



		SPU 101 Early Intervention & Transition Disabilities ♦

		3

		

		

		



		SPU 316 Literacy Dev. Core & Intervention ♦

		3

		

		

		



		SPU 330 Teaching Students w/ Low Incidence Disabilities ♦

		3

		

		

		



		SPU 200 Reading, Writing & Tchg. Library Braille ♦

		3

		

		

		



		SPU 202 Orient. & Mobility for Tchrs. of Stu. with VI ♦

		3

		

		

		



		SPU 204 Anat./Eye & Related Assess. Students w/ VI ♦

		3

		

		

		



		SPU 221 Assessment for Stud. w/ Visual Impairments ♦

		3

		

		

		



		SPU 300 Reading, Writing & Tchg. Literary Braille ♦

		3

		

		

		



		SPU 302 Adapting Materials & Methods of Instr. & Eval. ♦

		3

		

		

		







VII.  CLINICAL COMPONENT (27 credits)                                      RC   CR  GR  CAC

		A. Professional Semester  15 S.H. 

		

		

		

		



		        EEU 301 Teaching Literacy in Grades 2- 4 ♦

		3

		

		

		



		        EEU 303 Language Development & Teaching       Language Arts in PreK-4 ♦

		3

		

		

		



		        EEU 304 Teaching Social Studies in PreK-4  ♦

		3

		

		

		



		        EEU 306 Integrating Principles of  Learning in PreK-4♦

		3

		

		

		



		        EEU 309 Teaching Math in Grades 2-4 ♦

		3

		

		

		



		B.  Clinical Experience  12 S.H.  



		

		

		

		



		        SPU 390/391 Clinical Experience VI I & II ♦ 

		6

		

		

		



		        EEU 390/391  Clinical Experience  Pre-K-4 I & II ♦

		6

		

		

		





♦ -These courses require a grade of “C” or better.

# - Student is receiving credit for course as a General Education requirement.
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		Assessment 5: Assessment of Candidate Impact on Student Performance



Assessment Title: The Learner Evaluation  



Description:

The student teaching experience (SPU 390/SPU 391) at the undergraduate level is required to meet the standards approved by the Pennsylvania Department of Education for using a professional certificate to teach in the state. For the learner evaluation teacher candidates have to choose a student with visual impairments that they are working with throughout their student teaching placement and plan two interventions to meet their Individualized Education Plan goals. Teacher candidates plan interventions, lesson plans/instruction, and document student progress throughout the eight week period. Teacher candidates then analyze the data to plan future instruction. 

Student teaching experiences are developed to incorporate a variety of structured requirements and activities which collectively “bridge the gap” between methods, college classroom, and actual independent, professional teaching. The student teaching experience insures that the pre-service level teacher will enter the professional job market with skills needed to survive and succeed in teaching students with visual impairments.



		When and where this assessment is implemented in the program: 

The Learner Evaluation is an assessment that measures the teacher candidate’s ability to reach a learning outcome for one specific student. This evaluation is completed during the teacher of the visually impaired clinical experience (SPU 390/391) which is completed during the last semester senior year. With support from the classroom based mentor teacher and the university supervisor, teacher candidates complete each step of the intervention plan. The Learner Evaluation, during the clinical experience, takes the theory from the classroom and applies it to practice. The university supervisor must have evidence that a candidate has met the criteria on the form (see attached rubric). A final copy is recorded for each student.                



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets (Visual Impairment Standards), the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of inter-rater reliability were determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; and development of internal consistency was found through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. This assessment had over 85% of inter-reliability across all iterations of data. 



		

Criteria for success:

The Learner Evaluation has been evaluated at the “meets” level or higher under each of the three rubric categories of Assessment and Instructional Design, Implementation, and Curriculum. The rubric categories also contain subcategories: Assessment and Instructional Design, which includes assessment design, data collection, data analysis and data-based decision making; Implementation, which included evidence-based implementation and curriculum which includes the correct use of district assigned material; understanding of how to plan instruction to aid students with visual impairments reach their goals in the classroom is one of the demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for teacher candidates at the initial certification level.



		Directions to Candidates           



The candidate will select a student to use for “progress monitoring” that has a need for a specific “visual” intervention (ex: increase Braille reading fluency/increase self-advocacy skills). The learner evaluation will be conducted in an academic/vision area and two intervention/instructional strategies will be applied to the selected student and modified based on student progress. Progress will also be documented in visual form through the use of charts/graphs. Teacher candidates need to select a goal, plan instruction, and document progress over the eight week period. Upon creating the graph teacher candidates should analyze data and describe how they would use the data to guide future instruction (what would they do the same/different and/or how would they change the goal).









Assessment Rubric 







		



		Exceeds Expectations 

		Meeting Expectations

		Inconsistently Meets



		Assessment & Instructional Design

		

		

		



		Learner evaluation 

CEC Standard 4 Assessment

4.0, & 4.3 

ISCI 4 K1-K5 

ISCI 4 S7 & S8

B&VIS1-S5

		The teacher candidate in collaboration with colleagues and families consistently uses a variety of assessment and data sources in making educational decisions about individuals with visual impairments.    

		The teacher candidate in collaboration with colleagues and families uses appropriate methods of assessment and data sources in making educational decisions about individuals with visual impairments.   

		The teacher candidate does not use methods of assessment and data sources in making educational decisions about individuals with visual impairments.   



		Assessment design

CEC Standard 4 Assessment 4.1

ISCI 4 S1-S9

B&VI4S1-5

		The teacher candidate selects and uses a wide range of technically sound formal and informal assessments that minimize bias.

		The teacher candidate selects and uses technically sound formal and informal assessments that minimize bias. 

		The teacher candidate inappropriately selects formal and informal assessments and fails to minimize bias.



		Data collection

CEC Standard 4 Assessment  4.3

ISCI4K1&K2

B&VI4K1-3

		The teacher candidate appropriately chooses from a variety of formal and informal assessments across settings and applies knowledge of measurement principles and practices for individuals with visual impairments. 

		The teacher candidate conducts adequate formal and informal assessments across settings and applies knowledge of measurement principles and practice for individuals with visual impairments. 

		The teacher candidates’ selection of formal and informal assessments across settings is not evident or is inappropriate for individuals with visual impairments. 



		Data analysis

CEC Standard 4 Assessment  4.2

ISCI4S1-S9

B&VI4S1-S5 

		The teacher candidate appropriately chooses from a variety of formal and informal assessments across settings and applies knowledge of measurement principles and practices to interpret assessment results and make recommendations for individuals with visual impairments.

		The teacher candidate conducts adequate formal and informal assessments across settings and applies knowledge of measurement principles and practices to interpret assessment results for individuals with visual impairments.

		The teacher candidates’ interpretation of the results of formal and informal assessments across settings is not evident or inappropriate for individuals with visual impairments.



		Data-based decision making

CEC Standard 4 Assessment 4,3 & CEC Standard 2 Learning Environments

2.1

ISCI4S2 & S5-S7

ISCI2S1-S16

B&VI2S1&S2

B&VI2K1&2

		The teacher candidate in collaboration with colleagues and families demonstrates initiative by selecting multiple types of assessment information in making decisions about individuals with visual impairments which includes adaptations for the learning environment.

		The teacher candidate in collaboration with colleagues and families uses appropriate assessment information in making decisions about individuals with visual impairments which includes adaptations for the learning environment.

		The teacher candidate does not identify how decisions are aligned with assessment information for individuals with visual impairments. 



		Implementation

		

		

		



		Evidence-based implementation

CEC Standard 4 Assessment & CEC Standard 6 Professional Learning and Ethical Practice 

ISCI4S8 & S9

ISCI6K14

B&VI4S5

B&V6K2

B&V6S6

		The teacher candidate selects, adapts, and used a variety of current research-validated practices to individualize instruction and facilitate maintenance and generalization across settings.  The teacher candidate reflects on efforts to improve instruction and to guide professional growth.  

		The teacher candidate selects, adapts, and uses current research-validated practices to individualize instruction and facilitate maintenance and generalization across settings.  The teacher candidate reflects on efforts to improve instruction and to guide professional growth.  

		The teacher candidate did not select, adapt, and use current research-validated practices to individualize instruction and facilitate maintenance and generalization across settings.  



		Curriculum

		

		

		



		Correct use of district assigned material

CEC Standard 2 Learning Environments & Standard 7 Collaboration

ISCI2K1-K10

B&VI7S1 & 2

		The teacher candidate professionally implements a variety of district assigned curriculum materials to support instructional planning and individualized instruction.  Additionally, continual observations are conducted for responsive adjustments to instruction.   

		The teacher candidate professionally implements the appropriate district assigned curriculum to support instructional planning and individualized instruction.  Additionally, continual observations are conducted for responsive adjustments to instruction.   

		The teacher candidate does not implement the appropriate district assigned curriculum to support instructional planning and individualized instruction or the use of a curriculum is not evident.  















Data Rubric 

		

		Exceeds Expectations 

		Meeting Expectations

		Inconsistently Meets



		Assessment & Instructional Design

		

		

		



		Learner evaluation 

CEC Standard 4 Assessment

4.0, & 4.3 

ISCI 4 K1-K5 

ISCI 4 S7 & S8

B&VIS1-S5

		Fall 2015: 100% n= 9



Spring 2016: 75% n = 6



Fall 2016: 100% n = 5



		Fall 2015: 0% n= 0



Spring 2016: 25% n = 2



Fall 2016: 0% n = 



		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 





		Assessment design

CEC Standard 4 Assessment 4.1

ISCI 4 S1-S9

B&VI4S1-5

		Fall 2015: 100% n= 9



Spring 2016: 63% n = 5



Fall 2016: 60% n = 3





		Fall 2015: 0% n= 0



Spring 2016: 37% n = 3



Fall 2016: 40% n = 2



		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 



		Data collection

CEC Standard 4 Assessment  4.3



ISCI4K1&K2

B&VI4K1-3

		Fall 2015: 89% n= 8



Spring 2016: 75% n = 6



Fall 2016: 100% n = 5



		Fall 2015: 11% n= 1



Spring 2016: 25% n = 2



Fall 2016: 0% n = 





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 





		Data analysis

CEC Standard 4 Assessment  4.2



ISCI4S1-S9

B&VI4S1-S5 

		Fall 2015: 88% n= 7



Spring 2016: 100% n = 8



Fall 2016: 80% n = 4



		Fall 2015: 11% n= 1



Spring 2016: 0% n = 0



Fall 2016: 20% n = 1





		Fall 2015: 11% n= 1



Spring 2016: 0% n = 0



Fall 2016: 0% n = 







		Data-based decision making

CEC Standard 4 Assessment 4,3 & CEC Standard 2 Learning Environments

2.1



ISCI4S2 & S5-S7

ISCI2S1-S16

B&VI2S1&S2

B&VI2K1&2

 

		Fall 2015: 88% n= 7



Spring 2016: 88% n = 7



Fall 2016: 80% n = 4



		Fall 2015: 22% n= 2



Spring 2016: 12% n = 1



Fall 2016: 20% n = 1



 



		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 







		Implementation

		

		

		



		Evidence-based implementation

CEC Standard 4 Assessment & CEC Standard 6 Professional Learning and Ethical Practice 



ISCI4S8 & S9

ISCI6K14

B&VI4S5

B&V6K2

B&V6S6



		Fall 2015: 67% n= 6



Spring 2016: 75% n = 6



Fall 2016: 100% n = 5





		Fall 2015: 22% n= 2



Spring 2016: 25% n = 2



Fall 2016: 0% n = 





		Fall 2015: 11% n= 1



Spring 2016: 0% n = 0



Fall 2016: 0% n = 







		Curriculum

		

		

		



		Correct use of district assigned material

CEC Standard 2 Learning Environments & Standard 7 Collaboration



ISCI2K1-K10

B&VI7S1 & 2

		 Fall 2015: 100% n= 9



Spring 2016: 100% n = 8



Fall 2016: 100% n = 5





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0 



Fall 2016: 0% n = 





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 















Data Analysis

Twenty-two students completed the learner evaluation over three semesters and completed this assessment as part of their student teaching experience. Almost all students “met” or “exceeded” expectations in all categories. Only one student received inconsistently meets during fall 2015 in the evidenced based implementation and data analysis category. This was due to frequent absences and lack of handing in work for feedback. Overall, all other teacher candidates showed the ability to assess students, plan interventions & instruction, progress monitor, and provide a data analysis for a student with visual impairments. Across all three semesters all students exceeded expectations in curriculum and use of district assignment material. This shows that students know what is available to them as a teacher of the visually impaired and how to utilize it. Prior to Fall 2015, teacher candidates were only required to complete one intervention on a student with visual impairments. Students provided feedback that they wanted to document other interventions they were conducting. In response to this, candidates were required to show a minimum of two interventions for students with visual impairments and document progress on a graph/chart starting Fall 2015. The results indicated above showed this change was positive and teacher candidates were able to succeed. 

Assessment_5_Vision_Learner_Evaluation_Report-2.docx


		Assessment 4: Assessment of Student Teaching/Internship Performance



Assessment Title: PDE 430 



Description:

The PDE 430 is required to meet the standards approved by the Pennsylvania Department of Education for using a professional certificate to teach students with visual impairments in the state.  The PDE 430 is completed throughout a teacher candidates’ student teaching experience which is required at the undergraduate level for initial teaching certification.

Student teaching experiences are developed to incorporate a variety of structured requirements and activities which collectively “bridge the gap” between methods, college classroom, and actual independent, professional teaching. The PDE 430 assesses the areas of planning and preparation, classroom environment, instructional delivery, and professionalism throughout the student teaching placement.

The student teaching experience insures that the pre-service level teacher will enter the professional job market with skills needed to survive and succeed in teaching students with visual impairments. 



		When and where this assessment is implemented in the program: 

 The PDE 430 form is the summative evaluation done by the supervisor at the conclusion of each observation at the assigned school classroom. This evaluation is required by the Pennsylvania Department of Education for certification.  The supervisor must have evidence that a candidate has met the criteria on the form in each of the four areas of planning/preparation, classroom environment, instructional delivery, and professionalism.  Therefore, the teacher candidate is evaluated with this instrument a minimum of two times during the visual impairment clinical practice by the university supervisor and a minimum of four times by the cooperating teacher. A final copy, with evidence of each experience summarizing all information from the university supervisor and cooperating teacher, is recorded for each student.                	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. The rubric is also consistent with the Pennsylvania Department of Education’s Standard Aligned System. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency were established through use of the Pennsylvania PDE 430 an instrument that has been determined to have content validity at the state level; measures of inter-rater reliability determined by having more than one evaluator use the rubric to analyze teacher candidate work samples; and development of internal consistency through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. Additionally, PDE-430 forms completed by the general education university supervisors are compared for consistency.



		

Criteria for success:

 The PDE-430 has been evaluated at the “meets” level or higher under each rubric category (Planning and Preparation, Classroom Environment, Instructional Delivery, and Professionalism) demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for lesson planning at the initial certification level. 



		Directions to Candidates                                                                 	

Teacher candidates will plan for two separate formal evaluations completed by the university supervisor using the PDE 430 document. In addition, the cooperating teacher will provide four separate formal evaluations. A final PDE 430 will be compiled using the six evaluations. The lesson taught should be appropriate to the population of students each teacher candidate will teach. 



		Assessment Rubric



Assessment 4 PDE 430  



		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations



		Planning and Preparation



		Application of Content Knowledge and Individualizing Instruction

CEC Standards 3 & 5 Curricular Content Knowledge & Instructional Planning & Strategies3.2, 5.1

ISCI3K1-K4, ISC5S5, ISC5S19

B&VI3KI, B&V3IS1 B&V3IS2,B&VI5K1,B&VI5S1,B&VI5S2, B&VI6K1-2, B&VI6S1 

		The teacher candidate demonstrates an advanced amount of knowledge of content and consistently utilizes educational principles in the planning of lessons. Goals and assessments are well-adapted to individuals with visual impairments.

		The teacher candidate demonstrates knowledge of content and utilizes educational principles in the planning of lessons. Goals and assessments are adapted to individuals with visual impairments.

		The teacher candidate rarely demonstrates knowledge of content and does not utilize educational principles in the planning of lessons. Goals and assessments are not evident or appropriate for individuals with visual impairments.





		Knowledge of Pedagogy

CEC Standard 1& 7 Collaboration 

1.2, 7.1, 7,2 

ISCI7K1-3

ISCI7S1-11

B&VI1S1, B&VI1S2, B&VI7K1

		The teacher candidate consistently demonstrates knowledge of pedagogy, PA Core Standards, and students in planning of instruction.

		The teacher candidate demonstrates knowledge of pedagogy, PA Core Standards, and students in planning of instruction.

		The teacher candidate rarely demonstrates knowledge of pedagogy, PA Core Standards, and students in planning of instruction.



		Use of Resources

CEC Standard 5 Instructional Planning and Strategies

5.2

ISCI5S3, ISC15S10

B&VIS1-S4, B&VI5K2

		The teacher candidate uses a wide variety of resources available in the school or district, including materials and technology for students with visual impairments.

		The teacher candidate uses resources available in the school or district, including materials and technology for students with visual impairments.

		The teacher candidate fails to use resources available in the school or district, including materials and technology for students with visual impairments.



		Classroom Environment



		Learning environment

CEC Standard 2 Learning Environments

2.1, 2.2

ISCI2K1-10, ISCI2S1&2

B&VI2K1&2, B&VI2S1&2

		The teacher candidate consistently provides equitable learning opportunities for students with visual impairments, implements a variety of effective classroom routines, and takes into consideration visual abilities.

Appropriate interactions are well established between the teacher and students.

		The teacher candidate provides equitable learning opportunities for students with visual impairments, implements effective classroom routines, and takes into consideration visual abilities.

Appropriate interactions are evident between the teacher and students. 

		The teacher candidate rarely provides equitable learning opportunities for students with visual impairments, does not implement effective classroom routines, and practices inappropriate standards of conduct to manage student behavior.

Inappropriate interactions are evident between the teacher and students.



		Instructional Delivery



		Application of Content Knowledge 



CEC Standards 5 & 6 Instructional Planning and Strategies & Professional Learning & Ethical Practice

5.6, 6.2

ISCI5S1-21, ISCI6K1-4 

B&VI5K1-11

B&VI6K3

		The teacher candidate consistently applies content knowledge and instructional goals that are adapted to individual student needs and visual impairment. The teacher candidate also implements a variety of questioning and discussion strategies that engage learners and instruction is delivered at an adequate pace.

		The teacher candidate applies content knowledge and instructional goals that are adapted to individual student needs and visual impairment. The teacher candidate also implements questioning and discussion strategies that engage learners and instruction is delivered at an adequate pace.

		The teacher candidate rarely applies content knowledge and instructional goals that are adapted to individual student needs and visual impairment. The teacher candidate also inconsistently implements questioning and discussion strategies to engage learners and instruction is delivered at an inappropriate pace.



		Assessment and Student Feedback

CEC Standard 4 Assessment 

4.1, 4.2

ISCI4K1-K5

ISCI4S1-9

B&VI4K1-3 B&VI4S1-5

		The teacher candidate utilizes research-based formal and informal assessments to meet learning goals and completes thorough monitoring of student learning. Specific feedback to students is also provided consistently by the teacher candidate.

		The teacher candidate utilizes formal and informal assessments to meet learning goals and monitor student learning. Feedback to students is also provided by the teacher candidate.

		The teacher candidate does not utilize formal and informal assessments to meet learning goals and rarely monitors student learning. Feedback to students is not provided by the teacher candidate.



		Integration of Disciplines and Flexibility 



CEC Standards 5 & 7 Instructional Planning and Strategies & Collaboration 

5.6, 7.3

ISCI5S1-21

ISCI7S1-S11

B&VI5S1-8

B&VI7S1 & 2

		The teacher candidate integrates a wide range of content from other disciplines within the curriculum and is consistently flexible in meeting learning needs of students with visual impairments.

		The teacher candidate integrates other disciplines within the curriculum and is flexible in meeting learning needs of students with visual impairments.

		The teacher candidate rarely integrates other disciplines within the curriculum and is inflexible in meeting learning needs of students with visual impairments.



		Professionalism



		Ethical Principles and Professional Practice Standards

CEC Standard 6 Professional Learning and Ethical Practice

6.1



ISCI6S1-S14

B&V6S4-S6

B&V6K2

		The teacher candidate consistently demonstrates knowledge of school and district procedures and regulations related to punctuality, attendance, maintaining accurate records, and communication with families. The teacher candidate consistently demonstrates integrity and professional behavior, professional conduct as stated in PA Code of Professional Conduct for Educators, and local, state, and federal regulations.

		The teacher candidate demonstrates knowledge of school and district procedures and regulations related to punctuality, attendance, maintaining accurate records, and communication with families. The teacher candidate demonstrates integrity and professional behavior, professional conduct as stated in PA Code of Professional Conduct for Educators, and local, state, and federal regulations.

		The teacher candidate does not demonstrate knowledge of school and district procedures and regulations related to punctuality, attendance, maintaining accurate records, and communication with families. The teacher candidate rarely demonstrates integrity and professional behavior, professional conduct as stated in PA Code of Professional Conduct for Educators, and local, state, and federal regulations.



		Professional Growth



CEC Standard 6 Professional Learning and Ethical Practice

6.4, 6.5

ISCI6 K11-K14

ISC16 S1-S14

B&V6S5 & S6

		The teacher candidate consistently demonstrates knowledge of school and /or district events, and district or college’s professional growth and developmental opportunities. The teacher candidate is also aware of PA requirements for continuing professional development and licensure. 

		The teacher candidate demonstrates knowledge of school and /or district events, and district or college’s professional growth and developmental opportunities. The teacher candidate is also aware of PA requirements for continuing professional development and licensure. 

		The teacher candidate does not demonstrate knowledge of school and /or district events, and district or college’s professional growth and developmental opportunities. The teacher candidate is also aware of PA requirements for continuing professional development and licensure. 



		Professional Relationships

CEC Standard 6 Professional Learning and Ethical Practice

6.3, 6.6

ISC16 K1-K14

ISCI S1-S9

B&V6K1

B&V6S3

B&V6S5 & S6

		The teacher candidate initiates and maintains professional relationships with school colleagues and communicates effectively with students, colleagues, paraprofessional, related service providers, and administrators.

		The teacher candidate demonstrates ability to cultivate professional relationships with school colleagues and communicates with students, colleagues, paraprofessionals, related service providers, and administrators.

		The teacher candidate lacks the ability to cultivate professional relationships with school colleagues and does not communicate with students, colleagues, paraprofessionals, related service providers, and administrators.

































Data Rubric

		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Expectations



		Planning and Preparation



		Application of Content Knowledge and Individualizing Instruction

CEC Standards 3 & 5 Curricular Content Knowledge & Instructional Planning & Strategies

3.2, 5.1

ISCI3K1-K4, ISC5S5, ISC5S19

B&VI3KI, B&V3IS1 B&V3IS2,B&VI5K1,B&VI5S1, B&VI5S2, B&VI6K1-2, B&VI6S1

		Fall 2015: 55% n= 5



Spring 2016: 63% n = 5



Fall 2016: 80% n = 4





		Fall 2015: 45% n= 4



Spring 2016: 37% n = 3



Fall 2016: 20% n = 1





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Knowledge of Pedagogy

CEC Standard 1& 7 Collaboration 

1.2, 7.1, 7,2 

ISCI7K1-3

ISCI7S1-11

B&VI1S1, B&VI1S2, B&VI7K1

		Fall 2015: 67% n= 6



Spring 2016: 37% n = 3



Fall 2016:80% n = 4





		Fall 2015: 33% n= 3



Spring 2016: 63% n = 5



Fall 2016: 20% n = 1





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Use of Resources

CEC Standard 5 Instructional Planning and Strategies

5.2

ISCI5S3, ISC15S10

B&VIS1-S4, B&VI5K2

		.Fall 2015: 55% n= 5



Spring 2016: 50% n = 4



Fall 2016: 60% n = 3





		Fall 2015: 45% n= 4



Spring 2016: 50% n = 4



Fall 2016: 40% n = 2





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Classroom Environment



		Learning environment

CEC Standard 2 Learning Environments

2.1, 2.2



ISCI2K1-10, ISCI2S1&2

B&VI2K1&2, B&VI2S1&2

		Fall 2015: 67% n= 6



Spring 2016: 88% n = 8



Fall 2016: 100% n = 5





		Fall 2015: 33% n= 3



Spring 2016: 12% n = 1



Fall 2016: 0% n = 0





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Instructional Delivery



		Application of Content Knowledge 

CEC Standards 5 & 6 Instructional Planning and Strategies & Professional Learning & Ethical Practice

5.6, 6.2

ISCI5S1-21, ISCI6K1-4 

B&VI5K1-11

B&VI6K3

		Fall 2015: 89% n= 8



Spring 2016: 88% n = 8



Fall 2016: 80% n = 4





		Fall 2015: 11% n= 1



Spring 2016: 12% n = 1



Fall 2016: 20% n = 1





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Assessment and Student Feedback

CEC Standard 4 Assessment 

4.1, 4.2

ISCI4K1-K5

ISCI4S1-9

B&VI4K1-3 B&VI4S1-5

		Fall 2015: 67% n= 6



Spring 2016: 63% n = 5



Fall 2016: 80% n = 4





		Fall 2015: 33% n= 3



Spring 2016: 37% n = 3



Fall 2016: 20% n = 1





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0	







		Integration of Disciplines and Flexibility 

CEC Standards 5 & 7 Instructional Planning and Strategies & Collaboration 

5.6, 7.3

ISCI5S1-21

ISCI7S1-S11

B&VI5S1-8

B&VI7S1 & 2

		Fall 2015: 67% n= 6



Spring 2016: 88% n = 7



Fall 2016: 100% n = 5





		Fall 2015: 33% n= 3



Spring 2016: 12% n = 1



Fall 2016: 0% n = 0





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Professionalism



		Ethical Principles and Professional Practice Standards

CEC Standard 6 Professional Learning and Ethical Practice 6.1

ISCI6S1-S14

B&V6S4-S6

B&V6K2

		 Fall 2015: 78% n= 7



Spring 2016:100% n= 8



Fall 2016: 80% n = 4





		Fall 2015: 22% n= 2



Spring 2016: 0% n = 0



Fall 2016: 20% n = 1





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Professional Growth

CEC Standard 6 Professional Learning and Ethical Practice

6.4, 6.5

ISCI6 K11-K14

ISC16 S1-S14

B&V6S5 & S6

		Fall 2015: 78% n= 7



Spring 2016: 88% n = 7



Fall 2016: 100% n = 5





		 Fall 2015: 11% n= 2



Spring 2016: 12% n = 1



Fall 2016: 0% n = 0





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Professional Relationships

CEC Standard 6 Professional Learning and Ethical Practice

6.3, 6.6



ISC16 K1-K14

ISCI S1-S9

B&V6K1

B&V6S3

B&V6S5 & S6

		Fall 2015: 67% n= 6



Spring 2016:100%n = 8



Fall 2016: 100% n = 5





		Fall 2015: 33% n= 3



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0









Data Analysis



The areas assessed with the PDE 430 are in four broad categories: Planning/Preparation, Classroom Environment, Instructional Delivery, and Professionalism. The results are shown in the data rubric. Over the semesters that data was collected all candidates’ performance ratings were in the meets or exceeds expectations in each of the categories addressed throughout the rubric.  This data from demonstrates that candidates have strengths in planning and implementing instruction that is aligned with state standards for students with visual impairments. Teacher candidates consistently used a variety of instructional approaches, materials, and technology in a professional manner for students with visual impairments and additional disabilities. 



Throughout the PDE 430 teacher candidates showed the ability to create a safe learning environment for students with visual impairments, and had in depth curricular content knowledge. Teacher candidates were able to use a variety of general and specialized curriculum for students with visual impairments. Teacher candidates were able to conduct various visual assessments to determine the needs of their students with visual impairments. Upon completion of the assessment teacher candidates planned instruction unique to their student with visual impairments. They utilized evidence-based strategies and looked for opportunities to learn and grow as a teacher of the visually impaired. Evidence of this was shown in the professional growth area of the rubric where teacher candidates had to attend conferences, workshops, or webinars within the area of visual impairment and reflect on their experiences. Teacher candidates were assessed on their ability to collaborate with other professionals in the field to benefit their students with visual impairments. Teacher candidates reported they felt confident in their knowledge to build professional relationships and collaborate with professionals. 







Assessment_4_Vision_PDE_430_Report.docx


		Assessment 7: Optional Additional Assessment



Assessment Title: Visual Assessments  



Description:

Assessment of Students with Visual Impairments is a required course for all teacher candidates in the Program on Visual Impairment.  This assessment offers teacher candidates an opportunity to complete a vision assessment including a functional vision assessment (FVA), learning media assessment (LMA), travel skills, technology, and environmental assessment for a student with a visual impairment. Teacher candidates make a vision assessment kit and are shown multiple assessments and tools to complete functional vision assessments.  The kit and assessment instruments are then used to complete the assessment.  

This assessment is completed on a person with visual impairment.  Mastery teaching design is used throughout the program.  Students work on the assessment and submit work for feedback throughout the process.   



		When and where this assessment is implemented in the program: 

The vision assessment is taught and evaluated in SPU 221 Assessment of Students with Visual Impairments. SPU 221 is built into the vision “trio” courses where teachers are on campus all day taking three vision courses twice a week for half of the semester. After this, they spend the second half of the semester at Overbrook School f/t Blind to implement assessments and assignments. Teacher candidates conduct practice assessments within the classroom and receive feedback throughout the process. 



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets (Visual Impairment Standards), the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of inter-rater reliability was determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; and development of internal consistency was found through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. This assessment had over 95% of inter-reliability across all iterations of data. 



		



Criteria for success:

The visual assessment has been evaluated at the “meets” level or higher under each rubric category (Functional Vision Assessment, Methods of Assessment, Results/Discussion, Recommendations, & Style), demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for developing a behavior intervention plan at the initial certification level. 



		Directions to Candidates           

                                                      	

Candidates complete a vision assessment including a functional vision assessment (FVA), learning media assessment (LMA), travel skills, technology, and environmental assessment for a student with visual impairment.  Students make a vision assessment kit and are shown multiple vision assessments.  The kit and assessment instruments are then used to complete the assessment.  Once the assessment is completed a Vision Assessment Report is completed covering:

1. Student Eligibility

2. Student Background Information

3. Review of Medical Information

4. Assessment Results of FVA, LMA, Travel Skills, Technology and Environmental Assessments      

5. Student, Parent, & Teacher Interview

6. Educational Recommendations







Assessment Rubric 

		Functional Vision Assessment Rubric

		Exceeds Expectations

		Meets Expectations

		 Inconsistently Meets Expectations 



		Functional Vision Assessment

CEC Standard 1: Learner Development & Individual learning of individuals with exceptionalities & Standard 4: Assessment

1.1, 4.1, 4.2, 4.3



ISCI1K1-K15

ISCI4K1-K5

ISCI4S1-3

B&VI1K1-K6

B&VI4K1-K3





		The teacher candidate consistently demonstrates ability of how to conduct a functional vision assessment using knowledge of the students background and visual functioning in order to identify target areas of need that need to be address for students with The teacher candidate also demonstrates consistent proficiency with the selection of assessment(s) and completes all required sections of the functional vision assessment in detail. 



		The teacher candidate demonstrates ability of how to conduct a functional vision assessment using knowledge of the students background and visual functioning in order to identify target areas of need that need to be address for students with The teacher candidate also demonstrates proficiency with the selection of assessment(s) and completes all required sections of the functional vision assessment in detail. 





		The teacher candidate inadequately conducts a functional vision assessment using knowledge of the students background and visual functioning in order to identify target areas of need that need to be address for students with The teacher candidate also is not proficient with the selection of assessment(s) and completes all required sections of the functional vision assessment. 











		Methods of Assessment 

CEC Standard 4: Assessment 4.1





ISCI4K1-K5

ISCI4S1-S4

B&VI4K1-3

B&VI4S5





		The teacher candidate selects and uses a variety of formal and informal visual assessments that minimize bias and cover all required areas of the functional/learning media assessment.

		The teacher candidate selects and uses formal and informal visual assessments that minimize bias and cover all required areas of the functional/learning media assessment. 

		The teacher candidate inadequately uses formal and informal visual assessments and do not cover of the areas of the functional/learning media assessment. 



		Results/Discussion



CEC Standard 4: Assessment & 5: Instructional Planning and Strategies 

4.3 5.1

ISCI4S6-8

ISCI5 K1

B&VIS4&S5

B&VI5K1-K8



		The teacher candidate takes into consideration the abilities, interests, learning environments, cultural and linguistic factors of individuals with visual impairments when reporting results in detail.  



		The teacher candidate takes into consideration the abilities, interests, learning environments, cultural and linguistic factors of individuals with visual impairments when reporting results. 



		The teacher candidate inconsistently considers the abilities, interests, learning environments, cultural and linguistic factors of individuals with visual impairments when reporting results. 





		Recommendations 

CEC Standard 4: Assessment & Standard 5: Instructional Planning and Strategies

4.4, 5.2



ISCI5S21

ISCI5S5

B&VI4S2-S5

B&VI5K1-K11



		The teacher candidate provides a variety of feedback and appropriate 

recommendations for students with visual impairments that guide them toward quality learning and performance based on assessment and educational implications.

 

		The teacher candidate provides feedback and appropriate 

Recommendations for students with visual impairments that guide them toward quality learning and performance based on assessment and educational implications.

 

		The teacher candidate inadequately provides appropriate feedback and 

recommendations for students with visual impairments.  



		Style



CEC Standard 6: Professional Learning and Ethical Practice

6.0



ISCI6S8 & S9

		The teacher candidate uses a variety of verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are flawless.

		The teacher candidate uses verbal, nonverbal, and written language of the field effectively. Spelling and grammar in lesson plan are sufficient.

		The teacher candidate occasionally uses verbal, nonverbal, and written language of the field effectively. The lesson plan contains some spelling and grammar errors.





Data Rubric

		Functional Vision Assessment Rubric

		Exceeds Expectations

		Meets Expectations

		 Inconsistently Meets Expectations 



		Functional Vision Assessment

CEC Standard 1: Learner Development & Individual learning of individuals with exceptionalities & Standard 4: Assessment

1.1, 4.1, 4.2, 4.3

ISCI1K1-K15

ISCI4K1-K5

ISCI4S1-3

B&VI1K1-K6

B&VI4K1-K3

		Spring 2016:  75% n = 12



Spring 2017:  0% n = 



		Spring 2016:  25% n = 4



Spring 2017:  0% n = 



		Spring 2016:  0% n = 0



Spring 2017:  0% n = 











		Methods of Assessment 

CEC Standard 4: Assessment 4.1

ISCI4K1-K5

ISCI4S1-S4

B&VI4K1-3

B&VI4S5

		Spring 2016:  56% n = 9



Spring 2017:  0% n = 



		Spring 2016:  38% n = 6



Spring 2017:  0% n = 



		Spring 2016:  6% n = 1



Spring 2017:  0% n = 





		Results/Discussion

CEC Standard 4: Assessment & 5: Instructional Planning and Strategies 

4.3 5.1

ISCI4S6-8

ISCI5 K1

B&VIS4&S5

B&VI5K1-K8

		Spring 2016:  69% n = 11



Spring 2017:  0% n = 



		Spring 2016:  25% n = 4



Spring 2017:  0% n = 



		Spring 2016:  6% n = 1



Spring 2017:  0% n = 





		Recommendations 

CEC Standard 4: Assessment & Standard 5: Instructional Planning and Strategies

4.4, 5.2

ISCI5S21

ISCI5S5

B&VI4S2-S5

B&VI5K1-K11

		Spring 2016:  75% n = 12



Spring 2017:  0% n = 



		Spring 2016:  25% n = 4



Spring 2017:  0% n = 



		 Spring 2016:  0% n = 0



Spring 2017:  0% n = 





		Style

CEC Standard 6: Professional Learning and Ethical Practice

6.0

ISCI6S8 & S9

		Spring 2016:  94% n = 15



Spring 2017:  0% n = 



		Spring 2016:  0% n = 



Spring 2017:  0% n = 



		Spring 2016:  6% n = 1



Spring 2017:  0% n = 







Data Analysis 

The SPU 221 Assessment course is only offered during spring semesters. Data was only available for Spring 2016 using revised CAEP rubrics (rubrics created Summer 2015).  The data analysis rubric will include Spring 2017 data at the end of the Spring 2017 semester. Over 94% (11 out of 12 students) that completed the Assessment during the spring 2016 scored in the meets or exceeds expectations column. One student that inconsistently met expectations missed class and sections of the assessment. With 94% of the class either meeting or exceeding expectations, results show their ability to conduct effective assessments for students with visual impairments. Class enrollment is limited in vision specific courses which makes it easy for one on one instruction and feedback. Students have the opportunity to submit work for feedback throughout the process. 

Students showed the ability to address individual learning differences during the assessment and reports indicate an understanding of the effects of visual impairments. Candidates were able to construct recommendations from the assessment focusing on the creation of active learning environments in the general and special education classrooms. Teacher candidates were able to use multiple types of assessment information for decision making for students with visual impairments and were able to professionally collaborate with professionals to gather information. Teacher candidates expressed wanting the opportunity to write more functional visual assessments, in response to this during the spring 2017 students will have to conduct and write two full vision assessments in the classroom before conducting and writing a visual assessment in the community. 

Assessment_7__Visual_Assessment_Report.docx


		Assessment 8: Optional Additional Assessment



Assessment Title: Case Study 



Description:

Assessment 8 consists of a series of problem-solving case studies completed by all candidates in SPU 302, Methods and Materials of Instruction for Students with Visual Impairments.  This assessment offers teacher candidates an opportunity to review sixteen student case studies based on real students (names changed), to determine student’s strengths and needs, and to plan appropriate instructional interventions and learning environments.  Students are assigned the case studies as if they were taking a new position and this was the case load they were assigned.  Teacher candidates are provided the same information, in the case study that a new teacher would have from student special education folders and/or notes left by the exiting teacher.  Once the educational needs are determined, candidates determine how much time each student will need and a caseload schedule is written, similar to a schedule they will use as itinerant teachers for students with visual impairment.  



The case study is designed to measure the teacher candidate’s ability to analyze students strengths and needs with attention to the student’s language, culture, visual impairment, and family factors; develop interventions that are targeted to the students’ individual needs; and justify both how the student’s needs are met by the interventions and how the interventions chosen are supported by the existing research. 





		When and where this assessment is implemented in the program: 

The case study is evaluated in the final vision course SPU 302. SPU 302 is the final vision course prior to student teaching. Teacher candidates take this course during their junior year. The case study is a final assignment where teacher candidates apply everything they have learned into a practical assignment. 



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets (Visual Impairment Standards), the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of inter-rater reliability were determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; and development of internal consistency was found through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. This assessment had over 90% of inter-reliability across all iterations of data. 



		

Criteria for success:

The case study has been evaluated at the “meets” level or higher under each rubric category (Case Summary, Intervention, Rationale, Research Support, Assessment, and Style), demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for developing a behavior intervention plan at the initial certification level. 



		Directions to Candidates                                                                 	



Case Studies SPU 302

You have your first job.  The last Teacher of the Visually Impaired left you basic information about the students you will have on your caseload.  You will have 16 students:  4 students at Deepwater High School, 3 students at Deepwater Middle School, 3 students at Deepwater Elementary, 3 students at John Glenn Elementary, and 3 students in early intervention or home bound.



Your official workday is from 8:00 to 4:00, with 30 minutes for lunch.

You have 1 paraeducator for Braille production who has been with the district for 8 years 

You have 1 paraeducator at each school

          

You assignment is to complete a summary sheet, end of this packet, for each student:

1. Recommend assessments for each student

2. Provide the educational recommendations (accommodations) you believe would be best for each student – After you do this you will be able to determine the amount of time each student needs.

3. Include at minimum one educational IEP goal for each student

4. Include evidence based practices that you will use to reach that goal.

5. Recommend how many days and how much time each student would need

6. Create a schedule of services for your caseload.  You will know what is needed, but now you must fit it into a schedule.  Your supervisor has made it clear that they will not be hiring another TVI.  You may consider creative options such as a new resource room if you like, other options we discussed in class.

7. Travel time is15 minutes from school to school.  Your office is in the H.S.

8. Turn in individual summary sheets and the schedule.











Assessment Rubric 

		Case Studies Rubric

		Exceeds Exceptions

		Meets Expectations 

		Inconsistently Meets Expectations



		Case Summaries

 CEC Standard 1 Learner Development & Individual learning of individuals with exceptionalities & Standard 4: Assessment 1.1 & 4.2 



ISCI1K1-K15

ISCI4S7

B&VIK1-K6

B&VIS1 & S2

B&VIS4S5 







		The teacher candidate demonstrates a wide variety of knowledge in how to interpret assessment results by summarizing student performance in an advanced way that is thoroughly responsive to language, culture, and family factors in order to guide educational decisions.

		The teacher candidate demonstrates knowledge of how to interpret assessment results by summarizing student performance in a way that is responsive to language, culture, and family factors in order to guide educational decisions.

		The teacher candidate inadequately demonstrates knowledge of how to interpret assessment results by rarely summarizing student performance in a way that is inappropriate to language, culture, and family factors in order to guide educational decisions.



		Intervention

 CEC Standard 1: Learner Development and Individual Learning Differences 1.2 & Standard 5: Instructional Planning & Strategies



ISCI5K2 & K3

ISCI5S1-S9

B&VI1S3

B&VIK1-K11

B*VI5S1-S8



		The teacher candidate consistently demonstrates knowledge and consistently shows understanding of development and individual differences to select individualized interventions that target the needs of individuals with visual impairments.

		The teacher candidate demonstrates knowledge and understanding of development and individual differences to select interventions that target the needs of individuals with visual impairments.

		The teacher candidate inadequately demonstrates knowledge and rarely shows understanding of development and individual differences. Selects interventions that are out of alignment with the needs of individuals with visual impairments.



		Rationale & Instructional Time 

CEC Standard 1: Learner Development and Individual Learning Differences & Standard 3: Curricular Content Knowledge 



B&VIK1-K6

B&VI1S1-S3

B&VI3K1



 



.

		The teacher candidates recommended instructional time is fully based on student needs including visual functioning, reflects a thorough understanding of the intervention, and is justified with current best practices including an individual’s abilities, interests, learning environments, and cultural/linguistic factors.











		The teacher candidates justifies instructional time based on student needs including visual functioning, reflects a clear understanding of the intervention, and can be justified with current best practices including an individual’s abilities, interests, learning environments, and cultural/linguistic factors.



		The teacher candidate recommended instructional time is not based on student needs including visual functioning, reflects a lack of understanding of the intervention, and cannot be justified with current best practices.



		Assessment

Standard 4: Assessment 4.3

ISCI4k1-K4

ISCI4S1-S9

B&VI4S1-S5

		The teacher candidate initiates the appropriate assessment tools consistently in collaboration with colleagues and families for the purpose of making instructional decisions for students with visual impairments.

		The teacher candidate demonstrates the ability to develop appropriate assessment tools in collaboration with colleagues and families for the purpose of making instructional decisions for students with visual impairments.

		The teacher candidate rarely demonstrates the ability to develop assessment tools and does not collaborate with colleagues and families for the purpose of making instructional decisions for students with visual impairments.



		Writing Style 

Standard 6 Professional Learning and Ethical Practice



ISCI6S8 & S9

		The teacher candidate uses a variety of verbal, nonverbal, and written language effectively. Spelling and grammar in lesson plan are flawless.

		The teacher candidate uses verbal, nonverbal, and written language effectively. Spelling and grammar in lesson plan are sufficient.

		The teacher candidate occasionally uses verbal, nonverbal, and written language effectively. The lesson plan contains some spelling and grammar errors.





























Data Rubric

		Case Studies Rubric

		Exceeds Exceptions

		Meets Expectations 

		Inconsistently Meets Expectations



		Case Summaries

 CEC Standard 1 Learner Development & Individual learning of individuals with exceptionalities & Standard 4: Assessment 1.1 & 4.2 



ISCI1K1-K15

ISCI4S7

B&VIK1-K6

B&VIS1 & S2

B&VIS4S5 

		

Fall 2015: 77% n= 10





Fall 2016: 72% n = 8





		

Fall 2015: 23% n= 3





Fall 2016: 28% n = 3



 



		

Fall 2015: 0% n= 0





Fall 2016: 0% n = 0





		Intervention

 CEC Standard 1: Learner Development and Individual Learning Differences 1.2 & Standard 5: Instructional Planning & Strategies

ISCI5K2 & K3

ISCI5S1-S9

B&VI1S3

B&VIK1-K11

B*VI5S1-S8

		

Fall 2015: 46% n= 6





Fall 2016: 82% n = 9



		

Fall 2015: 54% n= 7





Fall 2016: 18% n = 2



		

Fall 2015: 0% n= 0





Fall 2016: 0% n = 0





		Rationale & Instructional Time 

CEC Standard 1: Learner Development and Individual Learning Differences & Standard 3: Curricular Content Knowledge 

B&VIK1-K6

B&VI1S1-S3

B&VI3K1

		

Fall 2015: 77% n= 10





Fall 2016: 55% n = 6









		

Fall 2015: 23% n= 3





Fall 2016: 45% n = 5



		

Fall 2015: 0% n= 0





Fall 2016: 0% n = 0





		Assessment

Standard 4: Assessment 4.3

ISCI4k1-K4

ISCI4S1-S9

B&VI4S1-S5

		

Fall 2015: 100% n= 13





Fall 2016: 82% n = 9



		

Fall 2015: 0% n= 0





Fall 2016: 18% n = 2



		

Fall 2015: 0% n= 0





Fall 2016: 0% n = 0





		Writing Style 

Standard 6 Professional Learning and Ethical Practice

ISCI6S8 & S9

		

Fall 2015: 92% n= 12





Fall 2016: 91% n = 10

		

Fall 2015: 8% n= 1





Fall 2016: 9% n = 1



		

Fall 2015: 0% n= 0





Fall 2016: 0% n =  0









Data Analysis 

Twenty four candidates from Fall 2015 and Fall 2016 have completed this assessment. No students scored in the “inconsistently meets” category in any of the sections. All scores being in the “meets” and “exceeds” category shows students ability to plan interventions, goals, and accommodations based on students’ needs. Class enrollment is limited in vision specific courses, making it easy for one on one instruction for assignments. Students work on this assessment and submit work for feedback throughout the process. Results indicate that students are completing assessments and using the data to write and create supported recommendations. 

Candidates are meeting addressed standards in the rubric by taking into account individual learning differences during the case studies and showing respect and understanding of similarities and differences in human development for students with and without visual impairment. Candidates address how visual impairment interacts with human development; varying abilities and behaviors factors are used in making recommendations for placement, programming, and collaborative teaching models. Candidates showed the ability to make recommendations and plan instructional strategies based on the students’ individual visual and cognitive needs. 

Assessment_8_Vision_Case_Study_Report.docx


		Assessment 6: Additional and Required Assessment for SPA



Assessment Title: Individualized Educational Plan  



Description:

SPU 302 Methods and Materials is a required course for all teacher candidates in the Program on Visual Impairment.  This course addresses the nature of curriculum design, the application of curriculum construction, analysis and evaluation of curriculum materials and methods for the exceptional children with visual impairment. Students are required to complete an Individualized Education Plan (IEP) based on the FVA/LMA assessment completed in SPU221 Assessment of Students with Visual Impairment. 

This assignment offers teacher candidates an opportunity to use a variety of strategies and to integrate these into a meaningful review of a student’s strengths and needs to plan appropriate instructional interventions and learning environments. The teacher candidate demonstrates knowledge of how to interpret assessment results by summarizing student performance in a way that is responsive to language, culture, and family factors in order to guide educational decisions. The teacher candidate also selects interventions that target the needs of individuals with exceptionalities and justifies how specific interventions are aligned to an individual student. In addition, the teacher candidate provides evidence of interventions’ effectiveness and ability to develop appropriate assessment tools.



		When and where this assessment is implemented in the program: 

The case study is evaluated in the final vision course SPU 302. SPU 302 is the final vision course prior to student teaching. Teacher candidates take this course during their junior year. Teacher candidates have to use assessments they completed in SPU 221: Assessment of Students with Visual Impairments to write the Individualized Education Plan  



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets (Visual Impairment Standards), the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of inter-rater reliability determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; and development of internal consistency through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. This assessment had over 85% of inter-reliability across all iterations of data. 



		

Criteria for success:

The case study has been evaluated at the “meets” level or higher under each rubric category (IEP Background Information, Present Levels of Educational Performance, Transition Services, Annual Goals/Short Term Objectives, Related Services & Supplementary Aids and Services, Specially Designed Instruction, Educational Placement, and Writing Style), demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for developing a behavior intervention plan at the initial certification level. 



		Directions to Candidates                                                                 	

Each teacher candidate is required to complete an IEP.  The purpose of this assessment is to evaluate the competencies of teacher candidates in the planning of individualized instruction for students with visual impairment.  The IEP addresses diversity and primary language, is written for the student who was assessed during the Vision Assessment assignment.  Teacher candidates are required to complete the IEP that is legally sufficient and educationally/socially appropriate for students with visual impairment.  Specific areas that are required for discussion in this assignment are; student background information, present educational levels, annual goals/short term objectives, related services, progress monitoring reporting, and writing mechanics.  

1. IEP Background Information.  Teacher candidates are required to identify relevant information as it pertains to compliance with special education laws and policies.  Additionally, information regarding the impact of diversity and the student’s exceptional learning needs are considered for education and treatment in both school and society.  

2. Present Educational Levels.  Teacher candidates were required to gather data from formal and informal assessments; standardized test scores, grades, curriculum based measurements, etc. as a baseline for individualized instructional programming.  

3. Annual Goals.  Teacher candidates were required to identify instructional strategies to promote positive learning results in general and special curricula.  Furthermore, annual goals and short-term objectives are required to be selected and prioritized by data found in present educational levels and from assessment data completed by the teacher candidate. 

4. Special Education and Related Services/Supplementary Aids and Services/Program Modifications.  Teacher candidates were required to identify specially designed instruction and support for school staff serving students with visual impairment across settings and content areas, including transition. 

5. Progress Monitoring Reporting.  Teacher candidates were required to review collected data to adjust instruction in response to the ongoing learning process.  Additionally, the use of appropriate technology to support instructional decisions was required.  

6. Writing Mechanics.  Teacher candidates were required to use nonverbal language appropriately and effectively.  





Assessment Rubric 

		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Exceptions 



		IEP Background Information



CEC Standard1 Learner Development and Individual Learning 1.1 

Standard 5: Differences Instructional Planning and Strategies 5.1



ISCI1K1-K15

ISCI5K1-3

B&VIS1-3

B&VI5S1-S4

		The teacher candidate demonstrates extensive knowledge and takes into consideration how a student’s ability, language, culture, family background, learning environments, and interests influence the learning of individuals with visual impairments. 

		The teacher candidate demonstrates knowledge and takes into consideration how a student’s ability, language, culture, family background, learning environments, and interests influence the learning of individuals with visual impairments. 

		The teacher candidate demonstrates limited knowledge and does not take into consideration how a student’s ability, language, culture, family background, learning environments, and interests influence the learning of individuals with visual impairments. 



		Present Levels

of Educational Performance



CEC Standard 1 Learner Development and Individual Learning 1.2 & Standard 4 Assessment 4.2 



ISC1K1-K15

ISC4S5-S9

B&VIK1-K6

B&VI4S5



		The teacher candidate consistently applies advanced understanding of development and individual differences to respond to the needs of individuals with visual impairments, 
and consistently demonstrates
knowledge of measurement principles and practices in order to interpret assessment results that guide educational decisions.

		The teacher candidate applies understanding of development and individual differences to respond to the needs of individuals with visual impairments,  and demonstrates

knowledge of measurement principles and practices in order to interpret assessment results that guide educational decisions. 



		The teacher candidate rarely applies understanding of development and individual differences to respond to the needs of individuals with visual impairments,  

and rarely demonstrates

knowledge of measurement principles and practices in order to interpret assessment results that guide educational decisions.



		Transition Services 

CEC Standard 5 Instructional Planning and Strategies 5.5 & CEC Standard 7 Collaboration



ISCI5S18&S19

B&VI5K1-K11

B&VI7K1

		The teacher candidate initiates collaboration in the development and implementation of a wide variety of transition plans for individuals with visual impairments across a wide range of settings and different learning experiences. 

		The teacher candidate collaborates in the development and implementation of a variety of transition plans for individuals with visual impairments across settings and different learning experiences. 

		The teacher candidate does not collaborate in the development and implementation of a transition plans for individuals with visual impairments across settings and learning experiences. 



		Annual Goals/Short Term Objectives

CEC Standard 5 Instructional Planning and Strategies 5.4, 5.6, 5.7 & Standard 3: Curricular Content and Knowledge



ISCI3K1-K3

ISCI5K1-K3

B&VI5K1-K11

B&VI5S1-S8

B&VI3K1

B&VI3S1&S2

		The teacher candidate establishes congruent goals and objectives that are consistently written in measurable terms and objectives are linked to annual goals. A wide variety of  strategies to  enhance language development,

cross disciplinary knowledge and skills, and student mastery are also taken into consideration in the development of goals and objectives for individuals with visual impairments.

		The teacher candidate develops goals and objectives that are written in measurable terms and objectives are linked to annual goals. Application of strategies to  enhance language development,

cross disciplinary knowledge and skills, and student mastery are also taken into consideration in the development of goals and objectives for individuals with visual impairments. 

		The teacher candidate does not write goals and objectives in  measurable terms and objectives are the linking of the goals to the objectives is not evident. Application of strategies to  enhance language development,

cross disciplinary knowledge and skills, and student mastery are out of alignment in the development of goals and objectives for individuals with visual impairments.



		Related Services & Supplementary Aids and Services 

CEC Standard 4 Assessment 4.3 and Standard 5 Instructional Planning and Strategies 5.3



ISCI4S1-S9

ISCI5S20

ISCI5K3

B&VI4S5

B&VI5S3



		The teacher candidate in collaboration with colleagues and families uses multiple types of assessment information in making decisions regarding related services and various supplementary aids that include assistive technologies to support communication for individuals with exceptionalities.

		The teacher candidate in collaboration with colleagues and families uses assessment information in making decisions regarding related services and supplementary aids that include assistive technologies to support communication for individuals with visual impairments. 

		The teacher candidate in collaboration with colleagues and families uses assessment information that is out of alignment in in making decisions regarding related services and lacks supplementary aids that include assistive technologies to support communication for individuals with visual impairments.



		Specially Designed Instruction

CEC Standard 3 Curricular Content Knowledge 3.3



ISCI3K1-K4

ISCI3S1 &2

B&VI3K1

B&VI3S1&S2

		The teacher candidate consistently modifies general and specialized curricula to make them accessible, and provides congruent accommodations for individuals with visual impairments.

		The teacher candidate modifies general and specialized curricula to make them accessible, and provides accommodations for individuals with visual impairments.

		The teacher candidate does not modify the general and specialized curricula to make them accessible and   accommodations are not provided or not evident for individuals with visual impairments.



		Educational Placement

CEC Standard 7 Collaboration 7.3 



ISCI7K1-K4

B&VI7S1&2



		The teacher candidate initiates and engages in collaboration to determine the least restrictive environment for individuals with visual impairments within their realm of expertise. 

		The teacher candidate engages in collaboration to determine the least restrictive environment for individuals with visual impairments within their realm of expertise. 

		The teacher candidate does not engage in collaboration to determine the least restrictive environment for individuals with visual impairments within their realm of expertise. 



		Writing Style

CEC Standard 6 Professional Learning and Ethical Practice 



ISCI6S8 & 9

		The teacher candidate uses a variety of verbal, nonverbal, and written language effectively. Spelling and grammar in IEP are flawless. 

		Teacher candidate uses verbal, nonverbal, and written language effectively. Spelling and grammar in IEP are sufficient

		Teacher candidate rarely uses verbal, nonverbal, and written language effectively. Spelling and grammar are unacceptable.







Data Rubric

		

		Exceeds Expectations

		Meets Expectations

		Inconsistently Meets Exceptions 



		IEP Background Information



CEC Standard1 Learner Development and Individual Learning 1.1 

Standard 5: Differences Instructional Planning and Strategies 5.1



ISCI1K1-K15

ISCI5K1-3

B&VIS1-3

B&VI5S1-S4

		Fall 2015: 100% n= 13

Fall 2016: 91% n = 10



		Fall 2015: 0% n= 0

Fall 2016: 9% n = 1



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0





		Present Levels

of Educational Performance



CEC Standard 1 Learner Development and Individual Learning 1.2 & Standard 4 Assessment 4.2 





ISC1K1-K15

ISC4S5-S9

B&VIK1-K6

B&VI4S5



		Fall 2015: 54% n= 7

Fall 2016: 72% n = 9



		Fall 2015: 38% n= 5

Fall 2016: 18% n = 2



		Fall 2015: 8% n= 1

Fall 2016: 0% n = 0





		Transition Services 

CEC Standard 5 Instructional Planning and Strategies 5.5 & CEC Standard 7 Collaboration



ISCI5S18&S19

B&VI5K1-K11

B&VI7K1

		Fall 2015: 100% n= 13

Fall 2016: 100% n = 11



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0





		Annual Goals/Short Term Objectives

CEC Standard 5 Instructional Planning and Strategies 5.4, 5.6, 5.7 & Standard 3: Curricular Content and Knowledge



ISCI3K1-K3

ISCI5K1-K3

B&VI5K1-K11

B&VI5S1-S8

B&VI3K1

B&VI3S1&S2

		Fall 2015: 69% n= 9

Fall 2016: 64% n = 7



		Fall 2015: 31% n= 4

Fall 2016: 36% n = 4



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0





		Related Services & Supplementary Aids and Services 

CEC Standard 4 Assessment 4.3 and Standard 5 Instructional Planning and Strategies 5.3



ISCI4S1-S9

ISCI5S20

ISCI5K3

B&VI4S5

B&VI5S3



		Fall 2015: 77% n= 10

Fall 2016: 72% n = 9



		Fall 2015: 23% n= 3

Fall 2016: 18% n = 2



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0





		Specially Designed Instruction

CEC Standard 3 Curricular Content Knowledge 3.3



ISCI3K1-K4

ISCI3S1 &2

B&VI3K1

B&VI3S1&S2

		Fall 2015: 84% n= 11

Fall 2016: 91% n = 10



		Fall 2015: 8% n= 1

Fall 2016: 9% n = 1



		Fall 2015: 8% n= 1

Fall 2016: 0% n = 0





		Educational Placement

CEC Standard 7 Collaboration 7.3 



ISCI7K1-K4

B&VI7S1&2



		Fall 2015: 92% n= 12

Fall 2016: 91% n = 10



		Fall 2015: 8% n= 1

Fall 2016: 9% n = 1



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0





		Writing Style

CEC Standard 6 Professional Learning and Ethical Practice 



ISCI6S8 & 9

		Fall 2015: 92% n= 12

Fall 2016: 100% n = 11



		Fall 2015: 8% n= 1

Fall 2016: 0% n = 0



		Fall 2015: 0% n= 0

Fall 2016: 0% n = 0









Data Analysis 

Twenty four students completed the assessment during fall 2015 and 2016 semesters. Almost all of the students met or exceeded expectations on all areas addressed. Only one student in fall 2015 received inconsistently meets in specially designed instruction and present levels of performance. This student missed the specially designed instruction section completely and did not demonstrate discussion on the students present levels of performance related to vision. Students were given the opportunity to work on the IEP throughout the semester and submit for feedback throughout the process. Results indicate students are able to write efficient IEP’s and create supported recommendations for students with visual impairments. Throughout the IEP teacher candidates address primary language, culture, familial background, social abilities, attitudes, values, interests, and career options for transition. Teacher candidates were able to write objectives and goals that promote critical thinking, problem-solving, and performance skills. Candidates were able to address appropriate progress monitoring tools throughout the assessment.  Students requested more goal writing practice. Goals have to be written in line with Pennsylvania Common Core Standards and students found this difficult. To address this need in the future students will be given various case studies of students with visual impairments to write effective goals and objectives related to PA common core standards. Students consistently showed the ability to write well written IEPs for students with visual impairments across both semesters. 

Candidates showed the ability to meet Standard 1 (learner development & individual learning differences) during the creation of an IEP; reports indicate an understanding of the effects visual impairment.  The teacher candidates are addressing primary language, culture, familial background, social abilities, attitudes, values, interests, and career options for transition in the creation of the IEP.    Candidates also showed the ability to meet Standard 5 (Instructional planning and strategies) by promoting a positive learning environment in general and special curriculum through the inclusion of modified learning environments for students with visual impairment in the IEP.  Candidates create objects and goals that promote critical thinking, problem-solving and performance skills.  Candidates address goals and objectives through the development, maintenance and generalization of knowledge and skills across environments and for the life span.
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		Assessment 2: Additional Content Assessment



Assessment Title: Comprehensive Exam



Description:

All teacher candidates in the visual impairment program complete a capstone assignment in the form of a comprehensive examination that is based on all content from course work in the program on visual impairment.  The final comprehensive exam includes a 2-hour closed book/materials exam and a 6-hour open/materials exam including those with various visual impairments, cross-disability content, multiple disabilities, and deafblindness. The comprehensive exam must be taken after all visual impairment courses are taken and prior to clinical experience. The comprehensive exam includes information across all six courses in visual impairment and the introduction to special education course. This exam shows that students demonstrate proficiency across all areas have deep knowledge on visual impairments.



		When and where this assessment is implemented in the program: 

The comprehensive examination must be taken upon the completion of the final vision course SPU 302 and prior to clinical experience (SPU 390/391). Teacher candidates have to complete the comprehensive examination with a passing score to be able to enter into their student teaching experience. 





		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets (Visual Impairment Standards), the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency measures of inter-rater reliability were determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples and development of internal consistency was found through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. This assessment had over 92% of inter-reliability across all iterations of data. 



		Criteria for success:

Teacher candidates must score an 80% or higher on the comprehensive exam to move on to their clinical experience placement. Students that do not receive an 80% or higher are given the opportunity to review and retake the test to achieve success prior to entering clinical experience. Succeeding on the comprehensive exam allows students to demonstrate qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for teaching students with visual impairments.



		Directions to Candidates                                                                 	

The comprehensive exam is the capstone assessment in the program on visual impairment prior to clinical experience.  It is to be completed upon finishing SPU 302 Methods and Materials and prior to entering student teaching.  The exam is divided into two parts.  Part 1 is a closed book 2 hour exam and Part 2 is open book.  The comprehensive final exam is below.





Comprehensive Exam

The comprehensive final is shown as an attachment. Each question is related to Council for Exceptional Children Initial Preparation Standards and Initial Special Education Blind and Visual Impairment specialty sets. Every standard is addressed on the comprehensive final below. 

Data Rubric

		I. Multiple Choice/Fill in the Blank

		Exceeds Expectations                                 2

		Meets Expectations

1

		Inconsistently Meets Expectations                                       0



		1



		Fall 2015        Fall 2016

100%  n =13   100%  n = 11   

		Fall 2015  Fall 2016

 0%  n=0    0%  n=0 

		Fall 2015  Fall 2016

 0%  n=0    0%  n=0 



		2

		Fall 2015       Fall 2016

100%  n =13    100%  n =11   

		Fall 2015    Fall 2016

0%  n =0    0%  n = 0   

		 Fall 2015    Fall 2016

0%  n =0    0%  n = 0   



		3

		 Fall 2015        Fall 2016

100%  n =13    100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		4

		Fall 2015   Fall 2016

85%  n =11    81%  n = 10   

		Fall 2015   Fall 2016

15%  n =2   9%  n = 1   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		5

		 Fall 2015   Fall 2016

85%  n =11    100%  n =11   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		6

		 Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		7

		 Fall 2015   Fall 2016

77%  n =10     89%  n = 10   

		 Fall 2015   Fall 2016

0%  n =0     9%  n = 1   

		Fall 2015   Fall 2016

23%  n =3     0%  n = 0   



		8

		 Fall 2015   Fall 2016

100%  n =0    82%  n = 9   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     18%  n = 2   



		9

		 Fall 2015   Fall 2016

100%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		10

		 Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		11

		Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		12

		 Fall 2015   Fall 2016

92%  n =12    100%  n =11   

		Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		13

		 Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		14

		 Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		15

		 Fall 2015   Fall 2016

85%  n =11     0%  n = 0   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		16

		 Fall 2015   Fall 2016

85%  n =11    100%  n =11   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		17

		 Fall 2015   Fall 2016

85%  n =11    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   



		18

		 Fall 2015   Fall 2016

85%  n =11    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   



		19

		 Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		20

		 Fall 2015   Fall 2016

0%  n =0     100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		21

		Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		22

		Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		23

		Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		24

		Fall 2015   Fall 2016

100%  n =13    100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		25

		Fall 2015   Fall 2016

100%  n =13     91%  n = 10   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     9%  n = 1   



		26

		Fall 2015   Fall 2016

100%  n =13     91%  n = 10   

		Fall 2015   Fall 2016

0%  n =0     9%  n = 1   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   







		II. Short Answer

		Exceeds Expectations                                 2

		Meets Expectations

1

		Inconsistently Meets Expectations                                       0



		1



		Fall 2015        Fall 2016

92%  n =12     91%  n = 10   

		Fall 2015  Fall 2016

 8%  n=1    9%  n=1 

		Fall 2015  Fall 2016

 0%  n=0    0%  n=0 



		2

		Fall 2015        Fall 2016

85%  n =11     82%  n = 9   

		Fall 2015    Fall 2016

15%  n =2    9%  n = 1   

		 Fall 2015    Fall 2016

0%  n =0    9%  n = 1  



		3

		 Fall 2015        Fall 2016

92%  n =12    100%  n =11   

		Fall 2015   Fall 2016

92%  n =1     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		4

		Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		5

		 Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		6

		 Fall 2015   Fall 2016

46%  n =6  91%  n =10   

		 Fall 2015   Fall 2016

46%  n =1     9%  n = 1   

		 Fall 2015   Fall 2016

8%  n =1     0%  n = 0   



		7

		 Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		8

		 Fall 2015   Fall 2016

92%  n =12    100% n = 11   

		 Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		9

		 Fall 2015   Fall 2016

85%  n =11    100%  n =11   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		10

		 Fall 2015   Fall 2016

85%  n =11    100%  n =11   

		 Fall 2015   Fall 2016

15%  n =2     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		11

		Fall 2015   Fall 2016

100%  n =13   91%  n = 10   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     9%  n = 1   



		12

		 Fall 2015   Fall 2016

77%  n =10    82%  n = 9   

		Fall 2015   Fall 2016

23%  n =3    18%  n = 2   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		13

		 Fall 2015   Fall 2016

92%  n =12    100%  n =11   

		 Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		14

		 Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		15

		 Fall 2015   Fall 2016

92%  n =12   100%  n =11   

		 Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		16

		 Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		17

		 Fall 2015   Fall 2016

92%  n =12   100%  n =11   

		 Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		18

		 Fall 2015   Fall 2016

92%  n =12   100%  n =11   

		 Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		19

		 Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		20

		 Fall 2015   Fall 2016

77%  n =10   100%  n =11   

		 Fall 2015   Fall 2016

23%  n =3     0%  n = 0   

		 Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		21

		Fall 2015   Fall 2016

92%  n =12   100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

8%  n =1     0%  n = 0   



		22

		Fall 2015   Fall 2016

92%  n =12    91%  n = 10   

		Fall 2015   Fall 2016

8%  n =1     9%  n = 1   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		23

		Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		24

		Fall 2015   Fall 2016

85%  n =11   100%  n =11   

		Fall 2015   Fall 2016

15%  n =2     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		25

		Fall 2015   Fall 2016

92%  n =12  100%  n =11    

		Fall 2015   Fall 2016

8%  n =1     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		26

		Fall 2015   Fall 2016

100%  n =13  100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   



		27

		Fall 2015   Fall 2016

100%  n =13 100%  n =11   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   

		Fall 2015   Fall 2016

0%  n =0     0%  n = 0   







Data Analysis 

Twenty four students completed the comprehensive final during fall 2015 and 2016 semesters. All teacher candidates scored at or above an 80% the first time taking the comprehensive final.  Teacher candidates reported that they felt prepared for the final exam. Looking at the data and student feedback some struggled with the closed book portion of Brailling a short paragraph. Students had taken the Braille course a year prior and struggled with remembering some of the rules. In response to data and student feedback in Fall 2015, Braille was reviewed or built into assignments in all vision courses. Fall 2016 data on Brailling greatly increased. 

Based on the data collected, students in the visual impairment major have sufficient skills in the areas of Learner Development and Individual Learning Differences, Learning Environments, Curricular Content Knowledge, Assessment, Instructional Planning and Strategies, Professional Learning and Ethical Practice, and Collaboration.  The data indicates that the completers have met all of the standards for this assessment. Students were able to answer essay questions in detail using knowledge gained throughout the program. This demonstrates the impact of actual practice with feedback from the supervisor and cooperating teacher in improving candidate performance.   
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		Assessment 3: Assessment of Candidates’ Ability to Plan Instruction



Assessment Title: Lesson  Plan 



Description:

The lesson plan is designed to measure the teacher candidate’s ability to develop and implement two instructional vision lesson plans. Teacher candidates must use the Pennsylvania SAS (Standards-Aligned Aystem) to develop both instructional plans and align lessons to common core standards. The lesson plan is specifically designed to assess the teacher candidates’ ability to align curriculum objectives, evidence-based instructional strategies, assessment, and accommodations to meet the needs of individuals with visual impairments. 



		

When and where this assessment is implemented in the program: 

The lesson plan is evaluated in the following courses:  SPU 202 (introduced) and SPU 300 (lesson planning and implementation). The lesson plan is introduced during the sophomore year (SPU 202) and continues to be implemented during the junior year field experience, followed by clinical experience in the senior year. Teacher candidates are evaluated six times for data collection purposes. Data is disaggregated by course because this allows demonstration of growth across the program. 

                 	



		How this assessment was developed:

The assessment was developed in alignment with the Council for Exceptional Children 2012 initial teaching standards (see attached rubric), the CEC general curriculum and specialized curriculum specialty sets, the  Pennsylvania Department of Education 430 (Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice) and the INTASC standards. The rubric is also consistent with the Pennsylvania Department of Education’s Standard Aligned System. 



		How this assessment is trustworthy (valid), consistent, and reliable:

Validity, reliability, and consistency were established through use of the Pennsylvania Standards Aligned System Lesson plan, an instrument that has been determined to have content validity at the state level; measures of interrater reliability determined by having more than one evaluator use the rubric to analyze 1/3 of teacher candidate work samples; and development of internal consistency through use of the same instrument to evaluate teacher candidates’ progression of learning through the program. Interrater agreement was over 90% in all areas of the rubric.





		

Criteria for success:

 The lesson plan has been evaluated at the “meets” level or higher under each rubric category (Standards, Objectives, Assessment, Materials, Procedures, Supports and Scaffolds, Reflection), demonstrating qualities consistent with the expectations for beginning teachers based on the Council for Exceptional Children 2012 standards and state-level expectations for lesson planning at the initial certification level. 



		Directions to Candidates                                                                 	

Teacher candidates will plan two separate instructional plans using the Pennsylvania SAS (standards-aligned system) (see categories in section above). The lesson should be appropriate to the population of students with visual impairments that each teacher candidate will teach. 



		Assessment Rubric 



		Lesson Plan Rubric



		

		Exceeds Expectations 

		Meets Expectations

		Inconsistently Meets Expectations



		Objectives

CEC Standard 3: Curricular Content Knowledge Standard 5: Instructional Planning & Strategies



ISC3K2

ISCI5S21

ISCI5S1

B&VI3KI, B&V3IS1&2

B&V3IS1 

B&VI5S1-S8

		The teacher candidate selects, adapts, and develops appropriate cross disciplinary learning objectives that sequence, implement, and evaluate individualized learning objectives to advance the learning of individuals with visual impairments. Objectives are skillfully selected and provide a clear sense of what students will know and be able to do as a result of the lesson using a repertoire of evidence based instructional strategies.

		The teacher candidate selects, adapts, and develops appropriate objectives that sequence, implement, and evaluate individualized learning objectives to advance the learning of individuals with visual impairments. Objectives provide a clear sense of what students will know and be able to do as a result of the lesson using a repertoire of evidence based instructional strategies.

		The teacher candidate selects, adapts, and develops objectives that are not appropriately aligned in order to advance the learning of individuals with visual impairments. Objectives are not clear in providing a sense of what students will know and be able to do as a result of the lesson.











		CEC Standard 3: Curricular Content Knowledge  & 5: Instructional Planning & Strategies 

ISCI5S21

ISCI5S1

ISCI3K3

B&VI5S1-S8



		The teacher candidates references key standards and the lesson is guided by national, state or provincial, and local curricula standards.

		The teacher candidates’ lesson is influenced by national, state or provincial, and local curricula standards. Some relevant standards are referenced.

		The teacher candidates’ lesson is not related to national, state or provincial, and local curricula standards. No standards are mentioned in lesson.



		Materials

CEC Standard #5 Instructional Planning & Strategies 

5.2, 5.3, 5.4 

 

ISCI5 K3 

ISCI5 S7-S10

B&VI5S1 & S3-S6



		The teacher candidate appropriately prepares lesson plans that use a wide range of technologies to support instructional assessment, planning delivery, and communication skills (including augmentative and alternative communication systems as appropriate) for individuals with visual impairments.



		The teacher candidate appropriately prepares lesson plans that use technologies to support instructional assessment, planning delivery, and communication skills (including augmentative and alternative communication systems as appropriate) for individuals with visual impairments.

		The teacher candidate prepares lesson plans that do not use technologies to support instructional assessment, planning delivery, and communication skills (including augmentative and alternative communication systems as appropriate) for individuals with visual impairments.



		Introduction

CEC Standard #5 Instructional Planning & Strategies

Individual Learning 

5.1



ISC15K1-K3

B&VI5K1-K11

B&V6K4

		The teacher candidate considers an individual’s learning environments, and cultural and linguistic factors in the selection, development, and adaptations of learning experiences for individuals with visual impairments. through a variety of evidence based practices.  The introduction establishes the purpose or the objective of the lesson; connects the lesson to prior knowledge; and consistently engages learners.

		The teacher candidate appropriately considers an individual’s learning environments, and cultural and linguistic factors in the selection, development, and adaptations of learning experiences for individuals with visual impairments. The introduction establishes the purpose or the objective of the lesson; connects the lesson to prior knowledge; and adequately engages learners.

		The teacher candidate inappropriately considers an individual’s learning environments, and cultural and linguistic factors in the selection, development, and adaptations of learning experiences for individuals with visual impairments. The objective of the lesson is not evident; does not connect the lesson to prior knowledge; and does not engage learners.



		Development

CEC Standard #3 

Curricular Content Knowledge  

CC3.1-3.2



ISCI3K1-K3

B&VI3S2



		The teacher candidate goes beyond the application of central concepts, structures of the discipline to include a wide range of tools of inquiry of the content areas they teach. They demonstrate organization of content knowledge by integrating a variety of cross disciplinary skills, and develop scaffolded learning progressions for individuals with visual impairments.

		The teacher candidate applies the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach. They demonstrate organization of content s knowledge by integrating cross disciplinary skills, and develop meaningful learning progressions for individuals with visual impairments.

		The teacher candidate demonstrates no understanding of the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach. They are not organizing content knowledge to integrate cross disciplinary skills and develop learning progressions for individuals with visual impairments.



		Closure

CEC Standard #5 Instructional Planning and Strategies     

5.6  

ISC15K1-K3

B&VI5K1-K11



		The teacher candidate teaches beyond mastery and focuses generalization of learning. The lesson has a closing that meaningfully pulls the lesson objectives, experiences, and learning into a coherent whole.

		The teacher candidate teaches to mastery and promotes generalization of learning. The lesson has a closing that appropriately pulls the lesson objectives, experiences, and learning into a coherent whole.

		The teacher candidate inconsistently teaches to mastery and promotes generalization of learning. The lessons closure is not evident.



		Accommodations

CEC Standard #3 Curricular Knowledge & CEC Standard 6: Professional Learning & Ethical Practice 

3.3 & 5.1 	



ISCI3S1&2

B&VI3S2

B&VI6S2

B&VI6S1&2

B&VI3S1&2



		The teacher candidate considers a individuals’ abilities and interests in modifying general and specialized curricula to make them accessible to individuals with visual impairments by implementing a wide range of accommodations including the use of technology, Braille, accessible print, and other formats.

		The teacher candidate appropriately considers a individuals’ abilities and interests in modifying general and specialized curricula to make them accessible to individuals with visual impairments through the use of accommodations including the use of technology, Braille, accessible print, and other formats.

		The teacher candidate does not consider a individuals’ abilities and interests in modifying general and specialized curricula to make them accessible to individuals without the use of accommodations.



		Assessment

CEC Standard #4 Assessment

4.1 



ISCI4S2

B&VI4KI, B& VI4S3-

		The teacher candidate and uses a wide range of technically sound formal and informal assessment that minimize basis and uses technology to conduct assessments when applicable.

		The teacher candidate selects and uses technically sound formal and informal assessment that minimizes bias and uses technology to conduct assessments when applicable.

		The teacher candidate inappropriately selects formal and informal assessment that fails to minimize bias and does not use technology to conduct assessments when applicable.



		Reflection

(3 pts. possible)

CEC Standard #6

Professional Learning and Practice  & Standards



ISCI6S1-S14 

B&VI6S4



		The teacher candidate critically reflects on personal cultural biases and differences that affect one’s teaching and is aware of the variations in beliefs, traditions, and values of students visual impairments and frequently uses this information to make instructional decisions.

		The teacher candidate appropriately reflects on personal cultural biases and differences that affect one’s teaching and is aware of the variations in beliefs, traditions, and values of students with visual impairments needs and use this information to make instructional decisions.

		The teacher candidate does not reflect on personal cultural biases and differences that affect one’s teaching and is not aware of the variations in beliefs, traditions, and values of students with visual impairments.



		Style(3 pts.)CEC Standard 6 Professional Learning and Ethical Practices 



ISCI6S8



		The teacher candidate uses a variety of verbal, nonverbal, and written language effectively. Spelling and grammar in lesson plan are flawless

		The teacher candidate uses verbal, nonverbal, and written language effectively. Spelling and grammar in lesson plan are sufficient.

		The teacher candidate rarely uses verbal, nonverbal, and written language effectively. Spelling and grammar are unacceptable.







Data Rubric

		

		Exceeds Expectations 



		Meets Expectations

		Inconsistently Meets Expectations



		Objectives

CEC Standard 3: Curricular Content Knowledge Standard 5: Instructional Planning & Strategies



ISC3K2

ISCI5S21

ISCI5S1

B&VI3KI, B&V3IS1&2

B&V3IS1 

B&VI5S1-S8



		Fall 2015: 72% n= 13



Spring 2016: 38% n = 6



Fall 2016: 71% n = 10





		Fall 2015: 22% n= 4



Spring 2016: 56% n = 9



Fall 2016: 29% n = 4





		Fall 2015: 6% n= 1



Spring 2016: 6% n = 1



Fall 2016: 0% n = 0









		Standards

CEC Standard 3: Curricular Content Knowledge  & 5: Instructional Planning & Strategies 



ISCI5S21

ISCI5S1

ISCI3K3

B&VI5S1-S8



		Fall 2015: 100% n= 18



Spring 2016: 75% n = 12



Fall 2016: 86% n = 12





		Fall 2015: 0% n= 0



Spring 2016: 25% n = 4



Fall 2016: 14% n = 2





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0









		Materials

CEC Standard #5 Instructional Planning & Strategies 

5.2, 5.3, 5.4 

 

ISCI5 K3 

ISCI5 S7-S10

B&VI5S1 & S3-S6



		Fall 2015: 88% n= 16



Spring 2016: 44% n = 7 



Fall 2016: 86% n = 12







		Fall 2015: 12% n= 2



Spring 2016: 50% n = 8



Fall 2016: 14% n = 2





		Fall 2015: 0% n= 0



Spring 2016: 6% n = 1



Fall 2016: 0% n = 0





		Introduction

CEC Standard #5 Instructional Planning & Strategies

Individual Learning 

5.1



ISC15K1-K3

B&VI5K1-K11

B&V6K4

		Fall 2015: 94% n= 17



Spring 2016: 50% n = 8



Fall 2016: 71% n = 10





		Fall 2015: 6% n= 1



Spring 2016: 50% n = 8



Fall 2016: 29% n = 4





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Development

CEC Standard #3 

Curricular Content Knowledge  

CC3.1-3.2



ISCI3K1-K3

B&VI3S2



		Fall 2015: 88% n= 16



Spring 2016: 56% n = 9



Fall 2016: 64% n = 9







		Fall 2015: 6% n= 1



Spring 2016: 38% n =6 



Fall 2016: 36% n = 5





		Fall 2015: 6% n= 1



Spring 2016: 6% n = 1



Fall 2016: 0% n = 0









		Closure

CEC Standard #5 Instructional Planning and Strategies     

5.6  

ISC15K1-K3

B&VI5K1-K11



		Fall 2015: 88% n= 16



Spring 2016: 56% n = 9



Fall 2016: 86% n = 12





		Fall 2015: 12% n= 2



Spring 2016: 44% n = 7



Fall 2016: 14% n = 2





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Accommodations

CEC Standard #3 Curricular Knowledge & CEC Standard 6: Professional Learning & Ethical Practice 

3.3 & 5.1 	



ISCI3S1&2

B&VI3S2

B&VI6S2

B&VI6S1&2

B&VI3S1&2



		Fall 2015: 82% n= 15



Spring 2016: 75% n = 12



Fall 2016: 86% n = 12





		Fall 2015: 12% n= 2



Spring 2016: 25% n = 4



Fall 2016: 14% n = 2







		Fall 2015: 6% n= 1



Spring 2016: 0% n = 0



Fall 2016: 0% n = 0







		Assessment

CEC Standard #4 Assessment

4.1 



ISCI4S2

B&VI4KI, B& VI4S3-

		Fall 2015: 78% n= 14



Spring 2016: 69% n = 11 



Fall 2016: 64% n = 9





		Fall 2015: 22% n= 4



Spring 2016: 25% n = 4



Fall 2016: 36% n = 5





		Fall 2015: 0% n= 0



Spring 2016: 6% n = 1



Fall 2016: 0% n = 0







		Reflection

(3 pts. possible)

CEC Standard #6

Professional Learning and Practice  & Standards



ISCI6S1-S14 

B&VI6S4



		Fall 2015: 100% n= 18



Spring 2016: 75% n = 12



Fall 2016: 86% n = 12





		Fall 2015: 0% n= 0



Spring 2016: 25% n = 4



Fall 2016: 7% n = 1





		Fall 2015: 0% n= 0



Spring 2016: 0% n = 0



Fall 2016: 7% n = 1







		Style(3 pts.)CEC Standard 6 Professional Learning and Ethical Practices 



ISCI6S8



		Fall 2015: 88% n= 16



Spring 2016: 69% n = 11



Fall 2016: 100% n = 14





		Fall 2015: 12% n= 2



Spring 2016: 25% n = 4



Fall 2016: 0% n = 0





		Fall 2015: 0% n= 0



Spring 2016: 6% n = 1



Fall 2016: 0% n = 0

















Data Analysis



During the fall semester the lesson plan is introduced and teacher candidates learn how to write lesson plans and in spring semester students have to write and implement lesson plans. Overall, the data shows that a majority of candidates meet or exceed expectations in all of the standards that the lesson plan addresses. Throughout the three semesters of data over 90% of students met or exceeded expectations in all areas. There tends to be a slight dip in grades for the Spring semester because students have to write and implement a lesson to students with visual impairments and additional disabilities instead of just writing. It appears some candidates were focused on lesson delivery and not writing the lesson plan. In areas where one candidate inconsistently met expectations, he or she missed writing that section completely. Upon analyzing the data, faculty noted the students need for feedback on the written lesson plan prior to implementing the lesson. Starting during the Spring 2017 semester students will have to hand  in their written lesson plan to the supervisor three days prior to lesson delivery and will receive feedback. In doing this, students can first focus on writing the lesson plan then focus on the lesson delivery. 



The lesson plan addresses three CEC standards. For standard 3, (curricular content knowledge) teacher candidates were able to create lesson plans that taught across curricular content areas to students with visual impairments. They were able to modify the curriculum and make it accessible to students with visual impairments. The lesson plans also incorporated a component for the collection of data and monitoring of progress for development, maintenance and generalization of knowledge and skills across environments. Candidates showed knowledge of standard 5, (instructional planning and strategies), through creation of lesson plans that addressed the impact of visual impairments. Strategies were unique to the students visual and cognitive needs. Teacher candidates showed knowledge of resources available and used evidence-based strategies when writing and implementing their lesson plans. Teacher candidates met standard 6 (professional learning and ethical practice) by the selection of unbiased meaningful formal and informal assessments as they administered individual lesson plans. Candidates understand the use of appropriate technology that support students in the classroom. 







Assessment_3_Vision_Lesson_Plan_Report.docx



    (1) e.g. K-6, K-12
9.   Program Type

Advanced Teaching
First Teaching License
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Teacher of Students with Visual Impairments
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required 
or Recognition with Probation
Response to National Recognition With Conditions

15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of CEC Preparation 
Standards. (Response limited to 4,000 characters)

The Special Education Program on Visual Impairment resides in the College of 
Education at Kutztown University of Pennsylvania. Kutztown University is 
governed locally by a Board of Trustees. As one of fourteen institutions in the 
Pennsylvania State System of Higher Education, the university is also governed 
by the State System's Board of Governors. The teacher education program and 
curriculum are responsive to the University, the SSHE system requirements 
and policies and standards of the PA Dept. of Education (PDE). During the time 
of this review, KU offers certification in the area of Teacher of the Visual 
Impairment (TVI) Prek-12. The TVI program is offered in conjunction with 
certification in elementary education (grades PreK-4) or middle level 
elementary education (4-8). Teacher of the Visually Impaired majors at KU are 
highly qualified in the area of elementary education as part of the certification 
requirements of the elementary education degree, and successful passing of 
the Teacher of the Visually Impaired PRAXIS II test. KU offers certification in 
the area of Teacher of the Visually Impaired, PreK-12. TVI majors must also 
complete all coursework required for either the PreK-4 or the 4-8 grade level 
education degree and they are eligible for dual certification. 
All teacher candidates in the Commonwealth of Pennsylvania must achieve a 
cumulative 3.0 GPS, a C or better in three hours of English composition, 3 
hours of English Literature, and six hours of mathematics. All teacher 
candidates must pass one of the Basic Skills Assessment Test Options (see 
attached), maintain a 3.0 GPS in the major and overall, complete all courses in 
the major with a minimum of "C," complete hours of field observations prior to 
student teaching, and take and pass the Praxis II examination. The clinical 
experience requirement is a minimum of 12 weeks. Teacher candidates submit 
criminal clearances, which include Act 34 Criminal History Report, the Act 151 
Child Abuse History Report, Act 114 FBI Federal Criminal History Record 
(Fingerprinting), Act 24 Arrest and Conviction, Act 126 Mandated Child Abuse 
Reporter Training and the TB testing result when the teacher candidate enters 
the College of Education and again prior to the final clinical experience

2.   Description of the field and clinical experiences required for the program, including the number of hours 
for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

Each teacher candidate in the program on visual impairment completes three 
types of field experiences. The first early experiences include 65 hours of 
observation/hands on experiences in a variety of settings. 
SPU 101 - 5 Hours in early intervention/early childhood (freshman) 
Cooperating Teacher
SPU 200 - 5 Hours with an itinerant teacher for the blind (first semester 
sophomore year) Cooperating Teacher
SPU 201 - 5 Hours in general special education (freshman) Cooperating 
Teacher
SPU 202 - 5 Hours in general special education (first semester sophomore 
year) Cooperating Teacher



SPU 204 - 10 Hours at a specialized school for the blind (early childhood and 
elementary age) (second semester sophomore year) arranged/supervised by 
the professor in visual impairment
SPU 221 - 10 hours at a specialized school for the blind (middle school and 
water therapy) (second semester sophomore year) arranged/supervised by the 
professor in visual impairment
SPU 300 - 10 hours at a specialized school for the blind (high school and 
transition program) (second semester sophomore year) arranged/supervised 
by the professor in visual impairments
SPU 302 - 10 hours with an itinerant teacher for students with visual 
impairments (junior year) cooperating teacher
SPU 330 - 5 hours in a classroom with students with multiple disabilities and 
visual impairments (junior year) cooperating teacher 
Each field experience is documented with a form signed by the cooperating 
teacher and includes the teacher candidate's reflection on the experience.
The second field experience is part of the junior year elementary education 
professional semester. Candidates in this program complete six weeks in an 
elementary classroom and special education/visual impairment are released to 
complete one week with a teacher of students with visual impairments (TVI). 
During this week long experience candidates are expected to teach lessons in 
content areas, work with individual students, review an IEP with the TVI, and 
assist the TVI as needed (i.e. - assisting in assessment, record keeping, filling 
out travel logs, etc.) Teacher candidates complete a form signed by the 
cooperating teacher and include reflections chronicling the events of the 
experience. In addition, candidates need to submit full written lesson plans 
that they conducted throughout the week. 
The third experience at Kutztown University is the capstone clinical field 
experience and is completed in the first or second semester of the senior year. 
The clinical field experience is compromised of two eight-week placements. 
Teacher candidates in the Program on Visual Impairment complete one eight 
week experience in visual impairment and one eight week experience in 
elementary education (PreK-4 or 4-8). Two university supervisors/faculty 
members (one for elementary education and one for visual impairment) 
supervise each candidate. The candidate is observed at least three times 
during each experience by the university supervisor. Also, a cooperating 
teacher certified in elementary education/visual impairment is employed by the 
University to oversee each clinical experience. During the clinical field 
experience semester, the teacher candidates meet weekly, on campus, for 
practicum session with the university supervisor. The purpose of the practicum 
is to allow candidates to share experiences with other candidates, discuss 
current trends and issues, discuss any new information since their last class in 
visual impairment, and for their university supervisor to process their practical 
application of learning. Teacher for students with visual impairments 
candidates are required to develop lesson plans and teach lessons, complete an 
IEP unique to the school system where they complete the clinical experience, 
review student folders, complete FVA/LMA, document student progress from 
the lessons they teach, and implement progress monitoring responsive to the 



school district. Additionally, each candidate completes a mock interview 
experience and a resume writing session in practicum and other large 
practicum sessions as scheduled by the clinical experience office. 

3.   Description of the criteria for admission, retention, and exit from the program, including required GPAs 
and minimum grade requirements for the content courses accepted by the program. (Response limited 
to 4,000 characters)

Chapter 354-Title 22-PA code directs that candidates admitted to teacher 
education programs must have passed the basic skills assessment (PRAXIS I, 
PAPA, or SAT/ACT requirement), have a 3.0 grade point average (GPA), and a 
minimum grade of "C" in 6 semester credits of college level mathematics and 6 
semester credits of English composition/literature at the completion of 48 
credits. 

KUTZTOWN UNIVERSITY STAGE REQUIREMENTS
For entry into the college of education teacher certification program candidates 
need at least a 3.0 GPA and received at least a 900 on the SAT's prior to 2016 
and 980 on SAT's after 2016 or meet ACT requirement. Below outlines 
admission and stage requirements within Kutztown Universities College of 
Education. 
PRE-ADMISSION TO TEACHER EDUCATION
. Clearances: Act 34, Criminal History Report; Act 151, Child Abuse History 
Report; Act 114, FBI Federal Criminal History Record; Act 24, 
Arrest/Conviction Report; Act 126, Mandated Child Abuse Reporter Training
. TB Testing
. Admissions uses a formula of SAT/ACT and high school GPA to predict their 
GPA for COE admittance
STAGE 1: ADMISSION TO TEACHER EDUCATION CANDIDACY (this occurs 
during the semester the student will complete 48 credit hours)
. Achieve a cumulative 3.0 GPA
. Achieve a C or better in 3 hours of English Composition, 3 hours of English 
Literature and 6 hours of Mathematics
. Pass Basic Skills Assessments (ETS Core, PAPA, SAT, or ACT requirements -
see attached) and have official scores on file at Kutztown University
. Complete hours of field observation and exploration by program
. Apply for teacher candidacy
STAGE 2: TEACHER EDUCATION CANDIDACY
. Maintain a minimum cumulative 3.0 GPA in the major and overall
. Complete all course work with a "B" or better
. Take ETS Subject Assessment exams and have official scores on file at 
Kutztown University
. Complete hours of field observation and exploration by program
. Obtain up-to-date clearances: Act 34 Criminal History Report, Act 151 Child 
Abuse History Report, Act 114 FBI Federal Criminal History Record 
(Fingerprinting) and Act 24 Arrest/Conviction Report, and TB testing
. Receive recommendation from the Department Chair or screening committee
STAGE 3: CLINICAL EXPERIENCE



. Maintain a minimum cumulative 3.0 GPA in the major and overall

. Complete all course work with a "B" or better

. Complete the Clinical Experience with a minimum of "C" in both assignments 
and with at least "satisfactory" in each of the PDE four categories
STAGE 4: CERTIFICATION
. Maintain a minimum cumulative 3.0 GPA in the major and overall
. Pass ETS Subject Assessment exam and have official scores on file at KU
. Log into TIMS, the Pennsylvania Department of Education certification system 
and submit fee for certification

4.   CEC initial or advanced Preparation Standards and Specialty Sets used 

CEC Initial Teacher Preparation Standards were used
Standard 1: Learner Development and Individual Learning
Standard 2: Learning Environment
Standard 3: Curricular Content Knowledge
Standard 4: Assessment
Standard 5: Instructional Planning & Strategies
Standard 6: Professional Learning and Ethical Practice
Standard 7: Collaboration

Specialty Set: Initial Special Education Blind and Visual Impairments
5.   Please attach files to describe a program of study that outlines the courses and experiences required for 

candidates to complete the program. The program of study must include course titles. (This information 
may be provided as an attachment from the college catalog or as a student advisement sheet.)

Special Education VI 4-8 Mathematics & English Lang. 
Arts and Reading 7-17-14.docx

Special Education VI 4-8 Mathematics & Science 7-
17-14.docx

Special Education VI 4-8 Mathematics & Social Studies 
7-17-14.docx

Special Education VI 4-8 Science and English Lang 
Arts and Reading 7-17-14.docx

Special Education VI 4-8 Science and Social Studies 7-
17-14.docx

Special Education VI PreK-4 8-21-15.docx

Visual Impairment Core Course Titles and 
Descriptions.docx

 

See Attachment panel below.

6.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

7.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. Report 
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, 
master's, doctorate) being addressed in this report. Data must also be reported separately for programs 
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create 
additional tables as necessary.

Program:
Teacher of Students with Visual Impairments Baccalaureate 

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2015-2016 16 14

2014-2015 11 10



    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

2013-2014 10 9

8.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program.

    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 

Faculty Member Name Nicole Johnson

Highest Degree, Field, & 
University(3) Ed.D., Special Education concentration in Deaf-Blindness

Assignment: Indicate the 
role of the faculty member
(4)

Faculty for six vision courses and clinical experience supervisor

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Stanfa, K., & Johnson, N. (2015). Improving Braille Reading Fluency: The 
Bridge to Comprehension. Journal of Blindness Innovation and Research, 5
(2). Retrieved from 
https://nfb.org/images/nfb/publications/jbir/jbir15/jbir050204.html. doi: 
http://dx.doi.org/10.5241/5-83 * Educational Testing Service (ETS): Praxis 
Braille National Advisory Committee National Council for Exceptional 
Children: Division on Visual Impairments & Deafblindness Secretary (elected 
for two terms) January 2014 - January 2018 

Teaching or other 
professional experience in 
P-12 schools(9)

Taught for one year in early intervention in Pennsylvania as a teacher of the 
blind and visually impaired Taught for five years in school districts Prek-12 
as a teacher of the blind and visually impaired and Orientation & Mobility 
Specialist 

Faculty Member Name Kathleen Stanfa

Highest Degree, Field, & 
University(3) Ph.D., Special Education

Assignment: Indicate the 
role of the faculty member
(4)

Collaborates on research/ course ideas and grading for inter-reliability

Faculty Rank(5) Associate Professor 

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Stanfa, K., & Johnson, N. (2017). Improving Fluency in Braille Readers Using 
Repeated Readings. Journal of Blindness Innovation and Research Lecturer 
at the National Getting in Touch with Literacy Conference on Braille 
Instruction: New Mexico: 2015 National Council for Exceptional Children: 
Division on Visual Impairments & Deafblindness, Board Member 

Teaching or other 
professional experience in 
P-12 schools(9)

7 years teaching experience (5-12) 4 years secondary special education 
clinical supervision NY certificates; Language Arts 7-12; Special Education K-
12



education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification
(s) held, if any.



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

1.   In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program. (Response limited to 250 characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of 
Assessment (13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II
State Licensure 

Test
Prior to clinical 

experience

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Comprehensive 
Final Exam

Comprehensive 
Final Exam

Junior year upon 
completion of last 

vision course

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Lesson Plan
Case Study with 

Rubric

SPU 202 & SPU 
300 (throughout 
sophomore year)

Assessment #4: 
Assessment of 
student teaching 
(required)

PDE 430
State Licensure, 
Document, rubric 

While Completing 
SPU 390/SPU 391 

(Senior Year)
Clinical Experience

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Learner Evaluation
Case Study with 

Rubric

While completing 
SPU 390/391 
(Senior Year)

Clinical Experience 

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Individualized 
Education Program 

(IEP)

Case Study with 
Rubric

While completing 
SPU 302 (Junior 

Year)

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Vision Assessment: 
Functional Vision 

Assessment/Learning 
Media Assessment

Rubric for 
assessment of 

student with visual 
impairment

While completing 
SPU 221 (last 

semester 
sophomore year)



    (12) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Case 
Studies/Educational 

Programming

Rubric for sixteen 
case 

studies/scheduling 
activity

While completing 
SPU 302 (junior 

year)



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple CEC standards. 

1.   FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences for the full 
range of ages, types and levels of abilities, and collaborative 
opportunities that are appropriate to the license or roles for which they are preparing. These field and clinical 
experiences are supervised by qualified professionals.

Information should be provided in Section I (Context) to address this standard.
2.   Standard 1: Learner Development and Individual Learning Differences

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
understand how exceptionalities may interact 
with development and learning and use this 
knowledge to provide meaningful and 
challenging learning experiences for 
individuals with exceptionalities.
(1.1) Beginning special education professionals 
understand how language, culture, and family 
background influence the learning of individuals with 
exceptionalities.
(1.2) Beginning special education professionals use 
understanding of development and individual 
differences to respond to the needs of individuals 
with exceptionalities.

3.   Standard 2: Learning Environments

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals 
create safe, inclusive, culturally responsive 
learning environments so that individuals with 
exceptionalities become active and effective 
learners and develop emotional well-being, 
positive social interactions, and self-
determination.
(2.1) Beginning special education professionals 
through collaboration with general educators and 
other colleagues create safe, inclusive, culturally 
responsive learning environments to engage 
individuals with exceptionalities in meaningful 
learning activities and social interactions.
(2.2) Beginning special education professionals use 
motivational and instructional interventions to teach 
individuals with exceptionalities how to adapt to 
different environments. 



(2.3) Beginning special education professionals 
know how to intervene safely and appropriately with 
individuals with exceptionalities in crisis.

4.   Standard 3: Curricular Content Knowledge

    (15) As used, “general curricula”, means the academic content of the general curriculum including math, 
reading, English/language arts, science, social studies, and the arts.
    (16) As used, “specialized curricula” means the content of specialized interventions or sets of interventions including, 
but not limited to academic, strategic, communicative, social, emotional, and independence curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals use 
knowledge of general(15) and specialized(16)

curricula to individualize learning for 
individuals with exceptionalities.
(3.1) Beginning special education professionals 
understand the central concepts, structures of the 
discipline, and tools of inquiry of the content areas 
they teach , and can organize this knowledge, 
integrate cross-disciplinary skills, and develop 
meaningful learning progressions for individuals with 
exceptionalities 
(3.2) Beginning special education professionals 
understand and use general and specialized content 
knowledge for teaching across curricular content 
areas to individualize learning for individuals with 
exceptionalities 
(3.3) Beginning special education professionals 
modify general and specialized curricula to make 
them accessible to individuals with exceptionalities.

5.   Standard 4: Assessment

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 
multiple methods of assessment and data-
sources in making educational decisions.
(4.1) Beginning special education professionals 
select and use technically sound formal and informal 
assessments that minimize bias 
(4.2) Beginning special education professionals use 
knowledge of measurement principles and practices 
to interpret assessment results and guide 
educational decisions for individuals with 
exceptionalities 
(4.3) Beginning special education professionals in 
collaboration with colleagues and families use 
multiple types of assessment information in making 
decisions about individuals with exceptionalities 
(4.4) Beginning special education professionals 



engage individuals with exceptionalities to work 
toward quality learning and performance and 
provide feedback to guide them.

6.   Standard 5: Instructional Planning and Strategies

    (17) Instructional strategies, as used throughout this form, include intervention used in academic and 
specialized curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
select, adapt, and use a repertoire of evidence-
based instructional strategies (15) to advance 
learning of individuals with exceptionalities.
(5.1) Beginning special education professionals 
consider an individual’s abilities, interests, learning 
environments, and cultural and linguistic factors in 
the selection, development, and adaptation of 
learning experiences for individual with 
exceptionalities. 
(5.2) Beginning special education professionals use 
technologies to support instructional assessment, 
planning, and delivery for individuals with 
exceptionalities. 
(5.3) Beginning special education professionals are 
familiar with augmentative and alternative 
communication systems and a variety of assistive 
technologies to support the communication and 
learning of individuals with exceptionalities. 
(5.4) Beginning special education professionals use 
strategies to enhance language development and 
communication skills of individuals with 
exceptionalities 
(5.5) Beginning special education professionals 
develop and implement a variety of education and 
transition plans for individuals with exceptionalities 
across a wide range of settings and different 
learning experiences in collaboration with 
individuals, families, and teams 
(5.6) Beginning special education professionals 
teach to mastery and promote generalization of 
learning.
(5.7) Beginning special education professionals 
teach cross-disciplinary knowledge and skills such 
as critical thinking and problem solving to 
individuals with exceptionalities.

7.   Standard 6: Professional Learning and Ethical Practice

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 



foundational knowledge of the field and the 
their professional Ethical Principles and 
Practice Standards to inform special education 
practice, to engage in lifelong learning, and to 
advance the profession.
(6.1) Beginning special education professionals use 
professional Ethical Principles and Professional 
Practice Standards to guide their practice
(6.2) Beginning special education professionals 
understand how foundational knowledge and current 
issues influence professional practice 
(6.3) Beginning special education professionals 
understand that diversity is a part of families, 
cultures, and schools, and that complex human 
issues can interact with the delivery of special 
education services 
(6.4) Beginning special education professionals 
understand the significance of lifelong learning and 
participate in professional activities and learning 
communities.
(6.5) Beginning special education professionals 
advance the profession by engaging in activities 
such as advocacy and mentoring 
(6.6) Beginning special education professionals 
provide guidance and direction to paraeducators, 
tutors, and volunteers.

8.   Standard 7: Collaboration

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
collaborate with families, other educators, 
related service providers, individuals with 
exceptionalities, and personnel from 
community agencies in culturally responsive 
ways to address the needs of individuals with 
exceptionalities across a range of learning 
experiences.
(7.1) Beginning special education professionals use 
the theory and elements of effective collaboration
(7.2) Beginning special education professionals 
serve as a collaborative resource to colleagues
(7.3) Beginning special education professionals use 
collaboration to promote the well-being of 
individuals with exceptionalities across a wide range 
of settings and collaborators



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: For each program assessment listed in Section II, use one file to provide a 
description of the assessment of not more than two pages along with the program assessment, scoring 
rubric, and data tables.

Taken as a whole, the program assessments must demonstrate candidate mastery of the CEC 
Preparation Standards. The program assessments used must be required of all candidates. 
Assessments, scoring guides/rubrics, and data should be aligned with the CEC Preparation Standards. 
This means that the concepts in the CEC Preparation Standards should be apparent in the program 
assessments and in the scoring guides/rubrics to the same depth, breadth, and specificity as in the 
CEC Preparation Standards. Data should also be aligned with the CEC Preparation Standards. The 
data should be presented at the same level it is collected. For example, if a rubric is used to collects 
data on several elements each relating to specific CEC Preparation Standard, then the data should 
report the data on each of the elements rather than reporting a single cumulative score.

In the description of each program assessment below, CEC has identified potential program 
assessments that would be appropriate. Program assessments have been organized into the following 
three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Program assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Program assessments 3 and 4)
• Focus on student learning (Program assessment 5)

While faculty may align state credentialing assessment (Program Assessment 1) to numerous CEC 
Preparation Standards, it may not be cited as the sole assessment for any CEC Preparation Standards.

Note that in special education, the primary content knowledge for the professional discipline includes 
and is inextricable from professional knowledge. Therefore, program assessments that combine 
content and professional knowledge will be considered "content knowledge" assessments for the 
purpose of this report.

For each program assessment, the report developer should prepare one document that includes the 
following items : 
(1) Two-page narrative including:
• A brief description of the program assessment and its use in the program;
• A description of how this program assessment specifically aligns with the standards for which it is 
cited in Section III. Cite CEC Preparation Standards by number, title, and/or standard wording.
• A brief analysis of the data findings;
• An interpretation of how that data provides evidence for meeting standards, indicating the specific 
CEC Preparation Standards by number, title, and/or standard wording; 

(2) Program assessment documentation including:
• The program assessment tool itself or a rich description of the program assessment (often the 
directions given to candidates);
• The scoring guide or rubric for the program assessment; and
• Candidate performance data derived from the program assessment in tables that display the scores in 
alignment with the CEC Preparation Standards.
• The responses for e, f, and g (above) routinely should be limited to the equivalent of five text pages 
each. Exceptionally, some program assessment instruments or scoring guides/rubrics may go beyond 
five pages.





SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings 
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for) 
the program as a result. Describe the steps program faculty has taken to use information from 
assessments for improvement of both candidate performance and the program. This information should 
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and 
dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Use of Assessment Results to Improve Program

Evaluation in the Department of Special Education and in the Program on 
Visual Impairment is on-going at Kutztown University. Since the majority of 
vision programs in the United States are at the graduate level (2 out of 3 
programs in PA are graduate) it has been important that our Program follow 
the same standards, quality of instruction, and student participation that 
graduate programs demand. New courses and new content are always being 
added to better prepare our candidates to become excellent teachers for 
students with visual impairments. The assessment results presented in the SPA 
have been analyzed and the data from the overall evaluation and assessments 
have been used, and will continue to be used, to improve and strengthen our 
program in the area of content knowledge, professional and pedagogical 
knowledge and skills, and effects on Prek-12 student learning.

In the program, one of the pedagogical strengths has been the sequence of 
courses with each cohort going through the program together. Each course 
becomes more difficult and builds on the previous. The cohort produces a 
strong connection between students, the program, and faculty. Students 
clearly understand the intensity of the program and the high level of work 
required. An example is content taught in a sequence with knowledge spiraled 
throughout the program. For example, candidates are required to take two 
Braille courses; Braille 1 Unified English Braille and Braille 2 Nemeth and other 
math codes. The first Braille course includes writing and reading Braille. To 
support literary braille in the second course students have to complete a 
comprehensive Braille final exam prior to completing the Braille 2 Nemeth 
final. In looking at SPA data and student feedback, often by the time 
candidates reach the last vision course they forget certain literary Braille rules. 
In fall 2016, Unified English Braille and Nemeth braille was weaved throughout 
junior year courses and into the comprehensive exam. Teacher candidates did 
much better retaining information. 

The content in the comprehensive final exam (assessment 2) was increased 
over this evaluation period. Students are required to spend more time on the 
final than the traditional two hours allotted by the university. The final 
comprehensive exam takes 2-3 hours for closed book section and six hours for 
the open book and case study sections. Students in the vision program take 



pride in the fact that they must meet this standard at the undergraduate level 
at the completion of their vision courses. 

Another strength is our student involvement as volunteers at the PA Annual 
Spring Vision Conference, continued attendance and presentations at the 
Annual CEC Convention, and elected positions as Student Ambassadors to the 
Division on Visual Impairments and Deafblindness (DVIDB) for 17 of the past 
22 years. Teacher candidates getting involved in research and professional 
development while at the undergraduate level is invaluable to their learning. 
They leave Kutztown University with an understanding of cutting edge 
practices and the importance of teachers as life long learners. 

Knowledge of working with students with multiple disabilities and visual 
impairments is an area that was identified that needed improvement in our 
program. Teacher candidates struggled with instructional planning/strategies to 
work with this unique population in both case studies and real world 
application. To provide the increase in content knowledge around this area an 
addition of a new course in "Teaching Students with Low Incidence Disabilities 
SPU 330" was added as a course requirement for candidates in the Teaching 
Students with Visual Impairments Program. This provided opportunity for in-
depth learning for teacher candidates and gave them extra observation hours 
with students who have multiple disabilities. This course has produced a two-
fold impact in content knowledge; it has increased our content in working with 
students with multiple disabilities, as well as providing opportunities to spend 
more in depth time in other courses on technology and strategies to use with 
this population. Teacher candidates recently reported that they feel confident 
working with students with multiple disabilities and visual impairments. This is 
a great improvement from candidates reporting they were not well prepared 
with this population. 

To allow our candidates to practice what they were learning in the classroom 
we recognized a need to provide more hands-on experience in technology, and 
direct work with students. Therefore, two changes were introduced and 
approved: 1) ordering new technology to utilize throughout program 
experiences and 2) implementing lessons with students who are visually 
impaired during the teacher candidates sophomore year. Over the past year 
over $15,000 was spent to update the technology for Kutztown Universities 
Vision Program. Technology purchased included items that are cutting edge in 
the field including up to date Braille Notes, iPad applications, blue tooth braille 
displays, book readers, etc. The technology is not integrated through all 
courses in assignments so teacher candidates enter their clinical experience 
feeling comfortable with some of the technology they will be teaching. Teacher 
candidates reported they felt very comfortable entering student teaching and 
understood how to use the technology they were teaching to their students. 

Implementing lessons at Overbrook School for the Blind has been an added 
benefit over this evaluation period. Prior to this implementation students did 



not teach their first hands on lesson with students who were visually impaired 
until the end of their junior year. Teacher Candidates are placed in a classroom 
for eight days at Overbrook School for the Blind. Over the course of the eight 
days, teacher candidates have to implement a lesson using items they created 
earlier in the semester (tactual books, book bags, reading inventories, etc.). 
They work with the classroom teacher so the lesson builds on what the 
students are learning. Students reflect that they found this experience to be 
invaluable to their learning. They come back to the classroom with new ideas 
and really begin to understand how important what they are learning in the 
classroom is to their future careers. Students write reflections that have been 
thought provoking including first reactions to working with students with very 
low incidence disabilities. 

Using this process has helped the faculty in the program improve areas around 
content knowledge, professional and pedagogical knowledge, skills, and 
dispositions, and student learning. The process is a great asset in helping to 
improve our program and ensure teacher candidates are applying what they 
have learned in the classroom. The changes we have made over the past 
evaluation period have been greatly positive including adding more hands on 
classroom experience, increasing classroom content in working with students 
with low incidence disabilities, weaving braille throughout all courses, and 
providing more opportunities with the use of technology. Thus far feedback has 
been positive and these changes are helping the program to grow. 



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur 

(Response limited to 24,000 characters.)

 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


